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winasityvaoba

universitetebi kompleqsur epoqaSi

Salva maWavariani, giorgi TavaZe

axali koronavirusis pandemiam naTlad aCvena, Tu ram

denad globaluri gaxda msoflio. CineTis erT-erTi 

provinciidan virusi sakmaod swrafad gavrcelda mTel 

msoflioSi: bevrma qveyanam sazRvrebi Caketa da sagangebo 

mdgomareoba gamoacxada, dawesda karantini da SeizRuda 

gadaadgileba qveynebis SigniT, samsaxurebi, skolebi da 

universitetebi muSaobis onlain-reJimze gadavidnen... 

cvlilebebis siswrafem da masStabebma aCvena, Tu ramde

nad kompleqsur samyaroSi vcxovrobT, samyaroSi, sadac 

urTierTdamokidebulebis xarisxi da aqedan gamomdinare 

sargebeli da riskebi Tanabrad maRalia.

umaRlesi ganaTlebis sivrce swrafad adaptirda 

cvlilebebTan. universitetebi masiurad gadavidnen on

lain-swavlebaze da Tanmdevi sirTuleebis miuxedavad, 

saswavlo procesi mainc gagrZelda. grZeldeboda, aseve, 

samecniero muSaobac. paradoqsulia, magram koronaviru

sis pandemiis dros, rodesac mTel rig SemTxvevebSi mec

nierebs saxlidan gasvla SesaZloa, SezRuduli hqonodaT, 

onlain-sivrceebSi sicocxle Cqefda: vebinarebi, onlain-

-leqciebi, seminarebi da diskusiebi pandemiis pirobebSi 
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didi intensivobiT mimdinareobda. SeiZleba iTqvas, rom 

pandemiiT gamowveulma izolaciam gauTvaliswinebeli 

(dadebiTi) Sedegi moitana da gazarda onlain-interaq

ciebi da internacionalizaciis xarisxi mkvlevarTa Ta

namSromlobis WrilSi. 

swored aseTi TanamSromlobis produqti iyo 2021 wlis 

29-30 oqtombers aRmosavleT evropis universitetisa da 

ivane javaxiSvilis sax. Tbilisis saxelmwifo universite

tis organizebiT Catarebuli saerTaSoriso onlain-kon

ferencia `universitetis daniSnuleba da instituciuri 

avtonomia: gamowvevebi da maTi gavlena saqarTveloze~, 

romelSic qarTvel mkvlevrebTan erTad ucxoeli mec

nierebic iRebdnen monawileobas. konferenciis mTavari 

momxseneblebi iyvnen londonis sauniversiteto kolejis 

emeritusi profesori ronald barneti (romelsac aRniS

nul konferenciaze aRmosavleT evropis universitetis 

sapatio doqtoris wodeba mieniWa) da profesori peter 

maaseni (oslos universiteti).

winamdebare orenovan (qarTul-inglisur) krebulSi 

Sesulia aRniSnul konferenciaze warmodgenili moxsene

bebis nawili. krebuli or nawilad iyofa. pirveli nawili 

(`universitetis daniSnuleba~) Tavisi SinaarsiT ufro 

Teoriuli da filosofiuria. masSi gaerTianebuli sta

tiebi universitetisa da sauniversiteto sazogadoebis 

cnebas gansxvavebuli Teoriuli perspeqtivebidan ganixi

laven. es sakmaod mniSvnelovnad migvaCnia, radgan umaR

lesi ganaTlebis Sesaxeb qarTulenovan sivrceSi filo

sofiuri diskursi jerjerobiT sustadaa warmodgenili 

da ganviTarebas saWiroebs. rac Seexeba meore nawils 

(`universitetebi gamowvevebis winaSe~), is ufro metad 

universitetebi kompleqsur epoqaSi
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empiriulia da, aseve, mniSvnelovania, radgan mkiTxvelis 

yuradRebas umaRlesi ganaTlebis sivrceSi arsebul kon

kretul problemebsa da maTi gadaWris gzebs miapyrobs.

vimedovnebT, rom winamdebare krebuli Tanabrad sain

tereso iqneba rogorc dargis specialistebisTvis, aseve, 

sakiTxiT dainteresebul mkiTxvelTa farTo wrisTvisac. 

Salva maWavariani, giorgi TavaZe



nawili I

universitetis 

daniSnuleba
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1

DESIGNING UNIVERSITIES: CAUTIONS, 
CHALLENGES, RESPONSIBILITIES AND 

POSSIBILITIES1 

Ronald Barnett

INTRODUCTION

The world is in motion. Moreover, all of its entities and all of 
the clusters of those entities – let us call them eco-systems _ are 
in motion, criss-crossing each other, and disrupting and conflicting 
with each other. Ecosystems are of both the natural world and 
the human world, and are both material and ideational. Ideas 
swirl around, clashing and undermining each other. The world is 
not just complex but is supercomplex, as frames of understanding 
jostle with each other (in culture wars, in conflicts of ideas, in 
rivalrous ways of interpreting the world). Even individuals can 
no longer be sure as to who they are, as they find themselves 
pivoting on conflicting self-narratives. Identity dissolves at the 
individual, societal, national and supra-national levels.

If this is the character of the world, how are we to characterise 
the university’s place within it? Difficult questions multiply. The 
university is an unstable site, in an unstable space. The systems in 
which the university moves are open systems, with emergent and 
unexpected events that in turn produce haphazard excrescences 
within the university. (A new unit here, a new appointment there, 
a new engagement over there, and the university loses any unity 
it may have had.) University leaders know all this in their bones. 
They live – and their universities have their being – in an uncertain 
world.

1 	 This note is a shortened form of the keynote talk that Ronald Barnett gave at the 
East European University conference The University Purpose and Institutional Au-
tonomy: Challenges and Their Impact on Georgia, on 29th October 2021.	

Development of the university
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Development of the university

What then is a university? But then, too, what is it to fashion a 
future for the university? Does it make sense to speak of designing 
university futures? In a very serious sense, should we even speak 
of the future of the university, given that its future cannot be 
determined?

THE DIFFICULT MATTER OF RESPONSIBILITY

Things happen. A geo-political crisis in a far-off country may 
lead to a sudden fall-off in the flow of international students either 
into or out of that country – or both. A country leaves a trading 
block and its research collaborations with other countries in that 
region falter. A political coup may lead to the incarceration of 
activists among both students and staffs of a country’s universities. 
A major internet disruption – perhaps a hacking incident – causes 
a university’s digital systems to malfunction.

Under these conditions, what of the matter of responsibility? 
The idea of responsibility has application where one can respond 
sensibly to situations. This implies a situation of some stability, 
foresight and trustworthiness. It also implies some generalisable 
values to which one can be responsible. A university is not simply 
responsible to this military general, or that political party or that 
community. But, as indicated, the world seems to be denying both 
the stability and the universal features in which it makes sense to 
speak of a university being responsible.

EIGHT ECOSYSTEMS

How, then, if at all, might we speak of design and university 
in the one breath? The situation in which the university is placed 
lacks the level of stability and even generalisability in which the 
concept of design has any foundation. The world is composed of 
multitudinous ecosystems that wheel in and out of each other, 
and which – as emergent open systems – possess high levels of 
unpredictability.

Only connect: Designing universities _ cautions, challenges, responsibilities and possibilities
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There are eight ecosystems which especially impinge upon the 
university: those of knowledge, learning, the polity, society (its social 
institutions), persons, the natural environment, culture and the 
economy. The university is entangled with these eight ecosystems, 
such that we cannot properly describe the university without also 
paying some attention to each of these eight ecosystems and vice 
versa: we cannot properly describe any of those eight ecosystems 
without at some point mentioning universities. There is a dialectic 
– indeed, a series of dialectics _ between the university and the 
world in its ecosystems.

We may speak, accordingly, of the ecological university but if 
the phrase is to become more than cant, it has to be understood 
as a university that takes its networks – and specifically its 
interconnections with those eight ecosystems – very seriously. 
Designing such a university has to heed, in turn, the possibilities, 
real and imagined, that may be discerned across each of the eight 
ecosystems.

OPTIONS, CLOSING AND OPENING

Under these conditions, options close for the university. But 
much less noticed, they also open; new options are continuously 
emerging. And, to pick up an earlier point, options expand 
materially and ideationally. This latter point is rarely noticed. All 
the time, the university has new concepts, new discourses, new 
ways in which it can be responsive, that flow to it. Consider 
emerging debates concerning indigenous communities, of 
impoverished people in a university’s immediate neighbourhood, 
of Nature (both animate and inanimate), of sustainability and 
ecology, of the atmosphere and the oceans, of women’s rights 
and feminist agendas, of new concerns with the power of trans-
national corporations, of coloniality, of the public good and so 
on and so forth. The university can understand itself with ever-
expanding repertoires of ideas and write narratives for itself anew.

Ronald Barnett
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So options expand even as, in many instances, they may be 
narrowing. There is no zero-sum game here; only a shifting of the 
tectonic plates.

University design, accordingly, becomes the challenge of 
discerning, of imagining and creating, in very general terms, 
ranges of options available to a particular university across the 
landscape just identified. There will be options for each of the 
eight ecosystems, and options as between the institutional and 
ideational components, and options as to the timeframe. ‘Options’ 
here is an honorific concept since, for any one so-called option, 
there will be an array of acceptable possibilities, acceptability being 
determined in terms of the values and narratives with which a 
university wishes to associate itself. 

LEADERSHIP AND MANAGEMENT

When placed against these considerations, leadership and 
management are both important concepts but they differ 
profoundly. If management is the art of the possible, leadership 
is the art of the impossible; and leadership trumps management.

It is the task of leadership to discern the horizon of options 
that are opening to a university, ‘options’ understood in the broad 
and open way just indicated. Again, to repeat, this discerning 
of options has to take place both on the institutional plane and 
on the ideational plane. Discerning possibilities for the university 
cannot be a matter of projecting from the present in a technical 
way so as, for example, to minimise risk. Being a university is as 
much about the values and ideas and narratives that a university 
likes to tell of itself as it is in securing a position in the higher 
education firmament. To repeat: this discerning is not a matter of 
simply choosing between options but is a matter, in large part, of 
imagining options (across each of the eight ecosystems), given the 
circumstances in which a university finds itself.

Management, by contrast, is the extraordinarily difficult set of 
tasks of juggling and securing the complex of resources available 

Only connect: Designing universities _ cautions, challenges, responsibilities and possibilities
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to a university in order to realize a path through the options that 
have been discerned. This is becoming increasingly challenging, 
since the matter of resources is itself problematic. It is not just 
that resources are of many kinds – financial, reputational, human, 
geographic, spatial, epistemological and so on – but that they are 
plastic. In many jurisdictions – not all – universities are able to 
extend and even multiply their resources. At the same time, in 
a human-intensive institution such as a university, efficiency and 
effectiveness may vie awkwardly against each other.

Both management and leadership, therefore, are vital but 
management has to have its place in the shadow of leadership. 
It follows that management techniques such as foresight planning 
or scenario plotting or horizon scanning or forecasting on the 
basis of projections have very limited value. Only with imaginative 
and brave and astute leadership can management itself be fully 
effective.

A COLLECTIVE SET OF RESPONSIBILITIES

Given (i) the turbulent environment in which each university 
is placed; (ii) the particular ecological profile – across the eight 
ecosystems _ possessed by each university and the dialectical 
interconnectivity between the university and those ecosystems; and 
(iii) the playing out of those interconnections across a university’s 
department, programmes of study, research, scholarly and 
engagement activities, it follows that the university’s possibilities 
have to be discerned and imagined right across the university. 
Leadership and management cannot be tasks left to individuals 
who are designated as such. 

The individual teacher on a study programme has responsibilities 
to work at imagining the possibilities anew that just might be 
attainable at that level. And there are inspirational teachers who 
are redesigning their study programmes so as to realise a set of 
pedagogical hopes simply not on the cards only a few years ago. It 

Ronald Barnett
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follows, too, that the idea of the university as a corporate agent, 
if it is to have serious traction, has to be interpreted corporately. 
That is to say, realising the spirit of the ecological university is a 
collective set of tasks right across the university, with staff and 
students all playing their part – and being allowed and encouraged 
to play their part.

CONCLUSIONS

Universities can and should be designed – but only insofar 
as we have a nuanced notion of design. ‘Design’ cannot mean 
here a definite shape and location, for universities are continually 
buffeted. It is, at best, an honorific concept in this milieu but 
its connotations of improvisation, imagination, intricacy, delight, 
value(s), concern, and responsiveness are all potent here. But 
design has its limitations since, the university being in motion 
in a world that is totally in motion, the university’s design has 
continually to be revisited and reinvented in situ, not least to keep 
with the exigencies of the moment. 

Moreover, university design has to stretch out in multiple 
directions: manifold sets have to be designed and conjoined, as the 
university’s inter-connects with the eight ecosystems with which it 
is entangled. University ‘design’ has separately but interconnectedly 
to play out in turn with each of those (eight) ecosystems. But 
‘system’ is not just material or technical or institutional: university 
design turns out to be a praxis of multiplicity, moving in the 
domains of action in the Real of the world and its imaginings; both 
will and idea (to steal from Schopenhauer). 

Particular responsibilities befall the senior leadership of a 
university but, with the university splaying out across those several 
ecosystems, it is surely evident too that university design is a 
challenge and a responsibility for every member of the university.

Only connect: Designing universities _ cautions, challenges, responsibilities and possibilities
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2

ra pasuxismgeblobebi akisria  
universitets? filosofiuri analizi

giorgi TavaZe

Sexeduleba, romlis Tanaxmad universitets (da zo
gadad, umaRles ganaTlebas) garkveuli pasuxismgeb
lobebi aqvs sazogadoebasTan mimarTebiT, farTodaa 
gavrcelebuli. samecniero literaturaSi aqtiurad 
saubroben universitetebis pasuxismgeblobis Sesaxeb,1 
xolo oficialur dokumentebSi da universitetebis 
veb-gverdebze sagangebodaa xazgasmuli umaRlesi ga
naTlebis `sajaro pasuxismgebloba~ da universitetis 
pasuxismgeblobebi.2 Semdgom gverdebze Sevecdebi, ma
koreqtirebeli pasuxismgeblobis (remedial responsibility) 
cneba (romelic globaluri samarTlianobis Sesaxeb 
diskusiebs ukavSirdeba) universitetis cnebas davu
kavSiro da aqedan gamomdinare praqtikuli Sedegebis 
mniSvneloba warmovaCino. 

globaluri samarTlianoba Tanamedrove politiku
ri filosofiis erT-erT sakvanZo sakiTxs warmoadgens. 
umaRlesi ganaTlebis filosofiis msgavsad, ukanaskneli 

1	 ix., mag., The Responsible University: Exploring the Nordic Context and Beyond. 
Edited by Mads P. Sørensen, Lars Geschwind, Jouni Kekäle and Rómulo Pinheiro. 
Palgrave Macmillan, 2019; The Thinking University: A Philosophical Examination 
of Thought and Higher Education. Edited by Søren S.E. Bengtsen and Ronald Bar-
nett. Springer, 2018; The Future University: Ideas and Possibilities. Edited by Ron-
ald Barnett. New York and London: Routledge, 2012. 

2	 ix., mag., “Recommendation CM/Rec(2007)6 of the Committee of Ministers to 
member states on the public responsibility for higher education and research”, 
Council of Europe, Committee of Ministers, https://search.coe.int; “Responsi-
ble University Statement”, Durham University, https://www.dur.ac.uk; “Glob-
al Responsibility”, University of Cologne, https://portal.uni-koeln.de (sruli 
bmulebi ix. gamoyenebuli literaturis CamonaTvalSi). 
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ori aTwleulis ganmavlobaSi, inglisurenovan sivrceSi 
globaluri samarTlianobis Temisadmi miZRvnili publi
kaciebis raodenoba sul ufro metad izrdeba. sakiTxe
bi, romlebiTac globaluri samarTlianobis mkvlevrebi 
pirvel rigSi interesdebian, aseTia: ra saxis pasuxismgeb
lobebi arsebobs msoflios masStabiT siRaribeSi myofi 
adamianebis mimarT? arsebobs Tu ara valdebuleba uki
dures siRaribeSi myofi adamianebis mimarT da Tuki ar
sebobs, maSin vis SeiZleba mieweros aseTi valdebuleba? 
sxva sityvebiT rom vTqvaT, aRniSnuli avtorebi cdi
loben, globaluri samarTlianobis sakiTxebi moralur 
(eTikuri valdebulebebisa da pasuxismgeblobebis) Wril
Si gaiazron.3 

winamdebare statia sami ganyofilebisgan Sedgeba. Tav
dapirvelad ganvixilav ramdenime pozicias umaRlesi ga
naTlebis filosofiaSi, romelTa avtorebi miuTiTeben, 
rom universitetebs globaluri pasuxismgeblobebi da 
valdebulebebi gaaCniaT. aqve yuradRebas gavamaxvileb 
im paralelebze, romlebic am literaturasa da globa
luri samarTlianobis Sesaxeb zogierT naSromSi gvxvde
ba (a). Semdeg Sevecdebi, filosofos devid mileris mier 
Semotanili makoreqtirebeli pasuxismgeblobebis mode

3	 ix. Mathias Risse, “Global Justice”, in: The Oxford Handbook of Political Philos-
ophy. Edited by David Estlund. Oxford: Oxford University Press, 2012,  gv. 261-
278; Thom Brooks, “Global Justice and Politics”, in: The Routledge Companion 
to Social and Political Philosophy. Edited by Gerald Gaus and Fred D’Agostino. 
New York: Routledge, 2013, gv. 517-525; David Miller, National Responsi-
bility and Global Justice, Oxford: Oxford University Press, 2007, gv. 13; Gil-
lian Brock, “Global Justice”, The Stanford Encyclopedia of Philosophy (Winter 
2021 Edition), Edward N. Zalta (ed.), URL = https://plato.stanford.edu. moce-
mul SemTxvevaSi me gverds avuvli sakiTxs imis Sesaxeb, Tu ram-
denad aris SesaZlebeli samarTlianobis principebis gamoyeneba 
globalur WrilSi, anu globaluri samarTlianobis Sesaxeb sau-
bari. aRniSnuli sakiTxis Sesaxeb ix., aseve, Thomas Nagel, “The Prob-
lem of Global Justice,” Philosophy and Public Affairs, 33 (2005), gv. 113-147;  
Mathias Risse, On Global Justice, Princeton and Oxford: Princeton University 
Press, 2012, Tavi I. 

ra pasuxismgeblobebi akisria universitets? filosofiuri analizi
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li Tanamedrove universitetis cnebas davukavSiro (b). 
dabolos, SemogTavazebT universitetis daniSnulebis 
Cemeul models, romelic umaRlesi ganaTlebis sferoSi 
qarTul sinamdviles emyareba (g). ra Tqma unda, winamde
bare gamokvlevis farglebSi am kompleqsur problemeb
ze amomwuravi pasuxebi ver iqneba gacemuli. es ufro 
erTgvari monaxazia, romelic, SesaZloa, rogorc sawyi
si wertili, sasargeblo aRmoCndes ufro siRrmiseuli 
kvlevebisTvis.

a). universiteti da globaluri pasuxismgebloba. 
filosofosi ronald barneti imTaviTve uSvebs, rom 
universitetebs pasuxismgebloba akisriaT. `universi
teti Zalian cudad arTmevs Tavs sakuTar pasuxismgeb
lobas~, aRniSnavs igi Tavisi naSromis `ekologiuri 
universiteti: ganxorcielebadi utopia~ winasityvao
baSi.4 ufro metic, SeiZleba iTqvas, rom ekologiuri 
universitetis barnetiseuli ideis sakvanZo moments 
pasuxismgeblobis cneba warmoadgens. barnetis Tanax
mad, universitets akisria pasuxismgebloba im ekosis
temebTan mimarTebiT, romlebTanac igi urTierTqme
debs (codna, socialuri institutebi, individebi, 
ekonomika, swavla, kultura, saxelmwifo da buneba). 
magram ratom aqvs universitets aseTi pasuxismgeblo
ba? sad unda veZioT pasuxismgeblobis cnebis safuZ
vlebi barnetTan?

am SekiTxvaze gasaRebs `ekologiis~ cneba gvaZlevs. 
barneti masSi xuT ganzomilebas (urTierTdakavSirebu
loba, mravalferovneba, dazianebis SesaZlebloba, pasu
xismgebloba da aRdgena) gamoyofs. ekologiis cnebaSi 
pasuxismgeblobis cnebis integrirebiT barneti aRniS
nul cnebas normatiul/moralur ganzomilebas ukavSi

4	 ix. R. Barnett, The Ecological University:  A Feasible Utopia, London and New 
York: Routledge, 2018. gv. 1. 
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rebs:5 ekosistemis dazianebis SemTxvevaSi warmoiSveba 
misi aRdgenis pasuxismgebloba. es imas niSnavs, rom uni
versiteti Tavs ver aaridebs pasuxismgeblobas, radgan is 
am ekosistemebis ganuyofeli nawilia. isini zemoqmedeben 
masze, miuxedavad imisa, acnobierebs amas universiteti 
Tu ara. Sesabamisad, universitetebi valdebulebi arian, 
xeli Seuwyon aRniSnuli ekosistemebis keTildReobas.6 
ar iqneba swori, Tuki universitets erTaderT `damna
Saved~ miviCnevT romelime ekosistemis mdgomareobis 
gauaresebis gamo, Tumca, radgan universiteti dakavSi
rebulia aRniSnul ekosistemasTan, es imas niSnavs, rom is 
raRacnairad ukavSirdeba gauaresebis nebismier process 
da Sesabamisad, sakuTari wili pasuxismgeblobac ekisre
ba. magaliTad, codnis ekosistemis ganxilvisas, haber
masze dayrdnobiT barneti aRniSnavs, rom Tanamedrove 
samyaroSi teqnikur-instrumentaluri (racionalur gaT
vlaze dafuZnebuli da praqtikuli sargeblis miRebaze 
orientirebuli) codna codnis sxva formebs anadgurebs, 
ris indikatoradac igi universitetebSi humanitaru
li mecnierebebis TiTqmis sayovelTao marginalizacias 
miiCnevs. Sesabamisad, barnetis azriT, codnis ekosiste
mis wiaRSi Seqmnil am arasaxarbielo viTarebaSi univer
sitets Tavisi wili pasuxismgebloba miuZRvis. amitomac, 
universitetma unda aRiaros Tavisi pasuxismgebloba7 da 

5	 `ekologia moicavs rogorc faqtebs, aseve, Rirebulebebs.~ ix. 
R. Barnett, The Ecological University, gv. 17. qvemoT barneti, aseve, miu-
TiTebs, rom universitetisa da ekologiis cnebebis erT konteqst-
Si ganxilva aucileblobiT moicavs moralur elements, romelic 
Semdegi SekiTxvis saxes iRebs: ra pasuxismgebloba aqvs dRes msof-
lioSi universitets? iqve, gv. 27. 

6	 iqve, gv. 8 da 17. 

7	 `unda aRiaros~, radgan barnetis Tanaxmad, universitets jer 
kidev bolomde ara aqvs gaazrebuli Tavisi SesaZleblobebi sam-
yaroSi da sakuTari pasuxismgeblobebi mis mimarT. ix. R. Barnett, The 
Ecological University, gv. 18. 
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dazianebuli ekosistemis aRdgenas Seecados (magaliTad, 
axali ideebisadmi Riaobis xelSewyobiT, disciplinaru
li Caketilobis daZleviT da a.S.).8

amrigad, barnetis universitetis ekosofiis9 centrSi 
pasuxismgeblobis cneba eqceva: ekosofia universitets 
gaiazrebs, rogorc kompleqsur fenomens, myife (magram 
TavisTavadi Rirebulebis mqone) ekosistemebTanaa ro
maa dakavSirebuli da romlebTan mimarTebiTac mas pa
suxismgeblobebi gaaCnia.10 Tumca, barnetis ekologiuri 
midgoma aq ar Cerdeba: britaneli filosofosi univer
sitetis ideas mTeli dedamiwis konteqstSi moiazrebs.11 
es motivi, romelsac zemoTac SevexeT, barnetTan gan
sakuTrebiT mkveTradaa warmoCenili. `ekologiuri uni
versitetis Sesaxeb saubari, saboloo jamSi, niSnavs im 
problemebis Sesaxeb saubars, romlebic mTel dedamiwas 
exeba~,12 _ aRniSnavs barneti. deliozisa da gataris gav
leniT igi	 miuTiTebs, rom universitetis ekosofia 
universitets ufarToes _ planetarul, mTel dedamiwas
Tan dakavSirebul konteqstSi _ ganixilavs.13

barnetis am kosmopolitur modelSi ekologiuri uni
versitetis zrunva dedamiwaze gamoixateba im rva ZiriTad 
ekosistemaze zrunviT, romlebTanac is dakavSirebulia. 
dedamiwis aqcentireba, planetaruli masStabis konteq
stis moxmoba barnetis uaxles naSromSic _ `umaRlesi ga

8	 iqve, gv. 57 da 177. 

9	 ase uwodebs barneti universitetis Sesaxeb sakuTar ekologiur 
midgomas. ix. R. Barnett, The Ecological University, gv. 10. 

10	 iqve. ix., aseve, gv. 177. 

11	 iqve, gv. 1-2. ix., aseve, gv. 9. 

12	 iqve, gv. 12. 

13	 iqve, gv. 23. termini `ekosofia~ gvxvdeba deliozisa da gataris 
naSromSi `ra aris filosofia?~ (1991 w.). ix. Gilles Deleuze, Félix Guat-
tari, Qu’est-ce que la philosophie? Les éditions de Minuit, 1991. 
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naTlebis filosofia: kritikuli Sesavali~ _ gvxvdeba. 
amjerad barneti dedamiwis cnebas umaRlesi ganaTlebis 
konteqstSi ganixilavs da acxadebs, rom umaRlesi ganaT
leba ekologiur safuZvlebs unda daemyaros, rac imas 
niSnavs, rom adamiani mTeli dedamiwis konteqstSi unda 
iqnes ganxiluli, anu yvela im kavSiris gaTvaliswinebiT, 
romelic mas gaaCnia.14

es kosmopolituri motivi, romelic dedamiwaze, ro-
gorc adamianTa sacxovrebel saxlze15 amaxvilebs yu
radRebas, gvxvdeba, aseve, globaluri samarTlianobis 
Sesaxeb Tanamedrove literaturaSic. magaliTad, fi
losofosi maTias rise Tavis naSromSi `globaluri sa
marTlianobis Sesaxeb~ (2012 w.) dedamiwis saerTo mflo-
belobis sakiTxis ganxilvas mTel eqvs Tavs uTmobs.16 
rises Tanaxmad, adamianebs ufleba aqvT, koleqtiurad 
flobdnen dedamiwas. aRniSnuli uflebis konteqstSi igi 
ganixilavs iseT sakiTxebs, rogorebicaa imigracia, ada
mianis uflebebi, klimatis cvlilebidan gamomdinare da 
momavali Taobebis mimarT arsebuli valdebulebebi. ri
ses azriT, dedamiwis koleqtiuri mflobelobis sakiTxis 
Teoriuli analizi gansakuTrebiT mniSvnelovania, rad
gan ̀ dRes Cven vawydebiT ara mxolod globaluri masSta

14	 ix. R. Barnett, The Philosophy of Higher Education: A Critical Introduction, Lon-
don and New York: Routledge, 2022, gv. 5.

15	 am mxriv sayuradReboa germaneli filosofosis iohan gotfrid 
herderis SeniSvnebi naSromSi `ideebi kacobriobis istoriis fi-
losofiis Sesaxeb~ (Ideen zur Philosophie der Geschichte der Menschheit), 
sadac igi dedamiwas `Cvens sacxovrebel saxls~ (unser Wohnplatz) 
uwodebs (wigni I, Tavi I). dedamiwas herderi, aseve, moixsenebs, ro-
gorc adamianTa modgmis `aRmzrdel saxls~ (Erziehungshaus) (wigni 
IX, Tavi I). ix., aseve, Johann Gottfried von Herder, Outlines of a Philosophy 
of the History of Man. Translated by T. Churchill. London: J. Johnson/L. Hansard, 
1803, gv. 1 da 227; giorgi TavaZe, `filosofiuri geografia: isto-
ria, problemebi, perspeqtivebi~, Tbilisi: `nekeri~, 2016 w., gv. 32 
da Smd.    

16	 ix.  Mathias Risse, On Global Justice, Tavebi 5-10. 

ra pasuxismgeblobebi akisria universitets? filosofiuri analizi



_ 22 _

bis mqone problemebs, aramed iseT problemebs, romle
bic Cvens planetas safrTxeSi agdeben.~17 analogiurad, 
barneti acxadebs, rom samyaro `ekologiuri krizisis~ 
winaSea,18 rom kacobriobam gamanadgurebeli dartymebi 
miayena mTlian planetas (cocxali arsebebisa da atmos
feros CaTvliT).19 

momavali Taobebis mimarT valdebulebebis sakiTxis 
ganxilvisas rise axsenebs anTropocenis (Anthropocene) 
epoqas.20 mTeli rigi avtorebis azriT, es aris axali geo
logiuri epoqa, romelSic dedamiwis ganviTarebaze ada
mianis zemoqmedeba gadamwyveti faqtori xdeba. marTa
lia, Tavad termin `anTropocenis~ gamoyenebas yvela ar 
eTanxmeba, Tumca risesTvis faqtobriv mocemulobas war
moadgens is garemoeba, rom adamianis zemoqmedeba Cvens 
planetaze sakmaod seriozul faqtors warmoadgens da 
safrTxes uqmnis Cvens momavals. momavali Taobebis mi
marT valdebulebebis miseuli analizi swored am faqtis 
aRiarebas efuZneba. 

barnetTan anTropocenis cnebas sakvanZo mniSvneloba 
eniWeba umaRlesi ganaTlebis filosofiisTvis.21 plane
taze adamianis damRupveli zemoqmedeba faqtia da amaSi 
Tavisi `wvlili~ miuZRvis universitetsac, radgan cod
nis meSveobiT samyaros, bunebrivi resursebis gakontro
lebis idea (romelmac anTropocenis epoqamde migviyva
na) universitetebis mier waxalisebuli iyo. Sesabamisad, 
universitets aqvs pasuxismgebloba, xeli Seuwyos viTa
rebis gaumjobesebas am mxriv,22 kerZod, amjerad univer

17	 iqve, gv. 90. 

18	 ix. R. Barnett, The Ecological University, gv. 18. 

19	 ix. R. Barnett, The Philosophy of Higher Education, gv. 49. 

20	 ix.  Mathias Risse, On Global Justice, gv. 167. 

21	 ix. R. Barnett, The Philosophy of Higher Education, gv. 234.

22	 iqve, gv. 49 da 234-235.  
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sitetma Tavisi wvlili unda Seitanos bunebasTan harmo
niuli cxovrebis wesis (ekocenis, Ecocene) damkvidrebaSi. 
amrigad, universitetis winaSe arsebuli umTavresi ga
mowveva gulisxmobs pasuxismgeblobas, xeli Seuwyos an
Tropocenidan ekocenze gadasvlas.23 

ra Tqma unda, es momavali Taobebis mimarT arsebul 
valdebulebebsac gulisxmobs, romlebzec rise saub
robs, Tumca, gansxvavebuli azriT. rise saubrobs moce
muli Taobis valdebulebaze (obligation) _ Seqmnas da da
tovos iseTi institutebi, romelTa meSveobiT momavali 
Taobebi adamianTa uflebebiT sargeblobas SeZleben.24 
rise politikuri filosofosia da Sesabamisad, momaval
ze orientirebuli valdebulebebis WrilSi misi yurad
Rebis centrSi eqceva adamianTa uflebebi da maTi uz
runvelmyofi institutebi. 

Tumca, Tuki gaviziarebT im daSvebas, rom Tanamedro
ve universitetebi, mTel rig SemTxvevebSi globaluri 
masStabiT seriozul resursebs floben da gavlenas ax
denen kacobriobis ganviTarebaze politikuri, kultu
ruli, socialuri da sxv. kuTxiT, maSin ratom ar SeiZ
leba maT mivaweroT valdebulebebi momavali Taobebis 
mimarT? vfiqrob, barneti swored amas axorcielebs, 
oRond igi `valdebulebis~ nacvlad sityva `pasuxismgeb
lobas~ iyenebs. igi Tvlis, rom universiteti pasuxismge
belia momaval Taobebze da rom es pasuxismgebloba mis 
mier ekosistemebis gajansaRebisken mimarTul zrunvaSi 
unda gamoixatos. 

amrigad, risesTan dedamiwis saerTo mflobelobis 
cneba safuZvlad udevs momavali Taobebis mimarT ar-
sebul valdebulebebs. es valdebulebebi iseTi politi
kuri institutebis SeqmnaSi unda gamoixatos, romlebic 

23	 iqve, gv. 242. 

24	 ix.  Mathias Risse, On Global Justice, gv. 180. 
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mxars dauWeren adamianTa uflebebis ganxorcielebas. 
analogiuri midgoma gvaqvs barnetTan: masTan ekologiis 
_ globaluri masStabiT obieqtTa da movlenTa urTier
TdakavSirebis _ da ekosistemebis cnebebi safuZvlad 
udevs am ekosistemebis mimarT pasuxismgeblobis cnebas. 
aRniSnuli pasuxismgebloba masTan vlindeba iseTi socia
luri institutis (ekologiuri universitetis) Seqmnis 
(an aseTad gardaqmnis) saWiroebaSi, romelic dedamiwaze 
adamianTa negatiur zemoqmedebas (anTropocenis epoqa) 
pozitiuri zemoqmedebiT (ekocenis epoqiT) Caanacvlebs. 

universitetebis globalur pasuxismgeblobaze saub
robs pol gibsic, romelic `dedamiwis~ nacvlad `kacob
riobaze~ apelirebs; kerZod, gibsi miiCnevs, rom univer
sitetebs didi pasuxismgebloba akisriaT kacobriobis 
momavalTan mimarTebiT. es pasuxismgebloba, gibsis Ta
naxmad, emyareba im faqts, rom sazogadoeba ndobas uc
xadebs universitetebs, rogorc iseT socialur insti
tutebs, romlebic valdebulni arian, sakuTar wiaRSi 
eqsistencialuri ndobis atmosfero Seqmnan. eqsisten
cialuri ndoba, Tavis mxriv, ontologiuri _ pirovnul 
gardaqmnasa da avTenturi TviTobis ganxorcielebaze 
orientirebuli _ ganaTlebis SesaZleblobas qmnis. uni
versitetebi valdebulni arian, kritikulad gaiazron 
im sazogadoebis Rirebulebebi, romelTa wiaRSic isini 
arseboben. Tumca, gibsi universitetebisgan ufro mets 
moiTxovs: universitetebma, aseve, unda gaiazron is mo
raluri valdebulebebi, romlebic maT aqvT kacobriobis 
momavalTan mimarTebiT. es valdebuleba, rogorc zemoT 
iyo aRniSnuli, gulisxmobs imas, rom universitetebma sa
kuTari avtonomiuroba gamoiyenon iseTi garemos Sesaq
mnelad, romelic xels Seuwyobs kritikuli azrovnebisa 
da TviTrefleqsiis ganviTarebas.25 rogorc barnetTan, 

25	 ix. P. Gibbs, Trusting in the University: The Contribution of Temporality and Trust 
to a Praxis of Higher Learning, New York: Kluwer Academic Publishers, 2004, gv. 
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aseve, gibsTanac, pasuxismgeblobis cneba universitetis 
Sesaxeb ganazrebebis sakvanZo momentad gvevlineba. aka
demiuri Tavisufleba is privilegiaa, romelic gancal
kevebuli saxiT ki ar arsebobs, aramed ganuyofel kav
SirSia im pasuxismgeblobasTan, romelic mkvlevars aqvs 
universitetis da farTo sazogadoebis mimarT.26 amrigad, 
akademiuri Tavisuflebis cneba gibsTan ukve moicavs pa
suxismgeblobis moments, romelic scdeba sauniversite
to kampusis farglebs da mTel sociumze (da kacobrio
baze) vrceldeba.

b). makoreqtirebeli pasuxismgebloba da universiteti. 
rogorc zemoT vnaxeT, universitetebis Sesaxeb arsebul 
diskursSi globaluri pasuxismgeblobis cnebas mniSvne
lovani adgili uWiravs. garda amisa, gamoikveTa parale
lebi am literaturasa da globaluri samarTlianobis 
Sesaxeb arsebul erT-erT midgomas Soris. imisTvis, raTa 
es msgavseba kidev ufro naTlad warmoCndes, qvemoT gan
vixilav devid mileris Sexedulebebs makoreqtirebeli 
pasuxismgeblobebis Sesaxeb27 da Sevecdebi vaCveno, rom 
misi modeli warmatebiT SeiZleba iqnes gamoyenebuli 
universitetis cnebasTan mimarTebiT.

pasuxismgeblobis mileriseul models safuZvlad 
udevs garkveuli warmodgena adamianis bunebis Sesaxeb. 

82 da 110. ix., misive, Why Universities Should Seek Happiness and Content-
ment, London: Bloomsbury, 2019, gv. 125

26	 ix. P. Gibbs, Trusting in the University, gv. 180. Tavis naSromSi `ratom 
unda eswrafon universitetebi bednierebasa da kmayofilebas~ gib-
si aRniSnavs, rom umaRlesi ganaTlebis pasuxismgeblobaa, daexma-
ros studentebs pirovnul ganviTarebaSi da xeli Seuwyos maTSi 
sazogadoebrivi keTildReobis mimarT interesis gaRvivebas. ix. P. 
Gibbs, Why Universities Should Seek Happiness and Contentment, gv. 168. 

27	 aRniSnuli Sexedulebebi milers gadmocemuli aqvs Tavis naSrom-
Si `erovnuli pasuxismgebloba da globaluri samarTlianoba~. ix. 
David Miller, National Responsibility and Global Justice, Oxford: Oxford University 
Press, 2007.
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mileri Tvlis, rom adamianebs garkveuli moTxovnile
bebi aqvT da rom isini mowyvladi arsebebi arian. Tum
ca, amave dros, adamianebi akeTeben arCevans da pasuxs 
ageben sakuTar qmedebebze.28 rodesac isini sirTulee
bis winaSe aRmoCndebian, sakiTxi unda daisvas ara imis 
Sesaxeb, arian Tu ara isini pasuxismgebelni (individua
lurad an koleqtiurad) sakuTar mdgomareobaze, ara
med imis Sesaxeb, Tu vin unda iyos pasuxismgebeli maT 
daxmarebaze.29 

aq mileri erTmaneTisgan ganasxvavebs or midgomas. 
personaluri eTikis midgoma sakiTxs individualur 
WrilSi ganixilavs da Semdeg SekiTxvas svams: ra val
debuleba maqvs sxva politikur sazogadoebebSi mcxov
rebi adamianebis mimarT (gansakuTrebiT im SemTxvevaSi, 
rodesac isini Zalian cud mdgomareobaSi imyofebian)? 
amisgan gansxvavebiT, institucionaluri midgoma yu
radRebas amaxvilebs politikur da socialur insti
tutebze, romelTa meSveobiT SesaZlebeli iqneba re
sursebis keTilsindisieri gadanawileba globaluri 
masStabiT. 30 

mileri am ori midgomis elementebs aerTianebs Tavis 
e.w. konteqstualuri midgomis farglebSi. aRniSnuli 
midgomis Tanaxmad, ar arsebobs resursebisa da pasuxis
mgeblobis gadanawilebis sayovelTao principi, romelic 
adgens, Tu ra iTvleba samarTlian gadanawilebad nebis
mier SemTxvevaSi. mileri Tvlis, rom aseTi principi kon
kretul konteqstzea damokidebuli. sxva sityvebiT rom 
vTqvaT, gansxvavebul SemTxvevaSi resursebis ganawile
bis principi, SesaZloa, gansxvavebuli iyos.31 

28	 iqve, gv. 6. 

29	 iqve, gv. 8.

30	 iqve, gv. 8-9.

31	 iqve, gv. 13-14.
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konteqstualuri midgomis WrilSi mileri erTmane
Tisgan ganasxvavebs orgvar pasuxismgeblobas: Sedeg
Tan dakavSirebuls (outcome responsibility) da makoreqti
rebels (remedial responsibility). SedegTan dakavSirebuli 
pasuxismgebloba moqmedebis ganmaxorcielebel pirebs 
ukavSirdeba. am pasuxismgeblobis farglebSi xdeba imis 
dadgena, Tu ramdenad SeiZleba mieweros moqmedebis gan
maxorcielebel pirs is Sedegi, romelic mis moqmedebas 
mohyva. rac Seexeba makoreqtirebel pasuxismgeblobas, 
is ukavSirdeba dazaralebulebs _ siRaribeSi myof, an 
daxmarebis saWiroebis mqone individebs. am pasuxismgeb
lobis konteqstSi mTavari SekiTxva is ki araa, Tu vin 
aris pasuxismgebeli maT aseT mdgomareobaze, aramed is, 
Tu vin unda CaiTvalos pasuxismgeblad maT daxmareba
ze.32 individualuri an koleqtiuri makoreqtirebeli 
pasuxismgeblobis qona niSnavs, rom individs/koleqtivs 
aqvs gansakuTrebuli saxis pasuxismgebloba, romelic 
mas gamoarCevs danarCeni individebisgan/jgufebisgan 
(romelTac aRniSnuli pasuxismgebloba ar akisriaT). mi
leri, aseve, gamoyofs eqvs faqtors, romelTa meSveobiT 
SesaZlebelia imis dadgena, Tu vis SeiZleba mieweros 
makoreqtirebeli pasuxismgebloba. esenia: moraluri 
pasuxismgebloba (moral responsibility), SedegTan dakavSi
rebuli pasuxismgebloba (outcome responsibility), mize

32	 iqve, gv. 108. makoreqtirebel pasuxismgeblobas zogjer moixsene-
ben rogorc `momavalze orientirebul pasuxismgeblobas~ (forward 
looking responsibility), radgan is im qmedebebzea orientirebuli, rom-
lebic momavalSi unda ganxorcieldes. SedegTan dakavSirebul 
pasuxismgeblobas ki, romelic warsulSi ganxorcielebul mo-
qmedebebs ukavSirdeba, am konteqstSi `warsulze orientirebul 
pasuxismgeblobas~ uwodeben (backward looking responsibility). ix. Mar-
ion Smiley,   “Collective Responsibility”,  The Stanford Encyclopedia of Philoso-
phy (Summer 2017 Edition), Edward N. Zalta (ed.), URL = https://plato.stanford.
edu.  mniSvnelovania, aRiniSnos isic, rom makoreqtirebeli pasux-
ismgebloba milerTan moicavs rogorc warsulze, aseve, momavalze 
orientirebul pasuxismgeblobasac. 
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zobrivi pasuxismgebloba (causal responsibility), sargebeli 
(benefit), SesaZlebloba/unari (capacity) da sazogadoeba/
erToba (community). amaTgan pirveli sami (moraluri, 
mizezobrivi da SedegTan dakavSirebuli pasuxismgeb
lobebi) warsulze orientirebul makoerqtirebel pa
suxismgeblobas warmoadgens, xolo ukanaskneli sami 
(sargebeli, SesaZlebloba/unari da sazogadoeba/erTo
ba) _ momavalze orientirebul makoreqtirebel pasuxis
mgeblobas.33

vfiqrob, rom SesaZlebelia, mileris makoreqtirebe
li pasuxismgeblobis modeli universitetTan mimarTe
biT gamoviyenoT. garkveulwilad, es ukve aris mocemu
li barnetTan, rodesac igi ekologiis xuT ganzomilebas 
(urTierTdakavSirebuloba, mravalferovneba, dazianebis 
SesaZlebloba, pasuxismgebloba da aRdgena) universite
tis komponentebad acxadebs.34 aq universiteti gvevli
neba makoreqtirebeli pasuxismgeblobis mqoned rogorc 
warsulTan mimarTebiT (ekosistemis dazianeba garkveuli 
qmedebebiT35), aseve, momavalTan dakavSirebiTac (daziane
buli ekosistemis aRdgenis pasuxismgebloba). miuxedavad 
imisa, rom barnetis SromebSi universitetis mier pasuxis
mgeblobis qona araerTxelaa xazgasmuli, Tavad pasuxis
mgeblobis cnebis detaluri analizi masTan ar gvxvdeba. 
makoreqtirebeli pasuxismgeblobis mileriseuli modeli 
damatebiT argumentebs gvawvdis imis Sesaxeb, Tu ratom 
aqvT universitetebs aseTi saxis pasuxismgeblobebi. es 
modeli imis gamokveTis saSualebasac iZleva, Tu ra saxis 
makoreqtirebeli pasuxismgeblobebi akisriaT universite
tebs. qvemoT Sevecdebi, vaCveno, rom mileris mier CamoT
vlili eqvsi faqtoridan oTxi (SedegTan dakavSirebuli 

33	 iqve, gv. 98-100. 

34	 ix. R. Barnett, The Ecological University, gv. 17. ix., aseve, iqve, gv. 19.

35	 ix. zemoT codnis ekosistemis magaliTi.
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pasuxismgebloba, sargebeli, SesaZlebloba/unari da sa
zogadoeba/erToba) universitets ukavSirdeba da rom am 
konteqstSi universitetebis pasuxismgeblobebze saubari 
relevanturi da aqtualuria. 

SedegTan dakavSirebul pasuxismgeblobas mileri gan
sazRvravs rogorc iseTi saxis pasuxismgeblobas, rode
sac A-s moqmedeba moralurad neitraluri, an Tundac 
gamarTlebulia, Tumca misi moqmedebis Sedegebi B-sTvis 
seriozuli zianis momtania. aseT SemTxvevaSi, mileris 
azriT, A-s makoreqtirebeli pasuxismgebloba ekisreba 
B-sTan mimarTebiT.36 pasuxismgeblobis es saxe gvxvdeba 
barnetTan, rodesac igi universitetebs akisrebs pasuxis
mgeblobas dazianebuli ekosistemebis aRdgenaze. aRniS
nuli pasuxismgeblobis ganxilva gansxvavebul WrilSicaa 
SesaZlebeli: Tanamedrove universitetebis didi nawili 
umaRlesi ganaTlebis ekonomikur koncefciebsaa morge
buli, rac, bazris `moTxovnilebebis~ `dakmayofilebis
ken~ swrafvaSi gamoixateba. am mizniT universitetebi 
xSirad acxadeben, rom maTi arCevis SemTxvevaSi studen
tebi swavlis periodSi SeiZenen iseT `unarebs~, romle
bic SemdgomSi maT dasaqmebasa da warmatebul karieras 
uzrunvelyofs. magram Tuki is `unarebi~, romlebsac 
studentebi iReben, usargeblo aRmoCndeba Sromis baz
risTvis da studentebi umuSevarTa rigebs SeuerTdebian, 
SegviZlia Tu ara Cven makoreqtirebeli pasuxismgebloba 
mivaweroT universitetebs aseTi Sedegis gamo? mileris 
modelze dayrdnobiT SeiZleba iTqvas, rom pasuxi am Se
kiTxvaze dadebiTia. marTalia, universitetebis mizans 
ar warmoadgens studentebis socialurad mZime mdgoma
reobaSi Cagdeba (mileris sityvebiT, rom vTqvaT, maSin 
isini moralurad pasuxismgeblebi iqnebodnen), Tumca ba
zarze konkurenciis Sedegad universitetebi studentTa 
raodenobis zrdas eswrafvian da xels uwyoben presti

36	 ix. D. Miller, National Responsibility and Global Justice, gv. 100-101. 
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Jis ekonomikis SenarCunebas saganmanaTleblo programe
bis seleqciuri reklamirebiT. Sesabamisad, maT TavianTi 
`wvlili~ (gverdiTi efeqtis saxiT) SeaqvT umuSevrobaSi. 
ra Tqma unda, es imas rodi niSnavs, rom umuSevrobis ar
seboba calsaxad universitetebs mivaweroT. me vgulis
xmob imas, rom radgan universitetebs garkveuli roli 
miuZRviT qveynis dasaqmebis maCveneblis gansazRvraSi, 
maT, aseve, garkveuli pasuxismgeblobac aqvT am konteq
stSi arsebuli viTarebis gamosworebis kuTxiT.37

aRniSnuli faqtori kavSirSia kidev erT faqtorTan 
(sargebeli), romelsac mileri gamoyofs. SesaZloa, B-s 
mZime mdgomareobasTan A mizezobrivad ar iyos dakav
Sirebuli, Tumca aRniSnuli procesis (B-s mZime mdgo
mareobaSi moxvedra) Sedegad A-m garkveuli sargebeli 
mainc miiRo. aseT SemTxvevaSi A-s B-sTan gansakuTrebuli 
saxis mimarTeba akavSirebs, rac garkveul SemTxvevebSi, 
SesaZloa, A-s B-s daxmarebis pasuxismgeblobas akisreb
des.38  Tuki am faqtors universitetebis konteqstSi ga
viazrebT, yuradReba unda gavamaxviloT im garemoebaze, 
rom xSir SemTxvevaSi universitetebi pirdapir finansur 
sargebels iReben studentebisgan (individualur doneze 
rom vTqvaT, administraciuli da akademiuri personali 
xelfass iRebs). sanacvlod isini studentebs sTavazoben 
`produqts~ (sertificirebul umaRles ganaTlebas, ̀ una
rebs~ da sxv.), romelic, maTi gancxadebiT, Sromis bazris 
moTxovnilebebzea morgebuli. Tuki imasac gaviTvalis

37	 ufro vrclad amis Sesaxeb ix. qvemoT (g). mocemul konteqstSi uni-
versitetis makoreqtirebeli pasuxismgeblobis Tavidan aridebis 
gamovlinebas warmoadgens is SemTxvevebi, rodesac administraci-
uli an akademiuri sferos warmomadgenlebi studentTa umuSevro-
bas `warumateblobiT~ da individualur faqtorebze miTiTebiT 
xsnian, an kidev struqturul faqtorebze (ekonomikuri da poli-
tikuri krizisebi da sxv.) apelireben. orive SemTxvevaSi isini xe-
lebs ibanen, Tumca ver acnobiereben, rom jamSi wyali amRvreulia. 

38	 ix. D. Miller, National Responsibility and Global Justice, gv. 102-103. 
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winebT, Tu rogori momcveli moraluri ideebi gvxvdeba 
universitetebis mier sakuTar veb-gverdebze ganTavse
bul misiis ganacxadebSi, maSin universitetebisTvis ma
koreqtirebeli pasuxismgeblobis dakisrebis idea arc 
Tu ise Tamam gancxadebad unda mogveCvenos.

mileris Tanaxmad, SesaZlebloba/unari gulisxmobs ise
Ti agentis (A) povnas, romelsac aqvs SesaZlebloba/unari, 
Seamsubuqos B-s mZime mdgomareoba. aseT dros miiCneva, 
rom A-s aqvs unikaluri pozicia, romelic swored mas ga
morCevs sxva agentebisgan, ris gamoc A-s pasuxismgebloba 
ekisreba, gaaumjobesos B-s mdgomareoba.39 universiteteb
Tan mimarTebiT SeiZleba iTqvas, rom garkveul SemTxveveb
Si isini unikalurad arian pozicionirebuli imisTvis, ra
Ta garkveuli saxis pasuxismgebloba sakuTar Tavze aiRon 
(magaliTad, universitetebs SeuZliaT, ganaTlebis meSveo
biT xeli Seuwyon interkulturuli komunikaciis process 
eTnikuri konfliqtebis istoriis mqone regionSi).  

mileris mier gamoyofili ukanaskneli faqtori (sazo
gadoeba/erToba) gansakuTrebiT relevanturia universi
tetebTan mimarTebiT. Tuki A da B garkveuli erTobis 
wevrebi arian, maSin maT Soris gansakuTrebuli saxis mi
marTeba arsebobs, romelic efuZneba im faqts, rom isini 
erTi da imave sazogadoebis/erTobis wevrebi arian.40 am mx-
riv universitetebs aqvT makoreqtirebeli pasuxismgeblo
ba, radgan rogorc sazogadoebis ganuyofel elementebs, 
maT gansakuTrebuli valdebulebebi akisriaT mis mimarT.41

39	 iqve, gv. 103. 

40	 iqve, gv. 104.

41	 am konteqstSi sayuradReboa Semdegi fraza bil ridingsis cnobi-
li naSromidan `universiteti nangrevebSi~: `sxvebis mimarT val-
debulebis aSkara faqti iseTi ramaa, rac subieqtur cnobierebas 
aRemateba. amitomac, Cven verasodes davaRwevT Tavs Cvens val-
debulebebs sxvebis mimarT [...].~ ix. B. Readings, The University in Ruins,  
Cambridge, MA: Harvard University Press, 1996. gv. 186. 
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aqtorebisTvis makoreqtirebeli pasuxismgeblobis miwe
ris WrilSi sainteresoa mileris SeniSvna imis Sesaxeb, rom 
zogierT SemTxvevaSi SesaZlebelia, pasuxismgebloba miewe
ros iseT aqtors, romelic yvelaze metadaa dakavSirebu
li mZime mdgomareobaSi myof jgufTan. magaliTad, Tuki A 
aqtori C jgufTan erTi faqtoriT (SedegTan dakavSirebu
li pasuxismgebloba) aris dakavSirebuli, xolo B aqtori 
C jgufs sami faqtoriT (sargebeli, SesaZlebloba, sazo
gadoeba) ukavSirdeba, maSin moqmedebis pasuxismgebloba B 
aqtors unda daekisros. Tumca, mileri uSvebs imasac, rom 
garkveul SemTxvevebSi pasuxismgebloba, SesaZloa, ram
denime aqtors Soris ganawildes.42 universitetebTan mi
marTebiT es imas niSnavs, rom zogierT SemTxvevaSi isini 
unikalur aqtorebad mogvevlinebian, romlebsac yvelaze 
efeqturi moqmedebebis ganxorcieleba ZaluZT, xolo gar
kveul SemTxvevebSi sasurveli Sedegis misaRwevad maT sxva 
instititebTan (saxelmwifo, arasamTavrobo organizaciebi 
da sxv.) koordinirebuli moqmedebebi unda ganaxorcielon.

g). universitetis daniSnuleba: perspeqtiva saqarT-
velodan.  qvemoT mocemuli iqneba universitetis da
niSnulebis Cemeuli xedva, romelic makoreqtirebeli 
pauxismgeblobis mileriseuli modeliTaa STagonebuli 
(Tumca, mkiTxveli, aseve, naxavs garkveul paralelebs 
zemoT ganxiluli sxva moazrovneebis SexedulebebTan). 
aRniSnuli xedva orientirebulia qarTul umaRles ga
naTlebaze da mas ara aqvs sayovelTaobis pretenzia. 
Tumca, radgan saerTo gamowvevebi da problemebi inter
kulturul gansxvavebebTan erTad Tanaarsebobs, SesaZ
lebelia garkveuli `gadakveTebis~ arseboba sxva umaR
les saganmanaTleblo sivrceebTanac. 

aRniSnuli xedvis Camoyalibebamde mizanSewonilad mi
maCnia, mokled movxazo qarTuli umaRlesi ganaTlebis 
Sesaxeb Cemi Sexedulebebi.

42	 ix. D. Miller, National Responsibility and Global Justice, gv. 107.
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pirvel rigSi, daviwyeb imis aRniSvniT, rom Cemi azriT, 
qarTul umaRles ganaTlebaSi dResdReobiT dominantu
ria umaRlesi ganaTlebis ekonomikuri koncefciebi. am 
informaciul vels, anu diskurss, SesaZloa, aseve, me
nejerul-biurokratiuli an neoliberaluri diskursic 
vuwodoT. aRniSnuli diskursis farglebSi arsebobs mo
duri (da Tan gavleniani) cnebebi: `Sromis bazari~, `una
rebi~, `dasaqmeba~, `efeqturoba~, `gazomvadoba~ da a.S. 

menejerul-biurokratiuli ideologia saqarTvelo
Si acxadebs, rom is `sinamdviles~ asaxavs. sxva sityve
biT rom vTqvaT, aRniSnuli ideologiis momxreebi miiC
neven, rom ekonomikuri koncefciebi aRwers im faqtebs, 
rac arsebobs (Sromis bazari, moTxovna, miwodeba da a.S.) 
da adgens am faqtebs Soris arsebul kavSirebs. Tumca, 
rogorc frangi filosofosi lui alTuseri aRniSnav
da, `ideologia arasdros ambobs: me ideologiuri var~.43 
ideologia axdens samyaros interpretacias, Tumca am in
terpretacias realur faqtebad warmoaCens da gansxvave
bul interpretaciebs ukuagdebs. qarTul sinamdvileSi 
umaRlesi ganaTlebis ekonomikuri koncefciebis mom
xreebi ubralod ugulebelyofen alternatiul koncef
ciebs. uares SemTxvevaSi, maT arc ki ician, rom matricis 
(= menejerul-biurokratiuli/neoliberaluri diskursi) 
miRma sxva diskursebi arseboben. 

Tumca, Tuki menejerul-biurokratiuli diskursis 
hegemonia kidev ufro gaZlierdeba, maSin is Zirs gamouT
xris im mizans, _ maRali xarisxis mqone ganaTlebis mice
masa da moqalaqeTa interesebis samsaxurs, _ romelsac is 
Tavisi gacxadebuli sityvebiT emsaxureba. 

aqve aucilebelia imis aRniSvna, rom Cems mizans ar war
moadgens umaRlesi ganaTlebis ekonomikuri da menejerul-

43	 ix. Louis Althusser, On the Reproduction of Capitalism. Ideology and Ideologi-
cal State Apparatuses. Preface by Etienne Balibar, introduction by Jacques Bidet, 
translated by G. M. Goshgarian, London and New York: Verso, 2014, gv. 191.
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-biurokratiuli ganzomilebebis sruli ugulebelyofa. 
es ganzomilebebi Tanamedrove samyaroSi sakmaod mniSvne
lovania (imdenad mniSvnelovani, rom maTi aucileblobis 
dasabuTebas aq saWirod ar miviCnev). 2005 wlidan, anu mas 
Semdeg rac saqarTvelo boloniis process SeuerTda da 
qarTul umaRlesi ganaTlebis sivrceSi TandaTan daiwyo 
neoliberaluri diskursis aRmavloba, aRniSnul sivrceSi 
bevri pozitiuri cvlileba moxda. gamovyof mxolod ram
denime maTgans: moxda silabusebis formalizeba da saswav
lo procesis marTva sagrZnoblad daixvewa, mniSvnelovnad 
gaizarda studentebisa da akademiuri personalis saerTa
Soriso mobiloba, rasac Tan mohyva umaRlesi ganaTlebis 
sivrceSi swavla-swavlebis Sesaxeb axali ideebisa da kon
cefciebis gavrceleba. ra Tqma unda, pozitiuri cvlile
bebis CamonaTvali mxolod am movlenebiT ar amoiwureba. 

Tumca, am dadebiT cvlilebebs Tan axlavs mTeli 
rigi arasasurveli tendenciebic. mivuTiTeb ramdeni
me maTganze: farTo gavrceleba im Sexedulebisa, rom
lis Tanaxmad yvelaferi `gazomvadia~ (swavlis Sedegebi, 
mecnierTa produqtiuloba, saganmanaTleblo progra
mis efeqturoba da sxv.); universitetis funqcionirebis 
umTavres konteqstad sabazro ganzomilebis miCneva da 
danarCeni (araekonomikuri) ganzomilebebis ugulebel
yofa; universitetis daniSnulebis, umaRlesi ganaTlebis 
miznebisa da akademiuri aqtivizmis Sesaxeb kritikuli 
diskursis sisuste da sxv. Sesabamisad, saWirod mimaC
nia umaRlesi ganaTlebis Sesaxeb arsebul diskursSi sxva 
ganzomilebebis `Setana~ da amis meSveobiT gabatonebuli 
diskursisTvis, ase vTqvaT `frTebis Sekveca~ imisTvis, 
raTa umaRlesi ganaTleba progresuli da humanisturi 
ganaTlebis kerad iqces da ara gaabsolutizebuli mene
jerializmis politikis asparezad. 

qvemoT universitetis daniSnuleba oTxi ganzomile
bis konteqstSia ganxiluli:
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•	 socialuri ganzomileba _ am ganzomilebaSi Sedis ise
Ti sakiTxebi, rogorebicaa siRaribe da socialuri 
uTanasworoba, ganaTlebis xelmisawvdomoba da sxv.

•	 ekonomikuri ganzomileba _ aRniSnuli ganzomileba 
moicavs Sromis bazarTan, dasaqmebasTan da mogebis 
miRebasTan dakavSirebul sakiTxebs.

•	 politikuri ganzomileba _ exeba demokratiisa da de
mokratiuli Rirebulebebis, samoqalaqo sazogadoe
bis, samoqalaqo pasuxismgeblobis da msgavs sakiTxebs. 

•	 kulturuli ganzomileba _ aerTianebs iseT sakiT
xebs, rogorebicaa interkulturuli dialogi, 
kulturuli imperializmi, postkoloniuri mdgoma
reoba da sxv. 

rogorc zemoT iyo aRniSnuli, qarTul umaRles ga
naTlebaSi dResdReobiT gabatonebuli mdgomareoba 
ekonomikur ganzomilebas/diskurss uWiravs. miuxedavad 
imisa, rom danarCeni ganzomilebebi universitetebis mi
siebSi sityvierad yovelTvis asaxulia, praqtikul si
namdvileSi es ganzomilebebi ekonomikuri ganzomilebis 
logikasa da moTxovnebs eqvemdebareba (ix. sur. 1). Sesa
bamisad, Cndeba saWiroeba, rom saTanado yuradReba mieq
ces am ugulebelyofil ganzomilebebs.  

suraTi 1
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TiToeuli ganzomilebis farglebSi me gamovyof sam 
urTierTdakavSirebul mimarTulebas _ swavlebas, kvlevas 
da moqmedebas44 (s _ k _ m) _ da lokalur da globalur 
konteqstebs, romelTa wiaRSic aRniSnuli ganzomilebebi 
(da mimarTulebebi) urTierTqmedeben. TiToeuli ganzo
milebisTvis arsebuli mimarTebebi Semdegi saxiT SeiZle
ba iqnes gamoxatuli (ix. aseve, sur. 2)

•	 socialuri ganzomileba: lokaluri konteqsti ↔ swav
leba ↔ kvleva ↔ moqmedeba ↔ globaluri konteqsti 

•	 ekonomikuri ganzomileba: lokaluri konteqsti ↔ swav
leba ↔ kvleva ↔ moqmedeba ↔ globaluri konteqsti

•	 politikuri ganzomileba: lokaluri konteqsti ↔ swav
leba ↔ kvleva ↔ moqmedeba ↔ globaluri konteqsti

•	 kulturuli ganzomileba: lokaluri konteqsti ↔ swav
leba ↔ kvleva ↔ moqmedeba ↔ globaluri konteqsti

suraTi 2

44	 `moqmedebaSi~ vgulisxmob yvela im aqtivobas, romelic scdeba 
swavlebisa da kvlevis procesebis farglebs da romelTa mizani 
arsebuli mdgomareobis Secvlaa (magaliTad, akademiuri aqtiv-
izmi, instituciis mier ganxorcilebuli eqstra-akademiuri qmede-
bebi da sxv.). konkretuli magaliTebi qvemoT iqneba moyvanili.
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rogorc mocemuli gamosaxulebidan Cans, idealur 
SemTxvevaSi socialur, kulturul, politikur da eko
nomikur ganzomilebebs Soris arsebuli mimarTebebi 
dominireba/daqvemdebarebaSi ki ar vlindebian, aramed 
urTierTdaxmarebaSi gamoixatebian. aq isic unda iqnes 
gaTvaliswinebuli, rom Tanamedrove globalizebuli 
samyaros pirobebSi, am oTxi ganzomilebidan TiToeuli, 
Tavisi uSualo lokaluri konteqstis (qveyana, regio
ni) garda, gansxvavebuli xarisxiT, magram mainc urTier
Tqmedebs globalur konteqstTan.

Tuki makoreqtirebeli pasuxismgeblobis cnebas aR
niSnul gamosaxulebas mivuyenebT, maSin SesaZlebelia, 
visaubroT konkretul nabijebze, romlebic mocemul 
ganzomilebebSi SeiZleba ganxorcieldes. magaliTad, so-
cialur ganzomilebaSi universitetis mizani socialuri 
uTanasworobis Semsubuqeba unda iyos. ufro metic, uni
versitetma am mimarTulebiT maqsimaluri Zalisxmeva un
da gawios. dResdReobiT qarTul universitetebs aseTi 
mizani ara aqvT: isini ufro metad SeiZleba SevadaroT 
akademiuri xarisxebis mimniWebel konveiers, vidre so
cialuri problemebis gadaWraze orientirebul insti
tucias. 

Tumca, aq aucileblad unda iqnes gaTvaliswinebuli 
Semdegi garemoebac: socialur ganzomilebaSi makoreq
tirebeli pasuxismgeblobis sakuTar Tavze aRebiT uni
versitetma xeli ar unda Seuwyos imas, rasac mileri 
`msxverplis mentalobas~ (victim mentality) uwodebs.45 ma
koreqtirebeli pasuxismgeblobis farglebSi universi
tetis mier ganxorcielebulma RonisZiebebma xeli unda 
Seuwyos im jgufis gaaqtiurebas, romelTan mimarTebaSic 
aRniSnuli RonisZiebebi ganxorcielda. sxva sityvebiT 
rom vTqvaT, universitetis mxridan gadadgmuli nabije
bi naklebad privilegirebul jgufebSi umoqmedobasa da 

45	 ix. D. Miller, National Responsibility and Global Justice, gv. 7 da 108. 
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Semdgomi daxmarebis pasiur molodins ki ar unda iwvev
des, aramed ubiZgebdes maT iseTi aqtiurobebisken, ro
melTa Sedegad maTi mdgomareoba adrindelTan Sedare
biT ufro gaumjobesdeba. 

aRniSnulis gaTvaliswinebiT, socialuri ganzomilebis 
lokalur konteqstSi makoreqtirebeli pasuxismgeblobis 
sakuTar Tavze aRebis nimuSi iqneba is SemTxveva, rodesac, 
universiteti, sakuTari profilisa da geografiuli mdeba
reobis gaTvaliswinebiT, garkveul socialur jgufebs Ta
visufal (da ufaso!) saswavlo kursebs SesTavazebs. aRniS
nuli saganmanaTleblo kursebis Tematika, SesaZloa, metad 
mravalferovani iyos (mewarmeoba, biznes-gegmis Sedgena, 
ucxo enebi, kompiuteruli programebi, mebaReoba, mefut
kreoba da a.S.) da ama Tu im programis ganxorcieleba da
mokidebulia im resursze, romelic mocemul universitets 
gaaCnia. didi albaTobiT, am mxriv universiteti ufro me
tad fokusirebuli iqneba im geografiul regionze, ro
melSic is mdebareobs, Tumca, axali koronavirusis globa
luri pandemiis Sedegad onlain-swavlebis teqnologiebis 
swrafi ganviTareba universitetebs saSualebas aZlevs, 
gascdnen TavianT uSualo regions da sakuTari aqtivo
bebi mTeli qveynis masStabiT ganaxorcielon. rac Seexeba 
socialuri ganzomilebis globalur konteqsts, universi
tetebs SeuZliaT, aRniSnuli kursebi ucxoel studentebs 
SesTavazon (maTi saWiroebebidan gamomdinare).

zemoTqmuli exeboda TiToeul ganzomilebaSi Cems mier 
gamoyofili sami mimarTulebidan (swavleba _ kvleva _ 
moqmedeba) mxolod erTs: swavlebas. Tumca, kurikulumSi 
momsaxurebis swavlebis (service learning) integrirebiT da 
am komponentis maqsimaluri gaaqtiurebiT universitets 
SeuZlia, swavlebis mimarTuleba moqmedebis mimarTulebas 
daukavSiros (magaliTad, studentebi SesaZloa, daexmar
non damwyeb mewarmeebs biznes-gegmis SedgenaSi, an ucxo 
enebis aTvisebaSi daexmaron turistul seqtorSi TviT
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dasaqmebul pirebs). socialur ganzomilebaSi makoreqti
rebeli pasuxismgeblobis qona niSnavs, rom universiteti 
gaatarebs iseT saSinao politikas, romlis farglebSi aR
niSnuli RonisZiebebi yvela fakultetsa da saganmanaTleb
lo programaze gatardeba. rac Seexeba kvlevas, universi
tets SeuZlia, daafinansos kvleva, romelic socialuri 
uTanasworobis, siRaribisa da socialuri eqskluziis 
Seswavlazea orientirebuli. kurikulumSi es, SesaZloa, 
gamoixatos iseTi Temebis SetaniT, romlebic studentTa 
`sociologiuri warmosaxvis~46 ganvrcobiskenaa mimarTu
li (studentTa gaTviTcnobierebulobis gazrda maTTvis 
socialuri uTanasworobis problemis Sesaxeb informa
ciis miwodebiT da momsaxurebis swavlebasTan misi dakav
SirebiT). amrigad, rogorc vxedavT, idealur SemTxvevaSi 
socialur ganzomilebaSi (da sxva ganzomilebebSic) samive 
mimarTuleba _ swavleba, kvleva da moqmedeba _ organu
lad unda iyos erTmaneTTan dakavSirebuli. 

makoreqtirebeli pasuxismgebloba kulturuli gan-
zomilebis lokalur konteqstSi SeiZleba gamoixatos 
universitetebis ZalisxmevaSi, xeli Seuwyon iseTi gare
mos Seqmnas, romlis wiaRSic interkulturuli dialogi 
efeqturad ganxorcieldeba. am mxriv aRsaniSnavia is ga
remoeba, rom 2014 wlis aRweris Tanaxmad, saqarTvelos 
mosaxleobis 6%-s eTnikuri azerbaijanelebi warmoad
genen, TiTqmis 5%-s ki _ eTnikuri somxebi.47 miuxedavad 

46	 termini `sociologiuri warmosaxva~ momdinareobs amerikeli 
sociologis Carlz rait milsis amave saxelwodebis mqone naS-
romidan. sociologiuri warmosaxva gulisxmobs individis unars, 
farTo socialur da istoriul konteqstSi gaiazros sakuTari ga-
mocdilebebi da is pozicia, romelic mas sazogadoebaSi ukavia. ix. 
Christopher Andrews, ~Sociological imagination”, in: The Blackwell Encyclopedia 
of Sociology. Edited by George Ritzer, Blackwell, 2007, gv. 4604-4606. 

47	 ix. rusudan amirejibi, kaxa gabunia, `saqarTvelos umciresobebi: 
integraciis gzaze arsebuli barierebis ngreva~, https://carnegieen-
dowment.org.  
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amisa, qarTveli mosaxleobis sagrZnobi nawili somxuri 
da azerbaijanuli kulturis Sesaxeb saTanado informa
cias ar flobs. igive SeiZleba iTqvas afxazuri da osuri 
kulturebis Sesaxebac. eTnikuri umciresobebis samoqa
laqo integraciis kuTxiT qarTuli saxelmwifos mxri
dan mudmivad xorcieldeba garkveuli programebi, Tum
ca universitetebs SeuZliaT, am kuTxiT sakuTar Tavze 
aiRon TavianTi wili makoreqtirebeli pasuxismgebloba: 
1. swavlebis mimarTuleba: a). kurikulumSi SesaZlebe
lia, Setanili iqnes arCeviTi an arCeviTi savaldebulo 
kursebi mezobeli qveynebis, an saqarTveloSi macxovre
beli erovnuli umciresobebis kulturebis Sesaxeb; b). 
universitetebs SeuZliaT, gaaaqtiuron sakuTari roli 
erovnuli umciresobebisaTvis integraciis sakiTxSi maT
Tvis qarTuli enis kursebis SeTavazebiT; 2. moqmedebis 
mimarTuleba: universitetebs SeuZliaT, momsaxurebis 
swavleba eTnikuri umciresobebis konteqsts moargon da 
Sesabamisi aqtivobebi mocemul jgufebTan mimarTebiT 
ganaxorcielon; 3. kvlevis mimarTuleba: swavlebisa da 
moqmedebis mimarTulebebTan koordinireba SeuZliaT im 
kvleviT centrebs, romlebic mocemul Tematikas Seis
wavlian (armenologiis, Turqologiis da a.S. WrilSi). 

kulturuli ganzomilebis globaluri konteqsti moi
cavs iseT sakiTxebs (globalur WrilSi), rogorebicaa 
globalizacia, migracia, interkulturuli dialogi, 
kulturuli imperializmi da sxv. universitetebis ma
koreqtirebeli pasuxismgebloba am kuTxiT, SesaZloa, 
gamoixatos kurikulumSi (gansakuTrebiT, sabakalavro 
doneze) iseTi disciplinebis SetaniT, romlebSic yurad
Reba iqneba gamaxvilebuli kulturul mravalferovneba
sa da interkulturul dialogze.48 SesaZlebelia, aseve, 

48	 am WrilSi sainteresoa peni enslinis statia `evropa da post-ko-
lonia: SesaZleblobebi kosmopolitizmisTvis~, sadac igi j. 
delantize dayrdnobiT kosmopolitizmisa da postkoloniuri 
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intervenciebi konkretuli programebis farglebSic: ma
galiTad, filosofiis programaSi SesaZlebelia inter
kulturuli filosofiis kursis integrireba, xolo 
saqarTveloSi arsebuli iseTi programebisTvis, romleb
zec ucxoeli studentebi swavloben, SesaZlebelia sa
qarTvelosa da zogadad, kavkasiis Sesaxeb informaciis 
miwodeba sagangebod am mizniT Seqmnili saswavlo kursis 
farglebSi. am SemTxvevaSi moqmedebisa da kvlevis mimar
Tulebebi SeiZleba lokaluri konteqstis analogiuri 
iyos (ucxoeli studentebis CarTva momsaxurebis swavle
baSi, romelic qarTul konteqstSi xorcieldeba; globa
lizaciis, migraciis, interkulturuli dialogis kvleva 
da kvlevis procesis koordinireba swavlebasa da moqme
debasTan). 

politikuri ganzomilebis lokalur konteqstSi uni
versitetebma xeli unda Seuwyon Tavisufali da kriti
kuli azrovnebis ganviTarebas. sauniversiteto sivrceSi 
demokratiuli mmarTvelobis ganviTarebis mizniT isini, 
aseve, aqtiurad unda eswrafodnen saTaTbiro (delibe
raciuli) demokratiis principebisa da praqtikebis da

Teoriis sinTezirebas cdilobs. Sotlandiisa da malavis Soris 
arsebuli saganmanaTleblo urTierTobis analizis safuZvelze 
enslini miiCnevs, rom kosmopolituri saganmanaTleblo praqtika 
postkoloniur elementebs unda Seicavdes. `kurikulumi, rome-
lic erTsa da imave dros kosmopolituric iqneba da postkolo-
niuric, calsaxad sakvanZo rols Seasrulebs sakuTari Tavisa da 
sxvebis gagebis procesSi.~ ix. Penny Enslin, ~Europe and the Post Colony: 
Possibilities for Cosmopolitanism”, in: Cosmopolitanism: Educational, Philosoph-
ical and Historical Perspectives, edited by Marianna Papastephanou, Springer, 
2016, gv. 161. qarTuli umaRlesi ganaTlebis konteqstSi es mid-
goma SeiZleba gamovlindes kurikulumSi iseTi saswavlo kursebis 
integrirebiT, romelTa farglebSic yuradReba Tanabrad iqneba 
gamaxvilebuli Cvens koloniur warsulze (ruseTis imperia da 
ssrk), regionSi Cveni mezobeli erebis (afxazebi, azerbaijanelebi, 
Turqebi, osebi, somxebi da sxv.) gamocdilebebze da globalur 
procesebze, romlebic mTlianad regionze axdens gavlenas. igive 
SeiZleba iTqvas kvlevasTan mimarTebiTac. 
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nergvas (am mxriv qarTul sauniversiteto sivrceSi jer 
kidev didi Zalisxmevaa gasawevi). swavlebis mimarTule
biT mizanSewonili iqneba Sesabamisi sagnebis Semotana 
(magaliTad, `demokratiis safuZvlebi~, `demokratiuli 
Teoria da praqtika~), rac Sesatyvisi praqtikebiT (stu
dentTa da akademiuri personalis CarTulobis zrda 
universitetis marTvis procesSi, centralizebuli stu
dentTa TviTmmarTvelobis nacvlad studentTa Tavisu
fali da decentralizebuli gaerTianebebis waxaliseba 
da a.S.) iqneba gamyarebuli (moqmedebis mimarTuleba). rac 
Seexeba kvlevis mimarTulebas, es, SesaZloa, gamoixatos 
demokratiis kvlevebSi individualur an instituciona
lur (kvleviTi centrebis) doneze. 

politikuri ganzomilebis globalur konteqsti swav
lebisa da kvlevis kuTxiT asaxvas hpovebs globaluri 
demokratiis49 Tematikaze aqcentirebaSi. saqarTvelos 
geopolitikuri mdgomareobidan gamomdinare (evrokavSi
risken swrafva da am procesis Tanmxlebi daZabulobe
bi, saxelmwifos `suverenitetis klebis~ procesi, glo
baluri faqtorebis gavlenis zrda da sxv.), es sakiTxi 
erTob aqtualuria. globaluri demokratiis sakiTxebis 
kvleva da maT Sesaxeb studentebis informireba gansa
kuTrebul datvirTvas iZens Tanamedrove epoqaSi, ro
desac demokratia globalur kriziss ganicdis. swavle
bisa da kvlevis mimarTulebebTan erTad, mniSvnelovani 
roli SeiZleba iTamaSos saerTaSoriso samTavrobo da 
arasamTavrobo organizaciebTan/centrebTan (magaliTad, 
evroparlamenti, erovnuli demokratiuli instituti da 
sxv.) TanamSromlobamac (moqmedebis mimarTuleba). 

49	 globaluri demokratia akademiuri kvlevis sferoa, romelic 
globaluri politikuri sistemis farglebSi demokratiis ganvi-
Tarebis SesaZleblobebs aanalizebs. ufro vrclad ix. Jonathan 
Kuyper, “Global Democracy”, The Stanford Encyclopedia of Philosophy (Winter 
2016 Edition), Edward N. Zalta (ed.), URL = https://plato.stanford.edu..  
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zemoT mocemuli iyo universitetis mier makoreqti
rebeli pasuxismgeblobis sakuTar Tavze aRebisa da Se
sabamis ganzomilebaSi/konteqstSi50 moqmedebis zogadi 
monaxazi (garkveuli konkretuli moqmedebebis miTiTe
bis CaTvliT). magram rogor unda ganawildes pasuxis
mgebloba universitetis SigniT? konkretulad ras vgu
lisxmobT, rodesac vambobT, rom universitets aqvs 
pasuxismgebloba, gaakeTos esa da es? sauniversiteto sa
zogadoeba studentebis, profesor-maswavleblebisa da 
administraciuli personalis erTobliobas warmoadgens. 
rodesac acxadeben, rom universitets aqvs garkveuli pa
suxismgebloba, romel jgufs exeba es yvelaze metad? an 
iqneb pasuxismgebloba Tanabrad unda iqnes ganawilebu
li aRniSnul jgufebs Soris? aRniSnuli SekiTxvebi sak
maod rTulia imisTvis, raTa winamdebare statiis far
glebSi maTze amomwuravi pasuxi iqnes gacemuli. Tumca, 
mileris Sexedulebebze dayrdnobiT mimaCnia, rom mainc 
SesaZlebelia am kuTxiT zogadi konturebis moxazva. 
pirvel rigSi, bevri ramaa damokidebuli, Tu ramdenad 
demokratiulia universiteti, ramdenad realuria uni
versitetis marTvaSi studentebisa da profesor-maswav
leblebis CarTuloba. Tuki sauniversiteto politikas 
faqtobrivad e.w. `top-menejerTa~ mcire wre warmarTavs, 
xolo administraciis danarCeni wevrebi, studentebi da 
profesor-maswavleblebi ar ar CarTulni gadawyvetile
bebis miRebis procesSi da isini maT Sesaxeb post factum 
igeben, maSin, ra Tqma unda, gadawyvetilebebze uSualo 
pasuxismgeblobas maT ver davakisrebT. Tumca, im Sem
TxvevaSi, rodesac, maTi azriT, romelime ganzomilebaSi 
(socialur-ekonomikuri, kulturuli, politikuri) uni

50	 ekonomikuri ganzomilebis lokaluri da globaluri konteqstebi 
calke ganxiluli ar maqvs, radgan, mocemul SemTxvevaSi, social-
uri ganzomilebis wiaRSi arsebuli makoreqtirebeli pasuxismge-
bloba ekonomikur ganzomilebaSic gadamaqvs.  
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versitetis mxridan qmediTi nabijebis gadadgma aucileb
lobas warmoadgens, maT aqvT ufleba (da moraluri val
debulebac), Riad gamoxaton sakuTari Tvalsazrisi51 da 
maT xelT arsebuli resursebi Sesabamisi mimarTulebiT 
warmarTon (magaliTad, profesor-maswavleblebis jguf
ma/fakultetma/kvleviTma centrma, SesaZloa, SeimuSavos 
saswavlo kursi (mewarmeobis safuZvlebi, ucxo enebis 
kursi da a.S.), romelsac ufasod SesTavazebs moqalaqeTa 
garkveul segments; SesaZloa, studentebs gauCndeT ini
ciativa interkulturuli dialogis warmarTvis Sesaxeb 
da am mimarTulebiT garkveuli Sexvedrebi/RonisZiebebi 
dagegmon da a.S.). 

ra Tqma unda, SeuZlebelia, rom romelime universi
tetma yvela ganzomilebis yvela konteqsti da mimar
Tuleba Tanabrad ganaviTaros. ama Tu im ganzomilebaSi 
universitetis mier makoreqtirebeli pasuxismgeblo
bis sakuTar Tavze aReba, pirvel rigSi, damokidebulia 
imaze, Tu ramdenad acnobierebs universiteti sakuTar 
pasuxismgeblobas mocemuli mimarTulebiT. garda ami
sa, aq sakvanZo rols asrulebs universitetis resurse
bic. bunebrivia, did da mravalprofilur universitets, 
romelic did finansebs gankargavs, ufro kompleqsuri 
moqmedebebis ganxorcieleba SeuZlia, vidre SezRuduli 
resursebis mqone regionalur universitets. Tumca, Tu
ki zemoT mocemul monaxazs idealur SemTxvevad gaviaz
rebT, maSin upirveles yovlisa, gadamwyveti aRmoCndeba 
universitetis (studentebis, profesor-maswavleblebis, 

51	 ix., aseve, P. Gibbs, ~Why academics should have a duty of truth telling in an 
epoch of post-truth?” Higher Education 78 (2019), https://doi.org/10.1007/
s10734-018-0354-y. aRsaniSnavia, rom gibsis analizze gavlena moax-
dina paresiis, anu gabeduli saubris fukoseulma interpretaciam. 
ix. P. Gibbs, ~Why academics should have a duty of truth telling in an epoch of 
post-truth?”, gv. 7. paresiis Sesaxeb ix. miSel fuko, `cinikosebi da 
maTi xerxebi (1983 wlis leqciidan)~, Targmna gaga lomiZem. ix. 
`Cveni mwerloba~, 43 (121), 25-30 oqtomberi, 2002 w., gv. 1-2.
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administraciuli personalis) mzaoba, aRiqvas sakuTari 
Tavi pasuxismgeblobis mqone subieqtad da Sesabamisad 
imoqmedos. stimuli am SemTxvevaSi unda iyos imis gacno
biereba, rom socialur-ekonomikur, kulturul da po
litikur ganzomilebebSi mTeli rigi problemebi arse
bobs, romelTa aRmofxvra (mTlianad Tu ara, nawilobriv 
mainc) sakuTari moqmedebebiT swored mocemul universi
tets SeuZlia. amrigad, universitetma aRniSnul ganzo
milebebs da maTSi arsebul problemebs sauniversiteto 
sivrceSi adgili unda miuCinos.

adgilis metaforis SemotaniT Cven isev vexebiT uni-
versitets rogorc adgils. Tavis naSromSi `Seneba _ 
cxovreba _ azrovneba~ (1951 w.) martin haidegeri adgil
ze saubrisas aRniSnavs, rom adgili aris is, rac sivrces 
Semoikrebs, adgili Semomkrebia.52 universitetic adgi
lia, iseTi adgili, romelic gansxvavebul ganzomilebebs 
(socialurs, ekonomikurs, politikurs, kulturuls) Ta
vis irgvliv Semoikrebs. tradiciuli azriT, is, aseve, 
profesor-maswavleblebisa da studentebis erTianobaa. 
is aris adgili, romelic profesor-maswavleblebsa da 
studentebs Semoikrebs. zemoT Cvens mier ganxiluli av
torebis (barneti, gibsi) mier Semotanili asociaciuri 
velis konteqstSi SeiZleba iTqvas, rom adgili gulisx-
mobs zrunvas, xolo zrunva _ pasuxismgeblobis grZnoba-
sa da Zalisxmevas. ar arsebobs zrunva pasuxismgeblobis 

52	 ix. Martin Heidegger, ~Bauen – Wohnen – Denken”. In: M. Heidegger, Gesa-
mtausgabe. Bd. 7: Vorträge und Aufsätze. Frankfurt am Main: Vittorio Kloster-
mann, 2000, gv. 154 da Smd; inglisurenovani gamocemisTvis ix. Martin 
Heidegger, ~Building – Dwelling –  Thinking”, in: M. Heidegger, Poetry, Language, 
Thought. Translated and Introduction by Albert Hofstadter. New York: Harper 
Colophon Books, 1975, gv. 152 da Smd. qarTuli gamocemisTvis ix. mar-
tin haidegeri, `Seneba, cxovreba, azrovneba~, Targmna nana gogol-
aSvilma, `qarTuli almanaxi~, Tbilisi: saqarTvelos sapatriarqos 
wminda Tamar mefis sax. universiteti, 2016 (1), gv. 243-251. ix., 
aseve, g. TavaZe, `filosofiuri geografia: istoria, problemebi, 
perspeqtivebi~, gv. 130 da Smd.
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grZnobisa da saTanado Zalisxmevis gareSe. Sesabamisad, 
universiteti _ es unda iyos adgili, sadac pasuxismgeb
lobis grZnobis mqone profesor-maswavleblebi, studen
tebi da administraciuli personali zrunaven erTmaneT
ze da im ganzomilebebze, romelTa wiaRSic universiteti 
arsebobs. aseTi zrunva uwyvet Zalisxmevas moiTxovs. 
magram sxva ra aris adamiani, Tu ara uwyveti Zalisxmeva?53
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3

umaRlesi ganaTlebis sistema  
saqarTveloSi:  

inteleqtuali vs profesori?

giorgi masalkini

aris Tu ara es ori cneba _ inteleqtuali da profe
sori _ identuri saqarTvelos sauniversiteto sivrcis
Tvis? da Tu es ase ar aris, an, Tu es yovelTvis ase ar 
aris, maSin ra aris amis mizezi da ra riskebis matarebe
lia am cnebebis araidenturoba saqarTvelos ganaTlebis  
sistemisTvis da, zogadad, sazogadoebisTvis? 

terminebi `inteleqtuali~ da `universitetis pro
fesori~ winamdebare statiaSi specifikur konteqstSia 
gaazrebuli. saubari exeba, ZiriTadad, saqarTvelos sa
ganmanaTleblo sistemas da am sistemis Semadgenel huma
nitarul sferos, romelic filosofiis swavlebis priz
midanaa danaxuli. rac Seexeba termins `inteleqtuali~, 
is aq `dasavluri~, nicSeseul-habermaseuli gagebis kon
teqstSia gaazrebuli: inteleqtuali aris is, vinc epoqis 
diskursuli saazrovno masalis kritikuli filtraciis 
meSveobiT, garkveul rCeul Temebze axdens sazogadoe
bis koncetrirebas; vinc afiqsirebs sazogadoebis winaSe 
mdgom mTavar gamowvevebs da maTze adekvaturi pasuxebis 
gacemas cdilobs. 1

`klasikuri inteleqtualis~ saqmianobisTvis damaxa
siaTebelia is, rasac nicSe `skandals~ uwodebda. `skan
dali~, romelic xSirad axlavs yvelafers, rac ar jdeba 

1	 Sdr. Юрген Хабермас, «Первым почуять важное. Что отличает 
интеллектуала». Журнал Неприкосновенный запас, (№ 3, 2006). https://
magazines.gorky.media/nz/2006/3/pervym-pochuyat-vazhnoe.html (bmuleb-
ze wvdoma ganxorcielda: 15.08.2022). 



_ 50 _

sayovelTaoSi, miRebulSi, cxadSi. inteleqtuali xelax
la svams kiTxvebs arsebul postulatebze, sicxadeebze, 
dogmebze. mas ZaluZs, gacdes arsebul paradigmatul 
saazrovno matricebs. is problemis Semqnelia, is `dina
mitia~. 2

arsebobs mosazreba, rom am funqciebis matarebeli 
personaJi mxolod modernis epoqis  kuTvnilebaa da pos
tmodernis epoqaSi misTvis adgili ar rCeba. am mosazre
bis mixedviT, inteleqtualisTvis adgili ar aris axal 
realobaSi, sadac adamiani TandaTanobiT kargavs ro
gorc mosmenis, aseve, SekiTxvebis dasmis unarsa da sur
vils. masobrivi kulturisa da masobivi ganaTlebis pi
robebSi warmatebiT sruldeba obivatelis cnobierebis 
saboloo `hermetizacia~. cifruli teqnologiebis ega
litarulma bunebam, im pirobebSi, rodesac komunikaciis 
mTavar saSualebad  sabolood Camoyalibda interneti 
da socialuri qselebi, radikalurad Seasusta inteleq
tualis mier  sazogadoebis (auditoriis) rCeul Temebze 
yuradRebis fokusirebis SesaZleblobebi.3 informacii
sadmi wvdomis gamartivebam gamowvia informaciis fil
traciis procesis erTgvari decentralizacia da, praq
tikulad, gauqmebac ki.

inteleqtualisTvis adgili ar rCeba garemoSi, sadac 
sabolood gabatonda simulaciuri zeaqtivoba da misi 
produqti _ simulakrebiT aRsavse virtualuri realoba. 

2	 Sdr. Иван Ильин, Наши задачи. Историческая судьба и будущее России. 
Статьи 1948-1954 годов. В двух томах, Том 1, Москва: МП «Рарог», 1992, 
gv. 65; М. Можейко, “Интеллектуал”, в: Постмодернизм: Энциклопедия. 
Сост. А. Грицанов, М. Можейко. Минск, 2001. http://www.infoliolib.info/
philos/postmod/intellektual.html.

3	 Sdr. patrik bratlingeri, „profesorebi da sajaro inteleqtu
alebi informaciul epoqaSi“, krebulSi: evropuli kulturis ori 
safuZveli: VITA CONTEMPLATIVA da VITA ACTIVA. redaqtor Semdgenle-
bi:  paata papava, zaza SaTiriSvili, Tbilisi: universali, 2008 w., 
gv. 228-245. 
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situacia rTuldeba pirobebSi, rodesac simulaciur aq
tivobas Tavisi miznebisTvis politikuri da sxva elitebi 
iyeneben (e.w. `informaciuli Zaladobis~ fenomeni). iq
mneba axali, virtualuri hiperrealoba, romelsac gaaC
nia Tavisi materialuroba, romelic iZleva gasageb da 
sayovelTao codnas samyaroze, gansxvavebiT specialuri 
codnisgan, romelic ar aris yvelasTvis gankuTvnili. am
gvari, gasagebi da sayovelTao codnis safuZvelze Seq
mnili realoba, bodriaris azriT, ganwirulia imisTvis, 
rom dominanturi iyos.4

am axal realobaSi mimdinareobs winamodernisTvis da 
modernisTvis damaxasiaTebeli `mTavari  teqstis~, mTa
vari (meta) naraciebis kvdomis, gaqrobis winaaRmdegob
rivi procesi. winaaRmdegobrivi im gagebiT, rom wminda 
adgili carieli ar rCeba da `klasikuri~ metanaraciebis 
sasaflaoze warmoiSobian  axali polinaraciuli, mra
vali interpretaciebis matarebeli postmodernistuli 
simulakri-naraciebi. winamodernisa da modernisTvis da
maxasiaTebeli erTi, an ramdenime `mTavari~ naraciisa da 
maTi `generaluri interpretatoris~ ararseboba ar niS
navs avtoritaruli komunikaciuri da azrobrivi cnebe
bis gauqmebas an, Tundac,  maTi gavlenebis xarisxobriv 
Sesustebas postmodernis epoqaSi. Cven erTis magivrad 
vRebulobT bevr interpretators, romlebic, Seiara
Rebulni cifruli teqnologiebiT, awarmoeben mudmiv 
brZolas generaluri interpretatoris statusisTvis. 
erTi mxriv, mravali naraciebisa da inerpretaciebis ar
seboba unda iwvevdes  met arCevans da met Tavisuflebas. 
nawilobriv es asec aris, magram mravalinterpretaciu
lobis pirobebSi adamians sWirdeba erTgvari `stalkeri~ 
_ romelic giganturi, arasistemuri informaciuli naka
dis kritikuli filtraciiT, daexmareba mas  orientire

4	 ix. Карл Ясперс и Ж. Бодрийяр. Призрак толпы (Москва: Алгоритм, 
2007), gv. 204. 
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baSi da interpretaciebSi ardakargvaSi. aseT rols inte
leqtualebi, ZiriTadad sauniversiteto kaTedrebidan, 
meoce saukunis 70-ian wlebamde asrulebdnen.

dRes, rodesac inteleqtuali da filosofosi `uni
versitetis profesorad~ gadaiqca, rodesac filosofia, 
rogorc amas iaspersi aRniSnavda, gadaiqca sauniversi
teto specialobad, 5 inteleqtuali ukve ver asrulebs 
`stalkeris~ rols. moTvinierebuli inteleqtuali ukve 
ar da ver svams radikalur filosofiur kiTxvebs. in
teleqtualuri mxardaWeris gareSe darCenili adamiani 
advilad xdeba simulaciuri aqtivobis aqtiuri momxma
rebeli da msxverpli.

arseboben kulturebi (Cemi azriT, Cven swored am ti
pis kulturebs mivekuTvnebiT), romlebsac, sxvadasxva 
mizezTa gamo, gansakuTrebiT uZneldebaT polinaraciul 
samyaroSi arseboba, masSi orientireba da masTan adap
tireba. am tipis kulturebi sxvadasxva xerxebiT kvlav 
cdiloben romelime `mTavari~ teqstis `mopovebas~, masze 
dayrdnobas da yvelafris masTan misadagebas. 

am xerxebidan erT-erTia ganaTlebis sistemis unifi
cireba da mkacr formalur CarCoebSi moqceva. am piro
bebSi sauniversiteto ganaTleba, gansakuTrebiT qveyneb
Si, romlebsac sauniversiteto ganaTlebis mxriv didi 
tradiciebi ar gaaCniaT, nergavs zogad midgomebs, stan
dartebs, parametrebsa da Sefasebebs; yovlismomcvlel 
saganmanaTleblo regulaciebs, tipobriv saxelmZRvane
loebs, tipobriv silabusebs (romelTa grafaSi `swavlis 
Sedegebi~, `aucileblad~ unda iyos gawerili punqtebi 
`codna da gacnobiereba~, `unari~, `pasuxismgebloba da 
avtonomiuroba~); silabusebs, romlebic iTvaliswineben 
`SefasebiT~ da `araSefasebiT~ kvireebs da a.S. inteleq
tualisTvis ar rCeba adgili fsevdoavtonomiur univer
sitetSi, unificirebuli menejmentiT da  butaforiuli 

5	 iqve.
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akademiuri TavisuflebiT. amgvar garemosTan ufro Tav
sebadi swored `universitetis profesoria~, romlisTvi
sac, xSirad, es garemo ufro komfortuli da misaRebia. 

k. iaspersis azriT, filosofiurad moazrovne inte
leqtuali (literatori, istorikosi, filologi, uSua
lod filosofosi da sxva) gadmoscems azrobrivad imas, 
rac TviTon gaacnobiera. imave azrs anviTarebs merab 
mamardaSvili, rodesac wers, rom filosofosis mTava
ri saqme ara codnis garkveuli maragis gadacema, aramed 
msmenelis filosofosobasTan ziarebaSi Semoyvanaa. fi
losofoss SeuZlia, gadasces mxolod raRac intimuri 
da Zalian sarisko gagebis mxriv. 6 saqarTvelos sauni
versiteto sivrceSi profesors, maT Soris profesor-fi
losofoss, swored codnis garkveuli, formalizebuli 
maragis gadacema evaleba. Sesabamisad, is ver da ar svams 
radikalur, `saSiS~, `skandalur~ kiTxvebs; ver da ar ax
dens `sicxadeebis~ revizias. is mxolod filosofiis 
istorias aswavlis. 7 xSirad, Cvens sauniversiteto siv
rceSi studenti fasdeba ara damoukidebeli da kriti
kuli azrovnebis safuZvelze, aramed `swori pasuxebis~ 
mixedviT, romlebic (swori pasuxebi), isev da isev, `cod
nis garkveuli formalizebuli maragis~ Semadgenel na
wils warmoadgenen. es codna ar aris sarisko. aq ar rCe
ba adgili `radikaluri daeWvebisTvis~; ar rCeba adgili 
provokaciisaTvis, romlis aucileblobaze miuTiTebda 
nicSe. axali sqolastikis pirobebSi inteleqtuali ver 
asrulebs mis mTavar funqcias, romelzec habermasi miu
TiTebs: inteleqtuali ` [...] pirveli unda grZnobdes ra
Rac mniSvnelovans, pirveli unda aReldes, pirveli unda 

6	 ix. zaza firaliSvili. „megzuri da moxetiale (esse merab mamar-
daSvilis Sesaxeb)“, wignSi:  zaza firaliSvili. „megzuri da moxe-
tiale: meditaciebi prozad“, Tbilisi: kssi, 2013 w.

7	 ix. Карл Ясперс и Ж. Бодрийяр. Призрак толпы, gv. 358-359.
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daeWvdes, man pirvelma unda atexos gangaSi.~ 8

magaliTad, saganSi `istoria~, codnis garkveul for
malizebul marags, imave mTavar istoriul narativs, ro
melic arCevs da istoriul faqtebis interpretacias 
axdens, avtorizebuli programebis saxiT  amtkicebs ga
naTlebis saministro. programebis damtkiceba-ardamtki
cebis, misi koreqtirebis  uflebisa da SesaZleblobis 
qona, mTavari interpretatoris mantiis morgebas niSnavs. 

interpretatoris mantiiT Semosili instituciis ar
senalSia: arsebuli xelisuflebis politikuri xedvebi, 
biurokratiuli Zalaufleba, akreditaciisa da avtori
zaciis berketebi, saxelmZRvaneloebi da `universitetis 
profesorTa~ armia. 

universitetis profesors konkursidan konkursamde 
uwevs muSaoba dawesebulebaSi, romlis `keTildReoba~ 
studentTa raodenobazea damokidebuli, amitom is (uni
versiteti) orientirebulia rac SeiZleba meti studen
tis miRebaze da studentTa arsebuli kontingentis bo
lomde SeinarCunebaze. es politika ki xSirad ar aris 
korelaciaSi swavlis xarisxTan.

universitetis profesors uwevs muSaoba dawesebule
baSi, romelic akreditaciisa da avtorizaciis praqti
kulad mudmivi procesis pirobebSi imyofeba. mas uwevs 
didi raodenobis saleqcio saaTebis wakiTxva da aseve, 
sxva biurikratiul-formaluri samuSaos Sesruleba, 
rac, mTlianobaSi, ar utovebs mas profesiuli TviTgan
viTarebisTvis saWiro drosa da energias. universitetis 
profesori masobrivi sazogadoebis masobrivi ganaTle
bis masobriv produqtad Camoyalibda. universitetebi 
Tavisi steriluri formalizebuli akademiuri garemoTi 
praqtikulad ar monawileoben sajaro diskursebis Ca

8	 ix. Юрген Хабермас, «Первым почуять важное. Что отличает интеллек
туала», Неприкосновенный запас (номер 3, 2006). https://magazines.gorky.
media/nz/2006/3/pervym-pochuyat-vazhnoe.html. 

giorgi masalkini



_ 55 _

moyalibeba-gansazRvraSi. dRes, azris (ufro aRqmebis) 
Camoyalibebis mTavar aqtorebad masobrivi komunikaciis 
saSualebebi da e.w. eqspertTa sazogadoeba gvevlinebian. 

frang filosofoss pier ados miaCnia, rom filoso
fiis sauniversiteto saqmed gadaqcevas mivyavarT si
tuaciasTan, rodesac universitetebSi specialistebi 
amzadeben specialistebs. is miuTiTebs axali sqolasti
kis saSiSroebaze, romelic sauversiteto sivrceSi me-18 
saukunidan ganviTarda. misi azriT, ganze mxolod So
penhaueri da nicSe idgnen. 9 SeiZleba iTqvas, rom nic
Sem evropul sistemur filosofias sasikvdilo Wriloba 
miayena. am WrilobiT gamowveuli agoniuri procesi dRe
sac grZeldeba. aRniSnuli procesis erT-erT gamovli
nebad swored axali sqolastikis Camoyalibeba SeiZleba 
ganisazRvros, romelzec pier ado miuTiTebs da, rome
lic, dRes, ganaTlebis sistemis ganvrcobiT, specialis
tTa didi raodenobis  saWiroebiT da universitetebis 
saxelmwifo samsaxurSi CarTviT aris ganpirobebuli. am 
pirobebis dakmayofilebam  bunebrivad moiTxova ganaT
lebis sistemis  mkacri regulireba da, Sesabamisad, misi 
unificireba. 

saqarTvelos saganmanaTleblo  sivrceSi universite
tis profesors xSirad uwevs inteleqtualuri Ralatis 
Cadena. moviyvan mxolod or `uwyinar~ magaliTs: didi 
brZola damWirda (da es brZola jer ar dasrulebula) 
imis axsnisTvis, rom SeuZlebelia filosofiis ori leq
tori erTi da igive silabusiT kiTxulobdes romelime 
filosofiur sagans.  Cemi azriT, am SemTxvevaSi, arcer
Ti maTgani ar aris arc filosofosi, arc inteleqtua
li, isini mxolod codnis garkveuli maragis gadamcemi 

9	 ix. pier ado. „filosofia, rogorc cxovrebis wesi“, Targmna l. 
aleqsiZem. krebulSi: „evropuli ideebis istoria da qarTuli 
kultura“, redaqtor-Semdgenlebi: p. papava da z. SaTiriSvili, 
Tbilisi, 2008 w., gv. 35-49. 
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specialistebi arian. warmovidginoT igive ram Sopen
hauerisa da hegelisTvis, romlebic erTsa da imave dros 
muSaobdnen berlinis universitetSi (amasTanave, Sopen
haueri hegels `mouqnel Sarlatans~ uwodebda), univer
sitetis xelmZRvanelobas SeeTavazebina romelime sagnis, 
magaliTad, religiis an istoriis filosofiis, erTi da 
igive (tipobrivi) silabusis mixedviT wakiTxva! an, saqar
Tvelos romelime Tanamedrove universitetSi, erTi da 
igive silabusis mixedviT sagnis (magaliTad, `cnobiere
bis filosofia~) wakiTxva rom SeeTavazebinaT meram ma
mardaSvilisTvis da filosofiis nebismieri sxva leqto
risTvis...

meore: bolo dros moduri gaxda gamocdebze (dasav
lur praqtikad wodebuli) testebis gamoyeneba. testis 
SemTxvevaSi students erTmeva SesaZlebloba, gasces da 
daasabuTos pasuxi, romelsac testi variantad ar iT
valiswinebs. an, SesaZloa, studentma swored araswori 
(leqtoris gagebiT) pasuxis (variantis) dacva moindomos, 
swored is CaTvalos swor pasuxad. rogor unda Sefasdes 
studentis pasuxi am SemTxvevebSi? ra unarebis safuZ
velze?

filosofosoba, namdvili inteleqtualuri garemo,  
ar sWirdeboda da ar sWirdeba arcerT xelisuflebas 
(Zveli saberZneTidan dawyebuli). is ar sWirdeba arc ma
sebis mdumare umravlesobas, romelic   Tanamedrove ma
sobrivi kulturisa da masobrivi ganaTlebis mokrZale
buli xiblis  tyveobaSi omyofeba. Tanamedrove masobrivi 
adamianis, `adamiani-masa~-s ganwyobas kargad gamoxatavs 
metafora `Tevzi akvariumSi~, rodesac, akvariumSi myofi 
TevziviT, masobriv adamians akmayofilebs misi sivrcob
rivi da saazrovno horizontebi da ar uCndeba maTi ga
farToebis moTxovnileba. piriqiT, es ganzarxva misTvis 
arakomfortuli da xSirad miuRebelia. 

masobriv adamians surs, iyos motyuebuli, mas ar surs 
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komfortis zonidan gasvla, ar surs gaRviZeba. gonebis 
Zili araxali fenomenia, iseve, rogorc `maRviZara-inte
leqtualebis~ warmatebuli devna, moSoreba, maTi azre
bisa da moZRvrebebis an vergageba, an uaryofa, an fal
sificireba da `gasqolastikeba~. `ase, TandaTan, budizmi 
gaimarjvebs budaze~, wers a. meni. 10

ase, TandaTan, qristianoba gaimarjvebs qristeze, 
SeeZlo eTqva nicSes! 

budas azriT, kacobrioba Rrma Zilis mdgomareobaSi 
imyofeba da gaucxoebulia sakuTar TavTan. aucilebelia 
adamianis gamoRviZeba, raTa man sakuTari arsi Seimecnos 
da sakuTari realuri mdgomareoba gaacnobieros; daina
xos, Tu rogoraa igi mibmuli da mijaWvuli sakuTar vne
bebsa da survilebs da raoden mniSvnelovania maTgan Ta
vis daRweva, Tu  mas surs, rom misi tanjva-wameba odesme 
mainc dasruldes.

wlebi da wlebi dasWirda odisevss, msoflio lite
raturis arqetipul,  SesaZloa, centralur personaJs, 
gonebrivi gamoRviZebisTvis, rac misTvis (zogadad ada
mianisTvis) Sin dabrunebisa da sakuTari samyaros SeZenis 
winapirobad iqca.  

swored gonebis Zils upirispirdeba ieso Tavisi `if
xizleT~-i. `kvlavindeburad gZinavT da ganisvenebT~ _ 
mimarTavs is Tavis mowafeebs geTsimaniis baRSi. `geTsi
maniis baRis jojoxeTuri simartovis~ fenomeni... . 

ilia WavWavaZis wuxils _ `ox, RmerTo Cemo! sul Zili, 
Zili, rosRa gveRirsos Cven gaRviZeba?!~ (`elegia~, 1859)  
_ raRacnairad `SeCveuli~ viyavi, magram, cota xnis win, 
solomon dodaSvilis mosazrebas gadavawydi, romelic 

10	 ix. Александр Мень, История религии. В поисках пути, истины и жизни.  
Том 3: У врат молчания: Духовная жизнь Китая и Индии в середине первого 
тысячелетия до нашей эры, Москва: Слово, 1992. Глава шестнадцатая: 
«От Гаутамы к буддизму». https://www.gumer.info/bogoslov_Buks/Histo-
ry_Church/Men_IsRel_03/_16.php
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man ilias `elegiamde~ ormociode wliT adre gamoTqva 
ioane xelaSvilTan werilSi: `guSin `Jamsa ganTiadisasa~, 
TbilisSi miwa ise Zlier iZra, rom yvela gaaRviZa da lo
ginidan wamoyara, magram `gaRviZeba ese~ mxolod fizi
kuri iyo. sulierad qarTvelebs ise Rrmad sZinavT, rom, 
vSiSob, maT veranairi miwisZvra ver gamoaRviZebs.~ 11

`cnobierebis Zili badebs urCxulebs~,  `ugulvebel
yofili Wkua-goneba igive mTvlemare urCxulia~ _ es aris 
fransisko goias `kapriCos~ (grafikuli naxatebis seria) 
mTavari Tema. am urCxulTan Serkineba da misi damarcxeba 
mxolod sazogadoebis gamofxizlebis gzaze gadis...

es erTgvari eqskursi masobrivi adamianis `dabinZu
rebuli cnobierebis~ istoriaSi minda davasrulo sit
yvebiT, romliTac sokratem aTenelebs sasamarTloze 
mimarTa: `aTenelebo, Tu damerwmunebiT SegiZliaT Semi
narCunoT, Tumca advili SesaZlebelia, isic moxdes, rom 
...rogorc ZaliT gamoRviZebulma kacma _ abezari mweri, 
xelis erTi mosmiT gaanadguros. maSin ki mogiwevT mTeli 
Tqveni cxovreba TvlemaSi gaataroT, Tu RmerTma mowya
le TvaliT ar gadmogxedaT da ar gamogigzavnaT Cemnai
ri~. 12 

brZola adamianis cnobierebisaTvis, brZola Tvlemas
Tan, dResac grZeldeba. am brZolaSi inteleqtuali upi
rispirdeba rogorc sauniversiteto sqolastikas, aseve, 
propagandas da mis matarebel, politikurad angaJire
bul adeptebs _ `satelevizio eqspertebs~ da `Jurnalis
tebs~ (da xSirad marcxdeba kidec).   

rogor unda Seiqmnas axali saswavlo sauniversiteto 
garemo, sadac inteleqtualisa da universitetis pro

11	 ix. solomon dodaSvili, `sulierad qarTvelebs Rrmad sZina-
vT!~ https://artinfo.ge/2019/05/solomon-dodashvili-sulierad-qarthvelebs-ghr-
mad-sdzinavth/ 

12	 ix. platoni, `sokrates apologia~. Targmna baCana bregvaZem, Tbi
lisi: Philos, 2018 w., gv. 10. 
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fesoris Tavsebadoba SesaZlebeli gaxdeba? rogor unda 
gaCndes moTxovnileba profesorze, romelic inteleq
tualuri daZabulobis Semqmneli iqneba? rogor unda 
gavxadoT sauniversiteto sivrce sajaro disputis mTa
var kerad? 

debulebebis saxiT moviyvan ramdenime (vaRiareb, sak
maod sakamaTo) mosazrebas imis Taobaze, Tu ra nabijebi 
unda gadaidgas, Cemi azriT, am mimarTulebiT:

1.	 universitetSi studentis moxvedris procedura 
unda Seicvalos da garTuldes, kerZod, mniSvne
loba unda mieniWos akademiur moswrebas skolaSi 
(atestats).

2.	 specialobebis/profesiebis CamonaTvali, sadac  au
cilebelia umaRlesi ganaTlebis qona, Cvens SromiT 
bazarze  da sajaro sferoSi gacilebiT ufro far
Toa,  vidre evropul qveynebSi. es viTareba Sesac
vlelia.

3.	 universiteti ar unda iyos `mibmuli~ studentTa 
raodenobaze. amisTvis unda gairkves saxelmwifo 
universitetebis statusi da Seicvalos umaRlesi 
ganaTlebis dafinansebis arsebuli praqtika. es iq
neba erT-erTi piroba Tavisufali akademiuri gare
mos arsebobisa, romelic SeuZlebelia universite
tebis realuri avtonomiis gareSe.

4.	 universitetma unda SemoiRos sakontraqto sistema 
profesurisaTvis. kontraqtis gagrZelebis piroba 
unda iyos leqtorze da mis kursebze moTxovnis ar
seboba. 

5.	 universiteti unda gadavides mTlianad `speckurse
bis~ sistemaze, romelic (sistema) konkretul leq
torze iqneba `mibmuli~. TiToeul leqtors unda 
mihyavdes Tavisi eqskluziuri kursi an kursebi.

umaRlesi ganaTlebis sistema saqarTveloSi: inteleqtuali vs profesori?
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giorgi masalkini

6.	 me-3, me-4 da 5-e punqtebis Sesabamisad unda moxdes 
programuli akreditaciis sistemis cvlileba da  
misi daxvewa. 

arsebobs istoriuli, mentaluri, ekonomikuri, po
litikuri da socialuri xasiaTis problemaTa jaWvi, 
romelic arTulebs saqarTveloSi ganaTlebis sistemis 
srulyofis amocanas. pirveli, rac unda gakeTdes, _ un
da moxdes problemaTa identificireba da maTi siRrmi
seuli analizi. ganaTlebis sistemis srulyofaze qveya
naSi saTanado diskursis ararseboba ganaTlebis kuTxiT 
Catarebuli reformebis araqmediTobas ganapirobebs.
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4

THE CONCEPT OF UNIVERSITY IN THE CONTEXT 
OF PHILOSOPHY, TAKING INTO ACCOUNT THE 

SPECIFICS OF SLOVAKIA

Marián Ambrozy

THE UNIVERSITY AND CRITICAL THINKING

The role of the university is, inter alia, to develop critical thinking 
of its graduates. `It is generally agreed that higher education 
should enable students to improve their critical thinking, which 
is regarded as one of the most important real-life competences 
of the 21st century~ (Ayçiçek 2021). As a future elite, university 
graduates should be motivated to spread critical thinking in the 
society, especially in their social groups. The mentioned process 
is effectively multiplied by massive use of virtual technologies 
(Polačko 2019). Critical thinking is a basic tool of each and every 
intellectual and intelligent person. Education can support and 
encourage its development.

In this process, information gained by means of education may 
serve as a  catalyst. It is clear that the improvement and further 
development of critical thinking could also be supported by obtaining 
information from specialized sciences. Biological changes and 
mutations of species, cycles in nature and its interconnections within 
the ecosystem, the means of quantitative description of fundamental 
invariants of the electromagnetic interaction, introduction to 
complex numbers or the application of Pauli exclusion principle, all 
of these effectively contribute to the development of critical thinking 
in a person. Specialized sciences that focus their attention on Being 
show us an ideal method on the path to achieve and to deepen critical 
thinking skills. 
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`Critical thinking features in university syllabi, programmes, and 
classes both in the UK and US and is considered one of the primary 
learning outcomes of higher education~ (Bellaera et al. 2021). Critical 
thinking may be seen as creative intellectual performance especially 
needed in the traditional institutions where executive thinking is 
traditionally formed, for example military education institutions 
(Trubavina et al. 2021). Plato’s famous quotation “Demos is a strong 
animal” nowadays acquires a new meaning if it is connected with 
the issue of a person who is unable or refuses critical thinking.  The 
reason why adult citizens are easily manipulated by the media, 
populism of the leaders of political parties, self-proclaimed religious 
leaders or managers and promoters of the pyramid schemes, as 
well as dubious financial entities, is the lack of critical thinking skills. 
We believe that there is not a big difference between a fanaticised 
group of individuals granting considerable funds to a  company 
based on pyramid scheme and the fanatic `ja” _ the response of 
the members of German parliament to the Goebbels’ question _ 
`Wollt Ihr den totalen Krieg?~, in a situation when the indicators 
had already been showing the probable outcome of the war. The 
lack of ability to critically evaluate the situation is a  common 
denominator. The development of critical thinking skills is more 
a matter of education than nurture (Lin et al, 2021). `For many 
years, accounting education research has highlighted the need for 
students to develop stronger critical thinking skills~ (Wolcott and 
Sargent 2021). Other authors emphasize the parallel importance 
of intercultural understanding (Nová 2019). On the other hand 
universities are defined as academic ground where there is no place 
for censorship of any opinions, including the most extreme ones 
(Polačko 2020).

Michel Foucault draws attention to the power of media who are 
able to create alternative reality and influence a multitude of people. 
He comprehends the term discourse as a set of rules in a language, 
speaking and communication, that regulates the power and is 
used to assert the interests of each individual in fights over power 
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and influence. The (resulting) change in connotations of numerous 
expressions who initially carried different meaning is on a large scale 
caused by the media. In political discourse, the labelling as `a fascist~, 
which was used previously as a  designation of affiliation to the 
ideological leanings, is now used as a political insult. The notion `to 
disclose~ is becoming to provoke the neutral connotations of a verb 
`to say~, which brings us the bitter taste of media smoke and mirrors 
in tricking us to expect some exclusive news. The original name for 
a Roma person, a  Gypsy, is considered to be politically incorrect, 
the notion `controversial~ with its original meaning as an antonym 
to `consistent~ is used interchangeably with the notion `negative~ 
because of the media discourse. The power of various discourses 
that affect an individual by means of using a  predictable and pre-
planned norms of moral conduct in the  power structure simply 
means manipulation. A person manipulated by media or the leaders 
of economic or religious groups is not aware of being manipulated. 
Apart from satisfaction of one’s own curiosity, education has other 
practical aspects. For example, it could serve as an effective and 
powerful tool in the fight against manipulation. Since it is not a rare 
situation to fall victim to manipulation, an individual who wants to be 
set free from its various forms, should focus on the development of 
critical thinking skills. The competence to master the complexity of 
critical thinking presupposes the possession of relevant information 
as well as the knowledge from various scientific disciplines. However, 
it is simply not enough. It was Heraclitus who noted that education 
itself will not help us in this matter, unless we go to the very root 
of things. The core of critical thinking is translated into a position of 
broader perspective which allows the individual to assess selected 
phenomena from the point of view of their respective position and 
meaning in the knowledge system (Šoltés 2017).

The knowledge of specialized sciences and logical thinking is self-
sufficient. Nevertheless, there might arise a  bunch of situations, 
when it will be necessary to add something to knowledge obtained 
by specialized sciences, in order to reach metatheoretical reflection 
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of various phenomena. Philosophy, in its integrity also serves as 
a metatheoretical reflection of science. It encompasses the ability to 
present and analyse arguments in connection with the knowledge of 
specialized sciences and the ability to review the phenomena from 
the perspective of philosophical orientation. A graduate can obtain 
such a broad perspective thanks to a well-thought, broad collection 
of disciplines and courses that would help them develop relevant 
specialized knowledge as well as the general knowledge. 

 
THE UNIVERSITY IN THE REFLECTIONS  
OF MARTIN HEIDEGGER

`It is fair to say that university as idea was Heidegger’s lifelong 
obsession. Young Heidegger believed that the power of education 
would become a generator of change~ (Melcic 2018, p. 146). Even 
though Heidegger does not formulate direct judgements, his remarks 
in their core meaning present a criticism of the dimensions of ever-
growing specialisation that negatively affect the figure of a scientist. 
Businesses participate in a  significant manner in the process of 
selection of the topics that will be taught and the books that will be 
published. Heidegger literally warns about Fachidiotism. If there is 
just and only specialization, then holistic point of view is missing. 
Heidegger goes even further saying that science is unable to describe 
all phenomena. 

What Heidegger criticises is the over-dependence of science 
on planning. The criticism of publishing and settings agenda that is 
influenced by businesses has ethical dimension. Here, Heidegger 
draws attention to certain externalities that have the power to 
determine the actions to be taken in science, particularly in publishing, 
despite the fact that they are not directly linked to the state of current 
knowledge. Such influence is not related to the process of knowledge 
gathering, it is an alien and undesirable additive. 

As early as in Die Zeit des Weltbildes, he provides a characterisation 
of a  modern science as a  science whose defining characteristic is 
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operation. He describes science as an institution. He concludes 
that erudition as a  quality is in retreat. Thinkers are replaced by 
researchers. Because of their specialisation, the researchers are not 
in need of a library. Heidegger points out the relations between the 
businesses and science. What happens in science is managed by 
businesses instead of erudition. It is the publishers who determine 
the portfolio of the published books in the domain of science, which 
is the proof that settings agenda is present in science (despite the 
fact that they do not use the same terminus tecnicus). According to 
Heiddeger, it is then the businesses who determine what happens 
in science (Heidegger, 1995, p. 131). The university is a place where 
a thinker stays. The researcher is, in fact, gradually getting closer to 
a  technical position in its core meaning. Heidegger adds that it is 
because of the pre-planned timetable that the authentic, surprising 
discovery in scientific results is becoming rare.

Heidegger sees university as a  type of a  guard tower, a  place, 
where holistic approach towards knowledge is still present. `The 
university is a facility that is still able to make visible and keep together 
the centrifugal forces of numerous sciences in an extraordinary and 
administratively enclosed form despite their diverse tendencies 
and uniformity despite diversity of the operation (Heidegger, 
1995, s. 131). In his view, the unity of sciences cannot be derived 
historically in the sense that we would derive it by examination of 
science history, but it can be rather derived on the basis of similarity 
of its operational conditions. Heidegger expects that science and its 
operation will gradually move towards separate research centres 
and vocational training schools. In this context, Heidegger sees the 
university as an  institution that is much closer to the holistic view 
of Being as a whole, which corresponds with the current perception 
of the role of universities who are compelled to reflect Being in its 
complexity, in avoiding the temptation to restrain the development 
of scientific fields strictly to empirically and experimentally verifiable 
sciences (Gibbs 2011). 

The university in the view of Heidegger is an institution that could 
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fulfill certain exclusive tasks, for example, deconstruct the features of 
science, that he criticises. The author sees the possibility of alienation 
of the initial intention of university, that is the unity to such an extent 
that the role of a thinker steps back on behalf of researcher. If by any 
means, a scientist finds library unnecessary, what it signals is the shift 
of science towards the operative position. 

Heideggers’ reflections on university are characteristic for its 
criticism of fachidiotism. From the utilitarian point of view, it is also 
important for a scientist to gain general knowledge. Heuristics plays 
a vital role in science and innovations. A well-known inventor Rudolf 
Diesel has once said that the solution after-all takes shape from 
a vast number of combinations. For example, the heuristic method of 
Armstrong consists of three phases: analysis and preparation, team-
based research led by a professional and the process of idea selection. 

The heuristic discovery method necessitates also information 
overlapping a single scientific discipline. Oftentimes, there have been 
teams of scientists working on one and the same issue, which went 
down the science history, the absence of their own broad perspective 
could bring up difficulties in numerous domains when using the 
heuristic method. The application of non-standard methods in physics 
resulted in the description and formulation of Minkowski geometry 
of numbers, and his so far unused mathematical apparatus described 
the special theory of relativity.

 	 It was Heisenberg on Heligoland Island who applied the 
matrices on a simple problem of a harmonic oscillator which resulted 
in the presentation of matrix structure description of quantum 
mechanics – and it has been widely accepted. Maxwell’s equations 
were formulated by using an analogy from hydrodynamics. `Maxwell 
arrived to an equation that would normally be hopelessly incorrect 
according to all precedents and rules of philosophy and science 
by applying ideas that were virtually unrelated to molecules, their 
movement dynamics, logic, or even to common sense. However, it 
has been proven that he was right and his methods were fruitful.~ 
(Polikarov 1980, p. 6). He succeeded even though he was specialized 
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in electrodynamics. David Ruelle and Florid Takens discovered 
strange behavior of an attractor and laid down the foundations for 
the deterministic chaos theory while explaining turbulence. 

In mathematics, it is the Bourbakists – mathematical idealists, who 
are to a certain extent against inventions meaning that they seek one 
axiomatic system in mathematics. This group also has the opponents, 
who accentuate the role of intuition and heuristics in mathematics. The 
process of knowledge gathering is in connection with extrapolation, 
where knowledge, a method or an invariant from one science transmit 
to another scientific discipline. For example, the game theory of John 
von Neumann went down in history of economic theories. Heidegger 
criticises the possibility that the sciences will become similar to technics 
in its nature, due to lack of such clear interconnections. The surprise in 
science lays in inventiveness, which has the ability to move it forward 
and Heidegger was well aware of it. 

Van´r Hoff says that while exploring, it is crucial to draw up an 
overview of the possible outcomes, while Ostwald goes even further 
by saying that it is necessary to draw up all the possible relations. 
Narrow specialisation will not be enough for such process. It is the role 
of the university to lead students and employees towards a deeper 
understanding of the uniformity of knowledge and its disciplines. 
`Heidegger wants philosophy to preceed the science, and to examine 
the object of scientific investigations by itself” (Novosád 1995, p. 18). 
The consistency of Heideggers’ work is in accordance with the popular 
saying that great minds think alike. In this light, he sees the value of 
the university as an institution where one can observe the reason for 
a  shared, common, unified view on numerous operative academic 
disciplines. He also devoted his attention to the same theme in his lecture 
The Self-Assertion of the German University (Brandt 2004), as well as in 
his famous Black Notebooks. ̀ It turns out that the understanding of the 
university in the Black Notebooks corresponds to the ideas presented 
in Heidegger’s rector’s speech, and that this understanding is not 
equally National Socialist, but expresses the philosopher’s `populist” 
thinking~ (Radojčić 2020, p. 35). In connection to the statement of  
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Peers, who proposes that `Heidegger saw himself as a pastor whose 
responsibility was to shepherd his flock (his Volk) and keep it safe. The 
university was the place in which he would undertake this historic task~ 
(Peers 2021, p. 502), we must express our disagreement, because our 
views on the notion of university differ. Again, we do not identify with 
the statement pronounced by Piercey which says `Heideggers account 
of the university has obvious moral and political failings~ (Piercey 2016, 
p. 245). We see the weak attempt to connect Heidegger’s concept of 
the university with Nazi ideology as inappropriate. ̀ Heidegger’s project 
to transform the university dates from his earliest lecture courses at 
Freiburg University in 1919 and was a hallmark of his thinking long 
before the rise of Nazism~ (Milchman and Rosenberg 1997, p. 75). 

Heidegger condemns lack of interconnections and disproportionate 
attention being given to planning in modern science. He criticises it 
for deprivation of transitions and for ties with businesses and their 
planning. He sees the influence of businesses in the management 
of research as a  negative phenomenon. Moreover, he criticises 
disconnection of science from philosophy, as well as the tendency 
to put unduly emphasis on specialization at the expense of general 
knowledge. Heidegger sees the university as a place that produces an 
intellectual with complex and multifaceted education. The university 
education has a potential to draw the attention of a graduate towards 
awareness of the unity of operation. Practical implications of such 
point of view are worthy of notice. The view of Heidegger is inventive 
and it has concrete practical consequences. 

SELECTED ISSUES OF THE UNIVERSITIES  
IN SLOVAK CONTEXT

The universities in Slovakia have to face several problems. These 
problems are, in fact, global education problems which are much 
more complex than the domain of university education itself. In 
my personal opinion, Slovak universities made an absolute illogical 
decision to coeducate future elementary and high school teachers. 
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Previously, the preparation for the two levels was carried out 
separately, which had its purpose. The preparation of the elementary 
school teachers necessitates more pedagogical and didactic courses 
than the theoretical ones. On the other hand, the preparation of high 
school teachers requires higher quality of theoretical education. For 
the reasons mentioned above, we consider merging of the two levels 
for preparation of the teachers as a very unfortunate decision. 

Another issue is the abandonment of previously accepted number 
of graduates in selected majors. Such quotas were tied to the current 
needs of the state economic sector. Thanks to that, we were able to 
avoid a situation when there is a surplus of graduates in one particular 
field but a shortage in another. The change in this concept brought 
us shortage of workforce in selected fields (for example IT), and 
conversely, we have to deal with surplus in other fields (for example 
in the field of social work, law and philosophy). 

Another very contradictory move was the decision to lower the 
minimal requirements to pass an examination. The European Union 
has lowered it to 51%. Before, the situation was quite different, the 
teachers initially required 70% as a  minimum to pass. Such a step 
taken on the part of the EU brought us a radical downfall in the level 
of quality in university graduates. Even the students who would not 
normally meet the strict criteria to finish their studies, can boast 
today with titles such as bachelor, master, engineer or even PhD.

The school reform made by the minister Ján Mikolaj belongs also 
to the group of wrong decisions. The number of courses for students 
at the elementary and secondary level is subdivided into facultative 
and compulsory parts. Despite the efforts, it is impossible to maintain 
the number of subjects. Nevertheless, teachers try to keep their 
amount of working hours, not considering the situation holistically. 
Despite the efforts, it is impossible to maintain the number of 
subjects. Nevertheless, teachers try to keep their amount of working 
hours not considering the situation holistically. As a result, there arise 
the situations when students get to know only about one third of 
the content taught prior to the reform. The abovementioned reform 
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cut also the content of subjects. Luckily, there are still some brave 
teachers who circumvent the reform and teach as they used to do so 
before. Such deprivation of high school graduates reflects negatively 
in the results of students and their knowledge, while at the university. 
The university teachers find themselves in a position where they have 
to make up for the secondary teachers, simply because students did 
not gain necessary knowledge. 

According to the Slovak legislature, elementary and high school 
teachers are obliged to receive special pedagogic preparation in order 
to exercise their profession. Therefore, it is highly incomprehensible, 
that university teachers are not subjected to any of that. The courses 
of pedagogic preparation for the university teachers are very rare and 
they are non-compulsory. Even though the university pedagogy exists 
in Slovakia, it is not required for university teachers.

I consider these problems to be the key issues of universities in 
Slovakia. They are subject to more complex issues in the context 
of education. Regardless of whether we discuss high schools or 
universities, education is a  common denominator for the two, by 
which we mean that a  holistic approach has to be used to resolve 
common issues and challenges. Any deficiencies in one segment 
of education will necessarily affect others, or even the society as 
a whole.

CONCLUSION

Heidegger presented a reflection on university in some of his 
works, mainly in The Age of the World Picture. This visionary text 
proposed a critique of science, which was leading towards thoughts 
that science is gradually acquiring operational character, and it is 
influenced by economic indicators. 

Heidegger also pointed out that specialization of science inclines to 
positions that are distant from unity of sciences but close to operating 
character while influenced by economic factors. In addition, Heidegger 
mentions that the specialization of science is moving towards positions 
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which are distanced from scientific unity and they are moving towards 
lack of general knowledge. Today, specialization does not pose any 
problems because the tendencies towards multidisciplinarity and 
interdisciplinarity are fully developed. Science management does 
not accept any form of interdisciplinary chauvinism. Heidegger with 
his understanding of the situation outpaced his era since some of 
the issues have already been identified and resolved. Others are 
yet to be resolved. The influence on science and its outputs by the 
economic indicators is, unfortunately, still an issue today. We can 
illustrate it with a situation, when it is difficult to publish an article in 
a renowned scientific magazine about physics, because of a different 
view on the interpretation of quantum mechanics. The challenges 
still arise if there is someone who would want to criticize the string 
theory in a  magazine. In this case, Heidegger presented himself as 
a very foreseeing philosopher, who correctly described even future 
issues and anomalies in the world. Unfortunately, the universities in 
Slovakia have to solve much more earthy issues, that arise from wrong 
organization of education. It is desirable that universities worldwide 
solve complex scientific tasks and issues and that they do not have 
to deal with issues concerning their daily operation generated at the 
national level. Visionary reflections of Martin Heidegger may greatly 
assist the general effort of the higher education system(s) worldwide 
to approach a knowledge-based society. 
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ENHANCING STUDENT WELL-BEING IN HIGHER 
EDUCATION INSTITUTIONS: EVIDENCE FROM 

GEORGIA AND THE UK

Louise Dalingwater, Ketevan Aptarashvili

STUDENT WELLBEING AND POLICY FRAMEWORKS

While it is a multi-dimensional term and no common definition has 
been found, wellbeing is often linked to quality of life and standard of 
living, based on objective measures (income, educational resources, 
health) and subject indicators (i.e. emotions related to perceptions of 
quality of life or life satisfaction) (Casas at al. 2012; OECD, 2019). General 
measures of wellbeing have been developed in many countries including 
Georgia and the UK, especially following the publication of the Stiglitz 
report (Stiglitz, Sen and Fitoussi, 2009) which encouraged statistical 
offices to establish subjective as well as objective wellbeing measures. 
However, most of these indicators focus more generally on adult 
populations rather than specifically considering student wellbeing.

While the number of studies which focus specifically on student 
wellbeing are not very numerous, more research is emerging as 
a result of the impact of the Coronavirus pandemic on student 
learning. Research which pre-dates the sanitary crisis focused on 
the importance of understanding student wellbeing and promoting 
policies to enhance it. Willis et al., (2019) found that wellbeing was 
related to motivation, identity, self-esteem, self-efficacy and self-
regulation within the learning process of their degree course. A 
number of studies have pointed to the importance of finding a balance 
between four dimensions of students’ lives: psychological, social, 
emotional, and physical aspects of student lives (e.g., Flinchbaugh et 
al., 2012; Mahatmya et al., 2018). Plakhotnik et al. (2021) found that 
student wellbeing has an impact on student engagement, curricular, 
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co-curricular and extra-curricular activities, motivation, satisfaction, 
meaning and mental life. 

Understanding and working on the drivers of wellbeing has been 
found to increase engagement in learning, positive relationships, 
autonomy and competencies (Cox and Brewster, 2020; Plakhotnik et 
al., 2021). Specific policies to ensure enhanced wellbeing can also help 
to prevent burn out, stress, frustration, dissatisfaction and withdrawal 
(Flinchbaugh et al., 2012; Mokgele and Rothman, 2014; Yazici et al., 
2016). Jones et al. (2021) found that the assessment process had a 
significant impact on the mental wellbeing of students’ reception 
of feedback, assessment frameworks etc. Bye et al. (2019) point to 
the importance of social capital and peer support as predictors of 
university life satisfaction. Given the rise in tuition fees and expenses 
in recent years, financial concerns about student debt have led to 
worsening of mental health and wellbeing among students (Cooke et 
al. 2004; Richardson et al. 2017).

Moreover, the Coronavirus pandemic has had a significant impact 
on mental and physical wellbeing of students. A shift to online working 
has affected student learning across the globe. While students were 
found to be concerned about degree completion, employment 
after graduation prior to the pandemic, such concerns were found 
to be heightened during the pandemic and new issues such as risk 
of infection increased anxiety (Plakhotnik et al., 2021). Disruption, 
lockdowns, student isolation have been found to increase student 
anxiety (Wang et al., 2020) and increase general health risks such 
as depression, substance abuse, etc. (Cao et al., 2020, Plakhotnik 
et al., 2021). A number of studies have reported lower wellbeing 
among university students as a result (Capone et al., 2020, Ye et al., 
2020, Essadek and Rabeyron, 2020.) While it is hoped that current 
vaccination programmes may help put the pandemic behind us with 
time, it may well be the case that a new form of durable learning 
may be developed in the long-term, based on online or hybrid models 
of learning which have been developed during the pandemic. The 
effects on students and possible negative impacts will thus need 
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to be taken into consideration in the design of wellbeing policies in 
university campuses.

Concentrating on enhancing student wellbeing through specific 
policy frameworks in institutions has been found to have wider 
benefits in the literature. Plakhotnik et al.’s (2021) study based 
on data collected in France, Germany, Russia and the UK found 
that student wellbeing was impacted negatively when they faced 
difficulties to complete their degree, especially during the current 
health and economic crisis. Administrative and instructor support 
were essential to supporting students towards degree completion. 
This included timely feedback to emails, transparent and fast 
communication, dynamic in person and online services. Timely and 
adequate resources should be made available to address students’ 
needs: academic resources, access to sports and physical activity. 
(Flinchbaugh et al., 2012, Mokgele and Rothman, 2014, Yazici et al., 
2016, Plakhotnik et al., 2021). Staff wellbeing was also found to be 
essential to support students in attaining wellbeing i.e. pedagogy 
training, digital support, etc. (Plakhotnik et al., 2021).

Many universities have thus started to develop specific wellbeing 
goals across the globe, with wide units created such as the European 
university of Wellbeing (EUniWell). In the United Kingdom, the 
Higher Education Policy Unit and Advance Higher Education have 
been working on analysing data on student wellbeing. In the US, 
the George Mason University has developed a WellBeing University 
Initiative (Plakhotnik et al., 2021). 

FRAMEWORK OF ANALYSIS FOR WELLBEING 

The framework for analysis that we have taken to gauge the 
success of policies to improve student wellbeing in Georgia and the UK 
is the settings-based approach. This approach is a holistic and multi-
disciplinary method integrating action across health and wellbeing 
risk factors, taking a ~whole system” approach. This approach 
describes setting as: ~The place or social context in which people 
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engage in daily activities in which environmental, organizational, and 
personal factors interact to affect health and wellbeing.” (Dooris, 
2013) It has been argued that a setting is also where people use and 
shape their environment, come together to solve problems related 
to health. These settings have physical boundaries, a specific range 
of people with defined roles and an organizational structure. Such 
a setting-based approach can thus be applied to higher education 
institutions. In order to promote health, it is important to take 
actions in terms of organisational development to the environment, 
structure, administration and management. The Settings-Based 
Approach (SBA) has been developed from a biomedical model and 
can now be applied in a socio ecological framework. The WHO’s 
basis for the framework has been established as equity, supportive 
environments, empowerment and community participation. Such a 
model has been described as ~a settings for health approach” in order 
to organise health promoting activities and interventions in all areas 
of a setting (Green and Tones, 2010, Scriven and Hodgins, 2012). It has 
also been underlined that the settings approach is a whole systems 
approach which takes into consideration the multifaceted dimensions 
of health: which incorporate the physical, mental spiritual and social 
dimensions of wellbeing which operate at a personal, organisational 
and environmental level (Dooris 2013, p.40) 

Our focus on Georgia and the UK within the framework of this 
approach is important for several reasons. The United Kingdom has 
been one of the nations whose national statistics body has developed 
some of the widest and most sophisticated measures of wellbeing 
more generally (see Organisation for National Statistics (ONS)). But 
they have also reported some of the lowest levels of wellbeing among 
student populations. In a survey carried out prior to the pandemic, the 
Higher Education Policy Institute found that undergraduate students 
reported lower wellbeing than the general population and student 
wellbeing had been declining for several years (Higher Education 
Policy Institute, 2019). In Georgia, despite the importance of student 
wellbeing and psychological health of late adolescence, there is a 
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lack of data in this specific area. Moreover, more generally, Eastern 
European countries have been said to have a relative ~wellbeing” 
or ~happiness” gap compared with other countries in Europe. This 
makes the two example countries good sites of study. 

POLICIES TO IMPROVE WELLBEING IN GEORGIA

There is a paucity of data in this direction in Georgia. The first 
systematic research among Georgian adolescents aged 14-19 was 
conducted in 2003 (Imedadze & Ksovrelashvili, 2003). UNICEF and the 
Ministry of Sport and Youth Affairs of Georgia launched a nationwide 
research on the condition and needs of young people in Georgia. It 
is noteworthy that the report paid special attention to the education 
and employment of young people in Georgia. The research showed 
that about 10% of young people in the 15-29 age group have dropped 
out of various educational institutions (UNICEF, 2014).

In 2014, the Student Satisfaction and Involvement Survey was 
conducted with the financial support of ERASMUS + and Research 
shows that students are less satisfied with university life and 
infrastructure. They also consider it important to increase the 
opportunities for participation in sporting events (Andghuladze, 
Bregvadze, 2014). The phenomenon of student psychological well-
being among students was also studied in four universities in Tbilisi. 
It is noteworthy that due to the social, political or economic factors 
in the country, the rate of depression among Georgian students was 
relatively lower than expected. In terms of academic achievement 
and student income, they were found to correlate with their own 
well-being (Turashvili, 2014). 

Thus, the research conducted before 2015 shows that in the 
context of Georgia, the issue of well-being of students and young 
people is a significant challenge for the country. The issues of less 
involvement in their extracurricular activities, fatigue and difficult 
socio-economic situation seem to be a particular problem. Also, it 
should be noted that a specific challenge in the context of Georgia 
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is the well-being of employed students, for whom it is difficult to 
combine work and study. It is important to highlight the specifics 
of parent-adolescent relationships which is characteristic of 
Georgian culture and undoubtedly reflects adolescents’ personal 
development. 

In recent years, important steps have been taken in Georgia to 
improve student well-being. It is important to note the established 
standard for student services and support for universities, 
preparation of an action plan for the state youth policy in general and 
its implementation. 

To solve problems in 2020, the Parliament of Georgia developed 
the “Concept of Georgian Youth Policy for 2020-2030.” 5 strategic 
priorities were identified to achieve the goals set by the concept 
(active participation of young people in public life and democratic 
processes; promoting the development of young people and the 
realization of their potential; youth health and well-being, economic 
empowerment of youth; improving the management of state 
youth policy) and expected results. In counseling sessions during 
the development of this concept, young people often talked about 
family restrictions, parental mistrust, feelings of hopelessness and 
depression and a desire for suicide as problems, they particularly 
highlighted the lack of internship programs tailored to them that 
would ensure their involvement in the desired profession (Concept of 
Georgian Youth Policy, 2020).

As mentioned above, setting standards for higher education 
Institutions is one of the steps forward for student well-being 
and support. The introduction of ESG-based authorization and 
accreditation standards in Georgia has led to an emphasis on student 
well-being issues such as student-centered teaching, maximum 
involvement of stakeholders in the processes, information sharing, 
etc. Accordingly, the updated standards for the HEI authorization in 
Georgia include a component such as “Students and their support 
measures” which is directly connected to caring for the well-being of 
students (Authorization Standards, 2018). 
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In order to see more clearly how much higher education 
institutions care about the support of students in general and 
their well-being, experts’ reports on the compliance of HEIs with 
authorization standards were studied (in total 56 HEIs in 2018-
2021). Our focus was on compliance with component that deals 
with student support issues. None of the 56 institutions were 
assessed as non-compliant by experts, 34% were found to be in full 
compliance with the standard, 43% _ substantially compliant and 
23% _ partially compliant. It should be noted that in recent years 
(2020-2021) more institutions were assessed as compliant with the 
standard or in full compliance with the standard. Consequently, 
according to the expert conclusions, the dynamics of strengthening 
student support is absolutely positive. 

The main recommendations made by the authorization experts 
during the study of the compliance of the institutions with the 
component of interest to us were related to the need to increase the 
awareness of the counseling hours; to improve student engagement 
in extracurricular activities; to increase opportunities for students 
to engage in exchange programs; to develop financial assistance 
mechanisms; to provide student health and psychological assistance 
and etc. (https://eqe.ge/en/deqars)

Thus, even though higher education institutions in Georgia 
are ultimately more “substantially” or “fully compliant” with the 
standard in terms of student support and care for their well-being, 
the formative assessments or recommendations given show that 
the work in this direction needs to be significantly strengthened and 
the issues to be addressed respond to exactly the problems that are 
confirmed by the studies discussed above.

Thus, despite the recent significant step forward in improving 
student well-being in Georgia and the efforts made by universities, 
measures to promote the mental health of adolescents and young 
people, to promote their well-being, needs to be shifted towards a 
more active phase taking a more holistic or settings-based approach. 
There is a need for the state to make active efforts to inform young 
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people, to develop skills to cope with life’s difficulties, to create and 
improve services tailored to the needs of young people.

EAST EUROPEAN UNIVERSITY

East European University (EEU) is one of the youngest universities in 
the Georgian higher education space. Despite its short history, the EEU 
has been able to gain local and international trust and the university has 
made rapid and significant progress in almost all areas of educational 
activities. In addition, it should be noted that one of the strengths of 
the EEU is the development of a student support policy.

Our focus on this university is also due to the fact that during the 
last 3 years the EEU has been repeatedly inspected by an external 
evaluator in accordance with the new authorization or accreditation 
standards in force in Georgia, and the direction of student support 
services was assessed each time as fully compliant with the standards. 
For example, it should be noted that students’ satisfaction with the 
distance learning assessment of administration-supported services 
was significantly higher (it was rated with 4.4 points on a 5-point scale). 
Despite the abovementioned, the difficult socio-economic situation in 
the country provides a challenge in the following directions: not very 
low rates of suspension / termination of student status; issues related 
with the combining work and study and fatigue of employed students; 
relatively less involvement of students in extracurricular activities; 
small number of students apply to the psychological support center. 
A significantly lower rate of use of psychological support services 
does not mean that students do not have psychological problems. 
Thus, it is important to increase the degree of trust, universities 
have to develop more efficient and systematic mechanisms for early 
detection of psychological problems, active measures are to be taken 
to raise awareness among students, etc.

Examining the example of the EEU, it became apparent that the 
main challenges mentioned in the general overview of student well-
being development are relevant to East European universities as well. 
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A more holistic approach has also been required in the case of the UK.

POLICIES TO IMPROVE WELLBEING IN THE UK

The wellbeing of higher education students in the UK has become 
an issue of central importance in the UK especially given the rise in 
factors which tend to lower student wellbeing in the UK. In particular, a 
House of Commons Briefing Paper noted that the number of students 
reporting mental health issues has risen significantly in recent years 
from less than 1% of students in 2011 to over 4% in 2019 (OFS data, 
House of Commons Library, 2020). However, these are official data 
submitted to UCAS. The rates have been reported to be much higher 
when students are surveyed directly. The Covid pandemic has also 
resulted in a deterioration of mental health in Britain owing to 
restrictions and isolation. In a number of surveys carried out in the 
UK, in particular NUS and ONS surveys, more than half the pollsters in 
each survey reported a deterioration in mental health and wellbeing 
(Weale, 2020)

Even before the onset of the pandemic, the deterioration in 
wellbeing of students was thus a significant issue in the UK. In 2017, 
Stepchange published Mental Health in Higher Education which 
involves reaching out to higher education institutions to improve 
mental health services. Other reports which have focused on 
students’ mental health in the UK have included Higher Education 
Policy Institute ~Measuring wellbeing in higher education” (May 
2019), Insight Network, ~University Student Mental Health Survey 
2018” (2019), Education Policy Institute, ~Prevalence of mental 
health issues with the Student-aged Population” (2018), Universities 
UK ~Minding our Future. Starting a Conversation about the support of 
student mental health” (2018) and IPPR ~Not by degrees: Improving 
Student Mental Health in the UK’s Universities” (2017) as well as 
the 2020 report published by the House of Commons Library on 
mental health (House of Commons Library, 2020). They all report 
that student’s mental health and overall wellbeing has declined. The 
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documents call for action from higher education institutions because 
of the negative impact lowered wellbeing can have: academic failure, 
career failure and in worse case scenarios suicide. A study carried 
out among students across the UK found that more could indeed be 
done to improve mental wellbeing by improving relations between 
students and institutional actors (Baik et al., 2019).

In the UK, since higher education institutions are autonomous, 
there is not one mental health and/or wellbeing policy. However, 
the duty to care legislation requires institutions to adopt policies to 
take responsibility for student’s health and welfare. Under the 2010 
Equality Act, they must also provide ~reasonable adjustments” for 
students with physical and mental disabilities (House of Commons, 
2019). As the vast majority of universities have now developed 
wellbeing policy frameworks, some specifically to cope with the 
Coronavirus, the following case study has been selected because it 
is considered as a pioneer in wellbeing policies. While much of the 
literature highlights issues of student mental health specifically, this 
analysis will take a more rounded approach drawing on the holistic 
settings based approach identified earlier. Indeed, as Houghton and 
Anderson (2017) underline, wellbeing is a more holistic term which 
incorporates health questions but does not only relate to mental 
health. 

CENTRAL LANCASHIRE:  
PROMOTING HEALTH AND WELLBEING

The wellbeing policies introduced in Central Lancashire consist 
of a framework which was developed over a relatively long period 
of time. In fact, Central Lancashire was a pioneer in Europe in 
establishing significant health-promoting university projects. In 1992, 
the university was selected to run a pilot project as part of the WHO 
European Health Promoting Hospital Initiative. As part of the project, 
the university organised a seminar to present the settings-based 
approach; an approach it was using to establish the health promoting 
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initiative. From 1992 onwards, it thus set out a programme to apply 
the settings-based approach within the institution, supported by the 
Department of Health Studies within the Faculty of Health. Faculty 
research funding enabled a conceptual framework for the Health 
Promoting University Project to be set up. This involved a culture 
committed to health promotion and wellbeing among students 
and staff in order to support healthy social and personal develop of 
students, health promoting and sustainable physical environments. 
From this framework, the university then created the UK Healthy 
Universities Network in 2006 directed and funded by the University 
of Central Lancashire and Manchester Metropolitan University. This 
network continues to support the current 99 members across the UK 
to develop and implement whole approaches to health, wellbeing 
and sustainability based on the original SBA approach. Concretely, 
these measures have included the development of a programme 
on use and misuse of drugs which was a training programme run by 
skilled professionals and a peer-education project, a special Code 
of Conduct for landowners to ensure good living conditions, a wide 
range of support services for student and staff, etc. An evaluation of 
the initiatives has shown that they have been successful in recognising 
the importance of wellbeing in students’ lives, in performance and 
productivity. It has forced the university to constantly review its 
organisational structure and prioritise health and wellbeing strategies 
(Dooris 2002). 

DISCUSSIONS AND CONCLUSIONS

From the examples of Georgia and the UK, it is evident that higher 
institutions have developed significant wellbeing policies to support 
students. However, there are a number of difficulties related to 
the establishment and, in particular, assessment of the success or 
failure of such policies. Policies and actions need to be specifically 
tailored to the place and institution. There is also the question 
to what extent university institutions goals should be focused on 
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levels of wellbeing more generally, given it is a fuzzy concept and 
very difficult to define. A balance needs to be achieved between 
ensuring student’s safety and overbearing paternalism. Moreover, 
such wellbeing initiatives need to be wary of taking too much of 
an inward organisational approach. While a holistic settings-based 
approach is highly recommended, with policies recognising the 
importance of place, it is also important to consider how this fits 
into the wider more holistic area of a student wellbeing beyond the 
university campus (Dooris, 2002). 
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 6
plagiatis problema qarTul  

umaRles saswavleblebSi akademiuri 
keTilsindisierebis kulturis  

damkvidrebis procesSi

Tamar Cokoraia

Sesavali

akademiuri keTilsindisierebis cneba da plagiati, 
rogorc misi darRvevis yvelaze uxeSi forma didi xa
nia araa, rac interesisa da analizis sagani gaxda qar
Tul akademiur sivrceSi. sabWoTa mecniereba am cnebas 
ar icnobda. ufro metic, sxvadasxva Taobis koleqtiur 
mexsierebaSi bevri bundovani da uxerxuli SemTxveva 
arsebobs, romelic swored plagiats ukavSirdeba. ase
ve SedarebiT axalia akademiuri weris kursi, romelsac 
saqarTveloSi swavlebis xangrZlivi tradicia ar gaaC
nia. aRniSnuli kursi Tavdapirvelad moicavda samec
niero stilisa da marTlweris sakiTxebs da naklebad 
_ plagiatisa da akademiuri keTilsindisierebis sakiT
xebs. zogierT universitetSi es saswavlo kursi ar iyo 
savaldebulo da studentebi mas sxvadasxva semestrSi 
swavlobdnen. 

plagiati Tavisi arsiT absoluturad ewinaaRmdegeba 
universitetis ideasa da misias. universitetis misia aq 
gaazrebulia universitetis ideis filosofiuri tradi
ciis konteqstSi (Jaspers, 1959; Gasset, 1946). am ideis Ta
naxmad, universitetis erT-erTi mniSvnelovani funqcia 
swored akademiuri keTilsindisierebis kulturis dam
kvidreba da xelSewyoba unda iyos. 
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saqarTveloSi plagiatis problemis Sesaxeb aqtiurad 
msjeloba bolo wlebSi daiwyes. 2016 wels ganaTlebis 
sferos eqspertebma fond `Ria sazogadoeba _ saqar
Tvelosa~ da evrokavSiris TanadafinansebiT moamzades 
kvleviTi angariSi _ `plagiatis problema da misi aRqma 
saqarTveloSi~, romelSic gamokveTilia yvela is xarve
zi, rac qarTul universitetebSi arsebobda plagiatis 
aRqmis, prevenciisa Tu aRmoCenis TvalsazrisiT (Bakradze 
et al., 2016). amave dros, 2016 wlidan ssip ganaTlebis xa
risxis ganviTarebis erovnulma centrma wamoiwyo inicia
tiva, romelic umaRlesi saganmanaTleblo dawesebulebis 
avtorizaciis standartebis cvlilebebas gulisxmobda. 
avtorizaciis axal standartebSi pirvelad gaCnda Cana
weri plagiatis Sesaxeb. kerZod, meore standartis me
same qvestandartis Tanaxmad, umaRles dawesebulebebs 
moeTxovebaT akademiuri keTilsindisierebis uzrunvel
yofisTvis aucilebeli meqanizmebisa da regulaciebis 
arseboba, plagiatis aRmoCenisa da Tavidan aridebis meqa
nizmebisa da Sesabamisi sainformacio kampaniis gatareba. 
aRniSnuli standarti universitetebs Sesabamisi qmediTi 
meqanizmebisa da politikis gatarebas avaldebulebs (ga
naTlebis xarisxis ganviTarebis erovnuli centri, 2018). 

avtorizaciis axalma standartebma umaRlesi dawese
bulebebis winaSe mkafiod daayena plagiatis prevenciis 
meqanizmebis gaZlierebis saWiroeba. Sesabamisad, ukve 
2017 wels ilias saxelmwifo universitetis iniciativiTa 
da koordinirebiT TxuTmetma qarTulma universitetma 
moipova `erazmus +~-is (Erasmus+ Capacity Building in Higher 
Education) insitituciuri ganviTarebis granti `akademiu
ri keTilsindisiereba xarisxiani swavlisa da swavlebis
Tvis qarTul umaRles saganmanaTleblo dawesebulebebSi 
(INTEGRITY)~. proeqti 2020 wels dasrulda da miznad isa
xavda plagiatis prevenciasa da eleqtronuli sistemis 
danergvas, sainformacio kampanias cnobierebis amaRle
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bis mizniT, Sefasebisa da ukukavSiris sistemis gaumjo
besebas, studenturi servisebis gaZlierebas akademiuri 
weris mimarTulebiT, akademiuri weris kursis silabu
sebis ganaxlebasa da sauniversiteto politikis SemuSa
vebas. proeqtis farglebSi ganxorcielebulma reformam 
mniSvnelovnad gaaumjobesa umaRlesi saswavleblebis 
mdgomareoba am mimarTulebiT. dainerga plagiatis aR
momCeni specialuri eleqtronuli sistema `turnitini~ 
(Turnitin), romelic yvela monawile universitetma proeq
tis dasrulebis Semdeg damoukideblad SeiZina.

statiis mTavari mizania imis Seswavla, Tu ramdenad 
gaumjobesda plagiatis prevenciisa da aRmofxvris meqa
nizmebi qarTul umaRles saswavleblebSi avtorizaciis 
axali standartebis danergvis, proeqt `inTegriTiSi~ 
miRweuli Sedegebisa da sauniversiteto doneze gaweuli 
Zalisxmevis Sedegad; aseve ra problemebi iqna daZleuli 
da ra gamowvevebia am etapze. statiaSi, aseve, ganxilulia 
plagiatis prevenciisaTvis Seqmnili politikis dokumen
tebi, romlebic SemuSavebulia sauniversiteto doneze. 
garda amisa, gaanalizebulia proeqtis dasrulebis Sem
dgom arsebuli gamowvevebi da warmodgenilia maTi ga
daWris gzebi rekomendaciebis formiT. 

			 

plagiatis koncefcia da kulturuli konteqsti

samecniero literaturaSi aRniSnaven, rom cifrul 
eraSi plagiatis problema kidev ufro aqtualuri gaxda. 
axla studentebs meti cduneba aqvT, rom internet-siv
rcidan masalebi sityvasityviT gadmoiRon (Brennan, 2015). 
sapasuxod, universitetebic qmnian plagiatis aRmoCenisa 
da prevenciis ufro moqnil meqanizmebs, iyeneben pla
giatis aRmomCen eleqtronul sistemebs, Tumca plagia
tis problema kvlav arsebobs. saqarTveloSi arsebuli 
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mdgomareobis ganxilvamde, mniSvnelovania saerTaSoriso 
gamocdilebis gaanalizeba. plagiats, rogorc movlenas 
uZvelesi istoria aqvs da, faqtobrivad, uxsovari droi
dan arsebobs. sityva `plagiati~ momdinareobs laTinuri 
sityvidan Plagiarius, rac niSnavs adamians, romelic monebs 
flobs. jer kidev ax. w. pirveli saukunis romaeli poeti 
markus valerius marciali amtkicebda, rom misi leqsebi 
miiTvisa poetma fidentinusma (Bowden, 1996). istorias 
plagiatis bevri gaxmaurebuli SemTxveva SemorCa, uf
ro metad _ mxatvrul literaturaSi. bolo ramdenime 
aTeuli welia es sakiTxi kidev erTxel gaxda skandaluri 
gansjisa da yuradRebis sagani. gansakuTrebuli xmauri 
mohyva germaneli politikosis karl-Teodor cu guten
bergis SemTxvevas, romelsac sadoqtoro naSromSi pla
giati aRmouCines da xarisxi CamoarTves (BBC, 2011). qar
Tul akademiur sivrceSic iyo ramdenime gaxmaurebuli 
magaliTi. 

akademiur sivrceSi plagiatis sxvadasxva ganmarteba 
arsebobs, yvelaze gavrcelebulia Semdegi: vinmes sit
yvebis, ideebis da sxva originaluri masalis (ara sayo
velTaod miRebuli codnis) miTviseba (weris programis 
sabWo, 2019). rogorc literaturaSi aRniSnaven, plagia
tis definicia droTa ganmavlobaSi cvlilebas ganicdi
da, magram ucvleli darCa ori arsebiTi koncefcia: sxva 
avtoris teqstidan sityvasityviT raime monakveTis gad
moReba da sxva avtoris ideebis, koncefciebis, interpre
taciebisa da ritorikuli xerxebis gamoyeneba saTanado 
damowmebis gareSe (Grossberg, 2008). 

sainteresoa, ram ganapiroba plagiatis mimarT intere
sis zrda ukanasknel periodSi. rogorc literaturaSi 
aRniSnaven, cifruli epoqis dadgomamde masalis gadmo
Rebis dros students unda gadaewera an xeliT aekrifa 
sxvisi naazrevi, ris gamoc parafrazireba ufro marti
vi iyo, vidre sityvasityviT gadmowera. cifrulma eram 
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gadmokopirebis SesaZleblobiT plagiati ufro gaaiola 
(Brennan, 2015). Sesabamisad, plagiatTan brZolis meqaniz
mebis daxvewis saWiroebasTan erTad, Seiqmna plagiatis 
aRmoCenis sxvadasxva eleqtronuli sistema. statiaSi yu
radReba gamaxvilebulia swored eleqtronul sistema 
`turnitinze~ (Turnitin), romelic akademiur sivrceSi yve
laze didi popularobiT sargeblobs da qarTul realo
baSic, ZiriTadad, mas iyeneben universitetebi. 

dRes ukve globalurad gazrdilia cnobiereba pla
giatis Sesaxeb da aRiarebulia, rom plagiati miuRebe
lia, maT Soris studentebis mxridanac. Tumca, samec
niero literaturac da yoveldRiuri praqtika mainc 
sapirispiros metyvelebs. plagiatis aRmoCenis eleqtro
nuli saSualebebisa da prevenciis meqanizmebis miuxeda
vad, studentebi ganzrax Tu uneblieT xSirad mimarTaven 
mas. studentTa mxridan akademiur gadacdomaze saubris 
dros, sam faqtors gamoyofen: individualurs, samoti
vacios da konteqstualurs. individualurSi igulisxme
ba statusi, asaki, socialuri mdgomareoba, ganaTleba. 
motivaciaze msjelobis dros ki gamoyofen studentebs, 
romelTac swavlis Sinagani motivacia aqvT: swavlis, me
tis wvdomisa da axali codnis miRebis. rogorc aRniSna
ven, Sinagani motivaciis mqone studentebi naklebad mi
marTven plagiats. gare motivaciis mqone studentebis 
nawerebSi ufro xSiria plagiati (gare motivaciaSi igu
lisxmeba: niSnebi, diplomi, warmatebis miRweva, dasjis 
Tavidan acileba da a.S). aseve mniSvnelovania konteqsti. 
mzardi konkurencia, diplomis swrafad miRebis survili, 
swavlis safasuris gadaxdis problemebi zog studentSi 
plagiatis survils aRviZebs. konteqstualur faqtorSi 
aseve kulturas, tradiciasa da Rirebulebebsac gulis
xmoben (Makarova, 2019). mesame (konteqstualur) faqtor
Si, aseve, moaizreben instituciur konteqsts: ramdenad 
aris universitetSi gamarTuli plagiatis winaaRmdeg 
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brZolis strategia _ politikis dokumentebi, plagiatis 
prevenciis sistemebi, sauniversiteto kultura. studen
tebi, aseve, xSirad saubroben weriTi davalebebis sirTu
lesa da akademiuri weris unarebis naklebobis Sesaxeb, 
rac xSir SemTxvevaSi uneblie plagiats iwvevs (Makarova, 
2019). 

kulturuli konteqsti umniSvnelovanesi faqtoria 
plagiatsa da akademiur keTilsindisierebaze msjelobis 
dros. saqarTvelo sabWoTa kavSiris wevri qveyana iyo, 
Sesabamisad imave akademiuri warsulisa da tradiciebis 
mqone. 2016 wels ganaTlebis eqspertebis mier Sesrule
bul kvleviT angariSSi plagiatis sakiTxebi swored sab
WoTa eTosis konteqstSia ganxiluli. sabWoTa eTosis 
koncefcia gulisxmobs avtoritetebis aRiarebas, kriti
kuli azrovnebis naklebobas da konfliqts yoveldRiu
robasa da ararealurad maRal moTxovnebsa Tu standar
tebs Soris (Bakradze et al., 2016). es kargad Cans sabWoTa 
periodis samecniero literaturaSi: marqsis, leninisa 
da stalinis savaldebulo citirebebiT. erTaderTi mi
saRebi konceptualuri CarCo iyo marqsizmi, risi gakri
tikebac akrZaluli iyo. aRniSnuli angariSis farglebSi 
Catarebulma masStaburma Tvisebrivma da raodenobrivma 
kvlevam, romelSic 1300 respodenti (studentebi, profe
sorebi da administraciis TanamSromlebi) monawileobda, 
gamoavlina, rom interteqstualoba da avtoritetebi
sadmi morCileba farTod aris gavrcelebuli qarTvel 
studentebs Soris. qarTul umaRless saswavleblebSi ar 
aris waqezebuli kritikuli da originaluri azrovneba 
(Bakradze et al., 2016). kulturis gavlenaze sxva avtore
bic msjeloben gansxvavebuli kulturebis konteqstSic. 
magaliTad, arsebobs mosazreba, rom Cineli studentebis 
nawerebSi ufro xSiria plagiati, vinaidan teqstis damax
sovreba da avtoritetebis pativiscema maT kulturaSi 
miRebuli fenomenia (Pennycook, 1996). 

plagiatis problema qarTul umaRles saswavleblebSi ...



_ 98 _

kulturuli cvlilebebisaTvis saWiroa grelvadiani 
strategia, risTvisac sauniversiteto doneze gaweuli 
Zalisxmeva, plagiatis prevenciis procedurebi da po
litika mniSvnelovania. literaturaSi aRniSnulia, rom 
universitetebma unda SeimuSavon prevenciis protoko
li, xolo studentebma SeZlon `turnitinis~ saswavlo 
mizniT gamoyeneba, raTa gaiazron da Caasworon damow
mebis gareSe gadmokopirebuli monakveTebi. plagiatis 
aRmoCenis eleqtronul sistemaSi studentTa naSromebis 
analizisa da maTTvis Catarebuli instruqciis Sedegeb
ma aCvena, rom citirebisa da damowmebis, parafrazire
bisa da eTikis kodeqsis Sesaxeb informaciis miwodebam 
da instruqtoris ukukavSirma mniSvnelovnad gaaumjo
besa studentTa naSromebi da minimumamde daiyvana pla
giatis SemTxevevebi. rogorc statiis avtori aRniSnavs, 
universitetebs unda hqondeT plagiatis prevenciis pro
tokoli: studentebma unda SeZlon eleqtronuli siste
mis saswavlo instrumentad gamoyeneba, raTa gaiazron 
da gamoasworon plagiatis SemTxevevebi (Chao et al., 2009). 
samecniero literaturaSi xazgasmulia, rom Tu leqto
risaTvis prioritetulia akademiuri keTilsindisiereba 
da studentebs aswavlis, Tu rogor asaxon sxvisi naazre
vi sakuTar teqstSi, wyaroebi daimowmon sworad da iye
neben plagiatis deteqciis eleqtronul sistemas, stu
dentebi iSviaTad mimarTaven plagiats. am yvelaferTan 
erTad, mkvlevrebi xazs usvamen studentebSi kritikuli 
azrovnebis ganviTarebis saWiroebas (Kashnian et al., 2015). 
aRniSnul kvlevaSi dakvirvebis obieqti iyo jgufi, ro
melsac leqtori aZlevda instruqtaJs akademiuri weris 
elementebis (maT Soris wyaroebis damowmebisa da paraf
razirebis) Sesaxeb da programa `turnitinSi~ atvirTul 
naSromebs axlda leqtoris ukukavSiri. amis Sedegad, 
plagiatis uxeSi SemTxevevebi da teqstSi arasworad pa
rafrazirebuli monakveTebi aRmoifxvra. instruqtoris 
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Carevam dadebiTi gavlena moaxdina studentTa Sedegebze 
(Kashnian et al., 2015). 

`turnitinis~ masobriv gamoyenebasTan erTad, akade
miur sivrceSi mis mimarT kritikulad ganwyobilTa ric
xvic gaizarda. samecniero literaturaSi aqcenti am sis
temis saswavlo instrumentad gamoyenebazea gadatanili. 
brutonisa da Cildersis statiaSi pedagogebisa da admi
nistraciis warmomadgenelTa CaRrmavebuli interviue
bis safuZvelze, `turnitinis~ gamoyenebis gansxvavebu
li perspeqtivebia warmoCenili (Bruton and Childers, 2016). 
interviuSi zogierTma leqtorma aRiara, rom Sewyvita 
`turnitinis~ gamoyeneba, vinaidan miiCnia, rom naSromebis 
gasworebasa da ukukavSirs bevri dro sWirdeboda. leq
torebis umravlesoba xazs usvamda am programis mniSvne
lobasa da saWiroebas, msjelobda `turnitinis~ mraval
ferovan funqciebze da ewinaaRmdegeboda am instrumentis 
meqanikur gamoyenebas. isini iazrebdnen, rom programaSi 
naSromis atvirTvasTan erTad, studentebisaTvis aucile
beli iyo akademiuri weris elementebis Sesaxeb ukukavSi
ris gacema, vinaidan zogierT students sworad ar esmoda 
plagiatis Tavidan aridebis saSulebebi, citirebisa da pa
rafrazirebis wesebi. ufro metic, maTi ganmartebiT, xSi
rad studentebi verc xvdebodnen internet-masalis da
mowmebis saWiroebas, radgan miaCndaT, rom Ria wvdomiT 
arsebuli masala SeeZloT, damowmebis gareSe gamoeyenebi
naT. leqtorebis nawili miiCnevda, rom parafrazirebisa 
da citirebis wesebis arcodnis problema studentebs jer 
kidev skolidan mohyvebaT, sadac am sakiTxebs ar eTmo
ba yuradReba. amis nacvlad masalis gadmokopirebisa da 
damaxsovrebis unar-Cvevebia aqtualizebuli (Bruton and 
Childers, 2016). `turnitinis~ efeqturad gamoyenebis miz
niT, instruqtorebma aRniSnes, rom msgavsebis yvela wya
ros detalurad ecnobodnen da TiToeul SemTxvevas in
dividualurad ganixilavdnen. `turnitinSi~ SesaZlebelia 
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plagiatis uxeSi formebis identificireba (sxvisi naSro
mis misakuTrebis SemeTxvevebi, gadmokopirebuli monakve
Tebi, araswori parafrazireba, metismetad didi doziT 
kompilacia), Tumca plagiatis yvela formis identifici
reba SeuZlebelia (Bruton and Childers, 2016). 

daskvnis saxiT SeiZleba iTqvas, rom plagiatis aRmom
Ceni programebi efeqturia plagiatis mZime SemTxvevebis 
Tavidan acilebis mizniT. rogorc specialur literatu
raSi aris aRniSnuli, es programebi mniSvnelovania gamo
viyenoT, rogorc saswavlo instrumenti (gansakuTrebiT 
`turnitini~, romelsac ukukavSiris moqnili sistema aqvs 
da aiolebs naSromze komentirebasa da rubrikebiT Sefa
sebas), romliTac (nebismieri sagnis) leqtori akademiuri 
weris principebze (gansakuTrebiT, damowmebisa da paraf
razirebis wesebze) gaamaxvilebs yuradRebas. Tumca, ase
ve mniSvnelovania, am programebis SezRudvebis codnac. 
aRniSnuli programebiT SeuZlebelia parafrazirebuli 
da Targmnili plagiatis aRmoCena. amas `turnitinis~ ga
moyenebis praqtikac mowmobs da specialuri literatu
rac. Sesabamisad, mniSvnelovania dargis specialistis 
aqtiuri CarTvac, raTa man sakuTari kompetenciiT daad
ginos is, rac xSirad programaSi ar Cans. 

meTodologia

kvlevisaTvis miznobrivad SeirCa Tvisebrivi meTodi, 
romelic warimarTa naxevrad struqturirebuli siRrmi
seuli intervius formatiT. respodentebi iyvnen proeqt 
`inTegriTis~ monawile universitetebis warmomadgenle
bi: administraciis TanamSromlebi da akademiuri perso
nali, romelTaTvisac ori tipis kiTxvari momzadda. 11 
respondents interviu Cautarda programa `zumis~ meS
veobiT 2022 wlis 26 ianvridan 15 martis periodSi, xolo 
sam respondents _ asinqronulad, eleqtronuli fostiT. 
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programa ̀ zumis~ videoCanawerebis sityvasityviTi tran
skriptebi gaiSifra da Caiwera xeliT. intervius masalis 
kodirebis Semdeg, kategorizaciis procesSi, gamoikveTa 
Semdegi Temebi: dawesebulebebis proeqtSi monawileobis 
motivacia, akademiuri personalis mier gamoxatuli Si
Si da mzaoba plagiatis aRmomCeni programis danergvas
Tan dakavSirebiT, universitetebSi plagiatis gamovle
nis eleqtronuli sistemebis gamoyenebis gamocdileba, 
proeqtis dawyebis winapirobebi, ZiriTadi miznebi da Se
degebi, proeqtis ganmavlobaSi SemuSavebuli dokumenta
cia, akademiuri weris silabusebis modifikacia, plagiatis 
prevenciisa da monitoringis sauniversiteto sistemebi, 
proeqtis Semdgom gaumjobesebuli procesebi, damatebi
Ti servisebi akademiuri weris unarebis ganviTarebisTvis, 
plagiatis yvelaze gavrcelebuli SemTxvevebi da gamowve
vebi akademiuri keTilsindisierebis kulturis danergvis 
dros. 

	
			 

interpretacia da mignebebi

proeqti daiwyo 2018 wels da dasrulda 2020 wels. 
masSi 15 qarTuli umaRlesi saswavlebeli iyo CarTuli. 
`inTegriTis~ ramdenime ucxoeli partniori hyavda: roe
hemptonis, ufsalis, venisa da dublinis universitetebi. 
xolo asocirebuli wevrebi iyvnen: saqarTvelos ganaT
lebis da mecnierebis saministro, ganaTlebis xarisxis 
ganviTarebis erovnuli centri. proeqtisaTvis SeirCa sa
xelmwifo, kerZo da regionuli universitetebi, rogorc 
saswavlo, aseve, samive safexuris mqone (bakalavriatis, 
magistraturisa da doqtoranturis), agreTve sxvadasxva 
profilis universitetebi (mravalprofiluri, Tavdac
vis, samedicino). universitetebis konsorciumis koor
dinatori iyo ilias saxelmwifo universiteti. proeqtis 
farglebSi gaimarTa ramdenime samuSao Sexvedra, trenin
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gi da diskusiebi saqarTveloSi, SvedeTsa da avstriaSi 
(proeqti inTegriTi, 2020). 

respondentTa umravlesobam aRniSna, rom ganaTlebis xa
risxis ganviTarebis erovnuli centris mier inicirebulma 
axalma standartebma warmoSva plagiatis gamovlenisa da 
prevenciis efeqturi meqanizmebis danergvis aucilebloba 
universitetebSi. ganaTlebis eqspertebis mier Catarebul
ma kvlevam naTeli gaxada arsebuli problemebi plagiatis 
mimarTulebiT (Bakradze et al., 2016). axali standartebi sa
qarTvelos ganaTlebisa da mecnierebis saministros mier 
iyo inicirebuli, xolo gadaWris gzebis Zieba sauniversi
teto doneze daiwyo. akademiuri keTilsindisierebis axali 
standartebis damkvidrebis procesSi universitetebisaT
vis mTavari mxardamWeri swored proeqti `inTegriTi~ iyo. 
ilias saxelmwifo universitets hqonda programa `turni
tinis~ gamoyenebis gamocdileba, akademiuri weris centri 
da studenturi servisebi (akademiuri weris unarebis gan
viTarebis mimarTulebiT) 2014 wlidan. maTi survili iyo, 
rom ucxoeli partniorebis CarTulobiT, es gamocdileba 
ufro gaZlierebuliyo. saerTaSoriso proeqt `inTegri
Tis~ dawyebamde daviT tvildianis saxelobis samedicino 
universitetic iyenebda programa `turnitins,~ xolo sxva 
monawile universitetebSi aRniSnuli programa pirvelad 
swored proeqtis farglebSi dainerga. 

respondentebma aRniSnes, rom proeqtis dasawyisSi 
akademiuri personalis mxridan SeiniSneboda garkveu
li uxerxuloba, miuRebloba da SiSi axali meqanizmebis 
da gansakuTrebiT eleqtronuli sistemis danergvasTan 
dakavSirebiT. pirvel Sexvedrebze akademiuri persona
li programa `turnitins~ aRiqvamda, rogorc damatebiT 
Sromas, skeptikurad iyo ganwyobili plagiatis aRmoCe
nis SesaZleblobebis mimarT. sainformacio Sexvedrebis 
dros, universitetebSi gamoiTqva imis SiSic, rom moxde
boda adre daculi naSromebis Semowmebac. 
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proeqtis dawyebidan maleve samuSao Sexvedrebisa da 
Catarebuli aqtivobebis fonze, aRniSnuli daZabuloba 
daiZlia. proeqtis dasrulebis Semdeg, pirvelive kon
ferenciaze, romelic 2020 wlis 5 oqtombers Catarda, 
usd-s (umaRlesi saganmanaTleblo dawesebulebis) war
momadgenlebma aRniSnes, rom studentebis cnobiereba 
plagiarizmisa da akademiuri keTilsindisierebis mimar
TulebiT sagrZnoblad amaRlda. proeqtiT miRweul Se
degebze msjelobis dros respodentebi Tanxmdebian, rom 
plagiatis aRmoCenisa da prevenciis procesi ufro nayo
fieri gaxda: farTod dainerga weriTi naSromebis Semow
meba msgavsebis aRmomCen programaSi, rac ar aris meqani
kuri procesi, vinaidan instruqtors uwevs akademiurad 
damowmebisa da parafrazirebis, plagiatisa da ̀ turniti
nis~ muSaobis specifikis axsna, imisaTvis, rom sabolood 
miiRos is Sedegi, romlis miRwevac surs. es idea, rogorc 
zemoT aRiniSna, specialur literaturaSic figurirebs, 
kerZod, `turnitinis~ pedagogiuri daniSnulebiT gamo
yenebis Sesaxeb. `turnitinis~ ukukavSiris sistemis ga
moyenebam, akademiuri weris unarebze aqcentirebam (pa
rafrazirebis, wyaroTa damowmebis) gazarda plagiatis 
prevenciis SesaZlebloba studentTa nawerebSi.

plagiatis prevenciis saukeTeso gzad akademiur we
ris swavlebas miiCneven, amdenad saerTaSoriso proeqti 
am kursis ganviTarebazec iyo orientirebuli. ocdaxuTi 
silabusi gadaigzavna roehemptonis universitetSi, sa
dac TiToeul silabusze momzadda ukukavSiri silabu
sebis yovelkvireul saleqcio Tematikaze. respodentTa 
umravlesoba aRniSnavs, rom silabusebSi mniSvnelovani 
cvlilebebis Setana mouwiaT: qarTuli enis stilistikis 
sakiTxebi amoiRes da masSi akademiuri weris sakiTxebi 
Seitanes (wyaroebis damowmeba, citirebis, parafrazire
bis teqnikebi, plagiati da sxv.). mxolod ori universi
tetis warmomadgenlebma aRniSnes, rom maT silabusebSi 
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partniorebs cvlilebebi ar SeutaniaT. yvela respoden
tma daadastura, rom silabusebis gadamuSaveba erT-erTi 
yvelaze mniSvnelovani miRweva iyo. proeqtis dasrule
bis Semdeg, `turnitinis~ gamoyeneba savaldebulo gax
da akademiuri weris kursSi, raTa studentebs Tavidanve 
hqonodaT Sexeba prevenciis sauniversiteto sistemasTan, 
rac gulisxmobs, rogorc naSromebis `turnitinSi~ at
virTvas, ise akademiuri weris principebis (citirebis, pa
rafrazirebis da a.S.) swavlebas. proeqtis mniSvnelovani 
Sedegi iyo, aseve, akademiuri weris saxemZRvanelo (er
Tgvari nakrebi instruqciebisa da weriTi davalebebis), 
romelic ilias saxelmwifo universitetis akademiuri 
weris centrma 2018 wels Seqmna. proeqtis mizani iyo 
studentebisa da profesorebisaTvis gzamkvlevis SeTa
vazeba akademiuri weris sxvadasxva aspeqtebTan dakavSi
rebiT. dResdReobiT saxelmZRvanelos akademiuri weris 
kursisaTvis bevri qarTuli universiteti iyenebs. 

proeqtis erT-erT mniSvnelovan miRwevad responden
tebi universitetebSi akademiuri weris damatebiTi ser
visebis danergvas miiCneven. aRniSnul universitetebSi 
plagiatis prevenciis politika msgavsia, magram gansxva
vebulia administrirebis formebi. ilias saxelmwifo 
universitetSi funqcionirebs akademiuri weris centri, 
romelic koordinirebas uwevs universitetSi akade
miuri weris swavlebis erTian midgomebs, sistematurad 
aumjobesebs silabusebs, atarebs damatebiT treningebs 
akademiur naSromis weris teqnikebze, aseve, konsulta
cias uwevs dainteresebul studentebsa da profesorebs. 
programa `turnitinis~ gamoyenebis Sesaxeb treningebs 
atarebs ilias saxelmwifo universitetis biblioTeka, 
xolo sabakalavro, samagistro da sadoqtoro naSrome
bis `turnitinSi~ atvirTvis monitorings fakultetis 
xarisxis samsaxuri axorcielebs. ivane javaxiSvilis Tbi
lisis saxelmwifo universitetSi `turnitinSi~ naSro
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mebis atvirTvis monitorings xarisxis uzrunvelyofis 
samsaxuri, aseve, fakultetis samecniero departamentebi 
axdenen, xolo treningebs akademiuri werisa da programa 
`turnitinis~ Sesaxeb universitetis biblioTeka uzrun
velyofs. akademiuri weris silabusebi unificirebuli 
ar aris da fakultetebis dargobriv specifikazea mor
gebuli. 

kavkasiis universitetSi akademiuri weris centri 
proeqtis dasrulebamde Seiqmna. centri warmarTavs aka
demiuri weris swavlebis erTian midgomebs mTeli uni
versitetis masStabiT, studentebsa da leqtorebs uta
rebs treningebs plagiatisa da `turnitinis~ gamoyenebis 
Sesaxeb, qmnis gzamkvlevebs studentebisa da profeso
rebisaTvis, monitorings uwevs sabakalavro/samagistro/
sadoqtoro naSromebis `turnitinSi~ atvirTvis process. 
studentebisaTvis savaldebuloa programaSi naSromebis 
atvirTva akademiuri weris kursis swavlis dros. regio
nis universitetebis (baTumis SoTa rusTavelis saxel
mwifo universiteti, daviT aRmaSeneblis saxelobis sa
qarTvelos erovnuli Tavdacvis akademia, SoTa mesxias 
zugdidis saxelmwifo saswavlo universiteti, iakob go
gebaSvilis Telavis saxelmwifo universitetii, samcxe-
javaxeTis saxelmwifo universiteti da akaki wereTlis 
saxelobis quTaisis universiteti) warmomadgenlebma aR
niSnes, rom plagiatis aRmoCenas, prevenciasa da moni
torings xarisxis uzrunvelyofis samsaxuri kurirebs. 
universitetebSi regularulad tardeba treningebi da 
Sexvedrebi plagiatis mimarTulebiT cnobierebis amaR
lebis mizniT. 

kvlevis monawile leqtorebma proeqtis sxva miRweveb
zec imsjeles. kavkasiis universitetis mowveuli leqto
ris TqmiT, romelic proeqtSi treneris statusiT iyo 
CarTuli, am proeqtis mizani iyo akademiuri keTilsin
disierebis mimarTulebiT kvalifikaciis amaRleba da am 
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codnis gavrceleba Sidasauniversiteto sazogadoebaSi. 
misi azriT, kavkasiis universitetisTvis mniSvnelovani 
iyo koordinirebuli Sexvedrebi leqtorebs Soris da 
saerTo xedvis Camoyalibeba bevr mniSvnelovan sakiTxze. 
Tsu-s asocirebulma profesorma, aseve, isaubra sakuTar 
gamocdilebaze: `me maqvs maRal kursze sagani `Sesavali 
teqstis lingvistikaSi~ da dabal kursze arCeviTi kursi 
`teqsti da kultura~, sadac praqtikulad yvela seminar
ze maqvs TiTo detali akademiuri weris: citireba wigni
dan, monografiidan, veb-gverdidan. metwilad, studen
tebma ar ician citireba, parafrazireba, veb-gverdidan 
gansakuTrebiT~. is aseve aRniSnavs imasac, rom studen
tebi xSirad Targmnil teqstebs ar imowmeben da rodesac 
ideebi ecnoba, aucileblad amowmebs `guglsa~ da samec
niero bazebis saZiebo sistemebSi. zogadad, respodenteb
ma aRniSnes, rom plagiatis uxeSi formebi, – sxvisi naS
romis miTviseba, teqstis gadmokopireba, erTi wyarodan 
bevri masalis gadmoRebis tendenciebi, – ukve iSviaTia 
da aseT gadacdomebze reagirebis efeqturi meqanizmebi 
ukve SeimuSaves proeqt `inTegriTis~ daxmarebiT. es ki 
namdvilad didi problema iyo ̀ turnitinis~ danergvamde. 

respondentebma imsjeles proeqtis Sedegebsa da 
proeqtis Semdgom gamowvevebzec. `turnitiniT~ gadaiWra 
bevri problema: plagiatis uxeSi formebis SemTxvevebi, 
akademiuri weris swavlebis sirTuleebi, Tumca jer ki
dev rCeba gamowvevebi. ilias saxelmwifo universitetis 
akademiuri weris centris rekomendaciaa sxvadasxva kur
sis leqtorebma maqsimalurad gamoiyenenon weriTi dava
lebebi, romelTac studentebi `turnitinSi~ atvirTaven. 
es studentebs daexmarebaT, rom akademiuri weris kursis 
farglebSi aTvisebuli unarebi sxva sagnebSic gamoiyenon. 
samwuxarod, akademiuri weris kursi mxolod erTi semes
tri iswavleba (pirvel kursze) da Semdeg studentebs iS
viaTad aqvT weriTi davalebebi sxva saswavlo kursebSi. 
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akademiuri weris kursidan sabakalavro/samagistro 
naSromamde arsebul wyvetaze sxva respondentebic saub
roben, Tumca arsebobs am problemis daZlevis gamocdi
lebac. rogorc baTumis SoTa rusTavelis saxelmwifo 
universitetis profesori aRniSnavs, universitetis xa
risxis uzrunvelyofis samsaxurma proeqtis dasawyis
Sive gansazRvra saswavlo kursebi, sadac `turnitinis~ 
pilotireba warmatebulad ganxorcielda. aRniSnuli 
kursebis leqtorebi mieCvivnen programis gamoyenebas, 
xolo pandemiis dros maT gansakuTrebulad igrZnes am 
programis saWiroeba da efeqtianoba. proeqtis daskvni
Ti etapi swored pandemiis dasawyiss daemTxva da yvela 
monawile universitetisaTvis ufro martivi aRmoCnda 
axal onlain-reJimze gadasvla proeqtis dros Seqmnili 
resursebis xelSewyobiT. rac Seexeba plagiatis aRmoCe
nis ufro rTul gamowvevebs, respodentebi asaxeleben 
magiermweris (e.w. ghost writing), Targmnili da parafrazi
rebuli plagiatis identificirebis sirTuleebs, rasac 
programa `turnitini~ ver avlens. `turnitinSi~ atvir
Tuli naSromebis monitoringis praqtikam erT-erT uni
versitetSi iseTi naSromic gamoavlina, romelSic citi
rebisa da parafrazirebis wesebi saTanadod iyo daculi, 
`turnitinSi~ minimaluri iyo msgavseba, Tumca naSromis 
recenzentma aRmoaCina, rom misi disertaciidan iyo amo
Rebuli ideebi ise, rom studenti ar imowmebda avtors. 

Sejamebis saxiT SeiZleba iTqvas, rom proeqt `inTeg
riTis~ monawile universitetebSi programa ̀ turnitinis~ 
gamoyeneba savaldebuloa akademiuri weris kurssa da sa
bakalavro, samagistro, sadoqtoro naSromebis SemTxve
vaSi da misi gamoyeneba rekomendebulia sxva sagnebSic. 
programis gamoyenebisa da plagiatis prevenciis Sesaxeb 
sistematurad tardeba Sexvedrebi da vebinarebi. univer
sitetSi arsebobs damatebiTi centrebi (an romelime de
partaments aqvs SeTavsebuli), romlebic konsultacias 

plagiatis problema qarTul umaRles saswavleblebSi ...



_ 108 _

uwevs dainteresebul mxareebs. programa iZleva preven
ciis, naSromis ramdenjerme atvirTvisa da Sesworebis 
saSualebas. mas Semdeg, rac studentebma ician, rom naS
romi aitvirTeba aRniSnul programaSi, plagiatis uxeSi 
formebis (gadmokopirebis an sxvisi naSromis pirdapir 
gadmoRebis) Sansebi radikalurad mcirdeba.

proeqtis miRweevebis garda, rogorc respondentTa 
umravlesoba aRiarebs, arsebobs gamowvevebic. maT So
ris, qarTulenovan naSromSi ucxoenovani statiebisa da 
naSromebis gadmoRebis riski, rodesac ostaturad aris 
parafrazirebuli da SeniRbuli naSromi, miT ufro, rom 
programaSi jer ar aris qarTul enaze naSromis avtoma
turad Targmnisa da wyaroebTan gadamowmebis saSualeba. 

plagiatis Sesaxeb dokumentebi

universitetebSi proeqtamdec arsebobda plagiatTan 
brZolis politikis dokumentebi: eTikis kodeqsebi, re
gulaciebi, romelTac formaluri saxe hqonda. amaze mow
mobs 2016 wels Catarebuli kvleva `plagiatis problema 
da misi aRqma saqarTveloSi~ da aseve amas adastureben 
respondentebic. proeqtis erT-erTi mizani swored am 
dokumentebis mowesrigeba iyo: arsebuli dokumentebis 
gaumjobeseba da axlis Seqmna. dokumentebSi ukve pre
venciul meqanizmebze keTdeba aqcenti da ufro deta
luradaa ganmartebuligansaxorcielebeli RonisZiebebi. 
rogorc zemoT aRiniSina, amis saWiroeba avtorizaciis 
axali standartebiTac gaxda aucilebeli.

proeqtis farglebSi, ilias saxelmwifo universitet
Si akademiuri keTilsindisierebis wesi Seiqmna, romelic 
aregulirebs plagiatis aRmoCenisa da masze reagirebis 
SemTxvevebs. proeqtis dawyebamde universitetSi calke 
dokumenti ar arsebobda da amis Sesaxeb Canaweri mxo
lod eTikis kodeqsSi iyo. akademiuri keTilsindisie
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rebis wesis dokumentSi ganmartebulia akademiuri ga
dacdomis saxeebi, Sesabamisi simZimis gadacdomisaTvis 
gawerilia sanqciebi. sauniversiteto politika, upirve
lesad, orientirebulia prevenciis politikaze. uxeSi 
gadacdomis SemTxvevaSi iqmneba komisia, romlis Seqmnisa 
da muSaobis wesic gawerilia dokumentSi. regionul uni
versitetebSi eTikis kodeqsebSi detalurad gaiwera pre
venciisa da reagirebis meqanizmebi.

Tsu-Si proeqtis farglebSi Seiqmna instruqciebi, 
gzamkvlevebi, procedurebi naSromebis atvirTvisa da 
gauqmebis Sesaxeb (im SemTxvevaSi, Tuki studenti pla
giatis prevenciis wess arRvevs); aseve, Camoyalibda naS
romis dacvis procedurebi da kriteriumebi. amas win 
uZRoda sadoqtoro naSromis minimaluri standartis 
SemoReba, romelSic sagangebo yuradReba gamaxvilda 
plagiatis sakiTxze. ssip – ivane javaxiSvilis saxelobis 
Tbilisis saxelmwifo universitetis akademiuri eTikisa 
da samsaxurebrivi saqmianobis farglebSi samecniero sa
ganmanaTleblo funqciis ganmaxorcielebeli personalis 
samsaxurebrivi pasuxismgeblobis Sesaxeb 46-e dadgenile
baSi gansazRvrulia akademiuri eTikis darRvevis saxeebi: 
plagiati, kompilacia, fabrikacia/falsifikacia, samec
niero Sedegebis ganadgureba, aseve, gansazRvrulia komi
siis Seqmnisa da muSaobis wesi, romelic adgens sanqciebs 
gadacdomis SemTxvevaSi. aRniSnuli dokumenti ufro san
qciebzea orientirebuli, Tumca sxva universitetebisgan 
gansxvavebiT, masSi fokusirebulia personalis da ara 
studentebis akademiuri gadacdomis sakiTxebi. univer
sitetSi, aseve, Seiqmna `akademiuri keTilsindisierebis 
politikis dokumenti~, romelSic calke Canaweria aka
demiuri keTilsindisierebis darRvevis prevenciis Sesa
xeb, sadac saubaria cnobierebis amaRlebisa da msgavse
bis aRmomCeni programis gamoyenebaze swavla-swavlebis 
procesSi. akademiuri keTilsindisierebis darRvevebze 
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reagireba ki Sesabamisi samarTlebrivi aqtebiT regulir
deba.

kavkasiis universitetSi moqmedebs akademiuri ke
Tilsindisierebis kodeqsi, romelis Sesrulebac saval
debuloa studentebisa da akademiuri, samecniero, ad
ministraciuli, damxmare da mowveuli personalisTvis. 
dokumentSi ganmartebulia akademiuri keTilsindisiere
bis darRvevis ZiriTadi saxeebi da plagiatis ZiriTadis 
saxeebi. dokumentSi aRwerilia plagiatis Tavidan ari
debis meqanizmebi: sworad citireba, parafrazireba, in
ternet-wyaroebis damowmeba da naSromis plagiatis aR
moCenis eleqtronul sistemaSi atvirTva. universiteti 
atarebs erTian politikas plagiatis Sesaxeb cnobiere
bis amaRlebis mizniT; savaldebuloa akademiuri werisa 
da kvlevis meTodebis kursebi; savaldebuloa aseve, saba
kalavro, samagistro da sadoqtoro naSromebis atvirTva 
plagiatis aRmomCen programaSi (plagiatis damtkicebis 
SemTxvevaSi studentis naSromi nuli quliT fasdeba). 
dokumentSi, aseve, gawerilia sanqciebi akademiur gadac
domebTan dakavSirebiT. universitetis plagiatis pre
venciis politikis gaZlierebis mizniT, akademiuri we
ris centris inicirebiT, Seqimna dokumenti _ `plagiatis 
amocnobis da Tavidan aridebis programaSi (`turnitin
Si~) studentTa naSromebis Semowmebis wesi~, romelSic 
gawerilia naSromTa atvirTvis erTiani sauniversite
to wesi. dokumetis Tanaxmad, naSromebis xelZRvanelebi 
valdebuli arian, programaSi daregistrirdnen da stu
dentebs miawodon rekomendaciebi gamovlenili msgavse
bis Sesaxeb. aRniSnul process monitorings uwevs akade
miuri weris centri, romelic, aseve, konsultaciebsa da 
treningebs atarebs studentebsa da profesorebTan. aka
demiuri weris centris mier, aseve, Seqmnilia gzamkvle
vebi `turnitinis~ teqnikuri gamoyenebisa da msgavsebis 
analizis Sesaxeb studentebisTvis, dainteresebuli leq
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torebisa da naSromis samecniero xelmZRvanelebisaTvis. 
baTumis SoTa rusTavelis saxelobis saxelmwifo uni

versitetma SeimuSava akademiuri keTilsindisierebis 
dacvis wesi, romelSic ganmartebulia plagiatis saxee
bi, plagiatis prevenciuli RonisZiebebi. masSi, aseve, 
gansazRvrulia akademiuri keTilsindisierebis darRve
vis kategoriebi da dadgenilia Sesabamisi sanqciebi ma
Ti gamovlinebis SemTxvevaSi. calke aris gawerili stu
dentebisaTvis sabakalavro, samagistro da sadoqtoro 
naSromeSi plagiatis aRmoCenis SemTxvevaSi reagirebis 
meqanizmebi. analogiuri principiT aris Seqmnili aka
ki wereTlis quTaisis saxelmwifo universitetis aka
demiuri keTilsindisierebis uzrunvelyofis kodeqsi, 
romelSic ganmartebulia plagiatis saxeebi, aRweri
lia sanqciebi da plagiatis simZimis kategoriebi, aseve 
prevenciuli meqanizmebi. daviT tvildianis samedicino 
universitets SemuSavebuli aqvs kvlevasa da sxva sauni
versiteto saqmianobaSi akademiuri keTilsindisierebis 
dacvis koncefcia, aseve _ akademiuri gadacdomis gamov
lenisa da sanqciis Sefardebis procedurebi. aRniSnul 
dokumentSi, zemoT aRniSnuli dokumentebis msgavsad, 
gansazRvrulia plagiatis saxeebi, akademiuri gadacdo
mis doneebi da sanqciebi. 

plagiatis definiciis, plagiatis prevenciis, plagia
tis aRmoCenis meqanizmebisa da plagiatze reagirebis 
meqanizmebia gawerili `inTegriTis~ monawile sxva uni
versitetebSic: ssip daviT aRmaSenebelis saxelobis sa
qarTvelos erovnuli Tavdacvis akademiaSi (plagiatis 
aRmoCenisa da masze reagirebis wesi), iakob gogebaSvilis 
saxelobis Telavis saxelmwifo universitetSi (plagiatis 
gamovlenisa da reagirebis wesi), SoTa mesxias saxelobis 
zugdidis saswavlo universitetSi da samcxe-javaxeTis 
saxelmwifo universitetSi. universitetebma gaiziares 
ucxoeli partniorebis ukukavSiri da gamocdileba da 
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amis Sedegad, aqcenti prevenciul RonisZiebebsa da pro
cedurebze gaakeTes.

	
daskvna da rekomendaciebi

aRniSnuli kvlevis Sedegebi ver ganzogaddeba mTel 
qarTul umaRles saganmanaTleblo sistemaze, vinaidan 
respodentebad mxolod proeqt `inTegriTis~ monawile 
universitetebis warmomadgenlebi SeirCa. ganzogadebaze 
metad, aq saubari SesaZlebelia plagiatis mimarTulebiT 
arsebul uaxles pozitiur tendenciebze. imisaTvis, rom 
kvlevam masStaburi da ufro zusti saxe miiRos, auci
lebelia yvela qarTuli universitetis kvleva, rogorc 
Tvisebrivi, ise raodenobrivi kvlevis meTodebiT. aRniS
nulma kvlevam saqarTvelos ganaTlebis sistemaSi wamyva
ni instituciebis nawili moicva. akademiuri keTilsindi
sierebis damkvidreba xangrZlivi procesia da mas wlebi 
sWirdeba. Tumca, wamyvan instituciebSi dawyebul ten
denciebs pozitiuri gavlena eqneba sxva instituciebzec. 

proeqt `inTegriTis~ mTavari mizani proeqtiT miRweuli 
Sedegebis mdgradobaa. imisaTvis, rom TiToeulma institu
ciam warmatebiT daZlios arsebuli gamowvevebi, arsebuli 
praqtikisa da respondentTa ideebis mosazrebiebis analizis 
Semdeg, CamovayalibeT garkveuli rekomendaciebi akademiu
ri keTilsindisierebis kulturis gaZlierebis mizniT:

	proeqtis Semdeg Catarda konferencia, romelSic 
monawile universitetebis warmomadgenlebma Ta
vianT gamowvevebsa da gamocdilebebze isjeles. 
aRniSnuli konferencia yovelwliuri gaxda da sa
survelia, masSi proeqtis aramonawile universite
tebic CaerTon (maT Soris, ucxouri universite
tebic), raTa moxdes dagrovili gamocdilebisa da 
codnis ufro masStaburi gavrceleba.
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	mniSvnelovania, monawile universitetebs Soris Ta
namSromlobis gaZliereba, gamowvevebis ganxilva da 
konsultacia plagiatis gansxvavebul SemTxveveb
Tan dakavSirebiT.

	programa `turnitis~ masobrivi gamoyeneba swored 
proeqtTan aris dakavSirebuli, manamde misiT mxo
lod calkeuli instituciebi sargeblobdnen. es ki 
zrdis adgilobriv gamocdilebas. mniSvnelovania, 
programis ukukavSiris sistemis gamoyeneba saswav
lo instrumentad, vinaidan `turnitinis~ meqaniku
ri gamoyeneba ver iqoniebs gavlenas akademiuri ke
Tilsindisierebis kulturis danergvis procesze.

	mniSvnelovania, erTiani Tanmimdevruli politikis 
gatareba, rac gulisxmobs akademiuri weris kur
sidan sabakalavro, samagistro, sadoqtoro naSro
mamde mTel rig sagnebSi `turnitinis~ gamoyenebasa 
da akademiuri weris standartebis gaZlierebas we
riT komponentebSi, raTa ar dairRves akademiuri 
keTilsindisierebis erTiani sistema. am gamowvevas 
TiTqmis yvela monawile universiteti aRiarebs. 

	mniSvnelovania, plagiatis iseTi rTuli gamowveve
bis dasaZlevad gaerTianeba, rogoricaa magiermwe
ri, Targmnili da parafrazirebuli plagiati. 

avtorizaciis axali standartebi da saerTaSori
so proeqti mniSvnelovani cvlilebebis sawindari gax
da qarTul umaRles saganmanaTleblo dawesebulebebSi. 
formaluri regulaciebidan universitetebi plagiatis 
prevenciis realur politikaze gadaerTnen, xolo `tur
nitinis~ ukukavSiris sistemas saswavlo daniSnuleba 
mieca. akademiuri weris kursis gaumjobeseba akademiur 
servisebTan erTad aseve, mniSvnelovani nabiji iyo,. ro
gorc kvlevam aCvena, aman xeli Seuwyo universitetebSi 
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bevri problemis gadaWras, maT Soris plagiatis uxeSi 
formebis aRmofxvras. Tumca, jer kidev arsebobs uamra
vi gamowveva, rasac qarTuli umaRlesi saganmanaTleblo 
dawesebulebebis mxridan ufro sistematuri da grZelva
diani midgoma esaWiroeba.
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7

ASSURING QUALITY AND SUPPORTING 
INTERNATIONALISATION OF TRAINEESHIPS  

IN THE EUROPEAN HEALTH SECTOR:  
HEALINT & HEALINT4ALL PROJECTS

Manuel Lillo Crespo

THE RATIONALE AND LOGICAL BASIS FOR ASSURING 
QUALITY AND SUPPORTING INTERNATIONALISATION OF 
TRAINEESHIPS IN THE EUROPEAN HEALTH SECTOR

In the health sector, student learning in clinical practice and 
within real environments where health-related situations take place 
are an essential part of the curriculum. Particularly in the context 
of international mobility although healthcare professionals ideally 
need to train within the system they intend to work in so that they 
may easily integrate and deliver care, it is a difficult objective to be 
accomplished due to the differences among cultures that directly 
impact on the health systems’ organizations. To overcome this the 
HEALINT Project was an European Commission funded Project born 
under a real need that aimed at promoting such international training 
by developing management tools that could support higher education 
and healthcare institutions to offer and direct high-quality cross-border 
apprenticeships which could serve as a basis for the development of 
formal international standards and guidelines with the  mission   to 
facilitate the international mobility of trainees, and consequently, 
of professionals in the healthcare sector. HEALINT was born as an 
initiative of some European International Mobility Directors and 
Coordinators from the Field of Healthcare to fill the gap they had been 
experiencing mainly related with the Erasmus Mobility Programme as 
well as with other non-European mobility programmes worldwide. 
To support students in participating in best practice environments, 
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quality processes must be in place and these require innovation to 
assure audit material resources that are fit for purpose, can work well 
within the situation and provide the correct teaching and learning 
to train auditors. This is essential to facilitate consistency and assure 
confidence for all stakeholders in the audit process and its outcomes. 
Quality assured clinical learning, including evidence shared across 
boundaries, will support a globally prepared Medical and Professionals 
allied to Medicine (PAMs) international workforce able to transfer skills 
and practice and offer best interventions to enhance patient treatment 
through the HEALINT4ALL Project, the second part of HEALINT that 
was extended from Nursing to other future health professionals. 
Shared evidence is also essential within the Eropean Union (EU), due 
to benefits of free movement, of health professionals across borders 
and cross border healthcare, which includes movement of patients to 
receive treatment. Both directives include a requirement to ensure 
parity of competence and standards of professional proficiency, and 
their very presence points to the necessity of cultural appreciation and 
understanding of the needs of patients across borders. 

HEALINT and HEALINT4ALL both provide Medical and Nursing 
Education as well as other PAMs an inclusive audit system to facilitate 
quality assurance of EU clinical learning environments. Students will 
be confident that they can obtain an increased number and variety of 
safe optimised learning placements through extensive partnerships 
developed, thus fostering inclusivity. Opportunity to increase high 
quality placements internationally through the wider application 
of the system to the International Organisation for Standardization 
(ISO), International Workshop Agreement (IWA) has been explored 
until now, as quality assurance will be benchmarked to this standard. 
Development of the skills and knowledge of auditors and auditor 
trainees to undertake audit is also critical and is enhanced using 
new and innovative digital interactive resources. An existing audit 
tool currently available from the HEALINT Project has been newly 
developed into a digital interactive resource for use electronically by 
auditors in the field. Both projects contribute to global citizenship as 
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well as health and well being supported by professionals in promoting 
high standards and best practice, which will be exported and 
disseminated widely across multiple professions and with capacity to 
be utilised across the world.

THE HEALINT MAIN CONTRIBUTIONS

By illuminating evidence based standards and tools to support to 
audit the clinical learning environment, HEALINT firstly transformed 
professional and vocational discourse relating to the quality and 
impact of learning for clinical practice something that has been 
continued in HEALINT4ALL. The HEALINT Project offered a protocol 
and tools for European application and international discussion that 
were developed throughout the different Intelectual Outputs (IOs) 
and debated within Healthcare settings. The main objectives achieved 
along the three first years were: 

1.	 to develop a protocol for certification of hospitals to receive 
trainees which will allow for the creation of a standing-
list of suitable institutions qualified to work with Erasmus 
Charter Higher Education Institutions in the provision of 
traineeships

2.	 to establish guidelines for evaluation of cross-border student 
traineeships which could specify a European standard for 
documenting, assessing and recognising credit acquired in 
professional training experiences abroad.

3.	 To create a monograph on transferability to compile lessons 
learned in the project and target decision makers in Higher 
Education as a whole, with the aim of facilitating their own 
introduction of similar schemes. 

Twenty-nine experts from the seven partner institutions 
developed the HEALINT project, including nurses and midwives, 
expert educators and academics, experts in auditing of quality and 
standards, managers from health organizations and administrative 
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and governance teams. Participation also included professional staff 
from National Health Trusts, students based locally, nationally and 
internationally and expert groups and policy makers within each of 
the partner nations and internationally. More than 450 stakeholders 
contributed to HEALINT developments. The HEALINT innovative 
iterative development methodology enabled;

•	 Scoping of 300 core references, creating an evidence base 
and shared consideration of commonality and diversity. This 
included National and International evidence, standards and 
grey literature including policies and benchmarks.

•	 Eight design and visioning ‘hothouses’ using ‘briefing papers’ 
creating new and exciting materials. Designs for an audit 
protocol, a checklist and tools for audit, training and evaluating 
clinical practice environments. Four briefing papers were 
written for guidance in each output.

•	 30 Review panels and 12 ‘live’ dry testing pilot activities, 
materials were shared with national experts and dry tested 
as pilots in clinical environments hosted by practice partners 
(HLA Vistahermosa in Alicante Spain, Pori in Finland and 
Tarnow in Poland).

•	 More than 8000 dissemination engagements, including 
publications, conference participation, policy influencing 
measures and media and social media publications.

In relation with the HEALINT results deriving from the Project’s 
Intellectual Outputs (IO) were:

1.	 An innovative protocol for clinical learning environment audit 
that illuminates detailed quality standards, including 16 themes 
and 31 sub-elements within four core quality priorities of 
Governance, Resources, Traineeship, Planning and Control and 
Recognition. Inclusion of ISO terminology facilitated concise 
and accurate interpretation of meaning and uniquely enables 
an international discourse to be assured. Use of the protocol 
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can thus enable certification of hospitals to assure similarity of 
quality assurance across the EU nations.

2.	 An audit checklist and guideline for use by trained educators 
and nurses and midwives to use the protocol. The guidelines 
and the checklist work with the protocol to realise a common 
European Standard for documenting, assessing and recognising 
practice learning and training experiences abroad and may 
include provision for recognising experience and credit 
acquired.

3.	 Digitally available training materials and assessments to 
support learning and best practice on how to successfully 
undertake a quality audit of the clinical learning environment 
and use the materials in future partnerships.

4.	 Evaluation tools to embrace student experience as a 
component element of quality audit and enable retrospective 
and prospective comparison. 

5.	 A unique cross-cultural opportunity for participants to 
contribute expertise in ensuring fantastic healthcare learning 
environments, thus enhancing long term safety across the 
world. The protocol forms the basis of an international workshop 
agreement (IWA 35) sponsored by British Standards Institute 
BSI and adopted by the international standards organisation 
ISO within 165 international member countries. Opportunities 
to hold dialogue appreciating different viewpoints and practices 
was identified as unanimously positive. Project resources are 
freely available under creative commons licence in the project 
languages on the HEALINT website (www.HEALINT.eu).

THE HEALINT STRATEGIC ALLIANCE AND ADDED VALUES

In the original bid, there was only the intention to include the eight 
partners of the Project: (1) The University of Nottingham in the UK, 
(2) University of Middlesex London in the UK, (3) Tarnow University 
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in Poland, (4) Knowledge Innovation Center in Malta, (5) University 
of Alicante in Spain, (6) Satakunta University in Finland, as well as (7) 
HLA Vistahermosa Hospital in Alicante and (8) Pori Hospital in Finland 
plus one associated partner (Whittington Hospital). However interest 
in the Project combined with developments in planned methodology 
meant that the project exceeded all expectations and finally included 
more than 100 different organisations throughout the process of 
developing and delivering the tools within each output. Participation 
included organisations from across Europe (Federation of European 
Nurse Educators FINE represented by Cassar (Malta), European Nurse 
Directors association (ENDA) and the European Network of Nursing 
Education on the Bachelor level. (ENNE) and the world International 
Standards Organisation, (ISO) as well as extensively within partner 
nations. Those included played a larger part in peer review, hence 
their inclusion above. For example, in England, the project team at 
Middlesex University worked with the Pan London Assessment Group 
including representation from the nine HEIs, their 72 practice partners 
Trusts, three London LETBs, and their service user and student groups, 
while University of Nottingham worked with The Midlands, Yorkshire 
and East of England Practice Learning Group (MYEPLG) representing 
28 Approved Education Institutions (AEIs) across the Midlands, 
Yorkshire and the East of England. These two groups were engaged 
to contribute expert review. In addition, Middlesex and Nottingham 
teams engaged with the Nursing and Midwifery Council, the Council 
of Deans for Health, Health Education England and the Royal College 
of Nursing to share and include project updates at a policy level to a 
UK wide audience. Representatives were updated regularly through 
standing meetings of the Council of Deans Global engagement 
Committee and for the remainder through teleconferences to the 
Director of Professional Education Development. The HEALINT team 
also engaged with the Federation for European Nurse Educators 
(FINE) who participated in the project to disseminate information 
to their members and encourage participation in the international 
events and in the multiplier events across Europe. FINE offered 
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platforms through their international conference and their website 
for advertising across Europe as well as inclusion in their regular 
newsletter and a regular repre sentative to offer feedback and 
comment on the materials in development. Finally but importantly, 
the decision to include a partnership with ISO through engagement 
with British Standards Institute (BSI) was a strategic one led by the 
Maltese team, aimed specifically at influencing global quality and 
promoting long term sustainability and development of the protocol 
and importantly its supporting tools. In the ISO development event 88 
participants engaged with the HEALINT work from 63 organisations 
across 23 countries of the world in order to facilitate use of the 
evidence within the protocol at a global level.

Consequently HEALINT has created a unique set of tools for assuring 
the quality of international practice placement and offering a common 
discourse across nations around the quality of learning experience 
for healthcare students. Along the HEALINT time line researchers 
observed that HEALINT outcomes potentially could be applied at 
national level as well especially in those countries where there is a lack 
of standards and quality criteria when the agreements between higher 
education institutions and health organizations are signed. An iterative 
methodology allowed strong and meaningful participation by team 
members and other stakeholders. The detailed protocol illuminating 
quality criteria is supported by a briefing paper and uses an extensive 
evidence base of national and international literature, standards and 
‘grey’ evidence including policies evaluated for commonality and 
diversity. Eighty-nine relevant pieces of evidence were finally included 
and concepts were combined with evidence to generate indicators of 
high quality clinical learning environments. A new evidence based audit 
checklist and related guidelines specify standards for documenting, 
assessing and recognition of practice learning environments, thus 
practically realising audit. Recognition may include provision for credit 
acquired through the practical experience thus aiding transferability. 
These have been extensively reviewed by nursing and midwifery 
professionals, educators, students and quality standards experts and 
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piloted by practitioners who regularly supervise international students. 
The HEALINT team generated resource materials for a four day training 
programme with assessment to support learning about clinical quality 
environment and audit. For those new to audit of clinical practice 
environments, the resource enables sharing of common discourses 
around audit quality and establishment of new programmes. For those 
with experience, the resource offers new considerations. Finally, the 
team generated an evaluation tool embracing student experience as 
a component element of quality Audit and this was piloted and fully 
evaluated with all tools within practice settings. Examples exceeding 
project expectation were that the team adopted ISO 9000 terminology 
as a core linguistic structure. This extended development time but 
significantly enriched product value, through facilitating concise and 
accurate interpretation. Fantastically, this also means strong capability 
for consistent translation across languages in future. Secondly, 
development of strategic collaboration with British Standards institute 
BSI exceeded the project expectations and enabled the protocol 
to facilitate development of ISO IWA 3:2020 (www.ISO.org). The 
protocol may thus enable certification of hospitals by partners who 
use the protocol and tools to assure quality across the EU nations and 
internationally. The value and quality of developed tools have been 
recognised for development as a part of a successful award within 
ERASMUS + 2020 funded project HEALINT4ALL to create interactive 
portable solutions from the digital materials and development 
of resources into Greek. A final element relates to extending the 
contribution of the student voice within the Project.

THE HEALINT CHALLENGES ALONG THE WAY AND THE 
BEGINNING OF HEALINT4ALL

A final challenge has been Covid-19 pandemic. While all products 
were generated according to objectives, the pandemic impacted 
significantly towards the end of the project, when all outputs were to 
be evaluated including international student data. As students could 
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not travel in summer 2020, evaluation used historic evaluation and 
recall. Although this part of the project received no mobility funding, 
the team felt it important to establish a baseline of comparison 
between the protocol (prospective audit) and the students 
experiences (retrospective audit). HEALINT fined tuned criteria for 
work-based-learning in a specific sector (healthcare/nursing and 
midwifery); and bridged the world of European education innovation 
with the world of international standardization by partnering with 
the British Standard Institute (BSI) and the International Organization 
for Standardization (ISO) by proposing the HEALINT Protocol (IO1) 
as a basis for the development of an ISO International Workshop 
Agreement (IWA) and, after its approval by the ISO member 
states, leading its international development until its publication in 
November 2020 as IWA 35 ~Quality of learning environments for 
students in healthcare professions _ Requirements for healthcare 
education providers in care settings”. The innovation of HEALINT 
has been recognised in a complementary bid to advance the work 
further. HEALINT4ALL has therefore taken the key innovations for 
the HEALINT project and has developed them. For digitally available 
materials this will include a higher degree of sophistication creating 
easy to use self learning and assessment materials, while the plan 
is to validate HEALINT tools through extending mapping to other 
professionals and pursuing the IWA to advance to an ISO standard. 
As the Covid-19 pandemic recedes much work will need to be 
done to generate goodwill and further partnerships including high 
quality practical experience once more. This is especially the case 
for UK participation following the decision to withdraw from the 
established EU ERASMUS+ programme. To support future exchanges, 
the HEALINT tools will be intensely disseminated across in the UK as 
the TURING programme commences and across Europe to facilitate 
active new partnerships based upon commonly agreed standards and 
preparation for student experience.

The HEALINT project worked complementarily with other projects 
conducting development in the area of quality enhancement of the 
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education experiences for healthcare workers. For example, HEALINT 
complements previous work undertaken within the LLP Funded 
TRANSFORM Project (http://www.transformnursing.eu), which 
prepared mentors for cross cultural working to support international 
students, and the follow on ERASMUS + funded work TRANSCOCON, 
Project Reference: 2017-1-UK01-KA203-036612, which has five 
generated Re-usable learning objects focussed upon the preparation 
of nursing students to work in healthcare settings internationally. 
HEALINT also complements the ongoing ERASMUS+(2018-2021) 
funded project QUALMENT, which is developing a full training 
programme for Nursing mentors in clinical setings. Working together 
across these projects and adopting the materials as a suite, enables a 
wide dissemination and sustainablity of the developed outputs as well 
as offering richer and deeper resources for the preparation of students 
and their mentors in clinical practice. These examples are mentioned 
because partners within HEALINT had partnership or co-ordinator roles 
within each of the project thus enabling fully active development and 
continuing integration going forward. HEALINT is also complementary 
to other projects that also defined criteria to assure the quality of 
work-based learning, such as: Learntowork/SAPS – Supporting 
Apprenticeships between Professional Higher Education & Small and 
Medium Enterprises (Project Ref: 572776-EPP-1-2016-1-BE-EPPKA3-
SUP-APPREN); ApprenticeshipQ _ Mainstreaming Procedures for 
Quality Apprenticeships in Educational Organisations and Enterprises 
(Project Ref: 2017-1-DE02-KA202-004164); ApprenticeTrack _ 
Smart Electronic System for Tracking Apprenticeships (Project Ref: 
2017-1-SI01-KA203-035576). 

Each of the project outputs were evaluated twice in each country 
and the complete data set was collated and shared by the output lead. 
Materials have been on the projects password protected ‘filestore’ 
for access by the team only in accordance with ethics permissions. 
This includes a data trail of evidence of interviews and surveys for 
reference. Collated findings of interviews and piloting were integrated 
into the final results as per the implementation plan provided in the 

Assuring Quality and Supporting Internationalisation of Traineeships ...



_ 126 _

application offering opportunities for quality review. Findings generally 
offered highly practical considerations regarding the potential for the 
future use of materials although some did offer valuable consideration 
regarding the quality and extent of material content and format. 

THE HEALINT ACTIVITIES THAT MADE THE DIFFERENCE 
AND PROMOTED THE HEALINT4ALL INITIATIVE

HEALINT Activities included:
•	 Collection of National and International Practices and Standards. 

This activity collated, appraised and evaluated evidence within 
specific national/regional/international systems. Each team 
considered national priorities and localised standards, as well as 
summarising short translations of nationalresearch, published 
discourse and policy literature and grey literature. Evidence 
including existing tools was submitted to the coordinating 
team who collated the work into a review.

•	 Commonality / Divergence Study. Using the collection from A1 
as a starting point, the team specifically highlighted:
- factors in common across different existing tools
- discrepancies between the tools
- unique features of various approaches
- strengths and weaknesses of each of the various approaches

The coordinating team collated evidence and developed a briefing 
paper comparing the collected standards, The briefing paper also 
outlined some design choices involved in creating a tool with trans-
national applicability across Europe and beyond. Initially, the briefing 
paper was simple and focused, to support review of evidence relevant 
for conceptual discussion at design days. A summary was later 
developed to accompany tools on the HEALINT website. Published 
papers include further literature in the cases of IO1 and IO2, this was 
less evident in IO3 and 4, (but expected as paucity was recognised as 
a need within the application).
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•	 Design Workshop. The design workshop brought together 
project partners for hothouse sessions over 2 days to capture 
design aspects required. Prior to the meeting, the coordinating 
team circulated briefing details and practical details. This 
formed pre-reading and preparation and allowed focus for 
discussion in local teams. During the meetings, coordinating 
partners presented powerpoint introductions summarising 
background, offering design considerations and planned work. 
The team discussed design challenges outlined by the briefing 
paper, and reached consensus on design specifications for 
authoring the tool. Different activities including discussion 
groups, storming sessions, problem solving activities and 
review of evidences for consideration were used. Where 
appropriate, experts were invited to join sessions offering their 
experience. (eg IO3 included experts in standards and audit, 
whilst IO4 students and clinical practice mentors joined the 
team).

•	 Authoring of the Draft Protocol. Following the design-
workshop, the output leader drafted the protocol in line with 
design specifications agreed.

•	 Piloting of the Protocol in Live Environments. It was planned 
initially that each project partner would perform a dry-test of 
the protocol, which would be applied using a live-case example. 
This would subsequently be evaluated based on (a) ability 
to implement the protocol, (b) usefulness of the protocol in 
describing relevant information in a trans-national environment. 
Piloting took place as planned, but in different settings 
according to the ethical permissions required by each partner. 
For VistaHermosa, Pori and Poland this took place in hospitals 
or clinics. In real educational contexts, live case examples were 
reviewed by experts in focus panels where participants were 
asked what they would do in practice. As participants were 
registrants with extensive experience of working with audit, this 
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offered relevant data. Results were collected using standardised 
evaluation forms and interview schedules as agreed in the ethics 
application. Associated Partners were involved in this activity by 
hosting pilot-investigators.

•	 Peer-Review. Each partner selected an expert in the field to 
provide an independent peer review of the protocol. These 
were generally internal to the organisation or their clinical 
partners.

•	 Incorporation of Feedback. Project coordinators worked with 
the team to produce a final draft of the protocol in line with the 
feedback received in A5 and A6.

•	 Publication. Each protocol was published as (a) a digital 
document online on the HEALINT website (www.healint.eu), 
and (b) a digitally available tool in each of the languages of 
the partnership. The tools include necessary requirements for 
interactivity by those intending to use them and illuminates 
how they may be used. The protocol was disseminated amongst 
national stakeholders in each of the participating countries and 
more widely.

The HEALINT project has been highly successful, only delaying 
the project end date as a result of ‘force majeure’ which effectively 
removed team members from the project team as well as removing 
the capacity to create student mobilities and multiplier in the manner 
we had originally planned to do. Compared with the application bid, 
HEALINT focused more specifically in the production of resources 
underpinned by the established global evidence base of Nursing and 
Midwifery education than identified initially, although wider literature 
related to standards in health science education were searched. This 
means that there is still work to be done to achieve a wider validity in 
health sciences and subjects allied to Medicine. This was addressed 
by participants in reviewing the output of the project and considering 
future indicators of success within the HEALINT4ALL application that 
was approved by the European Commission to start in September 
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2020 with another 4 Intellectural Outputs: (1) Identification of 
needs through mapping best case examples and participatory 
activities with stakeholders; (2) Digital interactive platform for 
European and national placements appraisal; (3) Virtual interactive 
Teaching package for training the auditors of placements; (4) Best 
practice guidelines and a set of recommendations. The production 
of digitally available tools for determining audit have been achieved 
at the institutional level and at the level of the individual learning 
environment with the production of a checklist and guidelines as 
well as training materials and they are entirely usable as the pilot 
results indicate compatibility across partner institutions. However, 
review of the impact and indicators related to the tools tells us that 
further work which could make the materials more online interactive 
and more widely disseminated with practical applications including 
case studies of usage, helpful for learners and thus accessible to 
a wider audience. Finally the set of tools for evaluating student 
experiences was generated and this was used as a test to evaluate 
areas that had used the audit system. However, while the exercise 
to evaluate students perspectives combined with the audit process 
outcomes was undertaken, the situation with Covid -19 meant that 
it was not possible to evaluate the students perceptions after the 
audit process as intended and this places limitations upon the data 
gathered as explained in the output four report paper. Further review 
of audited placements would be needed to establish a relationship 
with significant confidence. Nonetheless the tools are available to 
pursue this and it remains a target to increase the number of students 
participating in international mobility for their clinical learning 
experience. The project has made a major international impact in an 
area of limited shared understanding, by opening up an opportunity 
for a wider discussion about what collaborative standards for sharing 
clinical learning environments might look like and this needs to 
be drawn forward practically once the viral pandemic is over and 
mobility returns to the agenda of healthcare student learning. Use of 
the ERASMUS + Impact evaluation towards the beginning of the final 
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year of the project enabled gaps and opportunities to be explored. 
This has resulted in the successful award of ERASMUS + HEALINT4ALL 
which commenced in September 2020. This will develop materials 
to offer greater digital interactivity and portability as well mapping 
outputs from HEALINT to other healthcare professions. HEALINT4ALL 
also includes a Greek partner thus enabling the HEALINT protocols 
to be translated into Greek _ (and increasing the outputs to five 
languages). Taking work forward at international level there is 
also support to continue working with BSI and ISO towards IWA 
35, becoming a full ISO standard asnd the presence of IWA offers 
considerable scope for increased dissemination and cooperation 
across International countries.
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INCREASE IN SOCIO-ECONOMIC INDICATORS  
AS A STIMULUS FOR DEVELOPMENT  

OF THE UNIVERSITY1 

Nataliia Antoniuk, Michaela Harničárová
 

INTRODUCTION

The level of education determines intellectual potential of 
the state as the most important integral part of national wealth. 
Competition in the global market of educational services calls on 
constant improvements in the activities of universities in all areas. 
The review of the world leading universities, associated with the 
highest quality of education and research that traditionally are at 
the head of international rankings, clearly shows continuous work on 
improvement of socio-economic indicators. This helps them not to 
lose their high competitive position, maintain their achievements and 
performance and work proactively.

The problems of formation and development of socio-economic 
indicators in the field of educational services are partially studied 
in the works of M. Allen, I. Androshchuk, M. Archer, R. Barnett, W. 
Bergdorf, E. Libanova, G. Knight, G. Walford, R. Patora, and others.

The aim of the article is to study social and economic indicators of 
society and analyze their impact on improving the capacity of higher 
education.

1	 With support from a grant program from Slovak Academic Information Agency, 
Slovakia, 2021.
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THE MODERN GLOBAL CHANGES  
IN THE SYSTEM OF HIGHER EDUCATION

Socio-economic development is a complex multifaceted concept 
which characterizes the process of functioning in the society in two 
lines: economic and social. The first case deals with the indicators of 
producing and trading goods and services, while the second is related 
to the level of social well-being in the country.

At present, globalization processes cannot leave out any of the 
countries of the world which one way or another must meet the 
current challenges and take into account the ever-increasing scale 
of global integration processes (Alexy, Ambrozy, Lokajíček, 2017, p. 
7). In our opinion, it is important to focus on the global education 
market for the education system in each country. In this case, it 
is possible to discuss the beginning of a new stage of economic 
impact on the development of higher education institutions in the 
country.

In view of current global changes in the system of higher 
education _ the processes of globalization and informatization, the 
role of universities in the framework of development in the society 
is being reconsidered: they are no longer viewed as merely scientific 
and educational centers, but as economic and cultural centers which 
draw cultural, socio-economic, and political elite.

Currently, there are significant changes in educational institutions, 
namely in the field of internal organization of the university. In 
particular, traditional structural subdivisions (faculties, departments) 
were supplemented with other structural elements: institutes, 
technological subdivisions, interdisciplinary research institutes, 
institutes and departments of continuous education and advanced 
training. New structural elements and forms of academic activity 
form a new organization of the educational process and format the 
educational management.

Today, there are new requirements and realities in the field of 
educational services (Pavlikha, 2017, pp. 171-172). Due to a change 
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of social regime to online life and the COVID-19 pandemic, the 
educational environment has changed its conventional approaches 
to studying. Certainly, the rates of economic development during 
this period fell dramatically. Educational institutions started looking 
for opportunities to maintain their competitiveness in the market 
of educational services. The most popular new approaches include 
replacement of learning technologies, which is actually marked by a 
rapid transition to the use of new methods and models of learning 
(use of online courses, trainings, cases, project activities, etc.); new 
personnel policy (availability of professors, researchers, and senior 
managers). In the context of globalization and in the presence of 
constraints in the times of the pandemic, universities have to maintain 
better rankings, which leads to high competition and hiring highly 
qualified staff. To stabilize the situation, they introduce innovative 
learning technologies and create centers of cooperation between the 
university and the employer.

We identified the following key potential implications of modern 
globalization for higher education. In terms of internal culture of the 
university, the main potential consequences are the following:

- 	 emergence of direct competition in groups of teachers, 
researchers, managers, and students;

- 	 transition from collective consciousness to the emergence 
of leaders and researchers with out-of-the-box innovative 
approaches.

In terms of the external environment in the education of the 
country, they strengthen the autonomy of universities, reduce the 
number of universities, and establish powerful universities with 
higher rankings.

In the socio-economic sphere, it is necessary to focus on reduction 
of public spending on higher education (excluding temporary benefits 
in the times of pandemic); increase in the costs of innovative business 
environment for training of specialists with higher education; increase 
in credit debt on educational loans; reduction of the total number of 
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applicants due to the demographic crisis; increase in the number of 
students at some universities due to border closures and restrictions 
on movement.

Thus, it is quite natural that the university, as a higher education 
institution, makes considerable effort to generate knowledge, turn it 
into practice, create new activities, introduce systematic change, and 
modify the internal environment. Significant development constraints 
are due to the lack of financial and information resources at the 
university. On the other hand, the human factor plays a significant 
role in this process. Under modern conditions, the university faces 
the task of changing the approaches in the management of an 
educational institution to commercial ones. Without financial 
resources, entrepreneurial activity of the university is impossible 
as conventional universities view the problem of availability of 
resources as a task that must be solved by the environment in which 
they operate. However, if the university develops its entrepreneurial 
potential, its position is strengthened significantly.

Hence, a conceptual strategy of the university development 
must include mandatory attraction of extra funding, development 
of the university structure, designing motivational tools for 
employees, drafting clear requirements of scientific nature, a plan 
to enter new territorial positions. Implementation of this vision in 
the reality of the modern system of higher education will contribute 
to modernization of universities, increase in their competitiveness, 
as well as successful entry into the international educational 
market. Simultaneously, disinclination to compete and emergence 
of potential barriers can result in the risk of losing the university 
positions at the national level. This circumstance is, definitely, an 
important criterion of the socio-economic stability of the university 
since the willingness to take risks and competent planning of 
its activities belong to the most important characteristics of the 
development at any enterprise.

It is suggested to present the evaluation system for socio-
economic indicators of the university and its results in the form of 
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two subsystems: evaluation indicators for university development 
and evaluation indicators for educational policy (Fig. 1).

 

 
 Performance evaluation of economic development 
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Fig. 1. Subsystem of the performance index for university development 

Created by the authors on the basis of The Bоstоn Cоnsultіng 
Grоup (BCG) (Hrotkó et al. 2018), Doing Business (2019), The 
Worldwide Governance Indicators (2020)

We created the subsystem of the performance index for university 
development, taking into account the indexes applied by the World 
Bank experts in assessing sustainable economic development.

We have identified the key socio-economic indicators that affect 
the university development, with division into the following blocks: 
demographics of the year, income, innovation, investment, and 
communications. All indicators can be divided into species on the 
ground of several features. One of them is suitability for a particular 
type of analysis. From the point of view of our research, it is more 
expedient to use the indicators suitable for carrying out dynamic 
analysis; those are dynamic or mixed indicators.

In the present case, we focus on defining indicators with an 
acceptable level of accessibility, because their use will allow us 
to assess the changes that have occurred during the study period 
objectively. Including the described material, an expert approach 

Nataliia Antoniuk, Michaela Harničárová



_ 137 _

to evaluation covers the list of indicators according to the areas 
of performance evaluation in terms of their compliance with the 
requirements, in particular: (5 points _ absolutely suitable, 3 points 
_ conditionally suitable, 1 point _ unsuitable for dynamic analysis); 
data accessibility (5 points _ acceptable level of accessibility, 3 points 
_ conditional level of accessibility, 1 point – impermissible level of 
accessibility). Out of the list of indicators, we have excluded those, 
the average value of expert assessment for which in at least one 
requirement does not exceed 3 points.

For indicators of assessing socio-economic indicators, the index of 
change is calculated according to the formula below:

І

where j I is the index that characterizes change in the j indicator; 
Yi1 is the value of j indicator (assessment by a corresponding 

rating) in the account year; 
Yi0 is the value of j indicator (assessment by a corresponding 

rating) in the reference year. 
For each area of development university, it is proposed to 

determine correlation coefficients between the aggregate indices of 
change in socio-economic indicators in the present university and the 
indices of change in indicators. After they are identified, a decision is 
made on the selection of significant indices of change in the indicators 
for each area and the strategy of university development is formed.

Calculations cover such social indicators as demographics by year, 
salary, communications index. Economic indicators include: income, 
inflation index, employment, investment, innovation. The research is 
to claim that causality has numerous applications in economics.

Calculations demonstrated that demography and income are the 
factors with the greatest impact on the development of the university. 
However, from the economic perspective, it is possible to get ready 
for these indicators. For example, in the years with low birth-rate, 
it is essential to work hard to attract students to study from other 
regions and foreign countries. In general, birth rates are widely 
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available; therefore, scheduling and career guidance contribute to 
the university success significantly.

Economic indicators affect the development of the university 
and constitute national capabilities for providing a university with 
applicants in terms of financial resources. However, this index also 
has its operational margin as a lot of parents work abroad and plan 
their capacities for providing their children with education in advance. 
Other university expenses are covered with balanced income.

CONCLUSIONS

The basis for the university development in the context of 
globalization is an effective mechanism for improvement in socio-
economic indicators, able to respond timely to a wide range of 
problems and challenges. Development of a well-balanced mechanism 
of university development should rely on comprehensive assessment, 
which should be carried out on the basis of the system of indicators 
for assessing economic subsystems: indicators for assessing economic 
development and indicators for evaluating educational policy. Hence, 
a combined system of indicators for university development is based 
on a balanced approach in economics and effectiveness of educational 
policy, formed on the foundation of designed methodology and 
indicators of international rankings, which characterize the economy 
and educational policy. This approach makes it possible to assess 
the development of educational policy and predict reliance of the 
university on changes in the economic and social environment. 
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naSromTa reziumeebi 

ronald barneti

mxolod SekavSireba: universitetebis dizaini 
(sifrTxile, gamowvevebi, pasuxismgeblobebi da 

SesaZleblobebi)

Cveni superkompleqsuri samyaro da masSi arsebuli 
ekosistemebi ganuwyvetliv icvleba. gansxvavebuli in
terpretaciebi da midgomebi erTmaneTs upirispirdeba da 
gamoxatulebas poulobs ideebis konfliqtsa da ̀ kultu
rul omebSi~. individebi am dapirispirebebis epicentrSi 
arian moqceulni: individualur, sazogadoebriv, erov
nul Tu zenacionalur doneebze individualuri da ko
leqtiuri identobebi cvlilebas eqvemdebareba. 

rogoria universitetis roli aseT cvalebad da aram
dgrad samyaroSi? universitetic aramdgradi adgilia, 
is cvlilebebis sivrcea. miuxedavad amisa, universitets 
mTeli rigi pasuxismgeblobebi aqvs samyaroSi arsebuli 
ekosistemebis mimarT. esenia: codna, swavla, politika, sa
zogadoeba (socialuri institutebi), ekologiuri gare
mo, kultura da ekonomika. universiteti rvave ekosiste
masTan ganuyofel kavSirSia, Sesabamisad, is ekologiuri 
universitetia (sityva ̀ ekologiuris~ ufarToesi azriT). 
es imas niSnavs, rom universitets gaaCnia pasuxismgeb
loba TiToeuli am ekosistemis mimarT, romelic Tavi
si masStabiT lokaluri da regionaluri ki araa, aramed 
globaluria. 
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giorgi TavaZe

ra pasuxismgeblobebi akisria universitets? 
filosofiuri analizi

dResdReobiT bevrs saubroben imis Sesaxeb, rom uni
versitetebs pasuxismgeblobebi gaaCniaT. miuxedavad imi
sa, rom umaRlesi ganaTlebis filosofiaSi mTeli rigi 
avtorebi (ronald barneti, pol gibsi da sxv.) aRniS
nul pasuxismgeblobebs globalur konteqstSi gaiaz
reben, praqtikul doneze universitetebis mier es pa
suxismgeblobebi, didwilad, lokalur da regionalur 
WrilSia xolme gaazrebuli. statiaSi universitetebis 
globaluri pasuxismgeblobis cneba politikuri filo
sofiis erT-erTi sakvanZo konceptis – globaluri sa
marTlianobis – konteqstSia ganxiluli: kerZod, avtori 
eswrafvis, filosofos devid mileris mier Semotanili 
makoreqtirebeli pasuxismgeblobis modeli Tanamedrove 
universitetis cnebas daukavSiros. mocemuli modelis 
safuZvelze statiaSi Camoyalibebulia universitetebis 
pasuxismgeblobebis axali modeli umaRlesi ganaTlebis 
qarTuli sivrcisTvis. 

 

giorgi masalkini

umaRlesi ganaTlebis sistema saqarTveloSi: 
inteleqtuali VS profesori?

inteleqtuali da profesori _ ra aris mizezi da ra 
riskebis matarebelia am cnebebis araidenturoba saqar
Tvelos ganaTlebis sistemisTvis da, zogadad, sazoga
doebisTvis? ras warmoadgens nicSeseul-habermaseuli 
gageba inteleqtualisa: aris Tu ara is mxolod modernis 
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epoqis kuTvnileba? rCeba Tu ara misTvis adgili pos
tmodernis epoqaSi? iwvevs Tu ara metanaraciebis kvdoma 
da `generaluri interpretatoris~ ararseboba avtori
taruli komunikaciuri da azrobrivi sivrcis gauqmebas 
postmodernis epoqaSi?

ramdenad ZaluZs masobrivi sazogadoebis masobri
vi ganaTlebis masobriv produqtad Camoyalibebul uni
versitetis profesors, SeebrZolos masobrivi adamianis 
`dabinZurebuli cnobierebis~ Tvlemas? rogor ganapiro
bebs filosofiis `sauniversiteto saqmed~ gadaqceva axa
li sqolastikis saSiSroebas? rogor unda Seiqmnas axali 
sauniversiteto garemo, sadac inteleqtualisa da uni
versitetis profesoris Tavsebadoba SesaZlebeli gaxde
ba? rogor unda gaCndes moTxovnileba profesorze, ro
melic inteleqtualuri daZabulobis Semqmneli iqneba? 
rogor unda gavxadoT sauniversiteto sivrce sajaro 
disputis mTavar kerad? 

ganaTlebis sistemis srulyofaze qveyanaSi saTanado 
diskursis ararseboba aferxebs problemaTa identifici
rebas da maT siRrmiseul analizs, rac, Tavis mxriv, ga
naTlebis kuTxiT Catarebuli reformebis araqmediTobas 
ganapirobebs. 

marian ambrozi

universitetis cneba filosofiur konteqstSi 
(slovakeTis Taviseburebis gaTvaliswinebiT)

germaneli filosofosis martin haidegeris Sexedu
lebebis safuZvelze statiaSi ganxilulia Tanamedro
ve universitetebis winaSe arsebuli gamowvevebi. avto
ri amtkicebs, rom codnaze dafuZnebuli ekonomikisa da 
mecnierebis `teqnikizaciis~ miuxedavad, haidegeris Se
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xedulebebi kvlavac aqtualuria: universitets aqvs po
tenciali, aRzardos iseTi inteleqtualebi, romlebic 
ar gaxdebian viwro specializaciis msxverpli da mecnie
rebis funqcionirebas holisturi perspeqtividan ganixi
laven. avtoris azriT, ukanasknel aTwleulebSi slova
keTSi umaRlesi ganaTlebis sferoSi ganxorcielebuli 
reformebi mTeli rigi TvalsazrisiT problemuria, rad
gan isini xels uwyobs formalizmis zrdas da akninebs 
kritikul azrovnebasa da swavlebis xarisxs. 

luize dalinuoTeri, qeTevan afTaraSvili

studentTa keTildReobis gaumjobeseba umaRles 
saganmanaTleblo dawesebulebebSi: saqarTvelosa 

da gaerTianebuli samefos magaliTebi

miuxedavad imisa, rom umaRles ganaTlebaSi studentTa 
miRwevebsa da warmatebas didi yuradReba eTmoba, kovid 
pandemiis dros studentebisTvis adekvaturi saswavlo 
garemos Seqmnisas globaluri masStabiT warmoqmnilma 
sirTuleebma xazi gausva farTo saganmanaTleblo gare
mosa da swavlis procesebis mniSvnelobas. am perspeqti
vidan studentTa keTildReoba zogadi ganviTarebisa da 
cxovrebis xarisxis WrilSi SeiZleba iqnes ganxiluli. es 
moiTxovs, rom gavcdeT swavlis Sedegebisa da akademiuri 
produqtiulobis gazomvis tradiciul instrumentebs 
da ganvixiloT, Tu rogor SeuZliaT institutebs, xeli 
Seuwyon im unarebisa da damokidebulebebis ganviTare
bas, romlebic individualur keTildReobas ganamtkice
ben. winamdebare kvlevis safuZvelia holisturi midgoma, 
romelic janmrTelobisa da keTildReobis risk-faqto
rebis integrirebas axorcielebs. kvlevis farglebSi 
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gaanalizebulia samTavrobo dokumentebi, angariSebi, 
akademiuri literatura da ganxilulia is SemTxvevebi, 
rodesac institutebi keTildReobasTan dakavSirebuli 
sakiTxebis gadaWras cdiloben.

Tamar Cokoraia

plagiatis problema qarTul umaRles 
saswavleblebSi akademiuri keTilsindisierebis 

kulturis damkvidrebis procesSi

qarTuli saganmanaTleblo sistema ar icnobda plagia
tis cnebas sabWoTa sistemis dros. statiis mizania Seis
wavlos, ramdenad gaumjobesda plagiatis aRmofxvris me
qanizmebi qarTul umaRles saswavleblebSi avtorizaciis 
axali standartebis danergvis, saerTaSoriso praqtikis 
gacnobisa da sauniversiteto doneze gaweuli Zalisxme
vis Sedegad, ra problemebi daZlies universitetebSi da 
ra gamowvevebi arsebobs am etapze. kvlevam aCvena Sem
degi: universitetebSi dainerga plagiatis aRmofxvris 
eleqtronuli sistema da misi gamoyeneba savaldebulo 
gaxda akademiuri weris kursebSi, aseve sabakalavro, sama
gistro da sadoqtoro naSromebSi plagiatis Semowmebis 
mizniT, ucxoeli partniorebis rekomendaciebiT Seicva
la da gadamuSavda akademiuri weris silabusebi, studen
tebisaTvis dainerga damatebiTi servisebi treningebisa 
da konsultaciebis saxiT akademiur weraSi (saswavlo 
kursis garda), ganaxlda da Seiqmna politikis axali do
kumentebi, romlebSic fokusi plagiatis aRmoCenidan 
prevenciaze gadavida. statiaSi ganxilulia plagiatis 
aRmofxvris eleqtronuli programis dadebiTi mxareebi 
da misi SezRudvebi: eleqtronuli sistemiT gamosworda 
plagiatis uxeSi SemTxvevebi, rac manamde studentTa yo
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veldRiuri praqtika iyo, Tumca plagiatis ufro SeniR
buli formis identificireba kvalavac rTulia. amisaT
vis mniSvnelovania, rom aRniSnuli eleqtronuli sistema 
umaRlesma dawesebulebebma saswavlo daniSnulebiT ga
moiyenon da ara meqanikurad. statiaSi ganxilulia axali 
gamowvevebi da maTi gadaWris gzebi warmodgenilia reko
mendaciebis saxiT. 

manuel lilo krespo

xarisxis uzrunvelyofa da staJirebis praqtikis 
internacionalizaciis mxardaWera jandacvis 

evropul seqtorSi: HEALINT da HEALINT4ALL proeqtebi

xarisxis uzrunvelyofa da jandacvis seqtorSi sta
Jirebis praqtikis internacionalizaciis mxardaWera 
proeqt HEALINT-is mizans warmoadgenda. es samwliani sa
ganmanaTleblo inovaciuri proeqti fokusirebuli iyo 
saerTaSoriso saeqTno da meanobis ganaTlebaze da is ev
rokomisiis mier iyo dafinansebuli. proeqti 2020 wlis 
dekemberSi dasrulda. amis Semdeg HEALINT proeqti gag
rZelda HEALINT4ALL proeqtis farglebSi. axalma proeq
tma moicva medicina da sxva dakavSirebuli profesie
bi (magaliTad, fizioTerapia) da yuradReba gaamaxvila 
inovaciur teqnologiur perspeqtivaze. orive proeqtis 
farglebSi gamoqveynebuli publikaciebi da ganviTarebu
li instrumentebi Ria wvdomas eqvemdebareba. SezRuduli 
saerTo gagebis arsebobis fonze aRniSnulma proeqtebma 
didi saerTaSoriso gavlena moaxdines; kerZod, maT biZgi 
misces farTo diskusias imis Sesaxeb, Tu rogori SeiZ
leba iyos saerTaSoriso standartebi klinikuri saswav
lo garemosTvis. globaluri pandemiis dasrulebisa da 
jandacvis studentTa mobilobis xealaxali zrdis fon
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ze aRniSnuli sakiTxebis gadaWra praqtikul saWiroebas 
warmoadgens.

natalia antoniuki, 
mixaela harnikarova

socialur-ekonomikuri indikatorebis zrda 
rogorc universitetis ganviTarebis stimuli

saganmanaTleblo servisebis globalur bazarze kon
kurencia universitetebis mxridan maTi saqmianobis yve
la sferoSi mudmiv gaumjobesebas moiTxovs. msoflios 
wamyvani universitetebis mimoxilva naTlad aCvenebs so
cialur-ekonomikuri maCveneblebis gaumjobesebisken mi
marTul uwyvet muSaobas. es universitetebs saSualebas 
aZlevs, SeinarCunon maRali konkurentunarianoba da gan
xorcielebuli miRwevebi da gazardon efeqturobis maC
veneblebi. 

statiaSi gaanalizebulia ZiriTadi socialur-ekono
mikuri indikatorebi, romlebic gavlenas axdenen univer
sitetis ganviTarebaze (wlis demografika, Semosavali, 
inovaciebi, investiciebi da komunikaciebi). yvela indika
tori SeiZleba daiyos saxeobebad ramdenime maxasiaTeb
lis safuZvelze. erT-erTi maTgania konkretuli tipis 
analizisTvis vargisianoba. mocemuli kvlevis fargleb
Si gamoyenebulia dinamikuri analizis Casatareblad Se
saferisi indikatorebi; esenia dinamikuri, anu Sereuli 
indikatorebi. yuradReba gamaxvilebulia xelmisawvdo
mobis misaRebi donis mqone indikatorebis gansazRvraze, 
radgan maTi gamoyeneba saSualebas mogvcems, obieqturad 
SevafasoT saswavlo periodSi momxdari cvlilebebi.
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