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DESIGNING UNIVERSITIES: CAUTIONS,
CHALLENGES, RESPONSIBILITIES AND
POSSIBILITIES!

Ronald Barnett

INTRODUCTION

The world is in motion. Moreover, all of its entities and all of
the clusters of those entities — let us call them eco-systems — are
in motion, criss-crossing each other, and disrupting and conflicting
with each other. Ecosystems are of both the natural world and
the human world, and are both material and ideational. Ideas
swirl around, clashing and undermining each other. The world is
not just complex but is supercomplex, as frames of understanding
jostle with each other (in culture wars, in conflicts of ideas, in
rivalrous ways of interpreting the world). Even individuals can
no longer be sure as to who they are, as they find themselves
pivoting on conflicting self-narratives. Identity dissolves at the
individual, societal, national and supra-national levels.

If this is the character of the world, how are we to characterise
the university’s place within it? Difficult questions multiply. The
university is an unstable site, in an unstable space. The systems in
which the university moves are open systems, with emergent and
unexpected events that in turn produce haphazard excrescences
within the university. (A new unit here, a new appointment there,
a new engagement over there, and the university loses any unity
it may have had.) University leaders know all this in their bones.
They live — and their universities have their being — in an uncertain
world.

1 This note is a shortened form of the keynote talk that Ronald Barnett gave at the
East European University conference The University Purpose and Institutional Au-
tonomy: Challenges and Their Impact on Georgia, on 29th October 2021.
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Only connect: Designing universities — cautions, challenges, responsibilities and possibilities

What then is a university? But then, too, what is it to fashion a
future for the university? Does it make sense to speak of designing
university futures? In a very serious sense, should we even speak
of the future of the university, given that its future cannot be
determined?

THE DIFFICULT MATTER OF RESPONSIBILITY

Things happen. A geo-political crisis in a far-off country may
lead to a sudden fall-off in the flow of international students either
into or out of that country — or both. A country leaves a trading
block and its research collaborations with other countries in that
region falter. A political coup may lead to the incarceration of
activists among both students and staffs of a country’s universities.
A major internet disruption — perhaps a hacking incident — causes
a university’s digital systems to malfunction.

Under these conditions, what of the matter of responsibility?
The idea of responsibility has application where one can respond
sensibly to situations. This implies a situation of some stability,
foresight and trustworthiness. It also implies some generalisable
values to which one can be responsible. A university is not simply
responsible to this military general, or that political party or that
community. But, as indicated, the world seems to be denying both
the stability and the universal features in which it makes sense to
speak of a university being responsible.

EIGHT ECOSYSTEMS

How, then, if at all, might we speak of design and university
in the one breath? The situation in which the university is placed
lacks the level of stability and even generalisability in which the
concept of design has any foundation. The world is composed of
multitudinous ecosystems that wheel in and out of each other,
and which — as emergent open systems — possess high levels of
unpredictability.

- 11 -



Ronald Barnett

There are eight ecosystems which especially impinge upon the
university: those of knowledge, learning, the polity, society (its social
institutions), persons, the natural environment, culture and the
economy. The university is entangled with these eight ecosystems,
such that we cannot properly describe the university without also
paying some attention to each of these eight ecosystems and vice
versa: we cannot properly describe any of those eight ecosystems
without at some point mentioning universities. There is a dialectic
— indeed, a series of dialectics — between the university and the
world in its ecosystems.

We may speak, accordingly, of the ecological university but if
the phrase is to become more than cant, it has to be understood
as a university that takes its networks — and specifically its
interconnections with those eight ecosystems — very seriously.
Designing such a university has to heed, in turn, the possibilities,
real and imagined, that may be discerned across each of the eight
ecosystems.

OPTIONS, CLOSING AND OPENING

Under these conditions, options close for the university. But
much less noticed, they also open; new options are continuously
emerging. And, to pick up an earlier point, options expand
materially and ideationally. This latter point is rarely noticed. All
the time, the university has new concepts, new discourses, new
ways in which it can be responsive, that flow to it. Consider
emerging debates concerning indigenous communities, of
impoverished people in a university’s immediate neighbourhood,
of Nature (both animate and inanimate), of sustainability and
ecology, of the atmosphere and the oceans, of women’s rights
and feminist agendas, of new concerns with the power of trans-
national corporations, of coloniality, of the public good and so
on and so forth. The university can understand itself with ever-
expanding repertoires of ideas and write narratives for itself anew.

- 12 -



Only connect: Designing universities — cautions, challenges, responsibilities and possibilities

So options expand even as, in many instances, they may be
narrowing. There is no zero-sum game here; only a shifting of the
tectonic plates.

University design, accordingly, becomes the challenge of
discerning, of imagining and creating, in very general terms,
ranges of options available to a particular university across the
landscape just identified. There will be options for each of the
eight ecosystems, and options as between the institutional and
ideational components, and options as to the timeframe. ‘Options’
here is an honorific concept since, for any one so-called option,
there will be an array of acceptable possibilities, acceptability being
determined in terms of the values and narratives with which a
university wishes to associate itself.

LEADERSHIP AND MANAGEMENT

When placed against these considerations, leadership and
management are both important concepts but they differ
profoundly. If management is the art of the possible, leadership
is the art of the impossible; and leadership trumps management.

It is the task of leadership to discern the horizon of options
that are opening to a university, ‘options’ understood in the broad
and open way just indicated. Again, to repeat, this discerning
of options has to take place both on the institutional plane and
on the ideational plane. Discerning possibilities for the university
cannot be a matter of projecting from the present in a technical
way so as, for example, to minimise risk. Being a university is as
much about the values and ideas and narratives that a university
likes to tell of itself as it is in securing a position in the higher
education firmament. To repeat: this discerning is not a matter of
simply choosing between options but is a matter, in large part, of
imagining options (across each of the eight ecosystems), given the
circumstances in which a university finds itself.

Management, by contrast, is the extraordinarily difficult set of
tasks of juggling and securing the complex of resources available

- 13 -



Ronald Barnett

to a university in order to realize a path through the options that
have been discerned. This is becoming increasingly challenging,
since the matter of resources is itself problematic. It is not just
that resources are of many kinds — financial, reputational, human,
geographic, spatial, epistemological and so on — but that they are
plastic. In many jurisdictions — not all — universities are able to
extend and even multiply their resources. At the same time, in
a human-intensive institution such as a university, efficiency and
effectiveness may vie awkwardly against each other.

Both management and leadership, therefore, are vital but
management has to have its place in the shadow of leadership.
It follows that management techniques such as foresight planning
or scenario plotting or horizon scanning or forecasting on the
basis of projections have very limited value. Only with imaginative
and brave and astute leadership can management itself be fully
effective.

A COLLECTIVE SET OF RESPONSIBILITIES

Given (i) the turbulent environment in which each university
is placed; (ii) the particular ecological profile — across the eight
ecosystems — possessed by each university and the dialectical
interconnectivity between the university and those ecosystems; and
(iii) the playing out of those interconnections across a university’s
department, programmes of study, research, scholarly and
engagement activities, it follows that the university’s possibilities
have to be discerned and imagined right across the university.
Leadership and management cannot be tasks left to individuals
who are designated as such.

The individual teacher on a study programme has responsibilities
to work at imagining the possibilities anew that just might be
attainable at that level. And there are inspirational teachers who
are redesigning their study programmes so as to realise a set of
pedagogical hopes simply not on the cards only a few years ago. It

14 -



Only connect: Designing universities — cautions, challenges, responsibilities and possibilities

follows, too, that the idea of the university as a corporate agent,
if it is to have serious traction, has to be interpreted corporately.
That is to say, realising the spirit of the ecological university is a
collective set of tasks right across the university, with staff and
students all playing their part — and being allowed and encouraged
to play their part.

CONCLUSIONS

Universities can and should be designed — but only insofar
as we have a nuanced notion of design. ‘Design’ cannot mean
here a definite shape and location, for universities are continually
buffeted. It is, at best, an honorific concept in this milieu but
its connotations of improvisation, imagination, intricacy, delight,
value(s), concern, and responsiveness are all potent here. But
design has its limitations since, the university being in motion
in a world that is totally in motion, the university’s design has
continually to be revisited and reinvented in situ, not least to keep
with the exigencies of the moment.

Moreover, university design has to stretch out in multiple
directions: manifold sets have to be designed and conjoined, as the
university’s inter-connects with the eight ecosystems with which it
is entangled. University ‘design’ has separately but interconnectedly
to play out in turn with each of those (eight) ecosystems. But
‘system’ is not just material or technical or institutional: university
design turns out to be a praxis of multiplicity, moving in the
domains of action in the Real of the world and its imaginings; both
will and idea (to steal from Schopenhauer).

Particular responsibilities befall the senior leadership of a
university but, with the university splaying out across those several
ecosystems, it is surely evident too that university design is a
challenge and a responsibility for every member of the university.

- 15 -
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530basb gobbbgoggdom, obbGodyombomyMo doamds Y-
50 gdsl 8dobgzomgdl dmmo@ogznm s LmEosemy® abldo-
&1®9dvg, MmIgmos 3933gmdom dgbadmgdgmo 0dbgds Mg-
LyELYdaL  3gmomboboobngfn aosbsbomagds  gmmdsmyMa
3sbd@od0om. °

domgMo 53 mMo doamdnlb 9mgdgb@gdl sgMmmnsbgdl magol
9:6. 3mb6& 94L& oMo dnamdol GeMamagddan. smbaodbyymo
doamdol msbobdow, oM sMbgdmdl MabyMbgdobs s 3obmbal-
3390mmdal go@absbomadals bagmggmosm 36Mnb(303n, Hmdgemacs
2@aqbl, o9 s 0:3mgds LadeMmnsb gowsbsbomgdsw bgdal-
dogt dgdmbggzsada. domgfn mgemal, GmI sbgon 3Mobznd0 3mb-
309&mm 3mb@gdbEdgs ©dm 30gdaema. Lbgs Lodyzgdoo H™I
30300, a3bbbgaggdam dgdmbggzeda Mgbmbgdal gobsborg-
3ol 36063030, dgbadmms, asbbbgeggdmmo agmb.*'

28 ojgg, a3. 6.

29 ojgg, a3 8-

30 ojgg, a3 8-9.
31 ojgg, a3 13-14.
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3M689dLEmsmaEo doagmdol gMHomdo domgFo gMNIsbg-
00baob  gobobbgaggdlb mmgzem  3obbobdggdmmdsl: dgwmga-
096 5393806980l (outcome responsibility) s 3s3m&g80-
909l (remedial responsibility). dggamsb 83533065540
3obmbolbdggdmmds dmgdgmgdalb gobdsbmmzngmgdgm 3omMgdl
13939060985, 53 3sbmbobdagdmmdol gomamaddo bogds adob
503969, 079y M33gbo dgodmgds ngbgfmmb dmJdgmgdals 3ob-
dobm@309mgdgem 306b ol dggan, Gm3gmo 3oL 3mddggdsl
dm3ygzs. M3 dggbgds dozmMgd@nmgdgm 3sbybabdggdmmdsl,
ab 303d0M@gds sDIMOMgdmmadl — Lomsmndgdo dymes, o6
563567900l Logommagdol dJmby 0boogogdL. 53 3sLyyboldgagd-
mmdol 3mb@gJb3do dmsgsta dgzombgs ol 30 sMss, oy 30b
o60b 3obmbabdggdgmo dom sbgm dpagmdsmgmdadyg, sedgw o,
09 306 bs Rsomgammb 3sbyybnbdggdmaw dom obdomgde-
b9.*2 0boognmsmm@o o6 3mmagd@om@a 8s3mMgd@omgdgmo
3obmbobdggdmmdol gmbs 60dbagl, MHmd nbongnwl/3mmad@ ozl
od3b  aobbagnmmgdamo bLobol 3sbybabdggdmmds, Mmdgmaocs
3ol 308mamhAgal  @ebsMAgbn 0bwoznEadobash/gamygdnbasb
(ﬁ)maagmoe 30b0dbymao 3obyybolbda gdemmds o6 odobﬁmom). do-
mgn, sbg39, 30dmymab 943L BogGMEL, HmIgmms dgdzgmdam
Jdgbademgdgmos 030lb ©oagbs, oy 30b dgodmagds dogbgMmb
dogmMgd@ntgdgmoa  3aobygbolbdggdemmds. gbgbos:  dmEomeymo
35bbobBgqgdemmds (moral responsibility), dgmgamsb s3o3d0-
9dmo  3sbybobdggdmmds (outcome responsibility), dndg-

32 o4d3g, a3- 108. 8s3mgd@&ncgdgr 3sbmbobdggdmmdals dmaxge dmoblgby-
396 Bmgms ,dm3ogomdg MmM0gb@omgdam 3obyybabdagdmmdsl® (forward
looking responsibility), Goasb ob 08 J8909393b5s MEB0gbBaMadmmo, Hma-
mgdaz Imdsgarmda mbms  aobbmM(z0gmeal. dggacmsb  ©s3egdnmgdaym
3obbobdggdemmdal 30, Gmdgmoai BoMbyemda  gobbmMsngmadmem  Im-
8909098 135390t0gds, 53 3mbEYJLET0 ,BaMmbymby MmE0gb@nmgdaym
3obybobdggdmmdsb” mBmwgdgb (backward looking responsibility). ob. Mar-
ion Smiley, “Collective Responsibility”, The Stanford Encyclopedia of Philoso-
phy (Summer 2017 Edition), Edward N. Zalta (ed.), URL = https://plato.stanford.
edu. 360d369mmmgabos, 50badbmb abocs, Gm3 dszmEgd@ofgdgma 3sbub-
0bdagdemmds oengMmsb 8mn33L BmamEiz BoambnmDg, sbggg, ImBogamby
M096@0M g0 3obybnbda gdmmdsba(s.
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Bmdmngo 3obmbabdagdmmds (causal responsibility), Lathggdgemo
(benefit), dgbadmagdemmds/mbstn (capacity) s Lobmgsmgds/
9Gommds  (community). 5850896 30Mggmo Lsdo (BmGoman,
30dgdmdMogn s dgogamsb ms3s3domgdymon  3sbmbolbdggs-
mmdqdn) Bobmmby mEngbGomgdmem 3s3mgMdEocgdgm 3o-
Lbobdggdmmdal  bomImawaqbl, bmmm 0 3565L36gmo  bLsdo
(boﬁ)aai’)gqm, dgbadmagdmmds/nboto ©s Lsdmasmmgds/gfmm-
35) — 8mBsgomdy MmEgb@Gnmgdae 3s3mMgd@nMgdgm 3obmbob-
339dmmdsb. >

3530d60md, ®m3 dqgbadmgdgmns, domgals 3s3mMgd@Encgdg-
mo  35byybabdagdmmdals dmegmo  ¢bnggMboGg@meb dndstog-
d0or godmgnygbmom. 356 339mboma, gl 33g oMol dm39d¢-
™m0 83MbgBsb, Mmeabsy 0go g3memmaonnl bmor 356dmBaemgdsl
(F009HNEs 3538060798 Mmmds, 8M35mRgMm3bgds, ©Bsbgdal
39bodemgdmmds, 3sbimbabdggdmmds s smwagbs) boggMbodg-
&ob  3m33mbgbBgdor o(3bogdL.3* o MbaggMboBgdn agzgzemo-
6gds 3s3mMgd@omgdgmo 3abyybnbdgqgdemmdal ddmba Mmamt(s
Bobmmab dodstrmgdom (admbob@manb 5D0sbgds aotM33949mo
d83Q36360m35), obg3g, 3mMBsgemmab s 393d0Mgdncs(s (QO%OOBU'
o 93mbobEad0b smoaqbols 3sbmbnbdgqdmmas). Jombgosgso
0dobs, M3 dsMbg@nb dMm3gdda 1baggmbodg@ob dogH 3sbyybal-
3390mmdol gmbs sMsgMmmbgmoss bobasbdnmo, mogew 3sbyybal-
3g90mmdol (36980L @ sbamabo Fobmsb o6 agbzogds.
dogmmgd@ofgdgmo 3sbygbnbdagdmmdal dnmagmabgmmo dmeogemo
3587800 oMa1dg6@adL a356300L 0dal dgbobgd, orm GeGmad
5d3m ¢1b039Mb0Gg@gdL sbgmo Lobol  3sbybobdggdmmdgda. gl
dmegemo 030l g88m33900b badmamagdobsz ndmggs, o s babob
do3mMgd@ofgdgmo 3sbybolda gdmmdgdo s30bM0sm 1boggmbndg-
&9db. d399mo dg39(30900, 35B396m, M3 dorgals dngH Rsdmo-

3moemo 943bo Bog@mMM0Esb mmba (33(9330006 0535390690

33 ogsgy, a3- 98-100.
34 ob. R.Barnett, The Ecological University, 33. 17. ab., sbgsg, 0d3g, ag- 19.
35 ob. Bgdmo (3m@bol g3mbabEgdal Bsgsmoma.
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3sbbobdggdemmds, LaMagdgmo, Jgbodmadmmds/mbstin ©s bo-
oomgongbo/gﬁ)mmbo) b0396boGgBL 39330 gds s MHmMI 53
36894bE 30 MbngzgMLnG G gd0L 3sLmbobdggdmmdgddy Laymdamo
930G YN0 @ SJG T gMos.

d900930796 0535330690 3sbmbobdggdemmdsl domgMa asb-
LadEaFegl Mmamm abgon Labol 3sbyybnbdggdmmdsl, Gmuog-
Los A-L 3mgdggds AmMommMsm bgo@MomyMo, b mbos(s
3535 gdmmns, o9d(3e dobo dmJdgogdol dgogagdo B-bogol
LgBomDHEa bosbal FmIGsbos. sbgm dgdmbzgzsdn, domgHob
sBM0m, A-L FogmMgd@nmgdgmo  3obyyboldggdemmds g30bmgds
B-Lowb 803560g800.%¢ 3obybobdggdmmdol gb bobg agbzogds
35MbgB b, MLz 0gn ¢bogzgMboGg@&gdL 530LM9dL sbybals-
3398mmdsl absbgdmmon g3mbobE89d0L smEagbady. smbad-
byemn 3abyybnbdggdemmdal gobbomas goblbbgsggdmm g@Mnmdoczss
Jqbadmagdgemo: 0obsdgMmag Mboggmbodg@gdalb @owo Boboemo
adocgbo gobsomgdol g3mbm3ngn® 3mb3933(3090Lss dmegag-
dnmo, 53, d5bDMab ,,dmmbmgbormgdgdol® s 3d59mazarmgdals-
396“ LbMogzado aodmabs@gds. o3 3aDboor yboggMbodg®gdo
bdoMo d(3bogdgb, M3 dscn sMhggzal dgdmbggzsdn LEYwY6-
&qd0 LBsgmob 3gMomeadn dg0dgbgb obgo ,mbsmgdL”, Gmdmg-
d0(3 8990gmddo domn sboddgdebs s BaMBs@gdmem 3ofng@al
DBON639mymxzL. ogMed omzo ol ,mboMgda”, MHmMImgdbscs
LEMEIbGId0 0xgdab, NbeMagdmm smdmAbogds IMMIal dob-
obogol s LEEYbEgd MINdgzsmoms Mogqdl dgngomwgdosb,
dga30dmos oy oMo hggb ds3mMgd@otgdgmo 3sbubabdggdmmds
dogsbgfmo 1bnggMbodg@gdl sbgmo dgoganl asdm? domgmob
dmEgmDg oyMbmdom dgndmgds nmdzsl, Mm3 3sbyybo o3 dg-
300b30%g omgdomns. dsmammons, baggMbodg8gdol dodsbl
oM Bomdmoawaqbl LEGMLIbGgdal LmsosmyMsow ddndy dogmads-
Mgmdado Roggds (Jomamob bodyszgdno, Gm3 gogdzsm, 35306
obobo dmMomumow 3obybobdagdmagdn 0d636mQ636), o)d(30 do-

B dg 3Mmb3mEgb300L dgmgaswm Mbogambodgdgdo LEMLIbEMS
omEgbmdal DMl gbbMoxy3006 s bgmb ¥bymdgb 3Mgldon-

36 ob. D. Miller, National Responsibility and Global Justice, a3. 100-101.
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9oL 93mbm3n 30l gbahmbgdsl Logsbdsbsommgdmmm 3Mmamadyg-
dob bgmgdogMo Mggmadamgdom. dgbsdsdoba, dso magnsbmo
,B3moma” (33900m0 95399@0b Loboo) dgodzon ©8mdgzMmdsdo.
o 07dds Mbs, gb 03l Mmoo 60dbsgl, Mm3 1dndgzMmdal oM-
Lgdmds (3ombobow 1bogaMmbndg@gdL dngabgMmo. 3g gammob-
bImd 0dol, M3 MoEash 1boggmbodgdgol gomzzgnmo Mmeo
dodmgoom  J3gybol @obogdgdal dshggbgdmals goblbobmzmsdo,
doom, sbg3g, aoMzzgnmon 3sLybabdggdmmdsis gz o3 3MbGgd-
Lo sMLgdYm gocmsMgdal gosdmbbm@mgdal 3moboom.?’
smbadbyymo Bogd@mto  3ogdoMdos 3093 9o BOJEMMMb
(bLoFagdgman), BmMBgmbsi domagMo asdmymalb. dqbsdmms, B-b
3dodg damdatgmdsbmab A dobgdmdMngsw oM oymb ©s303-
Bo6gdamemo, ormd3e 50bndbmmo 3Gm39bolb (B-b 8d0dg dwam-
domgmdado Bmbggoms) dgogase A-3 aoizgmmo Lamagdgmo
3506(3 nogm. sbgm dgdmbzgzedo A-b B-bomsb gsbbsmotgdamo
Labolb dodsGongds ©39330698L, Mo 3oM339Mm dgdmbggzgddo,
dgbadmms, A-L B-b @sbdamgdal 3sbyyboldggdmmdsl s30bMgo-
©9L.2% 30 98 Rod@mEL 1MbogzgMbodg@gdal 3mbdgJLE30 as-
300b6g0m, yuMomgds b 3s353sbz0mmm 0d gomgdmgdady,
3 bdom dg3mbggzeda bnggMbo@g@gdo d0fmsdot 50bsblym
LoMggdgmb 0mgdgb L MLgbGgdobasb (OSQOBOQ‘QQQ‘QF) mMbgydy
M3 30ggom, 30030babGMs30mmn s v3dgdamMa 3gMbmbamo
bgmazobl 00gdl). bebszgmme abobo LEM©bEJEL Loregsdmdgb
»3OMMJGL" (ba(ﬁ@)ogoenﬁ)aa‘@@ 3ol a0bosmmgdsl, ,mbo-
90L" s bbg.), BmBgma(s, Jomn gobsboadom, JGMBal dsbENL
dmmbmgbomgdgddge dmmggdamo. oygo 0dsbaz gsgomgamol-

37 gxcm gMEma 5dob ngobab ob. d3gdmo (6) dm(39de dmﬁ@)adb@ao «bo-
3960b0G gL dogmmgd@omgdgmo 3sbyybobdggdemmdol mognwsb sMowgdal
353m3mnbgdsl Bomdmawagbl ob 3gdmbgggzgdo, Mmmgbsai ©30bobMssn-
Dm0 o6 83o@gdonmo bygmmb Bom3mdsmagbmgda LEMLbGMs dndggtm-
3L B 38 gdmmdnm® ©s 0bE0gnEMIMN® Bod@mmgddy domomgdom
bbbosb, 56 3owgy LEOYIG O cgod@)mtﬁgb‘bo (UJMGMBOJ‘OFW 5 3memo-
&0gaca 3modabgdo o bbg.) 839mnMgdgb. mfogg 3gdmbgzgzedo abobo bg-
mgdb 085696, 073(38 396 5(36mMd0gMgdgb, Mimd xs3do Bysmon s8mgMgmmas.

38 ob. D. Miller, National Responsibility and Global Justice, 3. 102-103.
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b0bgdom, o9 Bmamen 3m3(339emn dmEsrMmo 0ggdo a3b3wgds
b03gMLoGB g0l BngH Lognmet 398-339Mwddg gobomogbg-
dae dobool gobssboaaddn, 85306 ¢bnggMmbo@g@gdoboazals do-
3M6994@0Mgdgmo  3sbybabdggdmmdals o 30LMgdal ngs oM
o9y 0bg 5953 gobzbogds Mbws dmgazghzgbmb.

doengtnl mebsbds, dgbadmademmds/mbsto ammobbdmdl abg-
™0 5396@)0b (A) 3mgbal, MmM3gembsas og3Lb dgbadmgdemmds/mbata,
J503bgdndmb B-b 3dndg 8rogmBatigmds. sbgo ©Mmb 8noRbgzs,
3 A-b 593b gbogsmn d3mDaczns, Mmdgmoz LBmmgo dob go-
dmMfigab bbgs 5396@9d0bgsb, Mol godmz A-L 3sbyybolbdggdemmds
930L690s, aodMdxmdgbmb B-b 8(96(*)8063(*)60.39 1bog9MboGg®gd-
036 dndatngdano dgadmgds noggel, MM gofzggme dgdmbggzgd-
do 0bobo 1bogomMEsE 506 d3mDo(z0mbaMgdmemo 0dobmgal, Mo-
m 350339990 Labob 3abmbabdggdmmds Lo gmmsm megdg snmmb
(aogomomogg, b03gMLoGgBJdL Bgmdmnsm, asbsmemgdols 89dzgm-
d0o bgmo dgmbymb 0b@gMgmm@ndmmn 3mdnbogsznolb 3Gm3gLlb
90603mM0 3mbgmngd@gdal abBmnal dgmby ﬁ)aaanBO).

domagFol 8ogH asdmymeomo «3965L369m0 Rod@mn (Lodm-
60@00360/360)0060) a5bbogmmgdoo Mgmg3sb@mMos bngg@bo-
8989006 dodstmngdom. omzo A s B aomzzgmmo gfommdal
bg3gdn 36056, 35906 Fom Imol gobbsgmmmgdymaoa Labol do-
dotmgds 5Mbgdmdl, Mmdgmoaz gBdbgds 0d Rod@b, Gm3 obobo
9600 ©5 03539 LBMAsEMd0l/gHNMBL B369d0 5606.4° 58 8b-
603 9603900 9@ 9L oz do3mMgJ@nMgdgma 3sbyybalidggdemm-
35, 50350 Mmam@3 Lodmasmgdol asbmymezgm gmgd9b6@gdL,
3o00 gobbs M gdmmon 3omEadnmagdgdo o30bG0sm 8ol Jodsmo.*!

39 ogsg, a3- 103.
40 odgg, ag. 104.

41 53 3mb@9db@do LaymMommgdms 3gdmgan BMads dar Moababolb (36mdo-
o 633MmM30sb ,1b0g9MboG BN bobafmgzgdda®: ,Lbggdal Bndsfor gorn-
©9dmmgdal 833568 @ogd@n abgomn Modss, oz bdogd@ne (36mdaghgdsl
0935@9ds. 830@mBs(3, Bzgb 3gMobmmgl ©ogembBgzo maglh Bggbl gor-
©900mgdgdL Lbggdals 80dston [...].“ ab. B. Readings, The University in Ruins,
Cambridge, MA: Harvard University Press, 1996. a3. 186.
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59 @mMFgabozgal 3s3mMgd@0tMgdgmo 3sbmbnbdggdemmdals dnbg-
0L gMnmdn Loob@gMgbms domagmals 3gbndgbs ndals dgbobgd, Mma
Bmgngmo dgdmbggzedn dgbadmgdgmons, 3sbumbobdgqdemmds d0qbg-
Gmb obgo og@mML, Bm3gmos yzgmoedg 39@owmss ©35330Mgde-
mo 3dndy dogmdatgmdadn dgmy gaBmsb. dsgsmmama, oxgzn A
59@™0 C %anamsb gMomn Rod@mom (890930196 05 35380698%)-
Mo 30bmb0b3336@m60) at0b s 39330Mgdmemn, bmenm B sg@mtn
C xannb Lsdn gog@mGnm (Latagdgmo, dqbodmademmds, Lsbm-
6&@(0360) 1393906©gds, 35306 mddgogdal 3sbmbnbdggdmmds B
3gd@mmb ¢bs og30LMmb. oyd(39, damgfo 1d3zgdL 0dsbss, MmI
a5M339c  dqd0b3939830  3obybolbdggdemmds, dgbadmms, Ged-
©9603g 5J@m@L FmEnl asbsbamwgl.*? boggMbn@g@gdomsb 8n-
dotngdom gb 0dsl 60dbsgl, GM3 Dmangfon dgdmbzggzsdn abobo

MbogdmEm 5d@mMgdem 3magzg3mabgdnsb, Mmmdmgdbay yzgmady
9899&mM0 3mJdqgadgdal asbbmmsngmads dognmdo, bmemm gom-

339me 393mb3g398d0 Labm@ggmo dgoganl dnbsmbgzsew dom Lbgs
0bLE NG0B oMb (bong)aSn%m, 3M5153003MMEM MMZb0B(30960

5 bb3.) 3mmMEnbatgdmmo dmddgwadgdo mbos gobsbm(zngmmb.

a): 960396L0Gg@Lb ©3603bnmgds: 396b3gdEngzs LadsGom-
39mmEdb.  J398mo 3mzgdnmo 0dbgds MboggMbodgGol we-
60dbymgdol Rgdgmmo bgwazs, Gmdgmo  dogmgd@otgdgmo
3o9ybalbdggdemmdal dommgfabggemo dmegmomss dmogmbgdymo

(o330, 830mbggmo, sbggg, Bobogb goM3zzgme 3oMomagmagdl
b99mm  gobbormmo Lbgs ImedMmmzbggdal dgbgommagdgdmsb).
sbodbymo bgmgs MmEMngb@oMgdymoas Jotomm @domemgl ao-
bommgdody s ol ofs og3b Laymggmmamdol 3698 gbbas.
0913(39, Moa56 bogMmm asdmbgg39dn s 3MMdmgdgdo 0b@ M-
JNOEONm aobbbzeggdgdmsb gfma MbssMbgdmdl, dgbsd-
mgdgmns  35M339m0 ,a5053390900b" sMbgdmds Lbgs ydac-
gl Logobdsbsmmgdmm bLogM(399dmaba(s.

sbadbyymo bggzal hsdmysmndgdsedoyg 30dsbdgbmbomaw do-
3ohbns, dm3mago dmgbadm JoMoymo Bsemgbo gobsomgdol
dqbobgd hgdn dgbgomgdgdo.

42 ob. D. Miller, National Responsibility and Global Justice, 33. 107.
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30M39em M0ado, 053069490 030l sebodgbom, M3 hgdo sd0m,

Jotormem @dscmemgl gobsmmgdsdo mabomgmdom ©mdnbsb@)-
0o 93dommabo gobosmmgdol g3mbmdoznmo  3mb(39%3(30900. o3
0bgm@mdszomm ggmb, 969y ©abgn@bl, dgbsdmms, sbgzg, 9g-
bgRgOmm-donGm@msGogma b bgmmodgMamma ol 3mmbocs
396m@mm. 50bndbmmn ol 3nMmbob Gomamgddo sGLgdmdl dm-
@m0 (> b gogmgbnsbo) (3698930: ,dGMBal Bobon”, ,mbo-
6900, ,L543985%, ,9R9dE MMM, ,a5DMIzoMd" s 5.3.
3969%9Mm-00MHMIMIGYmn  0gMEMa0d  LbadesMmggmm-
do d(3bogdl, MHm3 ab ,bobsdwgamglb® sbobagl. Lbgs Lodygg-
doon MmM3 3oggem, 3¢bndbmmn agmemmaonl dmdbMggdo donh-
69396, ®m3 g3mbm3ognmn 3mbzgnngde sxbyMb 0d KoJEgdl,
653 5MbgdmL (3Gm3ol dsboMn, Bmmbmagbs, dobmwgds ©s ©.9.)
o 5aqblb 33 1sd&gdL dmmal oMbgdmm 393d06gdb. a3,
MmamO BOsban Bommbmgmbo o smornbg®o smbodbsg-
©9, ,00gMMa0s 5MobeMmL 583mdl: d9 ngmemmgonmo gom".
0©gMEMand dbgbl LadysMmb ab@gMm3Mg@s3nsl, myd(zs 53 nb-
&9M3M9E 53050 Mgaemy@m R33J@qdom BaMdmsahgbl s asbbbzsgg-
dmm ab@gM3Mg@o(3090L 3meagdL. dJomoyyem Labsdwgnmgdo
adoegbo  gobsomagdol  g3mbmdognmn  3mb39%(30900L  Ima-

b330 PoMermE YaYrgdgmymBgb SCGIMbsGogr Jmb33-
(3090L. 9ol dgdmbgggada, dom ofs 3o 0306, H™MAI do@Ma30l
(= 39b9%gMm-dogm Mo ogema/bgmmodgmsmayma g\)obd‘(\jﬁbo)
domads bbgs ©obgnmbgdo s@bgdmdgb.

o339, 0930  dgbgrafnm-don@miMoGommo  abinmMbob
39393mb0s 300093 YRO™M 3odmngMgds, 35306 ob oMb asdmyo-
bEOL 03 obsbl, — Bomsmn batnbbol 8dmbg asbsmmagdals dozg-
dobo @s dmgomaggms 068 gMgLgdal Ladbaby®mb, — GMIgmbss ob
m930b0 3o(3bsgdnma Lodyggdom gdbsbymgds.

0439 >9(30mgdgmos 030l 5bnd3zbs, M3 hgdl JnbsblL o Bot-

dmoaa bl ydacemgbo asbsomgdols g3mbm3dn Mo s dgbgxrgmyem-

43 ob. Louis Althusser, On the Reproduction of Capitalism. Ideology and Ideologi-
cal State Apparatuses. Preface by Etienne Balibar, introduction by Jacques Bidet,
translated by G. M. Goshgarian, London and New York: Verso, 2014, a3. 191.

— 33 -



30mMMz0 Mszsdy

-30)MmM3EdGMmo  gobbdmBoemgdgdol Lo  Mamegdgmymess.
9L 8o6bmBoemgdgdo 0bsdgmmag Ladystimdn bLsgdsme 360d36g-
m35605 (089&)360@ 8603369mmm3560, GM3 dscn  s930emgdemmdols
3bo3McgdsL o Logofme o6 8n30Rbg3). 2005 Bemowsb, o6 dsb
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THE CONCEPT OF UNIVERSITY IN THE CONTEXT
OF PHILOSOPHY, TAKING INTO ACCOUNT THE
SPECIFICS OF SLOVAKIA

Maridn Ambrozy

THE UNIVERSITY AND CRITICAL THINKING

Therole of the university s, inter alia, to develop critical thinking
of its graduates. ,It is generally agreed that higher education
should enable students to improve their critical thinking, which
is regarded as one of the most important real-life competences
of the 21st century” (Aycicek 2021). As a future elite, university
graduates should be motivated to spread critical thinking in the
society, especially in their social groups. The mentioned process
is effectively multiplied by massive use of virtual technologies
(Polacko 2019). Critical thinking is a basic tool of each and every
intellectual and intelligent person. Education can support and
encourage its development.

In this process, information gained by means of education may
serve as a catalyst. It is clear that the improvement and further
development of critical thinking could also be supported by obtaining
information from specialized sciences. Biological changes and
mutations of species, cycles in nature and its interconnections within
the ecosystem, the means of quantitative description of fundamental
invariants of the electromagnetic interaction, introduction to
complex numbers or the application of Pauli exclusion principle, all
of these effectively contribute to the development of critical thinking
in a person. Specialized sciences that focus their attention on Being
show us an ideal method on the path to achieve and to deepen critical
thinking skills.

- 62 —



The concept of university in the context of philosophy, taking into account the specifics of Slovakia

»Critical thinking features in university syllabi, programmes, and
classes both in the UK and US and is considered one of the primary
learning outcomes of higher education” (Bellaera et al. 2021). Critical
thinking may be seen as creative intellectual performance especially
needed in the traditional institutions where executive thinking is
traditionally formed, for example military education institutions
(Trubavina et al. 2021). Plato’s famous quotation “Demos is a strong
animal” nowadays acquires a new meaning if it is connected with
the issue of a person who is unable or refuses critical thinking. The
reason why adult citizens are easily manipulated by the media,
populism of the leaders of political parties, self-proclaimed religious
leaders or managers and promoters of the pyramid schemes, as
well as dubious financial entities, is the lack of critical thinking skills.
We believe that there is not a big difference between a fanaticised
group of individuals granting considerable funds to a company
based on pyramid scheme and the fanatic ,ja” — the response of
the members of German parliament to the Goebbels’ question —
»~Wollt Ihr den totalen Krieg?“, in a situation when the indicators
had already been showing the probable outcome of the war. The
lack of ability to critically evaluate the situation is a common
denominator. The development of critical thinking skills is more
a matter of education than nurture (Lin et al, 2021). ,,For many
years, accounting education research has highlighted the need for
students to develop stronger critical thinking skills“ (Wolcott and
Sargent 2021). Other authors emphasize the parallel importance
of intercultural understanding (Nova 2019). On the other hand
universities are defined as academic ground where there is no place
for censorship of any opinions, including the most extreme ones
(Polacko 2020).

Michel Foucault draws attention to the power of media who are
able to create alternative reality and influence a multitude of people.
He comprehends the term discourse as a set of rules in a language,
speaking and communication, that regulates the power and is
used to assert the interests of each individual in fights over power
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and influence. The (resulting) change in connotations of numerous
expressions who initially carried different meaning is on a large scale
caused by the media. In political discourse, the labelling as ,,a fascist®,
which was used previously as a designation of affiliation to the
ideological leanings, is now used as a political insult. The notion ,to
disclose® is becoming to provoke the neutral connotations of a verb
,to say”“, which brings us the bitter taste of media smoke and mirrors
in tricking us to expect some exclusive news. The original name for
a Roma person, a Gypsy, is considered to be politically incorrect,
the notion ,controversial® with its original meaning as an antonym
to ,consistent” is used interchangeably with the notion ,negative®
because of the media discourse. The power of various discourses
that affect an individual by means of using a predictable and pre-
planned norms of moral conduct in the power structure simply
means manipulation. A person manipulated by media or the leaders
of economic or religious groups is not aware of being manipulated.
Apart from satisfaction of one’s own curiosity, education has other
practical aspects. For example, it could serve as an effective and
powerful tool in the fight against manipulation. Since it is not a rare
situation to fall victim to manipulation, an individual who wants to be
set free from its various forms, should focus on the development of
critical thinking skills. The competence to master the complexity of
critical thinking presupposes the possession of relevant information
as well as the knowledge from various scientific disciplines. However,
it is simply not enough. It was Heraclitus who noted that education
itself will not help us in this matter, unless we go to the very root
of things. The core of critical thinking is translated into a position of
broader perspective which allows the individual to assess selected
phenomena from the point of view of their respective position and
meaning in the knowledge system (Soltés 2017).

The knowledge of specialized sciences and logical thinking is self-
sufficient. Nevertheless, there might arise a bunch of situations,
when it will be necessary to add something to knowledge obtained
by specialized sciences, in order to reach metatheoretical reflection
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of various phenomena. Philosophy, in its integrity also serves as
a metatheoretical reflection of science. It encompasses the ability to
present and analyse arguments in connection with the knowledge of
specialized sciences and the ability to review the phenomena from
the perspective of philosophical orientation. A graduate can obtain
such a broad perspective thanks to a well-thought, broad collection
of disciplines and courses that would help them develop relevant
specialized knowledge as well as the general knowledge.

THE UNIVERSITY IN THE REFLECTIONS
OF MARTIN HEIDEGGER

sIt is fair to say that university as idea was Heidegger’s lifelong
obsession. Young Heidegger believed that the power of education
would become a generator of change® (Melcic 2018, p. 146). Even
though Heidegger does not formulate direct judgements, his remarks
in their core meaning present a criticism of the dimensions of ever-
growing specialisation that negatively affect the figure of a scientist.
Businesses participate in a significant manner in the process of
selection of the topics that will be taught and the books that will be
published. Heidegger literally warns about Fachidiotism. If there is
just and only specialization, then holistic point of view is missing.
Heidegger goes even further saying that science is unable to describe
all phenomena.

What Heidegger criticises is the over-dependence of science
on planning. The criticism of publishing and settings agenda that is
influenced by businesses has ethical dimension. Here, Heidegger
draws attention to certain externalities that have the power to
determine the actions to be takenin science, particularly in publishing,
despite the fact that they are not directly linked to the state of current
knowledge. Such influence is not related to the process of knowledge
gathering, it is an alien and undesirable additive.

As early as in Die Zeit des Weltbildes, he provides a characterisation
of a modern science as a science whose defining characteristic is
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operation. He describes science as an institution. He concludes
that erudition as a quality is in retreat. Thinkers are replaced by
researchers. Because of their specialisation, the researchers are not
in need of a library. Heidegger points out the relations between the
businesses and science. What happens in science is managed by
businesses instead of erudition. It is the publishers who determine
the portfolio of the published books in the domain of science, which
is the proof that settings agenda is present in science (despite the
fact that they do not use the same terminus tecnicus). According to
Heiddeger, it is then the businesses who determine what happens
in science (Heidegger, 1995, p. 131). The university is a place where
a thinker stays. The researcher is, in fact, gradually getting closer to
a technical position in its core meaning. Heidegger adds that it is
because of the pre-planned timetable that the authentic, surprising
discovery in scientific results is becoming rare.

Heidegger sees university as a type of a guard tower, a place,
where holistic approach towards knowledge is still present. ,The
university is a facility that is still able to make visible and keep together
the centrifugal forces of numerous sciences in an extraordinary and
administratively enclosed form despite their diverse tendencies
and uniformity despite diversity of the operation (Heidegger,
1995, s. 131). In his view, the unity of sciences cannot be derived
historically in the sense that we would derive it by examination of
science history, but it can be rather derived on the basis of similarity
of its operational conditions. Heidegger expects that science and its
operation will gradually move towards separate research centres
and vocational training schools. In this context, Heidegger sees the
university as an institution that is much closer to the holistic view
of Being as a whole, which corresponds with the current perception
of the role of universities who are compelled to reflect Being in its
complexity, in avoiding the temptation to restrain the development
of scientific fields strictly to empirically and experimentally verifiable
sciences (Gibbs 2011).

The university in the view of Heidegger is an institution that could
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fulfill certain exclusive tasks, for example, deconstruct the features of
science, that he criticises. The author sees the possibility of alienation
of the initial intention of university, that is the unity to such an extent
that the role of a thinker steps back on behalf of researcher. If by any
means, a scientist finds library unnecessary, what it signals is the shift
of science towards the operative position.

Heideggers’ reflections on university are characteristic for its
criticism of fachidiotism. From the utilitarian point of view, it is also
important for a scientist to gain general knowledge. Heuristics plays
a vital role in science and innovations. A well-known inventor Rudolf
Diesel has once said that the solution after-all takes shape from
a vast number of combinations. For example, the heuristic method of
Armstrong consists of three phases: analysis and preparation, team-
based research led by a professional and the process of idea selection.

The heuristic discovery method necessitates also information
overlapping a single scientific discipline. Oftentimes, there have been
teams of scientists working on one and the same issue, which went
down the science history, the absence of their own broad perspective
could bring up difficulties in numerous domains when using the
heuristic method. The application of non-standard methods in physics
resulted in the description and formulation of Minkowski geometry
of numbers, and his so far unused mathematical apparatus described
the special theory of relativity.

It was Heisenberg on Heligoland Island who applied the
matrices on a simple problem of a harmonic oscillator which resulted
in the presentation of matrix structure description of quantum
mechanics — and it has been widely accepted. Maxwell’s equations
were formulated by using an analogy from hydrodynamics. ,Maxwell
arrived to an equation that would normally be hopelessly incorrect
according to all precedents and rules of philosophy and science
by applying ideas that were virtually unrelated to molecules, their
movement dynamics, logic, or even to common sense. However, it
has been proven that he was right and his methods were fruitful.”
(Polikarov 1980, p. 6). He succeeded even though he was specialized
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in electrodynamics. David Ruelle and Florid Takens discovered
strange behavior of an attractor and laid down the foundations for
the deterministic chaos theory while explaining turbulence.

In mathematics, it is the Bourbakists — mathematical idealists, who
are to a certain extent against inventions meaning that they seek one
axiomatic system in mathematics. This group also has the opponents,
who accentuate the role of intuition and heuristics in mathematics. The
process of knowledge gathering is in connection with extrapolation,
where knowledge, a method or an invariant from one science transmit
to another scientific discipline. For example, the game theory of John
von Neumann went down in history of economic theories. Heidegger
criticises the possibility that the sciences will become similar to technics
in its nature, due to lack of such clear interconnections. The surprise in
science lays in inventiveness, which has the ability to move it forward
and Heidegger was well aware of it.

Van'r Hoff says that while exploring, it is crucial to draw up an
overview of the possible outcomes, while Ostwald goes even further
by saying that it is necessary to draw up all the possible relations.
Narrow specialisation will not be enough for such process. It is the role
of the university to lead students and employees towards a deeper
understanding of the uniformity of knowledge and its disciplines.
,Heidegger wants philosophy to preceed the science, and to examine
the object of scientific investigations by itself” (Novosad 1995, p. 18).
The consistency of Heideggers’ work is in accordance with the popular
saying that great minds think alike. In this light, he sees the value of
the university as an institution where one can observe the reason for
a shared, common, unified view on numerous operative academic
disciplines. He also devoted hisattention tothe same themein hislecture
The Self-Assertion of the German University (Brandt 2004), as well as in
his famous Black Notebooks. ,It turns out that the understanding of the
university in the Black Notebooks corresponds to the ideas presented
in Heidegger’s rector’s speech, and that this understanding is not
equally National Socialist, but expresses the philosopher’s ,populist”
thinking® (Radojc¢i¢ 2020, p. 35). In connection to the statement of
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Peers, who proposes that ,Heidegger saw himself as a pastor whose
responsibility was to shepherd his flock (his Volk) and keep it safe. The
university was the place in which he would undertake this historic task*
(Peers 2021, p. 502), we must express our disagreement, because our
views on the notion of university differ. Again, we do not identify with
the statement pronounced by Piercey which says ,,Heideggers account
of the university has obvious moral and political failings® (Piercey 2016,
p. 245). We see the weak attempt to connect Heidegger’s concept of
the university with Nazi ideology as inappropriate. ,Heidegger’s project
to transform the university dates from his earliest lecture courses at
Freiburg University in 1919 and was a hallmark of his thinking long
before the rise of Nazism® (Milchman and Rosenberg 1997, p. 75).

Heidegger condemnslackofinterconnectionsanddisproportionate
attention being given to planning in modern science. He criticises it
for deprivation of transitions and for ties with businesses and their
planning. He sees the influence of businesses in the management
of research as a negative phenomenon. Moreover, he criticises
disconnection of science from philosophy, as well as the tendency
to put unduly emphasis on specialization at the expense of general
knowledge. Heidegger sees the university as a place that produces an
intellectual with complex and multifaceted education. The university
education has a potential to draw the attention of a graduate towards
awareness of the unity of operation. Practical implications of such
point of view are worthy of notice. The view of Heidegger is inventive
and it has concrete practical consequences.

SELECTED ISSUES OF THE UNIVERSITIES
IN SLOVAK CONTEXT

The universities in Slovakia have to face several problems. These
problems are, in fact, global education problems which are much
more complex than the domain of university education itself. In
my personal opinion, Slovak universities made an absolute illogical
decision to coeducate future elementary and high school teachers.
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Previously, the preparation for the two levels was carried out
separately, which had its purpose. The preparation of the elementary
school teachers necessitates more pedagogical and didactic courses
than the theoretical ones. On the other hand, the preparation of high
school teachers requires higher quality of theoretical education. For
the reasons mentioned above, we consider merging of the two levels
for preparation of the teachers as a very unfortunate decision.

Another issue is the abandonment of previously accepted number
of graduates in selected majors. Such quotas were tied to the current
needs of the state economic sector. Thanks to that, we were able to
avoid a situation when there is a surplus of graduates in one particular
field but a shortage in another. The change in this concept brought
us shortage of workforce in selected fields (for example IT), and
conversely, we have to deal with surplus in other fields (for example
in the field of social work, law and philosophy).

Another very contradictory move was the decision to lower the
minimal requirements to pass an examination. The European Union
has lowered it to 51%. Before, the situation was quite different, the
teachers initially required 70% as a minimum to pass. Such a step
taken on the part of the EU brought us a radical downfall in the level
of quality in university graduates. Even the students who would not
normally meet the strict criteria to finish their studies, can boast
today with titles such as bachelor, master, engineer or even PhD.

The school reform made by the minister Jan Mikolaj belongs also
to the group of wrong decisions. The number of courses for students
at the elementary and secondary level is subdivided into facultative
and compulsory parts. Despite the efforts, it is impossible to maintain
the number of subjects. Nevertheless, teachers try to keep their
amount of working hours, not considering the situation holistically.
Despite the efforts, it is impossible to maintain the number of
subjects. Nevertheless, teachers try to keep their amount of working
hours not considering the situation holistically. As a result, there arise
the situations when students get to know only about one third of
the content taught prior to the reform. The abovementioned reform

- 70 -



The concept of university in the context of philosophy, taking into account the specifics of Slovakia

cut also the content of subjects. Luckily, there are still some brave
teachers who circumvent the reform and teach as they used to do so
before. Such deprivation of high school graduates reflects negatively
in the results of students and their knowledge, while at the university.
The university teachers find themselves in a position where they have
to make up for the secondary teachers, simply because students did
not gain necessary knowledge.

According to the Slovak legislature, elementary and high school
teachers are obliged to receive special pedagogic preparation in order
to exercise their profession. Therefore, it is highly incomprehensible,
that university teachers are not subjected to any of that. The courses
of pedagogic preparation for the university teachers are very rare and
they are non-compulsory. Even though the university pedagogy exists
in Slovakia, it is not required for university teachers.

| consider these problems to be the key issues of universities in
Slovakia. They are subject to more complex issues in the context
of education. Regardless of whether we discuss high schools or
universities, education is a common denominator for the two, by
which we mean that a holistic approach has to be used to resolve
common issues and challenges. Any deficiencies in one segment
of education will necessarily affect others, or even the society as
a whole.

CONCLUSION

Heidegger presented a reflection on university in some of his
works, mainly in The Age of the World Picture. This visionary text
proposed a critique of science, which was leading towards thoughts
that science is gradually acquiring operational character, and it is
influenced by economic indicators.

Heidegger also pointed out that specialization of science inclines to
positions that are distant from unity of sciences but close to operating
character while influenced by economicfactors. In addition, Heidegger
mentions that the specialization of science is moving towards positions
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which are distanced from scientific unity and they are moving towards
lack of general knowledge. Today, specialization does not pose any
problems because the tendencies towards multidisciplinarity and
interdisciplinarity are fully developed. Science management does
not accept any form of interdisciplinary chauvinism. Heidegger with
his understanding of the situation outpaced his era since some of
the issues have already been identified and resolved. Others are
yet to be resolved. The influence on science and its outputs by the
economic indicators is, unfortunately, still an issue today. We can
illustrate it with a situation, when it is difficult to publish an article in
a renowned scientific magazine about physics, because of a different
view on the interpretation of quantum mechanics. The challenges
still arise if there is someone who would want to criticize the string
theory in a magazine. In this case, Heidegger presented himself as
a very foreseeing philosopher, who correctly described even future
issues and anomalies in the world. Unfortunately, the universities in
Slovakia have to solve much more earthy issues, that arise from wrong
organization of education. It is desirable that universities worldwide
solve complex scientific tasks and issues and that they do not have
to deal with issues concerning their daily operation generated at the
national level. Visionary reflections of Martin Heidegger may greatly
assist the general effort of the higher education system(s) worldwide
to approach a knowledge-based society.
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ENHANCING STUDENT WELL-BEING IN HIGHER
EDUCATION INSTITUTIONS: EVIDENCE FROM
GEORGIA AND THE UK

Louise Dalingwater, Ketevan Aptarashvili

STUDENT WELLBEING AND POLICY FRAMEWORKS

While it is a multi-dimensional term and no common definition has
been found, wellbeing is often linked to quality of life and standard of
living, based on objective measures (income, educational resources,
health) and subject indicators (i.e. emotions related to perceptions of
quality of life or life satisfaction) (Casas at al. 2012; OECD, 2019). General
measures of wellbeing have been developed in many countries including
Georgia and the UK, especially following the publication of the Stiglitz
report (Stiglitz, Sen and Fitoussi, 2009) which encouraged statistical
offices to establish subjective as well as objective wellbeing measures.
However, most of these indicators focus more generally on adult
populations rather than specifically considering student wellbeing.

While the number of studies which focus specifically on student
wellbeing are not very numerous, more research is emerging as
a result of the impact of the Coronavirus pandemic on student
learning. Research which pre-dates the sanitary crisis focused on
the importance of understanding student wellbeing and promoting
policies to enhance it. Willis et al., (2019) found that wellbeing was
related to motivation, identity, self-esteem, self-efficacy and self-
regulation within the learning process of their degree course. A
number of studies have pointed to the importance of finding a balance
between four dimensions of students’ lives: psychological, social,
emotional, and physical aspects of student lives (e.g., Flinchbaugh et
al., 2012; Mahatmya et al., 2018). Plakhotnik et al. (2021) found that
student wellbeing has an impact on student engagement, curricular,
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co-curricular and extra-curricular activities, motivation, satisfaction,
meaning and mental life.

Understanding and working on the drivers of wellbeing has been
found to increase engagement in learning, positive relationships,
autonomy and competencies (Cox and Brewster, 2020; Plakhotnik et
al., 2021). Specific policies to ensure enhanced wellbeing can also help
to prevent burn out, stress, frustration, dissatisfaction and withdrawal
(Flinchbaugh et al., 2012; Mokgele and Rothman, 2014, Yazici et al.,
2016). Jones et al. (2021) found that the assessment process had a
significant impact on the mental wellbeing of students’ reception
of feedback, assessment frameworks etc. Bye et al. (2019) point to
the importance of social capital and peer support as predictors of
university life satisfaction. Given the rise in tuition fees and expenses
in recent years, financial concerns about student debt have led to
worsening of mental health and wellbeing among students (Cooke et
al. 2004; Richardson et al. 2017).

Moreover, the Coronavirus pandemic has had a significant impact
on mental and physical wellbeing of students. A shift to online working
has affected student learning across the globe. While students were
found to be concerned about degree completion, employment
after graduation prior to the pandemic, such concerns were found
to be heightened during the pandemic and new issues such as risk
of infection increased anxiety (Plakhotnik et al., 2021). Disruption,
lockdowns, student isolation have been found to increase student
anxiety (Wang et al., 2020) and increase general health risks such
as depression, substance abuse, etc. (Cao et al.,, 2020, Plakhotnik
et al.,, 2021). A number of studies have reported lower wellbeing
among university students as a result (Capone et al., 2020, Ye et al.,
2020, Essadek and Rabeyron, 2020.) While it is hoped that current
vaccination programmes may help put the pandemic behind us with
time, it may well be the case that a new form of durable learning
may be developed in the long-term, based on online or hybrid models
of learning which have been developed during the pandemic. The
effects on students and possible negative impacts will thus need
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to be taken into consideration in the design of wellbeing policies in
university campuses.

Concentrating on enhancing student wellbeing through specific
policy frameworks in institutions has been found to have wider
benefits in the literature. Plakhotnik et al’s (2021) study based
on data collected in France, Germany, Russia and the UK found
that student wellbeing was impacted negatively when they faced
difficulties to complete their degree, especially during the current
health and economic crisis. Administrative and instructor support
were essential to supporting students towards degree completion.
This included timely feedback to emails, transparent and fast
communication, dynamic in person and online services. Timely and
adequate resources should be made available to address students’
needs: academic resources, access to sports and physical activity.
(Flinchbaugh et al., 2012, Mokgele and Rothman, 2014, Yazici et al.,
2016, Plakhotnik et al., 2021). Staff wellbeing was also found to be
essential to support students in attaining wellbeing i.e. pedagogy
training, digital support, etc. (Plakhotnik et al., 2021).

Many universities have thus started to develop specific wellbeing
goals across the globe, with wide units created such as the European
university of Wellbeing (EUniWell). In the United Kingdom, the
Higher Education Policy Unit and Advance Higher Education have
been working on analysing data on student wellbeing. In the US,
the George Mason University has developed a WellBeing University
Initiative (Plakhotnik et al., 2021).

FRAMEWORK OF ANALYSIS FOR WELLBEING

The framework for analysis that we have taken to gauge the
success of policies to improve student wellbeing in Georgia and the UK
is the settings-based approach. This approach is a holistic and multi-
disciplinary method integrating action across health and wellbeing
risk factors, taking a “whole system” approach. This approach
describes setting as: “The place or social context in which people
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engage in daily activities in which environmental, organizational, and
personal factors interact to affect health and wellbeing.” (Dooris,
2013) It has been argued that a setting is also where people use and
shape their environment, come together to solve problems related
to health. These settings have physical boundaries, a specific range
of people with defined roles and an organizational structure. Such
a setting-based approach can thus be applied to higher education
institutions. In order to promote health, it is important to take
actions in terms of organisational development to the environment,
structure, administration and management. The Settings-Based
Approach (SBA) has been developed from a biomedical model and
can now be applied in a socio ecological framework. The WHOQO'’s
basis for the framework has been established as equity, supportive
environments, empowerment and community participation. Such a
model has been described as “a settings for health approach” in order
to organise health promoting activities and interventions in all areas
of a setting (Green and Tones, 2010, Scriven and Hodgins, 2012). It has
also been underlined that the settings approach is a whole systems
approach which takes into consideration the multifaceted dimensions
of health: which incorporate the physical, mental spiritual and social
dimensions of wellbeing which operate at a personal, organisational
and environmental level (Dooris 2013, p.40)

Our focus on Georgia and the UK within the framework of this
approach is important for several reasons. The United Kingdom has
been one of the nations whose national statistics body has developed
some of the widest and most sophisticated measures of wellbeing
more generally (see Organisation for National Statistics (ONS)). But
they have also reported some of the lowest levels of wellbeing among
student populations. In a survey carried out prior to the pandemic, the
Higher Education Policy Institute found that undergraduate students
reported lower wellbeing than the general population and student
wellbeing had been declining for several years (Higher Education
Policy Institute, 2019). In Georgia, despite the importance of student
wellbeing and psychological health of late adolescence, there is a
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lack of data in this specific area. Moreover, more generally, Eastern
European countries have been said to have a relative “wellbeing”
or “happiness” gap compared with other countries in Europe. This
makes the two example countries good sites of study.

POLICIES TO IMPROVE WELLBEING IN GEORGIA

There is a paucity of data in this direction in Georgia. The first
systematic research among Georgian adolescents aged 14-19 was
conducted in 2003 (Imedadze & Ksovrelashvili, 2003). UNICEF and the
Ministry of Sport and Youth Affairs of Georgia launched a nationwide
research on the condition and needs of young people in Georgia. It
is noteworthy that the report paid special attention to the education
and employment of young people in Georgia. The research showed
that about 10% of young people in the 15-29 age group have dropped
out of various educational institutions (UNICEF, 2014).

In 2014, the Student Satisfaction and Involvement Survey was
conducted with the financial support of ERASMUS + and Research
shows that students are less satisfied with university life and
infrastructure. They also consider it important to increase the
opportunities for participation in sporting events (Andghuladze,
Bregvadze, 2014). The phenomenon of student psychological well-
being among students was also studied in four universities in Thilisi.
It is noteworthy that due to the social, political or economic factors
in the country, the rate of depression among Georgian students was
relatively lower than expected. In terms of academic achievement
and student income, they were found to correlate with their own
well-being (Turashvili, 2014).

Thus, the research conducted before 2015 shows that in the
context of Georgia, the issue of well-being of students and young
people is a significant challenge for the country. The issues of less
involvement in their extracurricular activities, fatigue and difficult
socio-economic situation seem to be a particular problem. Also, it
should be noted that a specific challenge in the context of Georgia
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is the well-being of employed students, for whom it is difficult to
combine work and study. It is important to highlight the specifics
of parent-adolescent relationships which is characteristic of
Georgian culture and undoubtedly reflects adolescents’ personal
development.

In recent years, important steps have been taken in Georgia to
improve student well-being. It is important to note the established
standard for student services and support for universities,
preparation of an action plan for the state youth policy in general and
its implementation.

To solve problems in 2020, the Parliament of Georgia developed
the “Concept of Georgian Youth Policy for 2020-2030.” 5 strategic
priorities were identified to achieve the goals set by the concept
(active participation of young people in public life and democratic
processes; promoting the development of young people and the
realization of their potential; youth health and well-being, economic
empowerment of youth; improving the management of state
youth policy) and expected results. In counseling sessions during
the development of this concept, young people often talked about
family restrictions, parental mistrust, feelings of hopelessness and
depression and a desire for suicide as problems, they particularly
highlighted the lack of internship programs tailored to them that
would ensure their involvement in the desired profession (Concept of
Georgian Youth Policy, 2020).

As mentioned above, setting standards for higher education
Institutions is one of the steps forward for student well-being
and support. The introduction of ESG-based authorization and
accreditation standards in Georgia has led to an emphasis on student
well-being issues such as student-centered teaching, maximum
involvement of stakeholders in the processes, information sharing,
etc. Accordingly, the updated standards for the HEI authorization in
Georgia include a component such as “Students and their support
measures” which is directly connected to caring for the well-being of
students (Authorization Standards, 2018).

- 81 -



Louise Dalingwater, Ketevan Aptarashvili

In order to see more clearly how much higher education
institutions care about the support of students in general and
their well-being, experts’ reports on the compliance of HEIls with
authorization standards were studied (in total 56 HEls in 2018-
2021). Our focus was on compliance with component that deals
with student support issues. None of the 56 institutions were
assessed as non-compliant by experts, 34% were found to be in full
compliance with the standard, 43% — substantially compliant and
23% — partially compliant. It should be noted that in recent years
(2020-2021) more institutions were assessed as compliant with the
standard or in full compliance with the standard. Consequently,
according to the expert conclusions, the dynamics of strengthening
student support is absolutely positive.

The main recommendations made by the authorization experts
during the study of the compliance of the institutions with the
component of interest to us were related to the need to increase the
awareness of the counseling hours; to improve student engagement
in extracurricular activities; to increase opportunities for students
to engage in exchange programs; to develop financial assistance
mechanisms; to provide student health and psychological assistance
and etc. (https://eqe.ge/en/deqars)

Thus, even though higher education institutions in Georgia
are ultimately more “substantially” or “fully compliant” with the
standard in terms of student support and care for their well-being,
the formative assessments or recommendations given show that
the work in this direction needs to be significantly strengthened and
the issues to be addressed respond to exactly the problems that are
confirmed by the studies discussed above.

Thus, despite the recent significant step forward in improving
student well-being in Georgia and the efforts made by universities,
measures to promote the mental health of adolescents and young
people, to promote their well-being, needs to be shifted towards a
more active phase taking a more holistic or settings-based approach.
There is a need for the state to make active efforts to inform young
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people, to develop skills to cope with life’s difficulties, to create and
improve services tailored to the needs of young people.

EAST EUROPEAN UNIVERSITY

East European University (EEU) is one of the youngest universities in
the Georgian higher education space. Despite its short history, the EEU
has been able to gain local and international trust and the university has
made rapid and significant progress in almost all areas of educational
activities. In addition, it should be noted that one of the strengths of
the EEU is the development of a student support policy.

Our focus on this university is also due to the fact that during the
last 3 years the EEU has been repeatedly inspected by an external
evaluator in accordance with the new authorization or accreditation
standards in force in Georgia, and the direction of student support
services was assessed each time as fully compliant with the standards.
For example, it should be noted that students’ satisfaction with the
distance learning assessment of administration-supported services
was significantly higher (it was rated with 4.4 points on a 5-point scale).
Despite the abovementioned, the difficult socio-economic situation in
the country provides a challenge in the following directions: not very
low rates of suspension / termination of student status; issues related
with the combining work and study and fatigue of employed students;
relatively less involvement of students in extracurricular activities;
small number of students apply to the psychological support center.
A significantly lower rate of use of psychological support services
does not mean that students do not have psychological problems.
Thus, it is important to increase the degree of trust, universities
have to develop more efficient and systematic mechanisms for early
detection of psychological problems, active measures are to be taken
to raise awareness among students, etc.

Examining the example of the EEU, it became apparent that the
main challenges mentioned in the general overview of student well-
being development are relevant to East European universities as well.
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A more holistic approach has also been required in the case of the UK.

POLICIES TO IMPROVE WELLBEING IN THE UK

The wellbeing of higher education students in the UK has become
an issue of central importance in the UK especially given the rise in
factors which tend to lower student wellbeing in the UK. In particular, a
House of Commons Briefing Paper noted that the number of students
reporting mental health issues has risen significantly in recent years
from less than 1% of students in 2011 to over 4% in 2019 (OFS data,
House of Commons Library, 2020). However, these are official data
submitted to UCAS. The rates have been reported to be much higher
when students are surveyed directly. The Covid pandemic has also
resulted in a deterioration of mental health in Britain owing to
restrictions and isolation. In a number of surveys carried out in the
UK, in particular NUS and ONS surveys, more than half the pollsters in
each survey reported a deterioration in mental health and wellbeing
(Weale, 2020)

Even before the onset of the pandemic, the deterioration in
wellbeing of students was thus a significant issue in the UK. In 2017,
Stepchange published Mental Health in Higher Education which
involves reaching out to higher education institutions to improve
mental health services. Other reports which have focused on
students’ mental health in the UK have included Higher Education
Policy Institute “Measuring wellbeing in higher education” (May
2019), Insight Network, “University Student Mental Health Survey
2018” (2019), Education Policy Institute, “Prevalence of mental
health issues with the Student-aged Population” (2018), Universities
UK “Minding our Future. Starting a Conversation about the support of
student mental health” (2018) and IPPR “Not by degrees: Improving
Student Mental Health in the UK’s Universities” (2017) as well as
the 2020 report published by the House of Commons Library on
mental health (House of Commons Library, 2020). They all report
that student’s mental health and overall wellbeing has declined. The
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documents call for action from higher education institutions because
of the negative impact lowered wellbeing can have: academic failure,
career failure and in worse case scenarios suicide. A study carried
out among students across the UK found that more could indeed be
done to improve mental wellbeing by improving relations between
students and institutional actors (Baik et al., 2019).

In the UK, since higher education institutions are autonomous,
there is not one mental health and/or wellbeing policy. However,
the duty to care legislation requires institutions to adopt policies to
take responsibility for student’s health and welfare. Under the 2010
Equality Act, they must also provide “reasonable adjustments” for
students with physical and mental disabilities (House of Commons,
2019). As the vast majority of universities have now developed
wellbeing policy frameworks, some specifically to cope with the
Coronavirus, the following case study has been selected because it
is considered as a pioneer in wellbeing policies. While much of the
literature highlights issues of student mental health specifically, this
analysis will take a more rounded approach drawing on the holistic
settings based approach identified earlier. Indeed, as Houghton and
Anderson (2017) underline, wellbeing is a more holistic term which
incorporates health questions but does not only relate to mental
health.

CENTRAL LANCASHIRE:
PROMOTING HEALTH AND WELLBEING

The wellbeing policies introduced in Central Lancashire consist
of a framework which was developed over a relatively long period
of time. In fact, Central Lancashire was a pioneer in Europe in
establishing significant health-promoting university projects. In 1992,
the university was selected to run a pilot project as part of the WHO
European Health Promoting Hospital Initiative. As part of the project,
the university organised a seminar to present the settings-based
approach; an approach it was using to establish the health promoting
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initiative. From 1992 onwards, it thus set out a programme to apply
the settings-based approach within the institution, supported by the
Department of Health Studies within the Faculty of Health. Faculty
research funding enabled a conceptual framework for the Health
Promoting University Project to be set up. This involved a culture
committed to health promotion and wellbeing among students
and staff in order to support healthy social and personal develop of
students, health promoting and sustainable physical environments.
From this framework, the university then created the UK Healthy
Universities Network in 2006 directed and funded by the University
of Central Lancashire and Manchester Metropolitan University. This
network continues to support the current 99 members across the UK
to develop and implement whole approaches to health, wellbeing
and sustainability based on the original SBA approach. Concretely,
these measures have included the development of a programme
on use and misuse of drugs which was a training programme run by
skilled professionals and a peer-education project, a special Code
of Conduct for landowners to ensure good living conditions, a wide
range of support services for student and staff, etc. An evaluation of
the initiatives has shown that they have been successful in recognising
the importance of wellbeing in students’ lives, in performance and
productivity. It has forced the university to constantly review its
organisational structure and prioritise health and wellbeing strategies
(Dooris 2002).

DISCUSSIONS AND CONCLUSIONS

From the examples of Georgia and the UK, itis evident that higher
institutions have developed significant wellbeing policies to support
students. However, there are a number of difficulties related to
the establishment and, in particular, assessment of the success or
failure of such policies. Policies and actions need to be specifically
tailored to the place and institution. There is also the question
to what extent university institutions goals should be focused on
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levels of wellbeing more generally, given it is a fuzzy concept and
very difficult to define. A balance needs to be achieved between
ensuring student’s safety and overbearing paternalism. Moreover,
such wellbeing initiatives need to be wary of taking too much of
an inward organisational approach. While a holistic settings-based
approach is highly recommended, with policies recognising the
importance of place, it is also important to consider how this fits
into the wider more holistic area of a student wellbeing beyond the
university campus (Dooris, 2002).
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3TR030080L 36 MdTIZO JOAHOIR
J30QTIL LOLBV3RIdTIB3N 930RINIAN
330102LO6KNLNIGIBNL STIVE&IMAOL
R33330RAI3NL 36MGBILAN

03356 AmgmEsns

33LO3O0

0399300 3gmomboboobogmgdol (36905 o 3mogosdoa,
Mmam@z 3obo EsMM3g30L yzgmedy bgdo gm@mds oo bo-
bos 868, o3 068 gMgbobs s sbsmabal Logsbo gobws Jom-
o 83509306 bogMgdo. Laddgmms 3g3b0gGgds o3 (369050
56 0(36mds. YBMm 3g@0(3, Lbgowsbbzs momdal 3memgd@ oy
dgbbogMgdadn 39360 dmbomgzsbo s bg@bymn dgdmbggge
3@bgdmdL, Mmdgmoig LbmMgo 3mogos@lb m3o3dammgds. sbg-
39 890056Mgd0m sbamons 8330g30mmn BgMob 3m@bo, Gm3gmbss
bogdomggmmdn LBsgmgdal bobaMdmoagn GMown(zns o6 assh-
bos. s0badbyyemn 3Mbo mogsedoMggmom dmozozes badygs-
bogem LEomabs s FoMombgmalb Lszombgdlh s bogmgdsw
= 3mog05@0bd o s3ogdnnmo 3gmombobonbogMgdol Lsgom-
bgdL. dmgogho 1bnzgMbLodg@dn gb Labbsgmm 3mMbo o6 oym
bogomeagdagmm s LEGMIbEdo dob Lbbgswabbzs bgdgb@mda
LBsgEMAwbb.

3mog00@0 mog30b0 3Mbom SBLMEYB Mo gbabssmdogagds
1b03gMLoGgB0L 0Egolbs s dobosb. ¢bagg@boGg@ab dabos of
355D gdmmos 1boggMbo@gd ol 0galb gommbmgon®o &Msewon-
(3006 3mb&94LE3dn (Jaspers, 1959; Gasset, 1946). 53 0ol mo-
bobdsw, MbozgMmbodg@nlb gMmm-gHomn 860d36gmmasebo ggmbdz0s
LbmMg s3ogdonFn  3gmombnbabogMagdol Mm@l ©sd-
33000605 s bgmdgbymds b aymb.
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bagommggmmdn 3magos@nl 3Mmdmadal dqbobgd of@oymMow
dbggmmds dmem Bemgddo ©anbygl. 2016 Bl gobsomgdols
bygPmb  gdL3gMEBgd3s Bmbo ,mos Labmgomagds — bLogom-
0ggmmbs“ s g36m3o3dofnl moboaggnbsbbgdom dmadbawgl
333000 sbasmndo — ,3msgns@al 3mmdmgds s dobo o fds
bogsmmggenmdn®, Gm3gmdoz aod8m3zgomomons yagms ol bamgg-
Bo, B3 Joorym 1boggMbodg®gddo smbgdmdes dmogns@ ol
5 ddol, 369396(300bs 09y 5dMAgBaL MzembsdGALom (Bakradze
et al., 2016). 53539 ML, 2016 Brmowsb LL3 gsbsmmgdol bs-
0bbolb gobgomamgdol gMmgbymds (396@M3s 653mabym abo(zns-
039, Mm3gmo(z mdsmmgbo bagsbdsbsmmadmm ©sbqbadamgdol
53@™MM0Ds300L  LEGObEIMEBgoob (33momgdgdsl ammabbdmdws.
03@™MM0Do(300L sbom LEBbEIME G0 oMggmaw ashbos Rsbe-
by 3emagns@olb dgbobgd. 3gMdme, dgmeg LESbsMEBol dg-
L8y J39LEGObEIMBE L MSbsb3sw, MBommgl ©sbgLgdmmadadl
dmgobmggdem s35mg30fn 39momboboabogfmgdal mbHYE39m-
ymgobogolb ogomgdgmo  dgdsbobdgdabs s Mgamms30g60lb
5Mbgdmds, 3emagnd@ ol 5dmhgbols s Md30056 sMnEgdol 3gds-
60b3g0bs s dgbadadobo Loobgm@mdsznm 35335600l godsmgds.
5b0dbmmo LB b MbaggMbodgegolb dgbadsdobn Jdgwomo
39996093980bs s 3memo@nzolb ao@omgdol sgom@gdmmgdl (as-
Boormgdal batnbbob asbgomsmgdal gMmgbmmo (396860, 2018).

03@™MM0Do300L sbamds LEBObEIMEFdds MIscmgbo ©aBgba-
dmmgdgdol Bobsdg dzomnme asygbs dmogns@ol 3Mg39b(300L
39749603980l godmogmadal Logofmmgds. dgbsdsdobsw, 339
2017 Bgmb omosl babgmdbogm 1baggmbodg@ol nbosns@ngoms
5 3MmEE0boMgdac Mbymdg@ds Jomommds ¢bozgMbodg@ds
dmodmgs ,9MobdmL +“-abs (Erasmus+ Capacity Building in Higher
Education) 0bbo@o@Eonco asbzomamgdal 3Msb@o 03509301~
0 39m0rboboobngfgds batobbosbo LBsgmOLs ©s LBsgrgdal-
»z0b doform 1dsmmgl bogsbdsbsommgdmm ©sbgbgdnmgdgddo
(INTEGRITY)". 36m9@0 2020 Bgemb sbEmmos s dobbow abs-

bogos 3mogno@ol 3Mg3g6(30sbs o gmgd@mmbymo LobGgdol
bgMa 3oL, LonbxmMdszom 35335605l (36mdngMgdols S3scemg-
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30l d0bbom, dgaebgdobs s 039939390606 LabEgdal aomdgm-
39Lg6oL, LEYIbGYMo LyM3z0Lgdal godmagMmgdsl o3ogdnmHo
BgG0b dndstormmgdom, s300g30mE0 BgMolb  3m@bob Loemeds-
Lgdob aobobemgdobes s LambaggMboGg@m dmemo@ngol dgdxmds-
39000, 30mgdE ol goMmamagdda gobbmmzogmagdmmds MgymmMadsd
360d369mmmgbo  gos8xmdgbs  dscmegbo  Labbagmgdmgdol
damdsmgmds 53 dadoMorgmgdom. ©onbgMas demsegns@ol owm-

dmdhgbo L3g0omEn gmad@Ommbamo Lab@agds ,GNMbodnbn®
(Turnitin), Mgz 43gms dmbsboemg 1bogg@bo@g@ds 3Gmyd-

&b obmmmadal d90wga sdmy30gdman dgndabs.

LESGNL Bmagstn BaDdsbos 0dol dgbbogems, oy Medwgbow
35093 %Mdqbs demagns@nl 3Mg3gb(300Ls S ddmybgmals dgds-
60b3gd0 Jotormm @domemgl LabBogmgdmgddn s3&mEMNbs300L
sbamo  LEBObEIMEdNL  ©sbgMagal, 3Mmgdd ,nbmgamomndn®

dombgmemo dgogagdabs s bamboggMbodgdm ©mbydg asbgmmo
domnbbdgzalb dgmgasm; sbggg Mo 3Mmdmadgdo 0dbs admgmmo
s Mo g5dmbggzgdos o3 g@o3dg. LGs@nadn, sbgsg, asbbormymos
3mag05@0b 369g396(300bsm30L 3g43boemn 3memn@n 3ol ©m3mdgb-
&9gd0, Mm3mgdog d539dsggdmmos LaybnggMboGg@m ©mbgby.
356 5dobs, gosbsmobgdmmos 3MmgdEob sbemmgdol dgd-
amd smbgdmmo gsdmbggzgoo s BaMdmeagbormas domn go-
ogtnl abgdo Mg3m3gbos3ngdal gmmdno.

3R0300&N0L 3MBGBIVGNY RO JINEIAHIT) 3ME6EITLEN

Ladg(360gH™m Mo MG YMsdn 50bndbsoggb, Mm3 (308G
96530 3mdg0080L 3Mmdmgds 3093 YBO™ SGmermmMa asbrs.

abms LEYEIbEGIOL 3gB0 (30969ds 8300, MM ab@gMbyG-bog-
(300056 dobaemgdo bodygzobo@yzom asdmommb (Brennan, 2015).

badabmbme, 1MbnggMboGg@&gdos §obnsb 3maogos@nl smdmhAgbabs
s 3M9396(300L @™ dmgboem 394o60b37dL, 0ygbgdgb Semo-
305&0b 5@3mIRgb gmgd@mmbam LobGgdgdl, cmde dmogns-
&b 3Mmdmgds 33mog 5MbgdmdL. bLogsmggmmadn sMLgdamo
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dgmdomgmdal gobbomzsedmg, 360d369mmmzabas LagMmsdmmobm
353m(3000mgdal gosbamabgds. 3mog0sdl, Mmami dmgmgbsl
ad39mgbo abGmMns 3943L s, Gog@mdMagaw, Mbbmazstn mmo-
b 3MbgdmMAL. LoGYzs ,3mogns@n® dm3nbsMmgmdl momnby®o
Lo®ysowsb Plagiarius, (o3 60dbsglb 905d0sbl, MmM3gmocy Imbgdl
REmdL. g9 3oz db. 6. 3oMggmo Layzmbal HmBsgmmn 3mgGo
oM 3L gomagMonl doM(znomn 5983039005, MmMA dobo mgjbgdo
d00cg0bs 3mgBds 5gb6BNbymLAs (Bowden, 1996). ab@mMasl
3mag0o@nl dg3to gobdan@gdmmn dgdmbggss dgdmhs, wg3-
m dg@oe — boGzmm mo@gMedmado. dmemm Msdgbndy
sogmemo Bgmos gb bagombo 3093 gfmbgm asbos b3sbosmn®o
a5bLxgobs o YMomgdol Logsbn. asbbsgyommgdymoa bdsy&o
dm3yzs 39M3sbgmo 3mmo@ngmbol 3ofmm-mgmome (59 a9&gb-
d96a0L dgdmbggzel, Mm3gmbsi Lomd@mem 6sdmmdda Sems-
30580 508mBobgl s batabbo Bsdmommggl (BBC, 2011). Jotr-
oy 3909306 bogMzgdnis 0gm 8gbndg asobdsyMadamo
dogomooo.

03500930996 LogM(3990 3mogns@ol bbgosbbgs gs6dsm@gds
5Mbgdmadl, yggmody ao3M(39mgdymons dgdogan: 306396 Lod)-
Y3900, 0009960L s bLbgs mMngobsmy@o dobaemals (o670 bogm-
39mmdmE  doemgdgeo G("’)QGOL)) domngobygds (Saﬁmb 3mamadols
badgm, 2019). Hmamm 0@ gmsdmmsdo 5bndbsggb, dmagns-
&0b @gBnbozns EAHMMs gs63sgmmdado (33momgdsl gsba(swo-
5, 353M33 33magmo ks Mo sMbgdomo 3mbzgxzns: Lbgs
33&™MM0L &qdbB0Esb Lo@yzsbo@yznm Msndg Imbszzgonl aow-
dmgds s bbgs s3@8mMabl ngqdol, 3mb3gx3(30900L, 06 gM3M Y-
&d(30900bs s MoGmEogymn bg@bgdal godmygbgds Lamsebaom
©5dmbdgdol go69dg (Grossberg, 2008).

LB YMgLms, Med gobadafMmds dmagns@nl dodsmor 0b@gfg-
Lob BEs 13565L36gm 3gMomedn. BmaME (3 @oBgMsdnmsedo
5b0dbs39b, (30x3Gmo g3mdal aamdsadeyg dsbaemal gswdm-
0qd0b O™ML bENEIbEL Vb aswsgbgms b bgmom sg9360%s
bbgobo BssbMggn, ol godms 3sMogModamgds YgBG™m JoMEo-
30 0gm, 30Mg Lodyzsbo@ygom godmbgMs. (3oxMmds gMsd
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35003mM 3mM30M90lL dgbadmmgdmmdom 3mogosdn RM™ gosomes
(Brennan, 2015). dgbsds80bow, 3mogns@osb dcdmmal 894sb0b-
3980b ©ab3960L LogoMmgdobmsb gEmow, dg0436s 3emogns@ob
5dmAgbal bbgoabbgs gmgd@mmbamn bobgds. LEsG0sdo Y-
fomgds  asdsbgomadmmos LbmMgm  gmgd@®mmbaye Lol gds
»&TEb0G0bdg* (Turnitin), Mm3gmo(3 939093096 bogMz9d0 yzg-
madg 0o 3m3mamdom bafMggdbmmdlb s Jofomym Mgsmm-
dsdo(3, doMomsma, 3sb 04gbgdgb ¢bnggMmbo@g@gdo.

Mgl 1339 3mmsmMMa 33bMHEomns (36mdngfgds 3mes-
305&0b dgbobgd ©s smasfmgdmmos, Mm3d dmogns@o doymgdg-
m0s, 300 dmMolb LBMY6EB oL bMosbss. ormd3s, Lodgs-
boghm  m0BgMoGMo3 s YmggmemoMo 3Msd@ngs 3s0b(s
badomab3oMmb 9@ y39emadL. dmogns@ ol smdmbgbols gemgd@mm-
byemn Ladmamgdgdabs s 3M9396(300L 894560D3gd0L dombgws-
350, LEMEIbE 10 356dML o Mbgdemngom bJoMo dodsMmseggb
3sb. LG MIbGMS BBFMNSL d35gdoNE asEs(3EMIsdg LaydMab
ML, L3 FBJGMML godmymezgb: nbrognmemy@l, Ladm@on-
3530mb o 3MBBgJLE I YML. nbrogomsma@madn ngmalbbdg-
35 LEOGYLO, dbsgo, LmznsmyMa damdsmgmds, gobsomgds.
Im@ngo(300%g Lggmmdal EOHML 30 godmymegb LEM©I6EdL,
mdgmosg bLbagmoal dobsgsbo Im@ngszns oggo: LBsgmal, dg-
&0b B3m3dnbs ©s sboema (3mEbol doggdal. Mmamms s0bndbs-

396, dobogobo 3m@o0zs300b 3mbg LEMgbGgdo 65 3emgdo Fo-
doMmnggb 3mogoodl. gofmg dm@ogoznnlb dgmby LGMgbEgdol
65699330 q3im bdoMos dmogos@o (aofg dm@ogzs(30580 0a«-
mobb3gds: 60dbgdo, ©03mmdo, BomdsBgool dnmbazs, Lkl
00300056 5(30mgds s 5.9). sbgzg 360d369mmzs60s 3MBEGgJLE .
b0 3mb3nMab(309, ©03mmdol LEMsxs© domgdal LyGgoemo,
Lbogmal Laggaby@ol gosbmol 3Mmdemgdgdo dma LEY6Edo
3mag00@0b byMgomlb smgndgdl. 3mbGgdb@ Mo n® Bod@mcdo
3bg3y JI@GYML, GMe0Eesbe ©s @oMgdYmgdgdbsi aYab-
bdmdqb (Makarova, 2019). dgbodg (J(Y)G@)adb@@ogvgﬁ)) R3dJGMO-
dn, sbyzg, IMandMYEg6 0bbEGaGM30NM 3MbEIJLEL: MeBrgbsw
sM0lb  1bnggMbo@g@do godsMmmon  3mogos@ol babssmdwgg
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d6dmeob bLEMGgans — 3mmoB030L mM3M396E o, dmagns@ob
369396300L LobBgdgda, LomboggMboGg@m G HMs. LEWwb-
&9d0, sbg3g, BIoMow LamdMHMI6 BgMomn @ez5mgdgdol boto-
mgbs s d35mgdonmn Bl bsmgdol bs3mgdmdal dgbobgd,
(3 bdod dgdmbgggzadn bgdmog demagns@l abggsl (Makarova,
2019).

JI@EIOImo 3mbGydbdo  8b0dzbgermzabgbo  Bog@mmoas
3mog05@ b s 835009309M 39m0bobrobng@mgdady by gmmdol
ML, LagsMmggmm bLadgmms 3o3d0tolb Bggfn Jzggsbs aym,
dgboadadobow 03539 dgswgdogmo Bambymabs s GMawo(zngdal
dgmbg. 2016 Bl gobsmmagdol 94b3gM@Ggdol BogH qbErmemg-
& 33mg3000 3bgsmnddo 3mogns@ol Lagnmbgdo LEmMgo Lod-
gmos gombal  3mb@GgdL@dns gobboemmmo. Ladgmms gombol

3063998300 39obb3dmdL 53@™MM0Bg@gdal semnsmgdsl, 3Mo@n-
Jmmo 3bOHM36980L 653mmgdmdal s 3mbgmad@l ymzgmmemo-
IM05Ld S SMIMIOMYMO© Jomam Immbmzgbgdbs oy bebrom-
&90b dmmol (Bakradze et al., 2016). gb 3oMasm RsbL Loddmos
3960mEol  Ladg3bng®mm mo@gfe@m@ado: domjbob, mgbobabs
5 bLEdmbol LogomEgdymm (3080Mgdgd0m. ghmogMon do-
bagdo 3mb(393@eeama Radhm agm 3o6mJLobdn, obo gszMo-
039053 d3Mdogmmmn nym. 50badbmmo sbgscndol goMamgddo
Ro@omgdmmds dobd@ednmds mzobgdMngds s Momogbmdmngds

330359, ®mIgemdn(z 1300 Ggbdmeab@n (b@‘gQ36®360, 3Mmxg-
bEgd0 S 5©8nbabEMs300L Mo6s33MMImgd0) dmbsborgmdws,

353md3mnbs, M3 068gMHGJLEMIMMdS s 83@™MMNnBgGgda-
bodo dm@boemgds FoMmmE M0l gogM(3gmadamo  Jotmgge
LEMEYbEIOL FmENb. Jomaem Mdomegbl LabBsgmgdmaddn o6
M0l Bodgdgdygmo 3M0G03mmo ©d mMogobsmafo sDMmM3bgds
(Bakradze et al., 2016). 3NOBYMab aogmgbadg Lbgs sz@mMg-
do(3 Bbggmmdgb asbbbzsggdymoa 3nmENMgdol 3mbEgdLEdos.
3ogomnmse@, 3Mbgdmdlb Imbadmgds, Hm3 Rabgmo LB M6 go0L
656969330 3™ bdnMns Smsegns@o, 30650056 GgJLbGb ©sdsb-

bmgFgds s 33&MMNGG oL 358030b(393s Fom FmEMado
3omgdmmo g9bmdgbos (Pennycook, 1996).
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JNOGONmO  (33e0mgdgoobsmgal Lagomms aMgmazsnsbo
LEMSG9a0s, Mobogabsy LamboggMboggd™m w©mMbydy asbgmmo
doobbdgzs, 3mogosdolb 3Mg396(300L 3Mm(3gMGgd0 s 3m-
mo@0ngs 360d36gmmasebos. mo@g@s@Mmadn sembadbymas, Gm3
1b0ggMboBBgods Mbws dgndydsgmb 3Mg39b(z00l 3BMEGmgm-
™o, boemm LEYMEY6Egdds Fgdmmb ,EuEMboGbal” LabbBsgemm
30Dbnor godmygbgds, Moms go05dMMb s RssLEMGAME ©sdmb-
3980b  goM9dg godmzm3omadamo 3mbszzgmgdo. 3mogns@ ol
5dmhAgbal gmgd@®mmbam bob®gdsdn LEMLIbGMS bodHMIgdals
3bamnbabs s Fommgal Ro@omgdmma abbEMY (300l dggag0-
ds shggbs, M3 (3080M9d0bs ©d ©33MB37dal, 3sMogmsbamg-
dobs s googab gmegdbob dgbobgd nbgm@mdsonls dnbmegdsd
s 0bb@EnJGmEal 139393906035 360d3b69mmabe  gosmdgm-
dgbs LG MIbGMS bsdMmM3gdn s dnbndBodwg ny3zbs Sems-
305&0b dgdmbgzg3qdo. Emamez LEdGNb 33&MEMN 5mbndbagl,
116039Mb0G9BgdL b 3Jmbogom 3mognsd ol 3Mg396(300L M-
Gmgmero: begb@gdds gbrs dgdmmb gergd@®mbymo Lobég-
dob Labbogmm 0bLEMNMBgbGsm g33mygbgds, Moms gs0sbOHMb
5 35dmabBmMmMb 3mogns@nl dgdmbgzgzgdo (Chao etal., 2009).
La8g(3609HM OB gESEYMSTn boDdasbdmmoas, BM3 oy mad@m-
M0bomngol 3MomMn@gGMmos 835 doMo 3gonmbobobogmgds
5 LEYEYLEIOL SLBsgmAL, 0y Mmam® sbabmb bbgabo bssbmg-
30 Logmma® 8q4bEdo, bystimgdo ©s0dMBIMb LEMMs© s nyg-

69096 3eognadob @y@gd3enl gmad@mmbye bob@gdsh, Lgy-
©96@9d0 03300000 3035605396 3mog0s@l. 93 Yy39moxgMmsb

96ma, 833mmg3gdo bodL b3sdgb LEGMLIbGgddn M0G0z
3BBM36980L a56300m56980L Lagomgdsl (Kashnian et al., 2015).
smbadbym 333930 3306M3980L Mdogd@n oym RamBo, MHm-

d9mbaz mgd@mmo sdmgzes abbEONIEogL d300gd0mco BgMal
9m9396@980L (8500 Il Bysrmgdol s8mbIgdabs s 3sfog-

5b0Mgdab) dgbobgd s 3Mmamads ,@mMmbndnbdn” s83z0Mmmm
6536M38dL  sbemes gm0l @ 3m393d060. 330l Bggae,
3mag00@0b bgdo 3g3mbgzgzgdo s &gdbEdo sELEMMsE 3o-
o@D gdmmn Imbs3ggomgdo smdmogbzMs. 0bbEMJGmmal
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Rof9308 @o@gdomn go3mgbs dmobmnbs bdMwgbGms dgwgagddy
(Kashnian et al., 2015).

»&Ob0GNboL"  dobmdMng 388mMmYnbgdabomsb ghmom, 354"
3oy LogM3gdo dob dndotrion 3FMoB0gMmsm 3sbbymdormms Mn(s-
b3oz gondoms. Ladgboghm modgMme@mada 5939680 o3 Lob-
&q30b Labbagemm 0bLEMNMIgbG oL asdmygbgdadgs gows@sboema.
dEm@mbobs s Anmegmbol LBdEGNsdn dgegmagdabs ©s s©dn-
BobBMo300L  BoMm3mBaagbgmms  RamMBegadmmn  ab@gMznmag-
dob  LoggdzgmDdyg, H»EWMbGNbAL  gsdmyqbgdol  gobbbgseggden-
mo 39mb3gd@nggdos Bom8mAgbama (Bruton and Childers, 2016).
0b@gMz0ndn  dmgogmmds mgd@m@ms  smosms, Mm3 dgbyznde
»&MMb0GNboL” 353mygbgds, 306500056 donhbns, HM3 badMmM3gdal
aobbm@gdsbs s 31393906 dg3fin MM LoMogdmws. mgd-
&™ME9d0L IMogmgbmds badL ¢bzsdws o3 3Mmamadal 360d369-
mmdabs s bagoMmgdsl, dLxgmmdos ,@MMboGnbalb” dfMogam-
R9M™M356 Bb(3090Dg s gbnbssmdogagdmms 83 nbbBM3g6@ 0L
399ob0gnm a5dmygbgdsl. obobo 0sdMgdw0bgb, MmM3 3Mmamsdsdo
65360M30b 38300035Lmb gFmem, LEMLI6Egdabsmzgal >m3nmy-
d9mo aym s359d0mMo byl gmgdnb@gdol dgbabgd 3 3ozda-
&0l g5(3935, 306500006 dmgogmo LGMgbBL LbMMsE o6 qbdmws
30580l 35300056 sM0gdol badmmadgdo, (30&0Mgdabs s 3s-
oxmbofMgdol Bgbgdo. @mm dgGoacz, dsmn gsbdsm@gdom, bdn-
Mo LENEIbGIde 3903 b3dMEBIL 0bB)gMbgG-dobomol s-
dmbdgdal LagnMmgdsl, Mowasb doshbosm, GmMI mns bzwomdnm
Mbgdmmao dsbagms dggdemmmo, s3mMbIgdol goMgdg asdmgygbgdo-
bom. mgd@mMgdol Boboemo donhbggms, MmM3 dsMonmsbamgdales
5 (3080698006 Bgbgdal s (3MEbOL 3GIMdrgds LEGMg6EBdL KM
30093 LgMEOEsb Im3yzgdom, Lowsy o3 bLogombgdl o6 godm-
b yfoe@mgds. odnb bo(zgmom dobamol 3odm3m3ntgdobs s
535bbm3Md0L  MbsM-B3g39805 @ emnbgdmmon (Bruton and
Childers, 2016). ,&uMbo@nbob” gxgd@nGown gsdmygbgdal Bob-
bom, 0bLEBENIEMEMGdTs 5bndbgl, Hm3 dbasgbadol yggmes bBys-
b 9@ MMo 9(36mMdmmbgb s mnomgmem dgdmbggzel nb-
0300SYMs@ 3obnbomsgwbgb. ,&MMbn@nbdn® dgbadmagdgmons
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3mogna@nlb mbgdn gmEdgdal 0g6@nga3aMmgds (Lbgabo Bsdmm-
3ol dabognomgdal dgdgmbzgzgdn, go@dmzm3ntgdamao 3mbsj3gzg-
090, 3MbBmMMN 3sMogmabomgds, 89@nbdg@om oo mbom
deBOQ)OGoo), o93(30 3md30580b Y439ms Mol 0wgbGoyo(30-
6905 dgndmgdgemos (Bruton and Childers, 2016).

3b3360L Lobom dgodmgds omggol, Mm3 3mogos@ol swdm3-
hgbo 3MmaMmadgdo gBgd&nmns demagns@olb 3dndg dgdmbzggzgdal
03300056 53030l B0Dbom. Bmam@s bL3g0omYH ™o g -
0do M0l 8mbadbymo, gb 3Gmamsdgdn 3603369mmmgabos gsdm-
3049bmm, Mmamds Labbsgmm 0bbGG¢dgb@n (606bod‘3m6360m
»&DEb0G060", Mm3gmbsy ¢3m3933060b 3mgboemn Lob@gds ogzb
5 50mgdlL 6admmIDy 3m3gbBamgdsbs s MdMn3gdom dggs-
Lgdsb), BmImams(z (6930L3ngHa Lagbal) myd@men s3s0qd0mG0
b0l 360630398y (gonod‘gmﬁ)g&nm, ©5dmbdgdobs s sMag-
boMgdals Bgbgddg) ass8obzamgdl ym@owmgdsl. omd(ss, sbg-
39 3603369mmm3zs60s, 83 3MIMaMmadndal dgbmggdol (3mEba(s.
sbadbyymo  3Mmamadgdom dgydmgdgmos 3sMaxmsbamgdamo
5 m3Madbomo 3mogns@olb smdmhAgbs. 3L ,&mMbodnbolb® as-
dmygbgdol 3Mogd@ogsas 3mbamdl s L3gznsmMn mod 9oy -
65(3.  9gbadsdaba, 3603369mmzsbns  aMgal  L3g0omobE el
3d@oMn Rsfmgs(z, Moms 3sb Lo ggmama 3m33g@gb0nm o=
306mb b, Go3 bdoMop 3Mmamsdsdo o6 Rsbl.

3201M1RMM300

33ma30bomgal 3obbmdmngs dgombs mgabgdfago dgmmeon,
m3gmo(z boMndsmms babggmaw LEGYJGNMamMmgdamo boem@mdo-
Lgmmo 0b@gMzonlb BmMIsGom. Mglbdmwgb@gdn nyzbgb 3MmadE
»060m9aM0m0b” 3mbsboemg 1bngg@bo@g@gdol Bomdmdsoagbemg-
d0: 530b0b@Ms(300L ©56533MIMBmgdo s ©3dgdaMa 3gMbm-
bomo, Mmdgmmomgabsz mfo Godab jombgsto dmdbswwms. 11
9L3mMbEgbGL 0bGgMz0m Ron@eMms 3Mmamads ,bydab” dgd-
39md00 2022 Bemob 26 0563M0sb 15 doM@ol 3gfomedo, bmem
Lod MgL3MBEbEL — sbnbMmmbymaw, gmgd@mmbamo gmbEoam.
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36maM33s ,D130b* 300gmMmhsbsbgMadol LoGyzsbn@yznon GMsb-
L3MN3Ggdn gondogMs s hsnbgms bamom. abGgMzonl dobaemals
3ME0M980L 3533, 39BgamM0daz00l 3Mm(39bdn, asdmozggos
dq9mgan mgdgdo: ©sbgLgdmemgdgdals 3Gmgd@&dn Bmbabomgmdals
AmB0go(300, 9350093090 3gMbmbaemals dogf  gsdmbso@men do-
do > 3bamds 3mogna@nl smdmdhgbo 3Mmamadal ebgmazsel-
030 ©3353d0Mgd0m, MbnggMbn@g@&gddo 3mogns@olb godmgeg-
bob  gemgd@mmbyema  LabEgdgdol gsdmygbgdol  godmsommads,
36mgd@ob @abygdal Bnbsdnmdgdn, dofomawn dobbgdo s dg-
©9a9%0, 3Mmgd@&ob aobdsgmmmdadn d9d¢deggdymo ©m3ndgb@s-
(309, 33500930960 690l Loemadmbgdolb dmeagnzs30s, dmagos@ob
369396(300b5 5 dmbo@mM0baol LayboggMbodg@m Lob@gdgdo,
36mgd@ob dg8mamad aondxmdgbgdamo 3Gm(39bgdo, ©sds@gd0-
o0 bgMzobgdo 33009300 BgFol MbaMgdol gobznmsmgdabogal,
3e0og0o@ob Yagmedy 303M3amadaee dgdabzgzgde @ 3edmbag-
39%0 835093060 39000mboboobogMmgdal JmEnMal sbgmagal
M.

0663I6436:IGIGN0 R 303633330

30mgd@n onbym 2018 bgmb ©s obEmmes 2020 bgmb.
dsbdo 15 Jomormmo @dasmemgbo LabbBogmadgmo aym Rsogemo.
»0009aM0m0b" Medgbodg (3bmgmo 3oG@bomMa 3gsgws: Mmg-
3993@mbab, xbamab, 3gbobs ©s @MdmAbal xboggMmbo@gdgdo.
boeem sbmafgdamo bggdgdo 0943bgb: LajdsGomzgmmb gsbso-
mgdal o dg(3609M9d0L LodobobBMM, asbsmmgdols bamabbols
35630006980L gMmzbamo (3968 M0. 3Mmgd@nbsmzgal dgo@hs bo-
bgmadbogm, 390dm s Mgaombymo mboggMbndg@gdo, Hmam(s
LobBogemm, sbggg, Ladogg Laggby@olb Fgmby (3s35mozMos@ab,
3580bBGEo@MAbs s EMIGMABEB ML), sgMgmazg bbgswsbbas
3Mmgzomol boggMbodgdgdo (86)030@36(*)%0@‘360, MOZOS(3-
30L, bodgon(306m). 0bnggmbodg@gdol 3mbLmMsamBal 3mmE-
©0bs@mMa nym agmosl Labgmdbogm 1boggmbodg@n. 3Mmgd@ el
RoMamgddn as0dsMms Modwbndy badmdsm dgbzgms, &Mgbab-
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a0 5 obzmbogdo LajeMmzggmmdo, d3gmgobs ©s 93LEMNsdo
(BF)mad@)n nbomgamomo, 2020).

9L3mMbEBEG M MIMS3emgbmMBIT 5bndbs, MMB gobscmadols bs-
0bbob gobgnmamgdol gMmzbamon (396@M0b dogM nbo(zoMgdmemads
Sbomds  LEBObIMEYOds BoMImMAgs Semagos@ol gsdmgmababs s
369396300 9839d@ M0 394960B3930L bgMaz0L S (3nemgdemmds
1b03gMLoGgBgdd0. gobsoumagdol 94u3gHEBgdal Boge Rodetgdyem-
3o 33mg3ed bamgmo gobows sMbgdmmn 3Mmdmadgda Semagns@nb
30dstrormmgdoo (Bakradze et al., 2016). sbomo LBSbsMBgd0 bo-
Jotonggmmb gobsomgdabs s dg(3b0gMgdals LadababG®mL dngM
agm 0bo3069d¢9emo, beamm gosg@nlb adgdolb dngds LamboggMbo-
&9®&™ ©mbydy anbym. 8350930mM0 3gmambnbrobogfgdals sbagmo
LEObEIMEIL 3 3300M730L 3Mm(39bd0 bzgMLNEG G gdnbsm-
30b domogamn dbamesddgmn LbmMgm 3Mmgd@o ,0bmgamoma® aym.
oemadl babgmBdboggm MbnggmboGg@L 3gmbrs 3Mmamsds @& mmbo-
&0bab“ godmygbgdol gedmzmomagds, 830009300 BgMob (396@M0
o LEMEb&MMn LyMzabgdn (odoann‘gﬁm b9l mbafgdal asb-
300056930l 3n8stormmadom) 2014 Bermosb. dson bm@zomn aym,
md 3bmgemo 3sM@bommgdals Rotormmmdom, gl asdmswnmads
MRO™  a3dmogMgdgmoym.  LagmsdmEobm 36mgds »0bmgao-
o0b® obygdedmg o300 B3nemnsbol Labgermmdals Lbadgonznbm
b0ggMLoGg@n3 0Ygbgds 3MmaMsds ,EmMmbo@nbl,” bmeam Lbgs
dmbsbomyg 1bo39Mbo@g@&gddn 5embodbymo 3MmaMseds 3oMzgma
LBmMMgL 3MMgd@nb gamamagddo enbgmMas.

9L3mMbb®gdds  5bndbgl, M3 3MmMgd oL  ©sbabyolda
53509309900 3gMbmbamol  dbMnsb d5060dbgdmes 356 339¢-
mo mbg@bagmmds, dommgdmmds ©s dodo sbaemo 394s60bIgdol
5 asbbsggmmgdom gmagd@®mmbymao Lob@gdob obgMmazobosb
0535330698000, 3oMzggem dgbggmgddy ©3sgdoyma 3gMmbmbs-
M0 3OmaMads ,&mmboB0bb” smodzedms, Mmamt(y sds@gdom
dmdsly, b3g3@ngYMo nym asbbymdamn 3mogos@ol smdmbg-
bob dgbadmgdmmdgdol dodsmm. LanbgmMdszom dgbggomgdol
ML, 1boggMbnd g gddo gsdmamdszs 0dal dodo(s, Mm3 Imbog-
s 5Mg d(3Mmn bsdMmdgdol d8mbdgds(s.
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36m9d&0b obygdowsb domaszg Lodymdom dgbzgmagdabs s
Ro@ofgdmmo 0d@03mdgdol gmbbyg, 50bndbmmo odsdmmmds
o0demns. 3Mmgd@olb sbdmmgdol d9dwga, 30Mggmogg 3mb-
}9M9b30ody, Bm3gmog 2020 Bemol 5 mg@madg@l Ro@omwms,
b-b (‘gaoQQvgbn Logobdsbommygdemm QoSgbamewabob) Bom-
dm3sagbmgdds 5bndbgl, ®m3 LEMYbEGgdaL  (36mdngmgds
3md3006M0D30bs s d39gd0mHo 3gmormboboobogfmgdal dndsm-
o9mgdoo LogMdbmdmam sdsmmEs. 3Mmgddnom dombamem dg-
©93906b7 LK gmmdolb @MML MgbdmmgbBgdo Mbbdwgdnsb, HmA
3mog05@0b s0dmhgbabs s 3Mg396(300L 3Mm3gbo BG™ Boym-
R09M0 gobes: BoMommeE ©snbgMas BgMmoma 65dmm3gdals dgdmb-
dgds dbasgbgdolb 5dmadhgb 3Mmamsdadn, s o6 oMol dgdsbo-
3060 30m39L0, 30650056 0bLEENJGMEL Wbzl ©390g30nEs©
©5dmbIgdobs s 3oMaxrmabaMgdal, dmagns@obs s ,&nMmbodn-
bob® 3mdomdol L3g3093030L SbLBS, 0Babsmzgal, HMA Ladmemmme
doomb ol 330, Bm3mob docmbagzss LML, gb nwgs, Mmam(s
Bgdmm 50b0dbs, L3g309mYM MG gMsGYMSdn(s BoamFoMgdl,
396dmE, ,GMbo@nbob* 3gmsgmaonmn ©sbndbymgdoo gsdm-
496960L dgbobgd. ,GMMbo@nbalb* w3ym393d000lb LobGgdolb ao-
dmy969303, s3509300 BgMalb Mbsmgddy 59396@)0qds8 (3s-
Mox3m0D0Mgd0l, Bysmmms ©s8mB3gdal) asbomms 3mognsdnl
369396(300b dgbademgdmmds LEgbGms babgmgddo.

3mag0o@nb 36M9396(300L Lamzgogbm abow o3sgdonem Bg-
&0l Lbagemgdal 300Abyz9b, 93wgbsw LagMmsdmmabm 3GHmgd@o
83 39Mbob gobg0meMgdadyg(s 0gm MEgbG0Mgdamo. mzsbymo
Lomodmbo gomsongbsegbs Mmg3gdd@mbals mboggMbod g do, Le-
(3 @My boemsdambdg 3m3bss m3m3939060 bomseda-
Lgdob ymggmzzoGgym Lamgdom 0gds@ogedy. Mgbdmemab@ms
MdMagmgbmds  3bndbagl, MHm3 Lomsdnbgddn 960d369mmzsbo
(3308980l dgBsbs ImBoso: Joamyyma gbol LBomabdn ol
Lagombgdo sdmomgl s dobdo 8300930mHa BgMal Lo gombgdo
89085690 (Byormgdol sdmbB3gds, (30806930l, 3sGoncebomg-
3oL 894603980, 3mogos@o s bbg.). Bbmmme Mo @baggmbo-
&980b 6oM3moaqbmgdds smbadbglb, Mmd doso Lomsdybgddo
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3oMBbomMgdl (33emamagdgdo o6 dg@ebosm. yzgmes gbdmwgb-
&35 odLEMS, MMI Lomadnbgdal gosdydsggds ghom-gfMmo
y39mody 860d3bgcmmasbo dombgzs ogm. 3Mmgd@ob abmemg-

dob 398m9a, »@MMboB0balb* asdmygbgds Logsmmadmmm asb-
s 935930 bgmab 39Mbda, Moms LEYYLEJOL Mogz0sb3

3gmbmeoso dgbgds 369396(300L LayboggMbog@m Lab@gdsbosb,
(3 ameabbdmdl, Gmamg 6s5dMm3gdal ,GMMbo@nbdn® o8-
30600350, 0bg d390g30mE0 Byl 3M0b(303980L (Gn@nﬁgbnb, 3o-
ogmobamgdol s 5.9.) Lbogmgdab. 3Gmgd@olb 360dgbgmmzgsba
dggan oym, sbgsg, o3s@gdogma Bgmal bLobgddmgsbgmm (36-
ma3560 65360930 0bLEGMMJ30980bs ©s Bgnmn ©ogomgdgdab),
Mmdgmoz omosl  babgmdbogm  1boggMbo@g@olb  s300g30mHo
bgeob (306@3s 2018 bgmb dgddbs. 3Gmgd@olb dodsbo ogm
LEMEIbGYdaLS s 3MMBgLMMgdabacmgal absd33magz0lb dgme-
30%9ds 535009309900 bgFal Lbgoabbgs sL39J@&gdmsb ws353d0-
90000, EgbEmgmdoom bLabgmddmgsbgmmb 350g30Mo BgHob
30Mbobamgal dg360 Joogyemo xbaggMbo@g@o 0ygbgob.
3Mmgd@ob ghm-gfo 360d3b69mmm3s6 dnmbazem Mglbdmbrogb-
&390 1bnggMbo@g@gddo s3sgdogma bgMolb sads@gdoma bgm-
30b90b  sbgMa3sL d0nhbg3ab. SeMbadbyem MboggMbodgEgddo
3mogno@nl 30Mg396(300L 3mmo@ngs dbgogbos, dogMmad goblbbgs-
390mos  5©d0bab@Mamgdol  BmM3gdo. amosl  Labgmdbogm
1b03gMLoGgEd0 BMbJ30mbamgdL s30gdnm@o bgMal (396@60,
Gmdgmo  3MmMEobomgdsl  bggl  boggMbo@g@do  szowg-
dogn Bgmol LBogmadol gMm0sb Foamdgdl, Lob@gds@nmawo
odxmMdgbgol Loemadmbgdl, 58oMgdl ©sdsdgdom GMgbabagdls
03500930996 b3dMm3ol bgFal 89460390y, b3y, FMBLYEES-
(305L 1693L 306G gMgLgdMm LEMgbEGJOLS s dBMPLmEYAL.
3MmaMads ,GMmbo@nbaolb® asdmygbgdal dgbobgd  GMgbabgagdl
3@oMgdL  agmasl Lobgmdbogm MbaggMbodgBob dodmomog s,
b, badsgomagtm, Ladagob@mm s bapmd@mem bsdmmdg-
3ol ,&Mbo@0bdo” s@&306Mm30L IMboGMENbaL K 3MmE 0L
batnbbol LadbabyMa SbmEM(309mgdL. 0306y xoz560dz30em0l Mdo-
mobob  Labgmdbogm baggMbodg@do ,GMMboGobdn® bodmm-
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d9%0b  8@30Mmz30L IMboGmMNbal batobbol «dGHMB3gmymez0l
LodbabyMo, sbg3g, BogYME gL Ladgzbogmm 3™ 53968 9d0
obogbqb, brmemm §Mgbnbagdl s3omgdommn Bamabes s 3Mmamads
»&DOb0G06aL" dgbabgd MbozgMmbodg@nl dodmommgzs 1bEY6-
39eymxb. 83909809Mn BgMalb Loemadybgdo bogasaMgdamo
oM 360l 5 BogNmE@g@&gdalb aMamdmog L3g30x033dgs ImM-
33dgeo.

39335b00b  @bozgMmbodg@dn  s30mgdommn  Bgmalb (39680
36m9d&0b obfmmadsdmg d904d6s. (396@M0 Bomdastmagl o3o-
©gdogma bgfal LBsgmgdol gMm0sb Joamdgdl domgmo wbo-
396L0& &b 3sL3Gdd0m, LEYIEEJOLS s Mgd@MEMgdL WE@o-
190L EMgbabagdl 3mogos@obs ©s ,&NMboG0balb” gs3mygbgdals
Jqbobgd, J3bol gDsd33mg390L LEMEIbEdaLs ©s 3Bmgggbm-
690060030, dmBo@ME0bab MBa3L Lods jomazmm/badagobmm/
bamd@mEm BsdOMIgdab ,,@mEboB06dn" s@30Mmmz0l 3GMm(39LU.
LEMEYbEGBNLsMZ0L Logsmmgdmmms 3Mmamadsdn bsdmmIgdols
5@30Mm35 d350930M0 BgMal 3n@mbob LBsgmol MHmb. MHgaom-
6ol ¢1b039@b0d 9@ g0l (ds018als dmas Gborsggmoal Lobgem-
dbogm ¢bngg@boGg@n, ©og0m 3¢B85dgbgdmals Labgmmdal bo-
Jomz9mmb  9Mmazbmmn mogos330Lb v30mgdos, dmams 3gbbasl
Baool babgmdbogm Labbsgmm mbaggMbod g, 0o3md gm-
39053300l ogemagolb Labgmadbogm boggmbodg@nn, Lsd3bg-
®93969m0L  Labgmdbogm Mbngg@boGg@n s d3930 BgMgomol
Lobgemmdols Jmomsnbols @60336[)0@)3@0) BoMdmdoggbemgdds o=
60dbgl, Mm3 3emogns@olb smdmAgbsl, 3Mg39b(300Ls s dmbo-
&mM0bal batobbol bHYE39mymeal Ladbabama  3nEoMgdl.
mb03gMboBBgddn Mgammsemmmom GoMmmgds GMgbnbaqdo s
Jdgb3gmgdo 3mogns@olb dndstommadom (36mdngfgdol sdsc-
mgdols dnbboon.

33emq30L 3mbsoboemy magd@mMgdds 3Gmagd@nb bbgs dombgznd-

B3 03 gmagL. 39335b00b YbaggMLoG 9@l dmbggnmo mgd@m-
0l 0gdom, OmIgemoi 3Mmgd@&dn GMgbgMolb LEs@mboo ogm

Rotagymo, o3 3Mmgd@ob dobsbo aym s3smgdoncn 390nmbob-
0bogMgdol odsmomyyemgdom 33omogngs300b 8dsmmgds s od
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(3m@bol go3M(3gmads dosbanbozgmbodg@m Labmaswmmgdsdo.
dobo sbMom, 35339L00b MboggMLn@gEobmgal 360336g9emm3zsba
0gm  3mmMEoboMgdgmo dgbzgmado mad@mmadl dmEnl s
LagMom bggob Asdmysmodgds d936 360d369emmzs6 Lo 3ombdy.
obgy-b sbmz0Mgdnmds 3Mmxgbm™mds, sbggg, obandms bsgymam
a53m(3000mqdsdy: ,39 3og3Lb Bomem FMLdg Logsbo ,dgbsgsmo
&99bEOL @0bgaz0LE03ed0" s sdsm 3MLYY sGhgzoma 3MMbo
»dbG0 @ FI@GIM”, bagai 3MogdGoggmer yzgms bgdobod-
by 3ogd3b moomm @g@emo 8335300 bgHab: (3080Mgds bogbo-
36, IMbmaMoxnnwsb, 396-339M©nwsb. dg@bomaw, LG Mwb-
&qd35 oM 03006 (30800985, 3oMdxMIboMgds, 396-339M0W0S6
33bbsgmmgdom™. ol sbggg 90bndbogh 0dsbo, MHmd LbGMwgb-
&390 bdoMow maMadboem 8gduBgdLb o6 ndmbdgdgb s Mmeabs(s
009900 9(36mds, >730mgdmae 53mB3gdL Lamambs® s Ladgs-
bogm 85bgdab badngdm Lobidgdgddn. dmaswaw, Mabdmogb@nd-
3o 50b0dbgl, Gm3 3mogos@ab ybgdo gm@mdgdo, — Lbgobo b6sd-
mdob doomgabgds, &gdb@ol aodmamadntgds, gMon Bysmwsb
39360 3obaemol go8mmgdol &gbwgb0gd0, — 9339 0dznscns
o dbgm gomo(30m3gddg Mgogomadal gygd&nmo dgdobobdgdo
1339 090393539 36mdd) ,0bmgaMomab® ebdsmgdam. gb 3o
b5830ma ©oEn 3GmMdmgds agm ,@Mbo@nbalb* sbgMagzedwy.

9b3mbgb@gdds  0dLggmgl  3MmgdGob  dgmgagdbs s
36mgd@ob dgdamd g53mb3g390D9(3. »EMboGobom® aswsnds
39300 3Mmdmads: 3mogns@onl mbgdn gmm3gdolb dgdmbggzgda,
03omgd0mmo Bg@al LBsgmadal LoGMommaggdo, omdiss xgG go-
©93 Mhgds a5dmbgg3900. ommosl Labgmadbogm xbaggmbodg@eb
0350930mM0 Byl (396l Mg3m8gbrsznss Lbgawsbbgs 3mm-
Lob mgd@mMgdds BodLndaemMom asdmnygbgbmb Bafncn ©ags-
mgdgdo, Mmdgmmsz bEMgbGIdo ,GYMbnG0bdn® s@3z0Mmagz9b.
9L bLEMEI6BIOL ogbdatgdsm, MM s35gdonma Bafmal 3mELEL
BoMamgddn smgabgdgmo qbafgdo Lbgs Logbgddn(s asdmaygbmb.
LadbmbsMmmME, s35mgdnmMa BgMal 3nMbo dbmmmeo gMomn Lgdglb-

&0 abbogmads (30633@ d‘@ﬁb%g) s d9309a LEM6EIOL nd-
30000@ 59300 bgfomo @agsmgdgdo Lbgs Labbsgmm FnMLgddo.

- 106 -



3330380l 3GMdmyds Jomarygm 9dsmemglb LobBsgmgdmgddo ...

0350930990 Bgfal  39Mbosb  Lodsgomsegmm/badsgnb@mm
bodMm3sdmyg sMbgdym Byzg@ody Lbgs Mgbdmbogb@gdaz Lagd-
mM09b, 9335 3MLgdMAL 83 3MMdmgdal ademggzals godm(swn-
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ASSURING QUALITY AND SUPPORTING
INTERNATIONALISATION OF TRAINEESHIPS
IN THE EUROPEAN HEALTH SECTOR:
HEALINT & HEALINT4ALL PROJECTS

Manuel Lillo Crespo

THE RATIONALE AND LOGICAL BASIS FOR ASSURING
QUALITY AND SUPPORTING INTERNATIONALISATION OF
TRAINEESHIPS IN THE EUROPEAN HEALTH SECTOR

In the health sector, student learning in clinical practice and
within real environments where health-related situations take place
are an essential part of the curriculum. Particularly in the context
of international mobility although healthcare professionals ideally
need to train within the system they intend to work in so that they
may easily integrate and deliver care, it is a difficult objective to be
accomplished due to the differences among cultures that directly
impact on the health systems’ organizations. To overcome this the
HEALINT Project was an European Commission funded Project born
under a real need that aimed at promoting such international training
by developing management tools that could support higher education
and healthcare institutions to offer and direct high-quality cross-border
apprenticeships which could serve as a basis for the development of
formal international standards and guidelines with the mission to
facilitate the international mobility of trainees, and consequently,
of professionals in the healthcare sector. HEALINT was born as an
initiative of some European International Mobility Directors and
Coordinators from the Field of Healthcare to fill the gap they had been
experiencing mainly related with the Erasmus Mobility Programme as
well as with other non-European mobility programmes worldwide.
To support students in participating in best practice environments,
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quality processes must be in place and these require innovation to
assure audit material resources that are fit for purpose, can work well
within the situation and provide the correct teaching and learning
to train auditors. This is essential to facilitate consistency and assure
confidence for all stakeholders in the audit process and its outcomes.
Quality assured clinical learning, including evidence shared across
boundaries, will support a globally prepared Medical and Professionals
allied to Medicine (PAMs) international workforce able to transfer skills
and practice and offer best interventions to enhance patient treatment
through the HEALINT4ALL Project, the second part of HEALINT that
was extended from Nursing to other future health professionals.
Shared evidence is also essential within the Eropean Union (EU), due
to benefits of free movement, of health professionals across borders
and cross border healthcare, which includes movement of patients to
receive treatment. Both directives include a requirement to ensure
parity of competence and standards of professional proficiency, and
their very presence points to the necessity of cultural appreciation and
understanding of the needs of patients across borders.

HEALINT and HEALINT4ALL both provide Medical and Nursing
Education as well as other PAMs an inclusive audit system to facilitate
quality assurance of EU clinical learning environments. Students will
be confident that they can obtain an increased number and variety of
safe optimised learning placements through extensive partnerships
developed, thus fostering inclusivity. Opportunity to increase high
quality placements internationally through the wider application
of the system to the International Organisation for Standardization
(1SO), International Workshop Agreement (IWA) has been explored
until now, as quality assurance will be benchmarked to this standard.
Development of the skills and knowledge of auditors and auditor
trainees to undertake audit is also critical and is enhanced using
new and innovative digital interactive resources. An existing audit
tool currently available from the HEALINT Project has been newly
developed into a digital interactive resource for use electronically by
auditors in the field. Both projects contribute to global citizenship as
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well as health and well being supported by professionals in promoting
high standards and best practice, which will be exported and
disseminated widely across multiple professions and with capacity to
be utilised across the world.

THE HEALINT MAIN CONTRIBUTIONS

By illuminating evidence based standards and tools to support to
audit the clinical learning environment, HEALINT firstly transformed
professional and vocational discourse relating to the quality and
impact of learning for clinical practice something that has been
continued in HEALINT4ALL. The HEALINT Project offered a protocol
and tools for European application and international discussion that
were developed throughout the different Intelectual Outputs (10s)
and debated within Healthcare settings. The main objectives achieved
along the three first years were:

1. todevelop a protocol for certification of hospitals to receive
trainees which will allow for the creation of a standing-
list of suitable institutions qualified to work with Erasmus
Charter Higher Education Institutions in the provision of
traineeships

2. to establish guidelines for evaluation of cross-border student
traineeships which could specify a European standard for
documenting, assessing and recognising credit acquired in
professional training experiences abroad.

3. To create a monograph on transferability to compile lessons
learned in the project and target decision makers in Higher
Education as a whole, with the aim of facilitating their own
introduction of similar schemes.

Twenty-nine experts from the seven partner institutions
developed the HEALINT project, including nurses and midwives,
expert educators and academics, experts in auditing of quality and
standards, managers from health organizations and administrative
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and governance teams. Participation also included professional staff
from National Health Trusts, students based locally, nationally and
internationally and expert groups and policy makers within each of
the partner nations and internationally. More than 450 stakeholders
contributed to HEALINT developments. The HEALINT innovative
iterative development methodology enabled;

Scoping of 300 core references, creating an evidence base
and shared consideration of commonality and diversity. This
included National and International evidence, standards and
grey literature including policies and benchmarks.

Eight design and visioning ‘hothouses’ using ‘briefing papers’
creating new and exciting materials. Designs for an audit
protocol, a checklist and tools for audit, training and evaluating
clinical practice environments. Four briefing papers were
written for guidance in each output.

30 Review panels and 12 ‘live’ dry testing pilot activities,
materials were shared with national experts and dry tested
as pilots in clinical environments hosted by practice partners
(HLA Vistahermosa in Alicante Spain, Pori in Finland and
Tarnow in Poland).

More than 8000 dissemination engagements, including
publications, conference participation, policy influencing
measures and media and social media publications.

In relation with the HEALINT results deriving from the Project’s
Intellectual Outputs (10) were:

1. An innovative protocol for clinical learning environment audit

thatilluminates detailed quality standards, including 16 themes
and 31 sub-elements within four core quality priorities of
Governance, Resources, Traineeship, Planning and Control and
Recognition. Inclusion of ISO terminology facilitated concise
and accurate interpretation of meaning and uniquely enables
an international discourse to be assured. Use of the protocol
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can thus enable certification of hospitals to assure similarity of
quality assurance across the EU nations.

2. An audit checklist and guideline for use by trained educators
and nurses and midwives to use the protocol. The guidelines
and the checklist work with the protocol to realise a common
European Standard for documenting, assessing and recognising
practice learning and training experiences abroad and may
include provision for recognising experience and credit
acquired.

3. Digitally available training materials and assessments to
support learning and best practice on how to successfully
undertake a quality audit of the clinical learning environment
and use the materials in future partnerships.

4. Evaluation tools to embrace student experience as a
component element of quality audit and enable retrospective
and prospective comparison.

5. A unique cross-cultural opportunity for participants to
contribute expertise in ensuring fantastic healthcare learning
environments, thus enhancing long term safety across the
world. The protocol formsthe basis of aninternational workshop
agreement (IWA 35) sponsored by British Standards Institute
BSI and adopted by the international standards organisation
ISO within 165 international member countries. Opportunities
to hold dialogue appreciating different viewpoints and practices
was identified as unanimously positive. Project resources are
freely available under creative commons licence in the project
languages on the HEALINT website (www.HEALINT.eu).

THE HEALINT STRATEGIC ALLIANCE AND ADDED VALUES

In the original bid, there was only the intention to include the eight
partners of the Project: (1) The University of Nottingham in the UK,
(2) University of Middlesex London in the UK, (3) Tarnow University
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in Poland, (4) Knowledge Innovation Center in Malta, (5) University
of Alicante in Spain, (6) Satakunta University in Finland, as well as (7)
HLA Vistahermosa Hospital in Alicante and (8) Pori Hospital in Finland
plus one associated partner (Whittington Hospital). However interest
in the Project combined with developments in planned methodology
meant that the project exceeded all expectations and finally included
more than 100 different organisations throughout the process of
developing and delivering the tools within each output. Participation
included organisations from across Europe (Federation of European
Nurse Educators FINE represented by Cassar (Malta), European Nurse
Directors association (ENDA) and the European Network of Nursing
Education on the Bachelor level. (ENNE) and the world International
Standards Organisation, (ISO) as well as extensively within partner
nations. Those included played a larger part in peer review, hence
their inclusion above. For example, in England, the project team at
Middlesex University worked with the Pan London Assessment Group
including representation from the nine HEls, their 72 practice partners
Trusts, three London LETBs, and their service user and student groups,
while University of Nottingham worked with The Midlands, Yorkshire
and East of England Practice Learning Group (MYEPLG) representing
28 Approved Education Institutions (AEls) across the Midlands,
Yorkshire and the East of England. These two groups were engaged
to contribute expert review. In addition, Middlesex and Nottingham
teams engaged with the Nursing and Midwifery Council, the Council
of Deans for Health, Health Education England and the Royal College
of Nursing to share and include project updates at a policy level to a
UK wide audience. Representatives were updated regularly through
standing meetings of the Council of Deans Global engagement
Committee and for the remainder through teleconferences to the
Director of Professional Education Development. The HEALINT team
also engaged with the Federation for European Nurse Educators
(FINE) who participated in the project to disseminate information
to their members and encourage participation in the international
events and in the multiplier events across Europe. FINE offered
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platforms through their international conference and their website
for advertising across Europe as well as inclusion in their regular
newsletter and a regular repre sentative to offer feedback and
comment on the materials in development. Finally but importantly,
the decision to include a partnership with ISO through engagement
with British Standards Institute (BSI) was a strategic one led by the
Maltese team, aimed specifically at influencing global quality and
promoting long term sustainability and development of the protocol
and importantly its supporting tools. In the ISO development event 88
participants engaged with the HEALINT work from 63 organisations
across 23 countries of the world in order to facilitate use of the
evidence within the protocol at a global level.

Consequently HEALINT has created a unique set of tools for assuring
the quality of international practice placement and offering a common
discourse across nations around the quality of learning experience
for healthcare students. Along the HEALINT time line researchers
observed that HEALINT outcomes potentially could be applied at
national level as well especially in those countries where there is a lack
of standards and quality criteria when the agreements between higher
education institutions and health organizations are signed. An iterative
methodology allowed strong and meaningful participation by team
members and other stakeholders. The detailed protocol illuminating
quality criteria is supported by a briefing paper and uses an extensive
evidence base of national and international literature, standards and
‘grey’ evidence including policies evaluated for commonality and
diversity. Eighty-nine relevant pieces of evidence were finally included
and concepts were combined with evidence to generate indicators of
high quality clinical learning environments. A new evidence based audit
checklist and related guidelines specify standards for documenting,
assessing and recognition of practice learning environments, thus
practically realising audit. Recognition may include provision for credit
acquired through the practical experience thus aiding transferability.
These have been extensively reviewed by nursing and midwifery
professionals, educators, students and quality standards experts and
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piloted by practitioners who regularly supervise international students.
The HEALINT team generated resource materials for a four day training
programme with assessment to support learning about clinical quality
environment and audit. For those new to audit of clinical practice
environments, the resource enables sharing of common discourses
around audit quality and establishment of new programmes. For those
with experience, the resource offers new considerations. Finally, the
team generated an evaluation tool embracing student experience as
a component element of quality Audit and this was piloted and fully
evaluated with all tools within practice settings. Examples exceeding
project expectation were that the team adopted ISO 9000 terminology
as a core linguistic structure. This extended development time but
significantly enriched product value, through facilitating concise and
accurate interpretation. Fantastically, this also means strong capability
for consistent translation across languages in future. Secondly,
development of strategic collaboration with British Standards institute
BSI exceeded the project expectations and enabled the protocol
to facilitate development of I1SO IWA 3:2020 (www.ISO.org). The
protocol may thus enable certification of hospitals by partners who
use the protocol and tools to assure quality across the EU nations and
internationally. The value and quality of developed tools have been
recognised for development as a part of a successful award within
ERASMUS + 2020 funded project HEALINT4ALL to create interactive
portable solutions from the digital materials and development
of resources into Greek. A final element relates to extending the
contribution of the student voice within the Project.

THE HEALINT CHALLENGES ALONG THE WAY AND THE
BEGINNING OF HEALINT4ALL

A final challenge has been Covid-19 pandemic. While all products
were generated according to objectives, the pandemic impacted
significantly towards the end of the project, when all outputs were to
be evaluated including international student data. As students could
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not travel in summer 2020, evaluation used historic evaluation and
recall. Although this part of the project received no mobility funding,
the team felt it important to establish a baseline of comparison
between the protocol (prospective audit) and the students
experiences (retrospective audit). HEALINT fined tuned criteria for
work-based-learning in a specific sector (healthcare/nursing and
midwifery); and bridged the world of European education innovation
with the world of international standardization by partnering with
the British Standard Institute (BSI) and the International Organization
for Standardization (ISO) by proposing the HEALINT Protocol (I01)
as a basis for the development of an ISO International Workshop
Agreement (IWA) and, after its approval by the ISO member
states, leading its international development until its publication in
November 2020 as IWA 35 “Quality of learning environments for
students in healthcare professions — Requirements for healthcare
education providers in care settings”. The innovation of HEALINT
has been recognised in a complementary bid to advance the work
further. HEALINT4ALL has therefore taken the key innovations for
the HEALINT project and has developed them. For digitally available
materials this will include a higher degree of sophistication creating
easy to use self learning and assessment materials, while the plan
is to validate HEALINT tools through extending mapping to other
professionals and pursuing the IWA to advance to an ISO standard.
As the Covid-19 pandemic recedes much work will need to be
done to generate goodwill and further partnerships including high
quality practical experience once more. This is especially the case
for UK participation following the decision to withdraw from the
established EU ERASMUS+ programme. To support future exchanges,
the HEALINT tools will be intensely disseminated across in the UK as
the TURING programme commences and across Europe to facilitate
active new partnerships based upon commonly agreed standards and
preparation for student experience.

The HEALINT project worked complementarily with other projects
conducting development in the area of quality enhancement of the
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education experiences for healthcare workers. For example, HEALINT
complements previous work undertaken within the LLP Funded
TRANSFORM  Project (http://www.transformnursing.eu), which
prepared mentors for cross cultural working to support international
students, and the follow on ERASMUS + funded work TRANSCOCON,
Project Reference: 2017-1-UK01-KA203-036612, which has five
generated Re-usable learning objects focussed upon the preparation
of nursing students to work in healthcare settings internationally.
HEALINT also complements the ongoing ERASMUS+(2018-2021)
funded project QUALMENT, which is developing a full training
programme for Nursing mentors in clinical setings. Working together
across these projects and adopting the materials as a suite, enables a
wide dissemination and sustainablity of the developed outputs as well
as offering richer and deeper resources for the preparation of students
and their mentors in clinical practice. These examples are mentioned
because partnerswithin HEALINT had partnership or co-ordinator roles
within each of the project thus enabling fully active development and
continuing integration going forward. HEALINT is also complementary
to other projects that also defined criteria to assure the quality of
work-based learning, such as: Learntowork/SAPS — Supporting
Apprenticeships between Professional Higher Education & Small and
Medium Enterprises (Project Ref: 572776-EPP-1-2016-1-BE-EPPKA3-
SUP-APPREN); ApprenticeshipQ — Mainstreaming Procedures for
Quality Apprenticeships in Educational Organisations and Enterprises
(Project Ref: 2017-1-DE02-KA202-004164); ApprenticeTrack -
Smart Electronic System for Tracking Apprenticeships (Project Ref:
2017-1-SI01-KA203-035576).

Each of the project outputs were evaluated twice in each country
and the complete data set was collated and shared by the output lead.
Materials have been on the projects password protected ‘filestore’
for access by the team only in accordance with ethics permissions.
This includes a data trail of evidence of interviews and surveys for
reference. Collated findings of interviews and piloting were integrated
into the final results as per the implementation plan provided in the
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application offering opportunities for quality review. Findings generally
offered highly practical considerations regarding the potential for the
future use of materials although some did offer valuable consideration
regarding the quality and extent of material content and format.

THE HEALINT ACTIVITIES THAT MADE THE DIFFERENCE
AND PROMOTED THE HEALINT4ALL INITIATIVE

HEALINT Activities included:

e Collectionof Nationaland International Practices and Standards.
This activity collated, appraised and evaluated evidence within
specific national/regional/international systems. Each team
considered national priorities and localised standards, as well as
summarising short translations of nationalresearch, published
discourse and policy literature and grey literature. Evidence
including existing tools was submitted to the coordinating
team who collated the work into a review.

e Commonality / Divergence Study. Using the collection from Al
as a starting point, the team specifically highlighted:

- factors in common across different existing tools

- discrepancies between the tools

- unique features of various approaches

- strengths and weaknesses of each of the various approaches

The coordinating team collated evidence and developed a briefing
paper comparing the collected standards, The briefing paper also
outlined some design choices involved in creating a tool with trans-
national applicability across Europe and beyond. Initially, the briefing
paper was simple and focused, to support review of evidence relevant
for conceptual discussion at design days. A summary was later
developed to accompany tools on the HEALINT website. Published
papers include further literature in the cases of 101 and 102, this was
less evident in 103 and 4, (but expected as paucity was recognised as
a need within the application).
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Design Workshop. The design workshop brought together
project partners for hothouse sessions over 2 days to capture
design aspects required. Prior to the meeting, the coordinating
team circulated briefing details and practical details. This
formed pre-reading and preparation and allowed focus for
discussion in local teams. During the meetings, coordinating
partners presented powerpoint introductions summarising
background, offering design considerations and planned work.
The team discussed design challenges outlined by the briefing
paper, and reached consensus on design specifications for
authoring the tool. Different activities including discussion
groups, storming sessions, problem solving activities and
review of evidences for consideration were used. Where
appropriate, experts were invited to join sessions offering their
experience. (eg 103 included experts in standards and audit,
whilst 104 students and clinical practice mentors joined the
team).

Authoring of the Draft Protocol. Following the design-
workshop, the output leader drafted the protocol in line with
design specifications agreed.

Piloting of the Protocol in Live Environments. It was planned
initially that each project partner would perform a dry-test of
the protocol, which would be applied using a live-case example.
This would subsequently be evaluated based on (a) ability
to implement the protocol, (b) usefulness of the protocol in
describing relevant information in a trans-national environment.
Piloting took place as planned, but in different settings
according to the ethical permissions required by each partner.
For VistaHermosa, Pori and Poland this took place in hospitals
or clinics. In real educational contexts, live case examples were
reviewed by experts in focus panels where participants were
asked what they would do in practice. As participants were
registrants with extensive experience of working with audit, this
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offered relevant data. Results were collected using standardised
evaluation forms and interview schedules as agreed in the ethics
application. Associated Partners were involved in this activity by
hosting pilot-investigators.

e Peer-Review. Each partner selected an expert in the field to
provide an independent peer review of the protocol. These
were generally internal to the organisation or their clinical
partners.

e Incorporation of Feedback. Project coordinators worked with
the team to produce a final draft of the protocol in line with the
feedback received in A5 and A6.

e Publication. Each protocol was published as (a) a digital
document online on the HEALINT website (www.healint.eu),
and (b) a digitally available tool in each of the languages of
the partnership. The tools include necessary requirements for
interactivity by those intending to use them and illuminates
how they may be used. The protocol was disseminated amongst
national stakeholders in each of the participating countries and
more widely.

The HEALINT project has been highly successful, only delaying
the project end date as a result of ‘force majeure’ which effectively
removed team members from the project team as well as removing
the capacity to create student mobilities and multiplier in the manner
we had originally planned to do. Compared with the application bid,
HEALINT focused more specifically in the production of resources
underpinned by the established global evidence base of Nursing and
Midwifery education than identified initially, although wider literature
related to standards in health science education were searched. This
means that there is still work to be done to achieve a wider validity in
health sciences and subjects allied to Medicine. This was addressed
by participants in reviewing the output of the project and considering
future indicators of success within the HEALINT4ALL application that
was approved by the European Commission to start in September
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2020 with another 4 Intellectural Outputs: (1) Identification of
needs through mapping best case examples and participatory
activities with stakeholders; (2) Digital interactive platform for
European and national placements appraisal; (3) Virtual interactive
Teaching package for training the auditors of placements; (4) Best
practice guidelines and a set of recommendations. The production
of digitally available tools for determining audit have been achieved
at the institutional level and at the level of the individual learning
environment with the production of a checklist and guidelines as
well as training materials and they are entirely usable as the pilot
results indicate compatibility across partner institutions. However,
review of the impact and indicators related to the tools tells us that
further work which could make the materials more online interactive
and more widely disseminated with practical applications including
case studies of usage, helpful for learners and thus accessible to
a wider audience. Finally the set of tools for evaluating student
experiences was generated and this was used as a test to evaluate
areas that had used the audit system. However, while the exercise
to evaluate students perspectives combined with the audit process
outcomes was undertaken, the situation with Covid -19 meant that
it was not possible to evaluate the students perceptions after the
audit process as intended and this places limitations upon the data
gathered as explained in the output four report paper. Further review
of audited placements would be needed to establish a relationship
with significant confidence. Nonetheless the tools are available to
pursue this and it remains a target to increase the number of students
participating in international mobility for their clinical learning
experience. The project has made a major international impact in an
area of limited shared understanding, by opening up an opportunity
for a wider discussion about what collaborative standards for sharing
clinical learning environments might look like and this needs to
be drawn forward practically once the viral pandemic is over and
mobility returns to the agenda of healthcare student learning. Use of
the ERASMUS + Impact evaluation towards the beginning of the final
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year of the project enabled gaps and opportunities to be explored.
This has resulted in the successful award of ERASMUS + HEALINT4ALL
which commenced in September 2020. This will develop materials
to offer greater digital interactivity and portability as well mapping
outputs from HEALINT to other healthcare professions. HEALINT4ALL
also includes a Greek partner thus enabling the HEALINT protocols
to be translated into Greek — (and increasing the outputs to five
languages). Taking work forward at international level there is
also support to continue working with BSI and ISO towards IWA
35, becoming a full ISO standard asnd the presence of IWA offers
considerable scope for increased dissemination and cooperation
across International countries.
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INCREASE IN SOCIO-ECONOMIC INDICATORS
AS A STIMULUS FOR DEVELOPMENT
OF THE UNIVERSITY'

Nataliia Antoniuk, Michaela Harni¢arova

INTRODUCTION

The level of education determines intellectual potential of
the state as the most important integral part of national wealth.
Competition in the global market of educational services calls on
constant improvements in the activities of universities in all areas.
The review of the world leading universities, associated with the
highest quality of education and research that traditionally are at
the head of international rankings, clearly shows continuous work on
improvement of socio-economic indicators. This helps them not to
lose their high competitive position, maintain their achievements and
performance and work proactively.

The problems of formation and development of socio-economic
indicators in the field of educational services are partially studied
in the works of M. Allen, |. Androshchuk, M. Archer, R. Barnett, W.
Bergdorf, E. Libanova, G. Knight, G. Walford, R. Patora, and others.

The aim of the article is to study social and economic indicators of
society and analyze their impact on improving the capacity of higher
education.

1 With support from a grant program from Slovak Academic Information Agency,
Slovakia, 2021.
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THE MODERN GLOBAL CHANGES
IN THE SYSTEM OF HIGHER EDUCATION

Socio-economic development is a complex multifaceted concept
which characterizes the process of functioning in the society in two
lines: economic and social. The first case deals with the indicators of
producing and trading goods and services, while the second is related
to the level of social well-being in the country.

At present, globalization processes cannot leave out any of the
countries of the world which one way or another must meet the
current challenges and take into account the ever-increasing scale
of global integration processes (Alexy, Ambrozy, Lokajicek, 2017, p.
7). In our opinion, it is important to focus on the global education
market for the education system in each country. In this case, it
is possible to discuss the beginning of a new stage of economic
impact on the development of higher education institutions in the
country.

In view of current global changes in the system of higher
education — the processes of globalization and informatization, the
role of universities in the framework of development in the society
is being reconsidered: they are no longer viewed as merely scientific
and educational centers, but as economic and cultural centers which
draw cultural, socio-economic, and political elite.

Currently, there are significant changes in educational institutions,
namely in the field of internal organization of the university. In
particular, traditional structural subdivisions (faculties, departments)
were supplemented with other structural elements: institutes,
technological subdivisions, interdisciplinary research institutes,
institutes and departments of continuous education and advanced
training. New structural elements and forms of academic activity
form a new organization of the educational process and format the
educational management.

Today, there are new requirements and realities in the field of
educational services (Pavlikha, 2017, pp. 171-172). Due to a change

- 133 -



Nataliia Antoniuk, Michaela Harni¢arova

of social regime to online life and the COVID-19 pandemic, the
educational environment has changed its conventional approaches
to studying. Certainly, the rates of economic development during
this period fell dramatically. Educational institutions started looking
for opportunities to maintain their competitiveness in the market
of educational services. The most popular new approaches include
replacement of learning technologies, which is actually marked by a
rapid transition to the use of new methods and models of learning
(use of online courses, trainings, cases, project activities, etc.); new
personnel policy (availability of professors, researchers, and senior
managers). In the context of globalization and in the presence of
constraints in the times of the pandemic, universities have to maintain
better rankings, which leads to high competition and hiring highly
qualified staff. To stabilize the situation, they introduce innovative
learning technologies and create centers of cooperation between the
university and the employer.

We identified the following key potential implications of modern
globalization for higher education. In terms of internal culture of the
university, the main potential consequences are the following:

- emergence of direct competition in groups of teachers,
researchers, managers, and students;

- transition from collective consciousness to the emergence
of leaders and researchers with out-of-the-box innovative
approaches.

In terms of the external environment in the education of the
country, they strengthen the autonomy of universities, reduce the
number of universities, and establish powerful universities with
higher rankings.

In the socio-economic sphere, it is necessary to focus on reduction
of public spending on higher education (excluding temporary benefits
in the times of pandemic); increase in the costs of innovative business
environment for training of specialists with higher education; increase
in credit debt on educational loans; reduction of the total number of
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applicants due to the demographic crisis; increase in the number of
students at some universities due to border closures and restrictions
on movement.

Thus, it is quite natural that the university, as a higher education
institution, makes considerable effort to generate knowledge, turn it
into practice, create new activities, introduce systematic change, and
modify the internal environment. Significant development constraints
are due to the lack of financial and information resources at the
university. On the other hand, the human factor plays a significant
role in this process. Under modern conditions, the university faces
the task of changing the approaches in the management of an
educational institution to commercial ones. Without financial
resources, entrepreneurial activity of the university is impossible
as conventional universities view the problem of availability of
resources as a task that must be solved by the environment in which
they operate. However, if the university develops its entrepreneurial
potential, its position is strengthened significantly.

Hence, a conceptual strategy of the university development
must include mandatory attraction of extra funding, development
of the university structure, designing motivational tools for
employees, drafting clear requirements of scientific nature, a plan
to enter new territorial positions. Implementation of this vision in
the reality of the modern system of higher education will contribute
to modernization of universities, increase in their competitiveness,
as well as successful entry into the international educational
market. Simultaneously, disinclination to compete and emergence
of potential barriers can result in the risk of losing the university
positions at the national level. This circumstance is, definitely, an
important criterion of the socio-economic stability of the university
since the willingness to take risks and competent planning of
its activities belong to the most important characteristics of the
development at any enterprise.

It is suggested to present the evaluation system for socio-
economic indicators of the university and its results in the form of
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two subsystems: evaluation indicators for university development
and evaluation indicators for educational policy (Fig. 1).

Performance evaluation of economic development A~

Income Equality @

Performance evaluation of educational policy

Ayisian1un ay jo uswdojanag

(: 3 :)
Performance Performance Regulation
index for the index for the index for 4AZ>
capacity of quality and educational
educational efficiency of activities
activity management
in education

Fig. 1. Subsystem of the performance index for university development

Created by the authors on the basis of The Boston Consulting
Group (BCG) (Hrotkd et al. 2018), Doing Business (2019), The
Worldwide Governance Indicators (2020)

We created the subsystem of the performance index for university
development, taking into account the indexes applied by the World
Bank experts in assessing sustainable economic development.

We have identified the key socio-economic indicators that affect
the university development, with division into the following blocks:
demographics of the year, income, innovation, investment, and
communications. All indicators can be divided into species on the
ground of several features. One of them is suitability for a particular
type of analysis. From the point of view of our research, it is more
expedient to use the indicators suitable for carrying out dynamic
analysis; those are dynamic or mixed indicators.

In the present case, we focus on defining indicators with an
acceptable level of accessibility, because their use will allow us
to assess the changes that have occurred during the study period
objectively. Including the described material, an expert approach
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to evaluation covers the list of indicators according to the areas
of performance evaluation in terms of their compliance with the
requirements, in particular: (5 points — absolutely suitable, 3 points
— conditionally suitable, 1 point — unsuitable for dynamic analysis);
data accessibility (5 points — acceptable level of accessibility, 3 points
— conditional level of accessibility, 1 point — impermissible level of
accessibility). Out of the list of indicators, we have excluded those,
the average value of expert assessment for which in at least one
requirement does not exceed 3 points.

For indicators of assessing socio-economic indicators, the index of
change is calculated according to the formula below:

_¥il_ wil
T wvio vio

where j | is the index that characterizes change in the j indicator;

Yil is the value of j indicator (assessment by a corresponding
rating) in the account year;

YiO is the value of j indicator (assessment by a corresponding
rating) in the reference year.

For each area of development university, it is proposed to
determine correlation coefficients between the aggregate indices of
change in socio-economic indicators in the present university and the
indices of change in indicators. After they are identified, a decision is
made on the selection of significant indices of change in the indicators
for each area and the strategy of university development is formed.

Calculations cover such social indicators as demographics by year,
salary, communications index. Economic indicators include: income,
inflation index, employment, investment, innovation. The research is
to claim that causality has numerous applications in economics.

Calculations demonstrated that demography and income are the
factors with the greatest impact on the development of the university.
However, from the economic perspective, it is possible to get ready
for these indicators. For example, in the years with low birth-rate,
it is essential to work hard to attract students to study from other
regions and foreign countries. In general, birth rates are widely
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available; therefore, scheduling and career guidance contribute to
the university success significantly.

Economic indicators affect the development of the university
and constitute national capabilities for providing a university with
applicants in terms of financial resources. However, this index also
has its operational margin as a lot of parents work abroad and plan
their capacities for providing their children with education in advance.
Other university expenses are covered with balanced income.

CONCLUSIONS

The basis for the university development in the context of
globalization is an effective mechanism for improvement in socio-
economic indicators, able to respond timely to a wide range of
problemsand challenges. Development of a well-balanced mechanism
of university development should rely on comprehensive assessment,
which should be carried out on the basis of the system of indicators
for assessing economic subsystems: indicators for assessing economic
development and indicators for evaluating educational policy. Hence,
a combined system of indicators for university development is based
on abalanced approach in economics and effectiveness of educational
policy, formed on the foundation of designed methodology and
indicators of international rankings, which characterize the economy
and educational policy. This approach makes it possible to assess
the development of educational policy and predict reliance of the
university on changes in the economic and social environment.
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