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56589000M39 3936096905 gboll  396mIgbL  gobobogogl  Bmam®E  gbmd®mog
94090905L. Mmam® 0gdbgds 9bs 530560l Mbgdsdo s MHMYME F/domdl dolo Ez0bo
6ol Jglfogerol, s©ddol s Homdmgdol 3MmEgbdo 58 Y39wWoxngel  2sbobogngsls
BLOJMEME0ba30LEH03> o ByoMMEWobya3z0L3H03s. FLOJmMmErobagzolE03s Fgobffogerols
960b 50»30L930b, HMAMOE 39690603 Sln39 FsGVIE 3GMEILU.

w3bm gbol dgbfogars GMEo s FOMIsE935000 06G IGO0 3MMm3gLos,
IOl @OMLYE IM350 S139dBH0s JoLOMZoeolHobgdgwo - gbols gMsdsdolmero,
©qgb03MM0, 3MNWEGHWOIPNIMMOLO, 060030YS MO, 9BEMAIEMOO s gJumygbr©o
51399900, OMIGEMS 2560939 396 JmbEIds Mibm gbol LEWMWYMBOEISE SMZ30LYdS.
Pargdol 296d53crmdsdo 0333w gdm©s gbol Tgbfagerols Fgomgdo s doymaqdo.
d9L50530boE 033gdMEs BHo3egdol MYMM0gdo s doYMIgdo 0d s3gddgdolswdo,
I9d03 o3w9bsls 5596 gbols s030L9d0L 3MIME9LBY.

Mabm  9bol  dglfogerolisl  HomdmBmdowo {fobss®dgamdgdo  goblbgeggdmewo
bsbosmobss. MEbm 9bol LEGMWJEIMOL oM F9alfHogwgeo s8sb30egdl gmESEMYdIL
d0mdomMo s  gbm  gbgdoll  ALs3LYdS-2oblb3e39dDY,  9893EOMYYIES®
3oLOmM350oLHobgdgwos  9bols  Fgalfogargerol  slszo, Ubdqbo, dHBsMds, Bm@GH035309,
06@9w9dBHo, Bmyoo 39630006905 s 2obfigmds MEbm gbolsdo. mdogd@medo vy
009G MOo  JoBgHBgdoL  godm  (EOMOL  3T5MHOLbMds,  FMOZomOEbmgsbo s
365393H9MMa96mM0 X230, sOLFMOI© LB Lolifogwrm doBsbo, Asbfogwgderol
565303393 9bGHMMMds s 1bg.) gbm 9gbol 2533900y bdodo 396 bgHbgds
L50BIOM YO PGIOL 25355300905 06030 IO BogEMMgODY.

QIAOMZ0WO 258M(300¢GdS S 3By 335993l 0dob MJAoL LyFLYSEGOSL, IMI
Wb gbol  49339000Bg  domhgmmo  FoMdsGHgds  ©o8M3NEIOME0s 96 BoOGHM
LHogargdols  dgoom@EByg,  BsbfogegdgeBg 96 LobgerddmazsbgermBy, 639  9bol
d99L{o3w g0l Mbs69dbBg s dob 0boz0 s G Jmbso3gdgdby.

LHmOHgo 98 @OML BLoJmeEobagzolE03sol F9mdeos OO IbTsMYdS Forfoml
1Ho30gd0l 3OHMEgLL. Lsabmdm03-osdE03MMo s BLOJMEoba3z0LEMMO 3MmEbOl
Lobmgboo Jglodwgdgmos MEbm gbol LHogugdol Lbgs @Mbybg 593565 s 3MMEgLOL
Po685@ 90000 Bomrm3s. LLd[MbsOM, MEbm 9bol glfogerolsls, Lsbffsgerm mmsbdo sb

©wqd3osbg  bBogargds  begds  dgdLfogzergerol  0bogosymo  dmbs39dgdol,
1Lodmoba30LGHMMo  S139dBHJo0L  Fom35obfiobgds,  Mog  0f393L  LEGHMIbEOL
3993bmgdsll Mzbm  9bolodo s AMGH035300L  OJ390YdSL.  Bgdo  BmblLgbgds
93IMdsd 08 3MHMdEYdHY OLIMBOOLS s FEBOEIZOL, HMTgoa sOBYDIMBL MiEbm
9bols Lfogargdol 36MHmEglido s Gmdmol dmfgltdogqds ©s dmy35M9ds b 9bols
139(30500BEGHIOOL 3OYOMYSEH0Z55. MJNOOMWO S 3M5JE03I0 (3oL bygzmdzgu by
LolmEzgeros  8904ds3gl ©93096o30900  MEbm  gbol  Lfsgergdols  3Gmglido
060003009500, 9b™ygbMHo s gJumygbMmHo BodBHMEMmIOOL Fom3seolifobgdoom
UHo30gd0l  3OHMEqLol 9308 MOMdIBY.  5353MMNMEsE  LolMMZgE0s,  HMA
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Modern science views the phenomenon of language as a linguistic action. How language is formed in
the human mind and how its brain works in the process of learning, perceiving, and producing language.
All of this is discussed in psycholinguistics and neurolinguistics. Psycholinguistics studies the process
of language acquisition, both natural and managed.

Learning a foreign language is a complex and time-consuming intellectual process, during which many
aspects must be considered - grammatical, lexical, intercultural, individual, endogenous, and exogenous
aspects of the language, without which it is impossible to fully master a foreign language. Language
learning methods and approaches have changed over the years. Consequently, teaching theories and
approaches to the aspects that influence the language acquisition process have changed.

The contradictions that arise when learning a foreign language are of a different nature. In addition to
the structure of the foreign language, the learner focuses on the similarities and differences between
native and foreign languages, at the same time considering the language learner's age, gender, readiness,
motivation,

intellect, general development, and attitude towards the foreign language. Due to objective or subjective
reasons (lack of time, numerous and non-heterogeneous group, incorrectly set learning goal, teacher
incompetence, etc.) it is often not possible to pay proper attention to individual factors in a foreign
language lesson.

Accumulated experience and knowledge allow us to say that the success achieved in a foreign language
lesson depends not only on the teaching method, teacher, or textbook, but also on the skills of the
language learner and his / her individual data.

It is at this time that psycholinguistics can be of great help to the teaching process. By synthesizing
subjectdidactic and psycholinguistic knowledge, it is possible to take foreign language teaching to
another level and successfully manage the process. Unfortunately, when learning a foreign language,
less attention is paid to the learner's individual data, psycholinguistic aspects in the classroom or lecture,
which leads to the student's alienation to a foreign language and reduced motivation. My report is an
attempt to discuss the problems that exist in the process of teaching a foreign language and which are
the prerogative of foreign language specialists to resolve. Based on theoretical and practical knowledge,
it is desirable to develop recommendations for planning the teaching process considering individual,
endogenous and exogenous factors in the process of teaching a foreign language. At the same time, it is
desirable that the important psycholinguistic discoveries and findings for teaching be considered in the
training and qualification courses of foreign language specialists, to consolidate the theoretical research
practice and improve the process of foreign language teaching.
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960bs s bgbol 0bEHgMmOMYdo Lsgzwgdol Igmmeo ( CLIL - Content and Language Integrated
Learning) 229c0olbdmdl do60mso Lobffogenm Lsabols Gobss®limdmog LHogurgdsl wmsbm gbol
L5Moegd0m. 9bobs s Lagbol 06EgaMoMgdmEo LHogergdolisl MMM bgds Logbols
dobso®lol dglfogams  mEbm gbol Lsdowgdom s MiEbem 9bols Tgbfages Lsgbol Fobss®lols
153 gd0m. FSMMHE0Y, 5©0b0dbo TgmMmEO 339 M58g60dg SmgmEo {gwos Ho®mds@gdom
399009g9bgds Abmxzmoml Bbgoslbgs 3megdls vy 3mwgxqddo, dogMsd XIO-XIOMO00 5O
5MLYOMBL M0y 3MB3MIGMo FGMMIMEs B 3mE3MgBMEo Lobgeddwgsbgwrm  9bmd®mog-
d0bsoOLbmdMm030  LHogwgdolmgol.  (obsdwgdstg  mgboldo  EIoLbsmzol  SGBYOMEPO
©@oBYMH5GMOMHOL  Jglfogrol  Logmdzganby  4o9bse0BgdMos 956™3603-d0bssMLMdG030
Logegdol  Igomeols 399myggbgdol  JglodegdErmds  MBoergl  LlHogagdwgddo s
dmbowMmEbywo 990093900. OIOLLSMZ0L sdMmO30 5@T0DO BEMBL b JMTBEgds 0bolvH
965, OMYMOE 9OHm-9MHm Y39wsDg 2930390900 gbsl AlmaEomdo. 5dgsb  25dmIobaty,
96obs s Lagbol 0bEHYYMOMGdIMO LFozwgdoLLL MB30MOGILOE 0baEolMHO gbs 2odmoygbgds.
B3960 9399460l IMg5¢ Mdoargls Labiffogargdgardo (o®mds@gdom olfjogwgds obyeolmmo gbol
139305 IMHO 39OLO. FoRO0MS, §3bMT030Bs s BOBBILOL Bo3MWEYEHBY oLfogwgd doBbYL
0b62obmM0, M3 0m35¢0oLHobYdL 3mbmdozols s d0DBBILOL Bmyoghmo Lszombobs s
A9m0bmema00l dgbfogansls. gbols o Laabols 063 AMOMmYdMwo Lfsgzegds 30 0MZsEolobydl
36OMaM5d0m  gom35wobfiobgdmmo  Logbol Mo dgbfogamsls  0bgeolygbmgzsbo
@0 BIMGIMHOL Loxd3z9mbBY O M0 RMRIBEHIWS. BMYo M Lobfogzagdganl 593l bogbol
96 LObgdOL VbaEPOlE 9659 LHogergdol 3Mod@03s, MoE AbMEME 53 Lygbol 0bawolivM 9bsBy
3MLgdMo BobgErddw3s69wmmo 89IMoBIMAWGds s 9bols s Fobss®lol 0bEgaoMmgdmwo
L3 gd0l FoGom Jglodergdemdgdl 3963 899MGds.  999b 2odmdobaty, 93mbmdozols
R93MNAIGH0L  LabHogwm  3MHMyMs800  domzseoljobgdmo  MHMIgeodg Logbols  Lfogzwgds
960bs s bgbol 0bEHYYMOMGdIo Lfogwrgdol  dgomEol  2sdmygbgdom  MmORIH  MBIOH™
983990560 s BmbbyMbydgwo 0dbgds, 306y 0byolMo gbobs s 53 3MmbB3MgEHo Logabols
Lfogwgds 3039 ©obEo3wobs  Lfsgwrgds. 50bodbmwo  JgoMmEo  JOOEOHMWSE
306360930 bsgbob Logdzw0sb Tglfogzwsbsg MBMHMB3gEYmMRL s 0bawolvyMHO 9ol dowswn
©MbyHg IMRWIGOLE. 9ol s Laabol 0bEHgMoMmgdmwo  bffsgargdol Lsdmermem dobsbo
390dgds IM535IbM030 0gmb, dom FmEmol: Lsabols Bbgssbbgs 39ML3gdE 03580 Tgufogeols
d9L5dEgdMBS; GgLalifogero Lagbol EgMdobmemaool JoBbMdMOZ 9bsbg famads; JoBbmdMOz0



960b BMyoo (3bol Qomdxmdgligds; Bg30MAYEHY39wgd0L MbsGOL 458mMBdsg390s; bGIbEHOL
9mGH035:3000 3oBMS s bbg. 99LFo3w0wo o Mo@IMHOL Msbsbdso, Lsgerol wsfiygdsdwy s
Lfog3eol 5{9ygd0L 3900092 B 909390 A9bBH9do dm{amdL, OIUYS
960bs s Lsgbol 0bEGHYMmOMgdMwo  bffogargds  860d369eM396 3MBoGHOWME 493wgbsly sbgbls
3oz gms/LEGHMIBGHMS gbmdMmO30 3m339BHbEool BOHsBY. LEWIbEHYO0/AMLFs3wggd0
960039396 [omBo@Ggdol 509396  Lbgoslbgs  9bmdMogo  sL3gdBHoL M35l BMOLom,
0535W0mo©,  W9dbolzmo FoMol, ASBLEIMMEOIOom L3gEoswMEmO  GHgMdobmemaools s
LSgOOME  535009309M0 9ol  Tguogzerol  MZoLsBMOLom, Mslyg 03 Losabol  Fglfogars
39653060HMdqdL, MMl obobo gbols s Logbols 06EgaMoMgdmwo Logergdol Fotyagddo
390506, 3053 Fgx3oligds bgds 965 9bmdMo3z0 3m339E o300l 9By MEbm gbol 3mbol
39900930l 035¢LsBOOLOm, 9M5dgE Labfagurm Loabols 3m©bol Jgdmfdgdols bogmdzgeby.
96md®03-00bs5MLMdM0Z0 Lfogergdol Igmmo Fbmeme gbol LFsgzErgdsls 56 4ErolbImdL. gl
5oL 3m33egdlEo IgommEo Mabm 9bols godmygbgdom doMomso Logbol Tgbolifogws.
d9Lodsdolo, 3m©bol FgdmfdgdsE doMomoo Lsabol 3md39EgbEool BoMAwgddo bgds ©s
mbs bgdmgl, o3 gbol (3m©bol MbgL ™530LMOZ5 Mg gbl. 3065006 K96~
X9IOMB0m  960LS O Lagbol 06EJMOMIdMEo Logergdols  FgPMEMID  ©39380MGd0m  sGF
09MO0o LBobgddwgs6gwmgdol EOEMO BB SMBYOMBL o M3 99 FgoMmODBY 98900
139305 M0 LobyeEdd®3569WMgd0, 2oBLs3MMNMGOMEo F60336gEMds 9boFqds Fologwrgdgwms
A®90b60bg90L.  B396 B0g® FgMme35HgdMos  gbols @ Loabols 0bEHYMOMmYdMwo Lbffsgergdol
9900m©obL  259mygbgds  93mbmBozols s  B0BBYLOL  Fo3MEBHIGHOL LG IbEgdoLsM30L.
930bm3035L 35350 gobdo?®Hgds 9d3L o, dgLodsdols, Ebmdow 93mbmdolBqdl, dso ImEol
SRMI©E F5MTol, Wombger MMBOLLL, 5abs® LsbIML s bbggdl Lbzssbbgs 3sbbo 543
30b35D9 ,05 5MHOL 93mbMT03s7“ ILLFYoLOLMZOL, LmMgE 53 JoMbzsbg 3sLwybols dogds 0gbgds
B3960 Logdom 3MELOL sdm35bs.
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The Content and Language Integrated Learning (CLIL) method focuses on teaching the main
subject through a foreign language. CLIL combines teaching foreign language through the content

of the subject and teaching the content of the subject through a foreign language. Although this

method is already successfully used in various around the world no specific formula or textbook
exists so far. Based on the study of the existing literature, the possibility of using CLIL at
Universities of Georgia and its anticipated results are analyzed in the present thesis. Today many
people speak or learn English as it is one of the most popular languages in the world. Therefore,
target language of CLIL is mostly English. In our country English for Specific Purposes (ESP) is
successfully taught in many Universities. For example, at the Faculty of Economics and Business
our students are taught Business using a special English textbook to learn some issues of
economics and business, while CLIL implies comprehensive study of a curricular subject using a
wide range of English language resources. Some schools have a practice of teaching certain
subjects in English, which is confined to the English textbook that is far from the resources
provided by CLIL. Teaching any curricular subject using CLIL will be twice as effective and
convenient for both the student and the university than teaching English and this particular subject
separately. CLIL ensures a comprehensive study of a specific subject and a high level of English
language proficiency. The ultimate goal of CLIL can be different: the ability to study the subject
from different perspectives; access to the terminology of the subject to be studied; improvement
of general knowledge of the target language; development of oral skills; increase students’
motivation, etc. CLIL has a significant positive impact on the growth of the students’ language
competence. It helps them to achieve significant success in terms of various linguistic aspects,
such as: vocabulary, terminology, academic English, etc. However, the assessment is made not in
terms of language competence, but in terms of subject matter proficiency. Indeed, CLIL does not
only mean language teaching - it is a complex method of using a foreign language to study a major
subject. Consequently, knowledge is assessed within the competence of the main subject and
thereby the language proficiency as well. With no database of textbooks for CLIL, everything is
upon the teacher training, as a result of which the teacher must be able to compile a lesson plan
based on different subject materials. We propose to use CLIL to teach different curricular subjects
to the students of the Faculty of Economics and Business. To begin with economics, famous
economists, e.g., Marshall, Robbins, Sandmo, etc. have different answers to the question "What is



economics?" Therefore, the goal of the lecture course we suggest within CLIL will be to find the

answer to this question.
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Almost everyone will agree that being a teacher in the pandemic period is not an easy task.
Teaching consecutive translation online is even more difficult. Oral translation is a complex
process involving articulation, hesitation, facial expression, pauses and intonation. Many
people find it tougher when it is done online. It is true that compared to simultaneous
translation, consecutive translation requires less mental strain. In addition, it is a subject to
stricter requirements. But despite the fact that translation theory allows for a variety of losses
here, such as skipping a repetitive thought, skipping a word, simplifying a syntactic
structure, neutralizing a style, in consecutive translation the translator is still responsible for
maintaining the semantic and syntactic structure of the text. In oral translation an
interpreter is concentrated to grab the main idea of what has been said and might make some
mistakes in terms of grammar or vocabulary. In other words, in oral translation fluency
comes first and grammatical accuracy is followed. However, that does not mean that an
interpreter can use different transformation methods such as omission, addition,
compensation, antonymous translation or etc. the way s/he wants to. They still need to
follow the rules of the most influential equivalence theories that have been proposed by
scholars in the field, such as Jakobson (1959), Nida and Taber (1969), Catford (1965),
Newmark (1981), Baker (1992), Pym (2010) and many others. As we know, in any kind of
translation it is important to consider the target audience. The undoubted advantage of oral
translation is that the interpreter knows who makes up his or her audience and can even ask
the questions to the author if the utterance does not seem clear.

Teaching theory and practice of translation to fourth- year students and practicing
consecutive translation online seemed to be burdensome at first. After a deep and through
discussions, we decided to use YouTube application for the practice. Teachers are medium in
this case meaning that instead of asking the speaker to repeat if there is something obscure,
the students can ask us to rewind the recording in case it is needed.

In the paper we will share our experience to show the way we have been working during the

pandemic trying to make the practice as closer to the real-life situation as possible.
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In order to get the maximum benefit from reading, students need to be
involved in both intensive and extensive reading. The aim of intensive reading is to
assist students develop their ability to read for a number of different purposes. For
example, to get the general meaning of a text ( the gist), find specific details that the
reader is looking for or understand what is behind the words (inference).

As for extensive reading, it has a different focus. The intention is to get the
students to read as much as possible, especially away from the classroom. It’s the
best way to improve their knowledge of vocabulary, grammar, spelling and
punctuation.

The reading texts that students do at beginner level are different from the
ones that advanced students use. Texts are accompanied by a number of activities
that are used in the process of teaching and understanding reading texts. Exercise
types can be: true/false questions, multiple-choice questions and so on.

There are some impressive ways to get the students interact with reading
texts. For instance: 1. Text mining. 2. Reading aloud. 3. Reading sequences. One of
the most important ways of encouraging students’ engagement with the text is to
ask them if they like it and why. Let them speak a lot about the text, the characters
and express their own attitude to the text. It will help the teacher understand the
student’s performance. Another way is transferring information . This helps the
students demonstrate their understanding of the text by transferring information to
other media. The teacher can ask the students to complete the graphs, pie charts,
draw pictures and so on. The students can also be asked to tell the story from the text
as a different character or from the opposing point of view. It’s worth stating that if
the text contains contentious information or many types of fiction, can be used to
promote critical thinking. This type of reading is mainly suitable for higher-level
students.

In the article we will focus on various activities that help the students fully
understand the reading texts and be actively involved in teaching and learning
process.
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Critical thinking with its principles and skills have recently been acknowledged in language
education. Language learning has no longer been viewed as a passive habit- formation
process but rather an internal mentalistic process which involves a great deal of cognitive
skills and hypothesis -testing. In Iraq, although the communicative approach is officially
adopted in teaching English as a foreign language, teaching reading comprehension still
focuses on accumulation of vocabulary items and clichés and manipulation of key
grammatical structures as well as discourse markers which happened to be used in simplified
excerpts selected from literature, history or science. No attention is paid to higher Cognitive
and critical thinking skills that challenge learners’ knowledge and values or touch on their
lives and reality

The present paper provides suggestions for infusing critical thinking skills into teaching the
foreign language skills in general and reading comprehension in particular. My argument is
that incorporating critical thinking skills which include interpretation, analysis, evaluation,
inference, explanation, and self-regulation into teaching reading comprehension will provide
a better foundation for comprehension and active participation in the classroom activities
and thereby help overcome monotony that characterize foreign language classroom.
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In conditions of globalization and internationalization, foreign language speaking
has become such an ordinary phenomenon that monolingualism is viewed as a rare
exception. Special research dedicated to the transfer to multilingualism on various levels
of public education (universities, schools, kindergartens), numerous thematic workshops
and conferences focusing on the given issue have clearly outlined a common goal: the
aspiration of the 21% century educational institutions to the eradication of not only
“monolingual habitus” (the terms are taken from: Gogolin, Ingrid (1994): Der monolinguale
Habitus der multilingualen Schule. Miinster: Wachsmann-Verlag), but “bilingual habitus” as
well, and their substitution with “plurilingual habitus®. At the same time, research has
revealed the shortcomings of methodologies and didactics leading to the above-mentioned
goal. There are frequent controversies and attempts to prevent the “white spots” on any
stage of teaching. However, such attempts are often confined to theoretical judgement.
The given research does not aim at the analysis of the “white spots”. On the contrary, we
attempt to generalize the problem by way of grasping its origin and analyzing the priority
terms from the linguistic viewpoint. The terms under analysis are: multilingualism and
plurilingualism, as well as their parallel, albeit non-synonymous terms: bilingualism,
diglossia, polyglossia, and equivalent terms of native origin: German Mehrsprachigkeit and
Vielsprachigkeit, Georgian Jd®s35¢796236985, Russian MHozoasbiyue (the latter two cases
are represented only by one lexical unit). The diversity of the terminological block leads
to incorrect usage of the basic inventory. This can be proved by Jirgen Quetz’s remark: ,,...
wo man Mehrsprachigkeit sagt und Vielsprachigkeit meint“ ,Frequently they say
Mehrsprachigkeit, implying Vielsprachigkeit® (Quetz, Jirgen (2002): “Der gemeinsame
europaische Referenzrahmen: Ein Schatzkastlein mit Perlen, aber auch mit Kreuzen und
Ketten”. In: Bausch, K.-R./Christ, H. wu.a. (Hrsg.): Der gemeinsame europaische
Referenzrahmen fiir Sprachen in der Diskussion. Arbeitspapiere der 22. Friihjahrskonferenz
zur Erforschung des Fremdsprachenunterrichts in GieRen. Tlbingen: Narr, 145—155).

Both authors of the given paper have noticed this fact i.e. the intermixture of
different meanings of the above-mentioned terms, caused by cultural phenomena,
national and ethical aspects, tradition and, above all, covert or vivid tendencies in the
State policy. Adequate or inadequate usage of the above-mentioned terms, different
perceptions of their semantics may lead to incorrect strategy of teaching and
methodological shortcomings. This fact has motivated us to carry out the analysis of the
above-mentioned terms and explain their semantics, taking into account multicultural
environment and plurilingualism of an individual. In the international context, it is
naturally hard to speak about the speech community in general, without regard to the
individual factor i.e. subjective data: mental-intellectual capacity, ethnicity, past life and
acquired linguistic-cultural experience, background knowledge, motivation and so on, to
say nothing of the objective data like real environment, State order, priorities and

numerous other factors which do not always enable clear-cut classification.



When we approach the issue from the national position, we should take into
account the following: certain disproportion between the Western world, Georgia or
Russia with regard to multilingualism; the tendency of importing ideas without regard to
the local language situation, traditions and existing resources.

Taking into account all the above-mentioned, the main goal of the research is to
establish a certain terminological order with regard to rational description of the above
phenomena. Our objectives are: description of the types of multilingualism taking into
account the corresponding prototypes; outline the separate disciplines studying these
prototypes; analyze the relations between the types of multilinhualism on the examples of
Germany, Russia and Georgia i.e. reveal the language situations in the three countries

from the perspective of contrastive-areal sociolinguistics..
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Multilingualism as a linguistic phenomenon is successfully revealed in the Lexicological studies, namely,
in the five lexicological problematic questions of the course, and the whole topic is dedicated to the
Multilingual aspect in Lexicology.

It covers the description of CLIL (Content Language Integrated Learning) and some aspects of its influence
on the process of development of students’ multilingual competence. It is emphasized that
multilingualism has become a widespread phenomenon in modern society. A considerable number of
people speak more than two languages in their everyday life due to historical, social, or economic reasons.
This is one of the causes why multilingual competence has been defined as one of the key competences
that a modern competitive specialist should possess according to the

European System of Higher Education. CLIL is usually thought to play an increasingly important part in
language education, both as a feature of foreign teaching and learning, and as an element of bi- and
multilingualism, that was evidently presented in the course of English Lexicology. The ability to apply
multilingual competence is one of the key objectives of the curriculum. Multilingual competence
presupposes that speakers use different languages for different contexts and purposes, but their influence
on the languages may differ. The article gives a detailed description of the features typical of CLIL. So,
subject learning combined with language learning leads to the formation of multilingual knowledge, which
contributes to the development of multilingual competence.
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One of the most acute problems for the development of Georgian democracy today is the integration
of ethnic minorities. The Dukhobors, who settled in Georgia in the 19th century, belong to the group
of ethno-confessional minorities.

The changes following the collapse of the Soviet Union proved to be particularly acute for the
ethnically Russian Dukhobors. The process of their migration began. Those who remained in Georgia
found it difficult to adapt to the new lifestyle.

The aim of the study is to present the unique culture and traditions of the Dukhobors. Their modern
existence and socio-economic problems. The main research questions are: to what extent do they
preserve the culture and traditions and to what extent does it facilitate or hinder their integration
into the state life.

Due to the circumstances created by the Covid 19 pandemic, conducting fieldwork was complicated.
In addition to the analysis of scientific literature and written or video sources, the information
provided is based on 5 in-depth interviews.

References

Bezhentseva Ala, «Dukhoboria», 2010

Ethnoses in Georgia, Public Defenders Office, Thilisi 2008

Bezhentseva Ala, 6exxeHuea Anna, CtpaHa [lyxobopwusa, Téunucu, 2007;

Breifogle B. Nicholas, Heretics and Colonizers: Forging Russia’s Empire in the South
Caucasus, Cornell University press, 2011;

Lohm Hedvig 2006, Dukhobors in Georgia: A Study of the Issue of Land Ownership and
Inter-Ethnic Relations in Ninotsminda rayon (Samtskhe-Javakheti), ECMI Working Paper
#35, 2006;

Lunkin, Roman and Prokofyev, Anton (2000): Molokans and

Doukhobors: Living Sources of Russian Protestantism. In: Religion, State and Society, 28

(1): 85-92.



o MbogzgmLoE)g@E90do
L3Ol Lfsgergdols

09 Sb399GHPOM3Z0L
On some aspects of teaching Persian in

Georgian universities

9353356 9bm5dg-ogodbos
Fatman Antadze-Malashkhia

03969 % 93560830¢00L Md0olOL Lobgerdfoxzm Mboggmlbodgdo
Ivane Javakhishvili Tbilisi State Universty

3m35603) 56 393609093530 Bo39WEHIGHO
Faculty of Humanities

153356dM LoGY39d0: MiEbem 9Bl Logergds, L3sMLYIEO, JsGmmeo,
9636030 MMHH09MDNMIGO0
Key words: foreign language teaching, Persian, Georgian, language contacts



LodOHMBID Bro MEbm gbol Bogzergdsdo 3mbiETgmmIOHO HBBOL IERMT>YY, Goyo
9936096930 8001 7096,6H™3 gb Logwrgds BBZSILBZHR35M0 FgoMEOLS v JoEmIol
3033060693 2580mggbgdsl, 3M5dEH030Ld s MIMEMOOL bgsolbgs 39039303006
3935380609051 Mbs 9Bdbgdmql(J.Richards&T.Rodgers 2001: 250). &odmemyom@Mo
6096& 06900 bfogergds 5856 EH0390L MEbm gbols Ggmzoligdsl.

L35OLIEo 9bols 3mLoL bEmgzsbo E™mbobmzol gos8oBbMwo ©s LEMIbEHJOD
50090603930l FoMdsBHgdom  s3MMdoMmGdMmo  Bggb  Bogh  FgdmBs390vIeno
96mBYAgLEGHM0sbo  LomboggMbodgdm  Lsgogmo  3mMbo  LiimOgo  Godmemyome
90Madsly @d  FgLodsdobo, L3OV @S JoOmmME gbsms  Alo3LYdS-b3sMdIMS
0o60mP0bgdsBgs  MmEH0gbEH0MgdMwo. 58 3MOBTo 9bMmdMH033s F9306HOL30MYdSD IMOE3s
13693 039M-3Ombmomwo, AORMMyon®-bobEodlmedo Qo qdbogme-
BOSHIMMYoMO0  S1397dB900.  odmygbgdmeo  ogm  sbgzg  L3SMLE-JoMI0Y )0
965355 3bM3560 9bMmdMm030 MMM0IMNMdgd0L Fggao© dgamlivyeo boliglbmdsms
M9LMOLO, M59s3 bgwo FgMPym LEBIBEMS 53EH0MYOL LEOWMWos© MEbem 9bMdMO]3
39693mLmb.

5Q03335300L 35500300900l gaLObME@MGdM©s S1g39 30M39wo MGO-Lsdo  Lologwrm
330600L 256853e0Mmd5d0 L3sMLME LoGY39505 GHGMIBLIMOBdOMYdIMOo Lfsgwgds J30Mg©
dMOTBOE0MJOME0 JoOMo 563560l d9dz9mdom, MMIgwog Bgdofgzboom dmgMHam
B3O dygH0m LoLGGISL. 5393OMMWSE B3sOLIO gJLoZIM-369ToEH0IWO
969990085 S JoMEH030 3MIMB035300IMH0 FMEIEgdoL JsMIero BHMIBLIMmOFGE0Om
QOYBLIOOL 35O IIMO® LANIBAIO 30039w03) WI300Wb3Y Lfisgermdbyb
950030 b5305m© MB39MWM s BMBYEBHOIMNOO MZ5EBsBOOLOM 6530M356 L3Ol
56356L.

LB3sOLMe  Boliglbmdsms  3B0d3zbgemzsbo  bsfowo @9y  sgBHoGs©
5369430606 0L  JoGomendo, boflogro 3o BTsMgdob A930s. Moy d9dmbzg3gddo
JoOomdo  9gdmbmero  bsbgbbmdols @s dolo  L3sOLYYwo  9EodMmbol  d0dsc0gds
3obbdMdL  1gdobGHo3e (330 gdsl, FMbMUBYGIOBEFOL 96 dmeolgdobogosls s
BEAHOEOLEME B 30MYOL. 533500 baligbmdgdo MiEbm 9bols gmzoligdol Lsfiyol 9Eedby
090533960b9d9w ©s 53506939 RodBHMOS©O  3393w0bgds s SFoFGHMIs3 olobo G
2450m9309969300.

599990 LAHMI6GHJOE bobgbmdgdo s Fomo 9g@0dmbgdo 99dgao bodbgdoom
3906Bs: BdoMo@ godmygbgd o, Lo obEmMo byo@®mowmo s gbbgdger 9bsdo
1935530395 (33 go LEHYE SO, JOMOMIIW, LoZbMOdMOZ0 FobssMLOL 9gdlozs.
BoabMdMO03-gdsbBH03MMTd X 2BIdTs B3sOBWE-JsBIE FodsMMYdsms Fgdmbggzsdo
doMOMIEI©  IMO(339 15339000,  FMOFEol, 0bGHIM0gHoLs s  gJuBHgMogMob
3033mbgbEms Lobgeirmgdgdo, L3sMLME0Es Jo®mEdo dgdmbiveo gobmbodgdo s
G™M3mbodgoo, b3y  L3sOLYEOSH JoOomedo  35¢306090)wo  0EOMIGO0.
Bo0MBEBGMI30M FoQ0e0mgddo 30496900 JoMmEdo ©s9330MYdIME B3sMLvEn
3bOM3Mb0dgdL.



5023560 93580M 5 QoMM gdge  IgLoBY30LMdGODY gHol  °©gded ©sdHYgd
LEAMIBEBHIOL 99530 B3sOBEIOL Fgm30Lgdol 3OHMEILO S 3960 BB JgmJdbos
LHo3egd0l 3900aMa gBHO3BY 29IBILZLGIS.

3830J6OMdm, 5923500 3mdd0BoMGIMwo JoEAMIJdoL JmMAqds bogmxzog@o 0dbgds 0d
UEAHMIDEGHIOMBSE, OMIGEMs FIMIWOoE 9bsdo sGBYGOMdL bJoMms  odmygbgdvyem
U3oMUME BoLYLBMOIMS FE15Q0. AOLIMZoeoLHOBYdGE0s S15939 MMOL JmMYgdol FoBbom
U3oMUMEo  9BBBOL  BHogErol 3569  BodsBOLM gL 3WEM-46535EH03 IO

969990l IMBEGES 3505 IMMYJOMWO GHMIBLIO0BEO0OL LEFMSEgdom.

@OoHIOIAYOS

Richards, J.& Rodgers, T.(2001) Approaches and Methods in Language Teaching. Cambridge:
Cambridge University Press.



There are numerous discussions around the post-methodological era in foreign language
teaching, and many scholars support the idea that foreign language teaching should be based
on a combination of diverse methods and approaches, as well as various perspectives
combining practice and theory (J.Richards&T. Rodgers 2001: 244-250)

The one-term pilot course aimed at beginner level of Persian language acquisition, which
has been several times successfully tested with our students, is based on typological approach.
Hence, it reveals similarities and differences between Persian and Georgian languages. The
contrast of languages in the above-mentioned course embraces phonetic-prosodic,
morphological-syntactic and lexical-phraseological aspects. The course also focused on the use
of a resource of Persian loans that penetrated into Georgian due to longstanding Persian-
Georgian language contacts. This facilitated the adaptation of students to a completely alien
language environment.

In the first two or three weeks, adaptation to the new language was also facilitated by
transcription of Persian words by means of slightly modified Georgian alphabet, precisely
adjusted to the Persian sound system. However, in parallel with mastering Persian lexical-
grammatical units and simple communication models by means of Georgian transcription,
from the very start the students also learned the Persian alphabet which seemed to them quite
unusual and phonetically deficient.

A major portion of Persian loans is still actively functioning in the Georgian language. Some
of them have become obsolete. In certain cases, the relationship between Persian borrowings
in Georgian and their Persian etymons imply semantic change, as they become either
monosemantic or polysemantic or stylistically marked. On the initial level of language study,
such loans are quite confusing. Therefore, we avoided using these loan-words.

The loans and their etymons were selected for beginner students based on the following
characteristics: frequently used, stylistically neutral and semantically unchanged in the
borrower language; mostly nominal words of substantive meaning. With regard to Persian-
Georgian relationships, the substantive-semantic groups chiefly embraced the names of food,
crockery and cutlery, as well as components of the interior and exterior, the ethnonyms and
toponyms that have penetrated into Georgian from Persian, also idioms that represent
translation-loans from Persian into Georgian. The provided examples also embraced Persian
anthroponyms widespread in Georgian.

The focus on the above-mentioned vivid and simple correlations facilitated the process of
Persian language acquisition for the beginner students and formed a solid basis for further
stages of learning.

In my opinion, the use of the above-mentioned combined approach in the process of foreign
language acquisition will be useful for all students whose native language abounds in
frequently used Persian loan-words. It should be noted that, in order to save time, in parallel
to teaching the Persian alphabet, students should be taught basic lexical-grammatical units by

means of well-adjusted transcription.
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A verb for oral or written communication has specific and very important role, therefore in
the process of language learning one of the very required and difficult issue is learning of
verb and the related constructions.

In Georgian one verb is correlated with several subjects and besides simultaneously are
produced several categories, and this produces different forms and grammar constructions
are constructed variously.

Learning process is complicated also by existence of united model, which will include the
majority of verbs in terms of form production. If on first step of learning student manages to
mechanically remember certain quantity of verbs and grammar constructions, on the upper
levels of language knowledge this becomes impossible because of abundance and difference
of forms.

The problems aroused during verb teaching-learning has brought me to the conclusion, that
it was required from the language level a2, to propose to students certain models step by step,
which would help them to construct grammar constructions and produce verb forms.

In this work I will introduce two models of verb learning, and strategy of verb teaching: In
particular, models apply to — ob. Subject sign verbs’ present and intermittent production of
rows. Hereby we discuss a simple method to correctly use ergative constructions related to
verb. In one model will be included those — ob. Subject sign verbs, the base of which begin
with consonant and in second model we discuss ob. Subject sign verbs given in neutral
behavior form. Separately are isolated verbs the base of which are starting with consonants
and ending with ulob, these follow different model and propose exceptions. In this Work
within the first model will be discussed 60, within second model — 10 verbs; Hereby we will
review, the rest of verb characteristics, which were left out of model.

In this work presented verbs are taken from the al, a2, b1, b2 level books: “Ascent”

The report aim, is to provide — ob. Subject sign verb rows production simple model, to the
Georgian as a second language teachers and students. It is remarkable that — ob. Subject sign
verbs are attributed to active and medium-acting family and correspondingly in the
intermittent row they require ergative construction; to construct construction there will be
presented simple method
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Every movement or position of the producing body during the utterance of sounds is an
articulation. Each speech tone and each of its variants has its own articulation, or its own movement
or condition. We perceive this or that sound only when the movement of airflow is attached to its
articulation.

The starting point of articulation is considered to be the indifferent state of the speech organs.

Note that any two languages (e.g. Georgian and English) or two dialects (Khevsurian and Gurian)
are more or less different from each other in the indifferent state of the speech organs, as long as this
state is activated, or directly preceded by the utterance.

Each individual sound is characterized by a peculiar pronunciation of the sounds used in it, which
distinguishes this language from other languages.

Some languages are characterized by the pronounce activity of the speech organs, which in
another language may not be used for pronunciation.

This phonetic feature of languages, namely: the production habits of a particular language,
developed during the development of this language and established in it by tradition, is called the
articulatory base of this language or activated indifferent state, therefore, the articulatory base is a
social phenomenon and not physiological. As a physiological phenomenon, it is related to the absolute
indifferent state of the speech organs.

Languages and usually dialects of one language differ from each other in terms of articulation.

Articulation bases are different from each other, for example, Georgian and Russian articulation
bases, French and English, Khevsurian dialect and literary Georgian and so on.

The articulation base can be characterized by pronounce habits.

The "accent™ of speaking a foreign language is known when he has not mastered the correct
pronunciation of that language: he uses the articulatory base of his native language when pronouncing
the sounds of a foreign language.

Mastering the correct pronunciation of a foreign language lies in mastering the articulatory base
of that language. Therefore, its study is of great practical importance.

Among the internal factors of sound variability is also the variability of the articulation base.

It seems that the biggest shifts in the development of language in general and in particular in
sound change take place on the ground of language mixing, in particular, changing the external
articulatory base.
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Subjective first person marker v-prefix as one of the determinant factors for the nouns cases

related to the verbs.

There are many various opinios regarding the definition of the person category in the scientific literature.
A. Shanidze defines person category in three aspects:”which person”, “what kind of person” and
“quantity” - how many persons are represented in one form of the verb.

There are two types of markers in Georgian- v- order and m-.order. They are basically divided as follows:
v —order markers mainly express the markers of the subjective person and the m- order markers — the
markers of the objective person. There are many cases in the language when the objective person is
expressed by the subjective person marker and the subjective person is expressed by the objective person
markers. This is called inversion and the verbs of these types are called inversion verbs. It is very difficult
to understand and study inversion for non-Georgian students. To simplify the issue we  the system of
the person markers, which in our opinion are the representations of the cases and from this point it
becomes easier for the learner to build the correct constructions.

There are many opinions regarding inversion. A. Onianis opinion is very interesting. He thinks, that the
aspect — what kind of the person is not expressed by the person markers. To make it clearee, the author
creates the neutrel person which expresses all members of the opposition (active, inactive and neutrel,
or active and inactive). These person markers in real don’t belong to any of them.

It turns out that v- and m- order markers have the same function in termes of activity-passivity and they
only express the “which person”.

The question is - Why are there two orders markers in the language if they both have the same function
and they both express only “which person”?

We think that these two different systems of v- and m- orders are the ancient and they form the certain
opposition from the beginning. If it had not been so, the language would get rid of one long ago. It is
also noteworthy that this controversy is expressed in all Kartvelian languauges. All these make us
think that v- and m- orders are the ancient and may belong to the pre-Kartvelian period.

We think that these orders ( v-, m-) are related to the case. In particular, the noun given in Nominative
and Ergative case they show the markers of the v- order and have the question- who. But the noun
given in the Dative case shows the markers of the m- order.

In Georgian Linguistic Literature it is known that there is internal relationship in formation of nouns
and verbs. The interrogative pronoun (who) refers only to the human and what- to all others-animate
and inanimate subjects. Perhaps the v- prefix was an ancient sign of expressing the category of human
and it expressed the first person in the verb, because the first person can only be human and the action
of the first person means only human. He is both — the initiator of the action and the speaker. The
same form of the interrogative pronoun “Who” in Nominative and Ergatrive cases makes us think
that v- prefix was the representative of the Nominative and Ergative cases in the verb form.



V- prefix, as it is the representative of the Nominative and dative cases, it creates the certain
construction with the verb and it will help non-Georgian language students to understand the Georgian
verbs constructions easily and build the sentences correctly.
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In diverse classes, that is, in classes in which multilingual students study, the
difficulties that accompany the teaching of a second language (foreign language)
should be taken into account. In schools where the Ossetian language is taught,
Georgians learn this language together with Ossetian children. It is known that
the Ossetian language belongs to the group of Indo-European languages and,
naturally, differs from the Caucasian languages, although there are some
similarities between them. This difference concerns both phonetics, morphology
and syntax.

In this work, we will touch upon some morphological and syntactic
peculiarities, which should be known and taken into account when
studying/teaching this language in diverse classes.

In order to better guide the teaching/learning process, this work will analyze
the ways and methods of overcoming grammatical difficulties. It should be taken
into account the circumstance that in most Indo-European languages there is no
category of behavior and contact. Comparative methods explain some of the
characteristics of verbs, verbal nouns, prepositions, and other categories. In
addition to theoretical material, the work will take into account practical

exercises that will be of interest to both teachers and students.
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The present article: "Narrative as a method of studying the speech characteristics of bilingual
children (On the example of Georgian bilingual and Greek monolingual juniors)” aims to
study the nature of narrative and to establish narrative skills in school; also the purpose of

the study is to define the importance of narrative as an effective method of research.

The first part of the paper presents a brief overview of the theoretical material around the
narrative. The second part of the article is based on empirical material. In particular, it is
based on the analysis and results of my research which I have conducted under the Erasmus+
Exchange Grant Program at the National and Kapodistrian University of Athens (Greece) in
the 2019-2020 and 2020-2021 academic years. The article presents a study of children's
narratives and a comparison of narratives during bilingualism; In particular, the use of
narrative-based research method in the case of Georgian bilinguals and Greek monolinguals,

the use of which is quite common in the modern field of psycholinguistics.
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The article deals with problems of acquiring English speaking skills by adult learners and
represents an attempt to determine the influence of written speech on the development of oral
speech and define the role of translation in this process, based on which some new approaches can
be formed both for teaching as well as learning processes to promote independence.

The research group and the topic itself for this article were selected due to the fact that the
conscious desire of learning languages increases in adulthood but the chances of acquiring it
decreases and constant questions are heard from students what they can do to be able to use at
least the fairly good factual knowledge of grammar structures and lexis which they already have.
The main concern of the issues presented in this research will be figuring out the ways to solve
these problems. Despite the numerous material and experiences that have been accumulated on
this topic, there is none of the best solutions to the problem and there still is a need to redefine
approaches to the development of speaking skills

If the research questions were specifically formulated, these are:

1) What are the links between written speech and oral speech, is it possible that the existing
data is common and can be extended to the particular group that is selected for the research?

2) What influences does translation have on the development of speaking skills?

3) How are linguistic icons activated in mind, automaticity and facilitating means for its
acceleration, what is changed by the use of translation to overcome this problem, simplifies
it or vice versa ?

4) The effect of latent learning on language acquiring.

5) How can the linguistic programming be shifted artificially and inner linguistic urge
triggered? (This term is new and introduced by me in order to describe the case when a
person almost unconsciously starts to express an opinion in a foreign language).
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The aim of the present study is to investigate the sociolinguistic functions and frequency of
Teacher’s Code Switching (CS) in the Content and Language Integrated (CLIL) Lesson.

Based on our research conducted in 2019, out of all 114 private schools in Tbilisi, full- programs
of CLIL are taught in 7 schools, while only some subjects using CLIL are conducted in 3 schools.
The goal of the present research was to define the features of Content and Language Integrated
learning (CLIL) methodology within the process of teaching English on the Example of
Georgian private high schools. Taking the Georgian reality and cultural features into account,
the modified version of the questionnaire, based on the classification of using CS in ESL
Classroom proposed By Ferguson (2009) was used. The qualitative research revealed students’
and teacher’s attitudes towards teacher’s code-switching in CLIL lesson.

Both quantitative and qualitative research were conducted: the observations of the teacher’s
lessons and the questionnaire among 20 high school students.

We came to the several conclusions, some of them are given here: Math teacher’s CS behaviour
mostly serves the conversational function of interjection; Math teacher’s CS behaviour mostly
serves the classroom functions of introducing unfamiliar materials and topics, explaining
difficult concepts, maintaining classroom discipline and the structure of the lesson; The teacher

and 15 students have negative attitudes towards using only Georgian in teaching Math.

The overall results of the case study of teaching Math (Educational discourse) in one of the

private schools in Thbilisi will be presented at the conference.
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Digital workspace is an important pillar of teaching and learning a foreign language.
There are many learning platforms worldwide.

The corona-virus pandemic has posed the greatest challenges to the world, deepening
digital broadcasting and laying the groundwork for the widespread use of new teaching
methods. Distance learning has taking a leading place.

In this paper we have tried to discuss the role and opportunities of distance learning.

This type of learning was a lifesaver in a pandemic, when we had to be in a largely close
space, teachers were able to adapt to a new teaching platform, and students were able to get a
full education, which is a very important factor. In addition to online contact and exchange of
views both as a group and individually, it is possible to communicate with students and
teachers from all over the world. Students have the opportunity to use audio-visual material
and thus find more information. This allows the teacher to innovate and convey the new
material in different interpretations.

Accordingly to this we will share with you our experiences of how we overcome the
problem of face-to-face relationships.

It is noteworthy that information and communication technologies reveal amazingly
diverse and rich perspectives for both students and teachers despite their difficulties. Their use
facilitates learning.

-It is possible to use audio and video files, which we often do not have in the audience.
Because this is associated with certain problems, it is often not enough technique for all
teachers to use it equally. The listening problem is also solved.



-Communication is also quite simple, as it is possible to use role-playing games, in
which all students participate equally.

-Screen sharing allows you to share texts and various files. Finally, there is only one
aspect left, it is writing, which is actually difficult to control remotely, because students have
a problem in French, not everyone has a French keyboard and there is a problem with drawing
swords. As for the Russian language it is written differently and pronounced differently, so we
worked very hard to improve the correct writing and pronunciation.

Thus, socialization and face-to-face communication with the audience can not change
anything, however, given the current situation, distance learning is a very convenient and
easily manageable process, as it helps the student to get an education and run the learning
process without leaving home.

References:

Cole, J.A. and Blake, L.J. Principles and techniques of teaching, Whitcombe and Tombs,
Melbourne, 1964

Dessus, Ph. Benoit.L., Baillé.]. Etudes experimentales sur ’enseigenment a distance, DEACT,
Laboratoire des Sciences de I'Education Université Pierre-Mendes-France, BP 4738040
Grenoble Cedex, 2001

Kochhar.S.K. Methods and techniques of teachinbg, Starling Publishers Pvt, Ltd, 1967
Michel. J.L. La theorie distantiatrice et la formation a distance, http://www.cetec-
info.org/jlmichel/Distanciation.Crefi.html, decembre 1995

Oddou.M., Moodle et 'enseigenement a distance des langues, Etudio de Frances, 2005
Walckiers.M. De Praetere.Th., L’apprentissage collaborative en ligne: huit avantages qui en
font un must, Distance et saviors, CNED&Hermes-Lavoisier, Décembre 2004


http://www.cetec-info.org/jlmichel/Distanciation.Crefi.html
http://www.cetec-info.org/jlmichel/Distanciation.Crefi.html

Bg3060 39319439900l MbsGols
29630056 gd0ol 3300935 STMMGO0m
LHogemgd0Lsls Log56290m 30MHMdgddo

(Lagdo®anggemU «dseeglio gsbsmengdols
L50535¢053MM LagzgbHBY 0byolivy®o gbols

UPogengdols 3sg9eomby)

Research of Developing the Oral-
communication Skill while ERT (Emergency
Remote Teaching)

(in the example of teaching English for
Bachelor’s degree at Higher Educational
Institutions of Georgia)

606 Bo@0d30¢00
Nino Chitishvili

03969 %93560830¢m0l LsbgEMdol MdoOlol Lsbgedfomm

b6039MLoE 9GO



Ivane Javakhishvili Tbilisi State University
39650¢900ls s BLogMmEmaools 3936096090500 Bo3MEEHIGO
Faculty of Educational and Psychological Sciences

1553356dM LoEY3g00: OLESBE0IM0, BYI30M0-09(3Y39gds, 396306,
LHogangds, 3569gd0s

Key words: distant, oral-communication, development, teaching, pandemic



Bgdo 153330 0935 ML YOSL 5Fob30¢gdL LogsbagdM 30MHMdYIo HTMMYOOM
UHo30o-Ufo3egdsDg, 396dM, M5 3300930 45603 0byEolwGo gbols, bgdomo
393Y39g00L 9656MH0L gob3z0msMgdol BHMOEOWWds dgmmEgdds 355gdool 4dm
3000565 Mbs0b M9:0030 45olgErolsl.

0930 5JBHgoemds:

P 2020 ol 12 8sOEGHL 390mEbe@gdeo 3s6@gdos dbmgeom xsbwsggol
OH2960H5300L 096 s F933w0E0 LORs6TIbIMGdEM oL, HMIGE03

8000565 35005305 MBEs0b Lffogegdsby.

P LogoOm39@mb Mi-9d0L by sba9dME 93300 3MOOIMW Ao ©s
0bgerolbyo 9bol Bg3ocMmo 9@ Y39wgdolL wbs®ol Lsgergdols 3g0m©ado Mmbersob
35 BHBRMMIGO0L 259mygbgdolisls

P 360mg5gLeme-05U3e0909@ms 3gdbmemaom®o s 39mmEMOHO dBsmds
©53mM930m Bogwo-bogergdol goblobm®MEogugdws bogsbagdm 306MHMd9ddo.

P Bg3060 393y39w9d0L MBs@ol 3609369emds 21-9 Lovn3m6930 s dobo Lffogws-
1930900l 259m(393900 ©STMMGd0m Bogergdolsl 3s6gdool 3o6mdgddo

33€9300 bosbey:

P 0397 o6 5OLgdMdL LOLEIIMNGO 33wg35 S JoLO 650D, MY MMYM®
593359096 0baolMo gbol Bgdo®mo 9@ Yzgergdol Mbs®ol gsb3z0msMgdol
HoOOLLL bdSJoW 3™ LoggbrMDyg, Lbgoalbgs B3s3MwEgGoL LEIbE9ddo,
36O MRGLMEO-FoLo3w9dgd0, ©ITIMOHGO0m Bogegdolsls Logsbygdm 30MHMd9dT0.

> 65 (33093900 356035 9bol LsgzEgdol FHMOOEOMEds FgmMEYdTs
539000 Bogargdolsls Logsbagdm 3oMmMdgddo.

> 56 560l LoEEOLYMWOE 459M33EIYO oL 25dM393900, MoL fobsdgs
509mBbbgb MBsmerglo  B3mEol 3OHMEgLMO-ToLHog3wgdegdo (MO
13930500 900), ML F9330WO 3M03MEdoo  E0HYGL BMYsO
0bgeolbymo gbol BHogwrgds MmbErsob 3ws@imdgdbg Lbgsslbgs Bs3mw@g@ ol
LGB GHY0do, Bg3oMo 393HY39egdol MbsMOL 49B30msMdOL 3Mboo .



P 56 23593L LobBHgIMGO 330935, MY G53Y65© J0OBIMYMBL LTz Ferol

OLOME9d0L 9909 LodsMmm3gamlb Mi-90d0 LGMIBEHMS S 3OMBILMO-
Aoboge9d9gEms 3059Ma0Egdol 33¢035 MbEs0b 3MOLOL 9839JEHIMMdOL

30639dbG0 s HMAMO0s 3OMBILME-Tobfogzegdgems s bGMIbGMs
1393939060 Bg3060 89GY39gdoL Wbl gobgzoms®mgdols IbMog, sdmemgdom

1§93 gd0LsL Logobygdm 3oMmdgddo.

P 936™3990 LdFML J0gH OEEIBOO, BMYSWO G3OM3Mo BIGBM 96MdMOZ0
30339396300l 3mmbom (CEFR), dobo 8995009690 bsfowgdo s sd db6og
5ML9dMeE0 259M(393900 Ls3mdmbozszom 3mdgEgbgool Bgdmswbodbmeo
©™3999963H000 256L5HM3MMo obyz0LEHMO, 305050
L E0M3NEHOMWOo 3m33mbgbEGHd0L dobyz0m , ITMGMYGd0m Lfogergdolsls
Logobggdm 306HMd9dd0.

bo33eng30 Fg30mbgs:
P Hmam6 99033505/56 903351 9Fs0EgL0 4obsmgdOL Lods3osg3MM
Log39b OOl SM50bYOLMHBMZ960, Lbgoslbgs 393w EIBHOL  LEIbEHGddo

B9306M0 393Y39wgdol MbsGol 4968530m56M9dgwo GO0 I9JNMEIdO
©53mM930m BHogegdoLsl Logsbygdm 3oMm™d9ddo.

3393 U3:9L 899¢gp 39-300b390L:
P Hmam6 30906sG)MdL Logds®mzgeml »li-9330,550535wo3MM byggbmODY,
bbgo5Lb3s B3 EHIGHOL BEBHMIbEHJOTo 0bgaeolmemo 9bols Bgdomo

39(Y39w900L MBsMOL 29630056935 ITMMGd0m BogegdoLOL Logsbygdm
306)19030.

P GOm0 5535L9096 Lado3owsgMMm 3GMMyMadndol 3MMEBILME-Tologegdegdo
(06geolv®o 9bol b3goswolBHgdo) BgdoMo 8g@Y3gegdol  Mbscol
2963000560500l 253mf39390L MTogls BgMmesdo SIMMGd0m Bfogwqdolsls
Lo96293M 3060Md9dd0.

P Hmgm® 3080bs6gmdl Mabe 960l Bg3060 39EY39egdol MBIGOL 3o630MIMGds
3o gl B3mesdo sdm®md0m bfogegdolsl Logsbagdm 30HMdgdTo 9aMM3sLs
Q> 5396035307

33w930L dobsbo:



P 5536030L J0Bsb0s MBomEgl B3mesdo, Lds3os3MM LoggbwyMol Lbgaalbgs

B9370GIGHOL bAHMI6GHJOT0 Bg3oMo g@Y39wgdol Wbl gobgomsmgdols
330935 ©59m©9000 Bogergdolsl Logsbagdm 3oMmMdYddo.

33g30L dgmmEMmEemyor®o Lsgrdzgero:

P dogdomo 3zarg3s:

P 9905000 065305300l 5303900

P 33093900L B0dmbongs, MMdgeog 3o65Ub30398L 9MMT69MOLYE OLEIBEOWGO
1§93 gd0l bLbgoalbgs gm®dgdb.

P mbm®o 33¢093900L Bodmboengs , s3MOYB0m LFoges-bFsgegdslmsb
5353806900 Bosbgg0M 30MM390T0 s >0 JOIMEFPOWGOOL F9IMYdS
JOOOME 95 MdSLBID

P 936™30L L5335¢0053035300 BGBMUS @ 9H™36v9e00 15335¢005303530M BIOGBML
dodmbogngs

P B33060 398Y39wgd0L MBGOL 3563005MgBOL FMOEOE0YIEO BgMMEYdOL
809mbogn3s s 35000 Mbs0b 6950800 459mygbgdol glodergdemdgdols
396bo35-565¢00B0o

P 3089960353000 sGLOL 35BLIBEZMS @s LE3MBMB03>30M MBIMIBdOL LOPMIOLYNEO
dodmbogngs

P Logmdnbogozom 3m339E 96300l 5 LEwbEsMEHOL Bodmboegs 538-b sgsw0m®)

P H9L3MmEIBEMS gOB93s: B0BBMBdMO30, F98mb3930m0-306500 3MBEIEIdOL
LM gdom

P 65b93605@ LESHOMIGHMOOMIEMO 0bEHIHZ0v) 3OMFBILMO-
3obo30 90 gd™9b.d0oLOL 4 ToEIgLo Bogsbdsbsomegderm
50990 gdoL 2 39M:dM s 2 Lobgerdfogm.
9JU3960096¢)0: 35306090 9du3gMH0TIBEOL RGO oMM XAYBIdMb 0d
Lobgd93E3OE0 BHMIOEOME0 FgOMPYOOL godmygbgdom, Mg dodshbos, HmA

BMOL mbarsob LogMgdo 0bywolm@mo gbol BgdoMo g@Y39wgdol wbsmol
3963000560990l 9839JEIOMOSL

3309306 09MM0M-3MgdEH039o ©Esbodbmergds:



P 3300935 3OMFBILOGO-05LFo3wgdg M 3odMI0Mb30Ls S LOZMMSG
993960396 b9y oYMHbMBOm, M93mT9b3E0L HoFg3l 08 BgoMPYBL, Bro
0960539000 8omdL MO0 Loz gdolsl Logsbygdm 3oMMmdgddo, MiEbm
9bols Bg3060 9939390900l MbsMOL 256300569d0L 3MbOm s T90ddsgzgdl
39006 3H5933093L Mmbersob Lsbfagarm 3OLOL 56 JgMHgoyero (blended)
99 gdol d90megdols 999mbggasdo.

@OGHIOSGHMMS:

05gd05dg, . (2020). -,555¢0 LogsbdsbsmErgdErm Mgsemds &gMdobgdo, 4odmf3939d0,
930996530900 http://erasmusplus.org.ge/files/files/ HERE/sbog0%20b0956356s00¢0gdem
%206 95c0mds_2020.pdf

66560, . - David Nunan, Language Teaching Methodology A Textbook for Teacher (New
Jersey: Prentice Hall International, 1991), p. 40

3563960, X. - Jeremy Harmer, How to Teach Speaking (London: Longman, 2007), p. 123.

96do, 3. - Christopher Turk, Effective Speaking Communicating in Speech(Francis: Spoon
Press, 2003), p.9



My research topic highlights teaching-learning processes while ERT (Emergency Remote
Teaching). On closer inspection, it studies changes in the traditional methodology of
developing the oral-communication skill of English while teaching online because of the
pandemic.

Thesis Actuality:

The announcement of Pandemic on the 12% of March, 2020 by the World Health
Organization and shifted educational system which became fully online.

Emergency changes in the curriculum of HEI of Georgia and methods of teaching the oral-

communication skill of English while using online platforms.

The readiness of professors and lecturers in terms of technologies and methodology whilst
Emergency Remote Teaching.

The importance of the oral-communication skill in the 21 century and challenges of

teaching-learning processes whilst Emergency Remote Teaching.

Research Novelty;

Currently there is no systemic research and its analyses about professors’ assessment of the
quality of developing the oral-communication skill in students of BA at HEI of Georgia .

What changes have been made on traditional methods of teaching languages whilst
Emergency Remote Teaching.

Deep research has not done yet on studying the challenges which were faced by University
professors and lecturers when they started teaching English in students of different faculties
using the shifted curriculum and online platforms in terms of developing the oral-
communication skill of English.

There are no surveys on exploring the satisfaction of University professors and students
about the online learning as well as the feedback they give to exact universities about the

effectiveness of online studies whilst Emergency Remote Teaching.



CEFR, the parts it consists of and challenges in terms of linguistic, pragmatic and socio-
cultural components defined by those documentaries whilst ERT. (Emergency Remote
Teaching)

Research Question:

How the traditional methods developing the oral-communication skill of English in the
students of different faculties of BA have/have not changed whilst Emergency Remote

Teaching?

The research interrogates corresponding sub-questions:

How the processes of developing the oral-communication skill of English in BA students of

different faculties go on?

How University professors assess the processes of developing the oral-communication skill of
English in BA students of different faculties whilst ERT

How the process of developing the oral-communication skill of foreign languages go on in

America and Europe

Research objective:

Research objective is to explore the development of the oral-communication skill of English
in different faculty students of BA in Georgia while Emergency Remote Teaching.

Research Methodology:

Qualitative research: Processing the secondary literature and reviewing the scientific articles

and researches already conducted about the issue.
Reviewing the foreign researches about ERT and finding similarities in Georgia.
Reviewing CEFR

Reviewing traditional methods of teaching languages and the analyses of possibilities of using
them while teaching online

Defining the communication concept and reviewing The USA five standards of languages.



Organizing semi-structured interviews with university professors and head of language

departments in four universities of Georgia.

Doing an experiment with my own groups by using the shifted traditional methods that can

be used productively while teaching online.

The research results will be used to create a guidebook for professors and universities,
recommending those methods that can still be used in a virtual class with some changes

whilst Emergency Remote Teaching.
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Differentiated approaches are particularly effective in developing reading and
comprehension skills in a second language context. Often the level of knowledge of the
students in the classroom is drastically different. This difference leads to contradictions as
well as problems that are particularly noticeable when learning a second language. This
difficulty has put the search for strategies on the agenda that will enable us to achieve better

results.



The report presents, discusses and summarizes the activities of the differentiated approach,
which are tailored to a specific environment: These are our differentiated games “treasure
hunter”, “fill out information”, the project “get to know the world better” implemented in an
informal environment. The purpose of the game activities is the equal participation of
students, understanding reading comprehension tasks, developing communication skills.
The differentiated activities for the exchange of experiences discussed in the report, which
are to be incorporated into the teaching of Georgian as a second language, can also be used

in Georgian language and literature classes.
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The paper focuses on the typical mistakes of Georgian learners of English. The students’
errors are usually caused by native language interference. The theoretical framework
embraces the works of Lado, 1957; Corder, 1981; Spicher & Sweeney, 2007; Salcedo, 2002;
Ludke, 2009 etc. The empirical material is obtained from personal experience of teaching as
well as popular media patfroms. As English and Georgian are structurally extremely
different, the errors of Georgian students are most frequently related to grammar. Based on
the longstanding experience of teaching English as a foreign language, the author argues that
students easily overcome the problem of native language interference and related frequent
errors if they are given examples from the texts of popular songs and films.

Taking into account that songs and films represent authentic, natural language, they serve as
an ideal medium for improving pronunciation, learning morphological and syntactic
patterns, enriching the vocabulary, improving the students’ listening skills and so on.
Besides, the lyrics of songs are usually very easily obtainable from Youtube or other media
platforms.

It is a widely discussed that songs facilitate foreign language acquisition. Listening to songs
and watching interesting fragments of films is not as time-consuming as reading grammar
textbooks, learning the rules and doing exercises. The process is very efficient and enjoyable
both for the teacher and the students. Thanks to the refrains of songs, which are repeated
several times, certain words and syntactical patterns are firmly fixed in the learner’s mind.
This is especially important when the teacher tries to help students overcome the typical
errors caused by the so-called “negative transfer” i.e. native language interference.

The paper analyzes cases when the texts of songs and films have helped overcome issues like:
complex object vs direct object, the use of relative pronouns and conjunctions, various types
of subordinate clauses, the rules of using so/such, conditional sentences of different types and
so on. The paper gives recommendations as to which particular song or film is most efficient
in overcoming each of the above-mentioned problems.

The author also notes that, in some cases, the lyrics of songs have the opposite effect on the
learner, i.e. the grammar and spelling rules are completely ignored in some songs. The paper
argues that in such cases teachers should be extremely careful and offer special explanation
to students in order to prevent them from making such errors.
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1. The reality of the arabophonic world is the alienation of a large part of the population
towards the literary Arabic language. This problem cannot be solved by the efforts of the
governments of the Arabic countries to overcome illiteracy. Knowledge of literary Arabic
implies formal education. Arabs are the native speakers of the dialects, but not the literary
language. Evidence of this alienation is the observations on Arab students in higher education
institutions who make mistakes when writing in literary Arabic mostly inspired by the Dialects.
In other words, students use dialectisms when writing in literary language. On the other hand,
there are cases of pseudocorrection (both hypo and hypercorrection). When speaking a literary
language, such youth meet even more problems than when writing, because speech also
involves adapting to a certain pace. Finally, it turns out that Arab students, although most of
them have experience of learning a literary language at school, learn this language at the
universities, practically as a second language, and not as a mother tongue.

2. This problem is known and the issue is discussed in the relevant scientific circles. As the
way to solve the problem it is sometimes proposed (by foreign specialists) to modernize the
literary language and bring it closer to the dialects. This offer is related with serious dangers and
is a direct path to further, higher quality, alienation from the rich cultural heritage created in
the classical language. At the same time, in the Arabic countries functions a so called Standard
Arabic, which is a modernized version of the literary language, but its existence did not solve
the problem. There have been attempts in Arabic history to declare local dialects as national
languages as well, which was fortunately eventually rejected.

3. The way to solve the problem can be modernization not of the language, but - the
language teaching. In more detail: from the two traditions of description of Arabic - european
arabistics and Arabic proper - an approach must be chosen for each specific case that describes
the event in more simple and unified way from teaching position. Finally, modernization of
teaching methodologies may be seen as a means of better mastering the literary language, which
may solve or, at least, reduce the problem.
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Language pedagogy research has traditionally focused on proficiency-based practices that
prioritize communicative and linguistic competence as the main objectives in L2 classrooms
(Schulz, 1986; Freed, 1987; Huebner & Jensen, 2008; Tschirner & Heilenman, 2011). Recently,
research has drawn attention to the social dynamics that inform language learning experiences
(Norton, 2000; Kostogriz & G. Tsolidis, 2008; Menard-Warwick, 2007; Norton & Toohey, 2011),
which has prompted a reevaluation of pedagogical practices in order to reflect classroom objectives
that take a more critical approach to language study. This changing approach not only reflects
linguistic proficiency as a classroom goal, but also emphasizes the importance of connecting
language learning experiences to communities outside the classroom, as well as understanding the
socio-political nature of language use. Service learning has recently emerged as an instructional
model that appears to align with this critical pedagogical approach (Grim, 2010; Bettencourt, 2015;
Moreno-Ldpez, et. al, 2017). However, the question of how to effectively implement service
learning into course curricula in a relevant way remains a challenge for educators.

This study examines the role of service learning for L2 and heritage learners of Spanish,
and how service learning impacts beliefs and attitudes towards language learning, as well as their
ability to connect their experiences to content learning in a linguistics course. Using questionnaires
and writing prompt responses collected from 13 university students over the course of a semester,
this study looks at how advanced L2 learners of Spanish used service learning projects to engage
with native and heritage Spanish speakers. One particularly salient theme among this study’s
findings is the evaluation of service learning experiences through a proficiency-based lens.
Specifically, participants frequently reflected on the quantity of Spanish use during service
sessions and whether it improved their own linguistic proficiency, and ultimately evaluated their
service learning experiences based on those outcomes.
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5) Bobgadfogm gbol Lozwgdol M HBOHMb3gwymas s Labgwdfoxzmadmogzo 36mdogmgdols
Bodmyo0dgds (Bmdoesdols 369gdol 3ooB6M9ds);

0) 906031600 X3MBIOOL IGO0 MZ0MTYMBEMdOL J9bsMBRMBIdS s IE3.
(boBmgosdm MbILHMOMIOLS s 0BBHYMIE300L Lobgerdfozm LBMsEgyooL 2018 ool
bodmgddgom 293dol Gglermegdol sbys@odo, 2019).

LogoMM39eML 56M5doM)gbM3560 B3MEgdo 530Mdggd9b XM 3093 LHdFMMG
930J5d0  ©593300MOME  BHMOOE0SL: gbo3MmO MI30MgLmdYd0m  3MI35dEHEmS©
dBObEYdMWo M9u0mbgdol B3megddo »MIzoMmgbmdsms gbs [omBmogbl Lffagamgdols
90050900 gbsls. Lobgwdfoxm gbs olfogwrgds, Mmames bagsbo. s0bodbmwo Loliggdol
©HYO0MO 5139gdBHO 9™OL 0b, MM 9BMdIMOZ MIE0MHGLMBYOL TglodEGdEIMdS JIEY35Mm,
3obsmmwgds  doommb  Fdmdwome  9bsby. Pi3e, dSLgmo  LobEgds  3mbo@oMMo
©oUL3M0d0bs3o0l  gargdgb@gdl  oGHIMGOL, ML gmxl ds3d39dl  gobogzmMo o
96md®0og0 60dbom... gb 30 byl deool  Lsdmdswsdm / Labgwdfoxnmgdmogo
36™d0gM9gd0L BodMmysw0dgdsL.

dmbligbgdsdo  o9b65¢P0BYdME0s dmeBowobygmn®mo  Lgmeol  dmgerol
©569M30L bgedgdfhymdo s 9995539MHbgdgeo BodEHMMGd0 5©0b0odbmo 2 3md3MbgbE ol
390035¢0lfobgdom.

39bLO3MMOGPOom OO  IBMIWgdss  Lobgwdfiomm  gbol  Lfogwrgdolsdo
5598399 BHM0  30MTs  BodoMmmM39wml  5M9JoMMMEgbm3sb  U3megddo. Jo@omweo
(Lobgerdfogm 96s) Lods®mzgwmdo dgbmzMgdo gmbolzmMo MIE0MmgLmddOLM30L Igmeg
9655, AgmGg 9bob Logergds 30 b3y IgMPMEIMAOsLS s FoblbZ3939d LEHMSEJ090L
30olbdmdL. 58 dbGog 9dodg dEYMTsMGMBsS 235d3L gbol3MMo  MI30MHgLMdJIOM
300354360 oLobEgdme Mga0mbgddo: 39oaMyms 0O bsffoo sOFMGmZ30w0s
LodFMMMo  LHogzegdol  GHMIGRIMYHWO  FJDMEMEMAO00m, €53  OOILBEOLIMI0)
LEGHOGH0IMMO s PodMmmYqbgdgero 3mEbol Fbmerme oMo FoMogol Jofimqdsll 0dggls
09009250; 509653090 36093690 mz5605 0log, MMA, 935 JoONMEOL (3mEbol mby
do056 0505 JoOMMEOL, MMM dgmMg 9bol Fsbiogwgdegddo (459m3YdoLs s
d9935L9d0L  gMm3bmo 396G®o 2015)... ghmo TbM03Z, 3MdsBH03Mwo LEHOWIGMOOL
LoOmmeng, dgmeg dbGO3 30 53 LoGool o®EH0g35 dofimgdol dgdsboBdols
09999053900 35QQ0Yobs30  IOMIMEgds  bgds  B3meol  AsbffogergdgEmom3zoU.
d9L50530b5, 30090  ddodg F9EIRL: JNBO3ME MIF0MHLMBdSMS FoMBMTsYgbgms



05303990  L3MESL  obgmo  gbmd®o30  MbsM-b39390000  STMO3MYdI6,  BMIgdO3
2obUb303gds (930 gdO®  dS0s) 03 35303900L  96sM-B393900L96,
g omM30L53  JoOwo FAMIWoGmo gbss, o3, Lsdfmbsdme, 960d369em356
B9393w9bsl sbgbl oo Fog® MBsEglo gobsmegdols Jowgdol, dsmo Bodmdsgerm
©5LOJd9d0L, 3MOE03MNO 3BM3MYds30 IMbsfforgmdols glsdwgdemdgdBy, s, Mo
305356005, JoOOME  LoBMYPSEMGdsTo ol 06FHGYM9305Dg  (B9d5Hdg,  dMMsdY,
39099605, 2020) gobs0gdol LodobobBHMml dogas Medgbody M193m9bs30s, B3 89d)-

653009050 5969 0MgOL LoGrozosl:

1. y39ws 56545000 gbm3zsb Lgmesdo Mbs gobbmMEogmogl 3w GHowobagmemo
396500 gd0l MHgRMMIs, M3 MBOHMB3gWYNBL HMAMOE LogbmdMogo 3MmEbs/Mbs@gdols

39630056905b, 51939 - LobgedFonm 9bol BerMdOL EMbOL ssMEgdsls;

2. 4395 5653450 9gbmzs60 Lgmms MBEOWB39YgmB0wo Mbs 0gml JsOmmeo gbol
Asbfoggdmgdom, MMmIwgdog Lomsbsm  dgomozom 04690056  s©FMM30mbo
(69300090905 3mJdgo 39WMPIOOLMZ0L  BHMIboba3MMAGMsTgdol Fqdwdsggds s,
51939, MBoagl  Lobogwrm  sHglgdmeEgdgddo Lomsbosm  35MYdOL  (JoOmwerol,
O3 d9meg 960l dobfogargdgaro) Imdbowgds;

3. 2000-s60 fengdol Fgg  9M9goMmMEgbmgsbo  Lgmegdobmzol  LaabmdMogzo
AsLo39dEgd0 50OM FDYO05b... J9BLOZMNPMGOI0D M35¢Tols(39d0d S1S3MOMOZ5©
B35ML 2500530000 3gMAJOOL BOMEIbMdS, ©9300IMYLO FoLo0s SBs3MZ9B0
AobogegdEgdol  Gomgbmds.  Fgbsdsdolo®,  LyFodms, gdmo  dbMogz, ML
dsL(o3w9dEol  IMIBoEIOOL  3OMYMsdqddo B GHowoby3zmmo  b3megdolbom3zol
M69bmgzs60 Logbmd®mogo dsLo3wgdEgdoL 9dmdbogdol 3606599980
09000359905/396300560905,  bmwm,  dgmég  dbGog,  dmgdgo  LsgbmdMozo
dobffogegdegdolbmgzol  gbol  LHogwgdol  3MMLgdol  FgmegzsHgds Cl mbgby
Lobgedfoxzm 9bols LyMHBH0B0ZoEGHOL BMbO3M390wsE; M93TgbEYd0s dowobylzmemo
3965930l IBYHR30LMZ0L, M85 96M3560 1i3MeEgdol Folifogwrgdergdolismgzol
YOO S 9B BMOIsOHo  Jmmbmzbgdol  @sfglgds  Lobgwdfogm  gbol
>BOWIOILO

3003939630900l LGBl  dglobgd  qmbogdmer  3sgddo, 53 dmmbmgbols
05650OMMo© by  dmbEal d0E0byzMmo  2obsmegdol  Aslfogwrgderol
36OMmBgbomeo  Bggdol 993853905 @ 00 93096900l  5©0sMgds /  Fgdamdo
396300560905, 3063 BoLYM0s BOEOBYIMMO 2565 GBOL MYBRMOTOL 5EIMJOOBIMZ0L
305490 gbM3z96 b3MEdT0. (BHodoESAY, dMMysdg, 2020, a3. 63).



4. 3 Eowoby37m0 / 80w0by3MMHo 2obsmegds aeolbdmdl mMo gbol Lfsgargdols
9650 299myqbgdsl, ddMmdomMo gbs 53 F9dmbz935d0 sOOL dogrosb dbodzbgermagsbo,
d0mdomMmo  gbols  dsLHogergdgo  LoghmmE 6O IMIBOEIdIMs s ewgdol
296353 Md530; G9Lsdsdolo, 58 0B MErgdbomsi Mbs AodE0Mmbab Mi-gdo0.
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The process of civic integration should develop harmoniously, by mutual agreement of 2
components:

A) Ensuring the teaching of the state language and the formation of state consciousness
(understanding the concept of the citizen);

B) Preservation and protection of the cultural identity of ethnic groups. (Report on the
implementation of the 2018 Action Plan of the State Strategy for Civic Equality and Integration,
2019).

Non-Georgian language schools in Georgia continue the tradition of the Soviet era: the language
of minorities is the only language of instruction in schools in regions densely populated by ethnic
minorities. The state language is taught as a subject. The positive aspect of this system is that
linguistic minorities have the opportunity to receive education in their mother tongue. However,
such a system carries elements of positive discrimination because it divides children on ethnic and
linguistic grounds, which hinders the formation of civic / state consciousness.

The report analyzes the factors contributing to and hindering the introduction of the multilingual
school model, taking into account these two components.

An ineffective approach to teaching the state language in non-Georgian language schools in
Georgia is a particularly big problem. Georgian (state language) is the second language for ethnic
minorities living in Georgia. Teaching a second language involves different methodologies and
strategies. In this regard, we have a difficult situation in the regions densely populated by ethnic
minorities: a large number of teachers employ Soviet teaching methodologies, which are outdated
and provide static knowledge. No less important is the fact that the level of knowledge of Georgian
itself is very low among teachers of Georgian as a second language (National Center for
Examinations and Assessment 2015) ... On the one hand, the complexity of the grammatical
structure, on the other hand. Consequently, we get a difficult result: children from ethnic minorities
graduate from school with language skills that are different (much lower) than those of children
for whom Georgian is their mother tongue, which, unfortunately, has a significant impact on their
future higher education. The Ministry of Education has been given several recommendations on
employment, opportunities for participation in political life, and, most importantly, their
integration into Georgian society (Tabatadze, Gorgadze, Gabunia, 2020), which will more or less
regulate the situation:

1. Reform of multilingual education should be implemented in all non-Georgian language
schools, which will ensure the development of subject knowledge/skills, as well as - raising the
level of state language proficiency;

2. All non-Georgian language schools should be provided with Georgian language teachers,
who will be equipped with appropriate methods (it is necessary to develop training programs for
current teachers, as well as to train appropriate staff in higher education institutions (Georgian as
a second language teacher);



3. Subject teachers are no longer trained for non-Georgian language schools after the 2000s.
The number of older teachers is extremely high. Therefore, it is necessary, on the one hand, to
offer/develop bilingual subject teacher training programs for multilingual schools in HEI teacher
training programs, and, on the other hand, to offer language courses for current subject teachers in
order to obtain a state language certificate at C1 level; It is recommended to establish real and non-
formal requirements for the introduction of bilingual education for teachers of non-Georgian
language schools.

Concerning the confirmation of competencies within a reasonable time, this requirement should
be accompanied by the development of a bilingual education teacher professional scheme and the
recognition / further development of people who are valued for bilingual education reform in non-
Georgian language schools. (Tabatadze, Gorgadze, 2020, p. 63).

4. Multilingual/bilingual education involves the use of two languages as the language of
instruction, the mother tongue is very important in this case, the mother tongue teacher has not
been trained at all during these years; Therefore, HEIs should be activated in this direction as well.

References:

National Center for Examinations and Assessment (2015) International Student Assessment
Program PISA  2015: Georgia  Report. Retrieved from the  website:
https://naec.ge/uploads/postData/KVLEVEBI/PISA-2015-angarishi.pdf

Report on the implementation of the 2018 Action Plan of the State Strategy for Civic Equality and
Integration, 2019.

Tabatadze, Gorgadze, Final study of the pilot phase of the introduction of bilingual education at
the primary level of non-Georgian language schools, 2020.

Tabatadze, S., Gorgadze, N., & Gabunia, K. (2020). Study of the Higher Education Minority Quota
System Policy in Georgia, 2010-2019. Online Submission.



©535¢0900L LOMoIMEg S JPIRYEMBS
(JoGromemo s 0bgerolivymo 9bgdols
3535¢0mBY)

Task Difficulty and Fluency:
Georgian and English

350mbos ;g3
Gabunia Tekla

03569 2535608320070l bsb, 0docroliol bsbyendfogm

296029060 H0, b37360339072
Ivane Javakhishvili Tbilisi State University, Georgia

U53396dm  LoByzgdo: Tgmeg  gbol  sm30Lgds,  Fgzgebgdols
3™33Mb96¢3)0 9bobL Qohoxemdsdo, sdm3560L LoMmemg

keywords: SLA, Breakdown Fluency, Task Difficulty



50m3569dbg ©oxdbgde 330939030 OO YMMOEEIYdS 9393 Sm3560L LoMomvyerols
3939656 9bMdMO0Z ofoRMEmMdsBY. HMdObLMbOL (2001) 3mabo@o®o 303mmgbs, MHMIgwos

390mygbgdmos  ©g ombgols (De Jong et al, 2012) s 360H9n3mbEH060&306HIMLOL
(Prefontaine&Kormos, 2015) 33c0939330, 356L53100M5000 5J&¥I9IM05, ©oysb ol gobobosgls
o0oeo  LoMMIOL  5dM(396700L  2oggbsls  IMEs3sMms3zol  Jogh  gbol  98mygbgdsBy
000@056Mmd580. 53 09MMHool MbsbTs®, 3MmAboEBMMI© GO sIMEIBId0  bs30MMBYOL
59m356ol dglErMEgdolsl LoBMBEILS O W0by30LEHWMsE MO TM3BIOOL Fglitrmegdsls
01935, 99530MOMMEs©, 5356 FJ0dEgds MOMYMBOMO 2o3gbs Fmobobml  Imdbligbgderols
96Md03 2ofoRMEMmdsBY.

3omlgbolls s 393960L  (2009)  sbobTo,  goffoneomds  Tgagds  Medgbody
30033mbgbE0LYsb: 3565308 LoLHMsxg (BoM33wgdol 6 LoEYzgdol Momgbmds Mol
39603391 8mbs339md0),  FgufimMgdgdo  (gufieagds/ vy LYol s 9L FOMM
3999MmM935%) o F9x3960bgds (998HY39w9gdsdo 3590l Mom©bmds). F9n9Mbgdol 3083mbgbEo
05308053500 0YmRs 999RM3 X AIBJO©: MBOEYZM 39MHBJOOL M3MEIbMdS, MLoEY3M 35 BOL
bobyMHIw03mds,  (©s96s936M9dgwo  LsdgBHY39w™  9JMMYMWgdom) F93bgdEo  359Dgdol
5MqgbMds s 530 bobaMderogmds

50 3mb3M9@ds 330093530 49BbOEE0s S FgLFo3e0E0s JBMOdMOZ0 FofogzmEmdol Mo

X3MB0: MYLoGY3m  3599D900L MomEbmds 39393990530 o (sbH3MYOgEo BsdgByzgerm
96099 9gd0m) 939090 359H9d0L MoMEYbMdS 39343990530 S F0BBI OLEbIZL SBM3560L

LoMMEOL 453Wgbols Fglifagersl GgngMbgdol 3md3mbgbEol dobgwzom L1 s L2 gbgddo.
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In task-based studies, much attention is paid to the effect of task difficulty on fluency.
Robinson’s (2001) Cognitive Hypothesis, also mentioned in De Jong et al., (2012) and Prefontaine
& Kormos (2015), is particularly relevant, as it discusses the effects of task difficulty on the overall
performance of a speaker. According to this theory, cognitively complex tasks would lead to
improved accuracy and linguistic complexity. However, at the same time, they might have a
negative effect on the fluency of a speaker.

Fluency, according to Housen and Kuiken (2009), consists of several components: Speed
fluency (number of syllables or words per time unit), repair fluency (repairs/false starts and
repetitions) and breakdown fluency (the amount of pausing in speech). Breakdown fluency is
further divided into silent pauses per speaking time, filled pauses per speaking time, mean silent
pause duration and mean filled pause duration.

This particular study discussed and tested two measures of fluency: silent pauses per
speaking time and filled pauses per speaking time and aimed at understanding the effect of task
complexity on L1 and L2 breakdown fluency.
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3 BHowobagzmmo  gotmgdm g4m39wm30L  ©s3sbolosmadgEo 0gm  JoMHmYIero
95 M00L™M30L, 19935 965d9MHM39 3ME0E037IM0 MY 93mbMT03 MO (330 gd9doL
09093590, 399 EGH0w0ba30bTol  2o3wgbols LygMmd dmoi3s Lbgoobbgs sMygdo
39bomqdol Bomgwrom. 58 dbG0og O3 MdowoloL Lsbgdfoxzm wmbogzgdlLodgdos
3990b5300l0, LsoE MOMEYbMBdS B0 0bY3IMHO JEsLgdOLY, MM 89Y)d0
0b6gcolry®ol d9alfogargaro sD9gds0xbgo, Berdgbo s JsOmM3geo bBM9bEHIdoLYSH,
0DMmYds. 0baolvyMo gbol BHogergds ©oys 98 3MM3gLgdol MbIbEgdo sbowo
39903939000 §0b589. 59 3O:MdWGIgOOL 49FMS 30 0bAOLWEMO 960l Asbfogzargdewgdol
935 gMdsy, MHMIWIdo3 99930350 BIOMMEO0 0056 03 BEMmSGHIR0900Ls
903900 d09gdsd0, Moz byl guyfigmdl Lfogwrgdol 3OMEqLOL bMmMow HoMBsMm3sb.

960l LEMEYMRBOWO  EIMYREIGDS  BoTbsgl  sbowro  gbmdMmogz0  gHMGMEgdOL
d9LPogasl s 439es MbIMOL QO630MMGOIL, MS3 T9mMIgdIE0s 4MToE030L 3Mm©bOL
390989 OHMIgwoi  M93I3GOMO  ©d  3OMOYIGHOMEo  MBMOOL 2963005690l
360036903560  3m33mbgbEHos.  LGHsGooL  Fobobos  FMEEBHO0Woby3MH  Qo6gdmdo
305353 030L  Loggdols 99%393GMO0  3Hgdol  Bmdgdbs. 98 doBbom  LEsEH0sdo
©53J60w0s s Fosbo0BYdMW0s  2MsT53H030L  BHo3egdsLmsb 535380693 o
36MHMdE9gdgd0 O FoLO F9sFMOL 2Bgd0. Lb3zosolbgs doymdgdols s LEGHMOEIH0JOOL
M306M5GJuMdJOIOLS O B30l obbogolsl  BEsG0s  HotmBmoBgbl  ®58s@H030L
306 9JuGdo Logergdol 3609369 mdsl s dob 3 @owoby3z® 3aslido godmygbgdols
98393GHYOMIL  Bo@oMgdo 9J396MH0d96@E0L LogzdzgwBy.
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390035¢0L{obgdmwo Mbs oyml gMmsds@ozol LHsgzergdol Lfim®o dgmmgdols o
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Multilingual environment has always been characteristic to Georgian reality and today, due
to current political or economic changes multilingualism has impacted various fields including
education. In this respect, Thilisi State University is no exception, where the number of
multilingual classes of ESL students having Azeri, Armenian and Georgian nationality is
increasing. This process is accompanied by new challenges posed to acquisition of the English
language and the necessity of tackling these problems imposes responsibilities on English
teachers who are constantly engaged in the search for appropriate strategies and approaches
fostering the proper learning process.

Having a good command of a foreign language implies the acquisition of new language items
and the development of all the skills and sub skills that cannot be achieved without knowing
grammar as an important component for developing the receptive and productive skills. The
paper aims at finding the efficient ways of teaching grammar in multilingual environment. For
this purpose, the problems related to learning grammatical structures are identified and
analyzed and their solutions are suggested. Reviewing the advantages and drawbacks of
applying various approaches and strategies, the paper singles out teaching grammar in context
and supports its utilization in the multilingual classroom with the findings demonstrated by
the experiment conducted.

The paper presents scholarly viewpoints regarding the above mentioned issues, inferences and
concludes that the proper strategies, methods and approaches to teaching grammar should be
determined considering the peculiarities of multilingual classroom so as to achieve the
favourable learning outcomes.

References:

Mart C. T. (2013). Teaching Grammar in Context: Why and How? Theory and Practice in
Language Studies. III, 1:125-126. ACADEMY PUBLISHER. Finland. ISSN 1799-
2591, https://doi.org/10.4304/tpls.3.1.124-129

Nunan D. (1998). Teaching grammar in context. ELT Journal, LII, 2:103. Oxford University
Press.

Poudel P.P. (2010). Teaching English in Multilingual Classrooms of Higher Education: The
Present Scenario. Journal of NELTA, XV, 1-2:121.

Souisa T.R., Yanuarius L. ( 2020). Teachers’ strategies on teaching grammar: Facts and

expectations of senior high school teachers at Ambon. International Journal of
Evaluation and Research in Education (IJERE), IX, 4:1123, ISSN: 2252-8822,
https://doi.org/10.11591/ijere.v9i4.20643



https://doi.org/10.4304/tpls.3.1.124-129
https://doi.org/10.11591/ijere.v9i4.20643

BOEO356153M JoM)eols bogzergdol
LEAM9BHIQ0900
Colloquial Georgian Teaching Strategies

J99356 gmBo@s8z0eo
Ketevan Gochitashvili
03969 %9356083000L LobgEPMdOL MdOEOLOL Labgerdfozm MboggMbodgdo
Ivane Javakhishvili State University
969%0L 396@®M0
Language centre
30900 8505030000
Giuli Shabashvili

03569 %535b083000l LobgErmdol MdoEroLoL bobgwdfozm »MboggMlodgdo

Ivane Javakhishvili State University

3m3560@oMve d93bogmgdsms Bs3MWE B0
Faculty of Humanities

153396dm LOGHY3900: LoS3M3M 9bs, FgmEg gbol Logwgds, MEbm 9bols bfagangds, gbols
L9300 g00L BEBHMSBHIY0J00, J5OE0 gbol Bfogwrgds

Key words: colloquial language, second language teaching, foreign language teaching, language
teaching strategies, Georgian language teaching



w3bm/dgmeg 960L Lfogrol 3GmEglido bEGHIBEJITS BMEOIseEO 9bol 3sGMOEgEMEs©
wbs  JgobHogwmb  Boesds®msgm  gbss. gl 860836gmgsbos  Mgow®  Lodwozosdo
006053900 303mb035300L FoBbMEOEF0gWgdolm30L.  MBRGM gBoa, Loesdstszm 9bs o
306001306  063MJ305  FoMBMoEYIPL  MrmameE  Lfsgwol, olg bfagzwgdol  3Mmiglol
doMomo© d3gJAL s 5859mdL 36093690356 O™l FgaLfogrgerol gbmdmoz0 s

3M260@MM 2963005690590 (30639¢0, 2006). 969396@0L dobgz0m, LGMIbEHJOO BEMdI6
1539560L (3mbIL, HMEILsE 3500 03096 LOdSBOLM BMMTSEOO 965 s TOLO SOIFMEOToMOO
3560530900 5 960l MYROLEHMYOOL 458mygbgdol 3M0biE03900 (96339630, 1986).

Jorommol,  GmymemE  MEbm/dgmeg  gbol,  Lslfsgarm  MglELgddo 96 560l
39035¢0b{0ob6gdmwo gbol 53 bsfol Lfogwrgds, 9999, gbol FgalHogergargdls o6 S30
d9L505d0L0 bsMYOO o (3MELs ToLsM3oL, MMI Fgo@Pomb FsOMYOMWO BMMIJPO ©
390043900, 9bol FMMTsMdOL boMolbols s Mgoerm@mo Logmdmbozsgom Lo@wsgool
39335¢0L{0bgd0m, s356M530L5L, 15939 SOMIMEGdS 9J69dS YM39W OO L3505 3M
LoG¥O305d0  F0PIOE0  0bBMMTSZ00L  A93gdOLLL, o3, Y39, L3YE0IWIH  (3EDBLL
dmombmgl.

dmbligbgdols d0Bsbos, JoMmmer Mgl Logobdsbsmergderm  LogMgdo  s®Lgdwo
300509d0L  dgbfages, LBEBHMIBEHIOOL 3MBOL EMBOLs s LoLfsgrm 5dEH03MdYdOLS
3d0Mdgd0L 45dm3egbs s dgLedsdolo M93mI9boE0gdoL 89999353905 Bgdmom blighgdwmwro
3603 gdols sdegzol Jobboo.

330935 BoGo®m©s  LodoMmm3zgml  Mdsmeglo  Lobogergdegdols  35BsBy, 3393580

dmbsforgmds doomgl MEbmgmds  LEGMIBEJOTs, MHMIWIdOE JNBEYO0SE  JoO,
O0amO3 MEbm gbsl. Lsdmermm  xsddo, 33w9g35d0 IMbsfowgmds doomm  Lbgoabbgs

96036900l 35-3s LG bGTo.

B5dMM™30, JoM0MIIE, gBMAbgds  ™M30L9dM0Z  33E3OL. oIS  vToLs,  33eg30LLl
3990myg9bgdmE0s 0639030l 99gmMmEO, godmzombIemos 35 bEgbdo, MHmIgewmsg dgo3LgL
3000b35M900 05 5 EIBMOMWO  30Mb3gd0m.  33eg30Lsl  QodMYgbgd Moy, 91939,
53306039008 390MO. 35330000 W5350530L5 WS 30Mb30L BFs3egdOl 3MB3MbgbEJOL.
339308 30HmEqldo  Bogodomgm  9dudgmodab@o. LEGHMIbEIOL  Folszombo  doggsom
RMOISCMOHO S 9MOBMOTSWNMHO bEHOE0? JLMMEYdMWO JOMO ©s 03539 FJobss®lol
A9JLGH0. oM 530y, Fo00 FJ300535HYM 35¢gdS, F0OMMB TMBsfogmds ghHMLs s 0Ts39
099599 52909 Bos3sM530 LOGEMO30500 FMOToMdOL/gbmdMOZ0 MYROLEHMOL dbGog

396Lb35390 3mbE9JLEHT0 S WI35330MO0m FJEIRJOL MO0ZY 5JEH03MIOLL.



33w93580 BN 0ym 99eMgdom 30609 BMIMBXFMIBO, M3 byl Mdwol MaG™
LOEMIOLYMEPO S ZoBDMASIOMEO LMoL B39B7dILS S F9YAdOL F0YdL.

15353390 30HM39LBY 93306039850 343063965, GMI  LEBH™MWI6EHJOO BMOTSWNO FHgJuEL
MROM  SO30WOE 039996, 300069 5MIRMOTseEmo LEGowol 9bsl. 08 dgdmbggzsdos 3o,
OgLsE IsbF930gdgO SH3EOL Losdstrv3m 9gools BmMIGIL, LiGIBEHIOL F0M0 53356(0
dsboEols 50gds. gb 29B30MMBYOM0s 0dom, HMA Boes3s6M530m 9bol Lffsgagdols sd@EHogzmdgdo
RO B3MBEBME0, 653WYds© LOLEBIINMO S, FOMOMIPIW, TEHIO0NO 0bBMEOTs300L
bobosML 5BIMYOL O 56 bgds 533500 3mOOL odYsM9gds 59OEMM0sd0. biB¥IbEJdOL
390Mm300b350 s oo d0ge 93193 ds J0MHZHMGOTS 450MO30bs T9dIR0: M3
©MbgbBg 9bol Frmdol Jgdmnbzg3zsdo olobo g0 530w 09096 06xMMTi300L
Lo6039MLOGHYGH™ LogzM39do, Logro@gMs@dwemm 9bsbg dgddbowo GHgduEgdosb, TogMsd
4m39 00O LoEwo305do LM LoErsdsM3M BMMTJIOL “Y3MPOBOMBdOL gsdm MFoMo
§o635@ 900 300160353008 ©8YsMGds s 06BMMT5300l 509339GWIMO© 50Jds. FIMES
530bd, 9933500 5JFH03MmdYd0 Bo3egds® MOl Fomzsobfjobgdmmwo 303w ddo, ol
OO 3 Bobgddgsbgmgddo s 53 FbMHOZ MMM FoLHoggdEgdol, olyg biGbEHJdOL
390M(30009d53  d9aMgdom  IFoMmos.  9Ju3gmH0dgbBHol  JggRs©  2odm3wobs, Mm™J
LEGHMI6EHJOO MBOM FoMEGH035© S BHMOS© 039396 BMOTsMOO F9bMOL BHaduBL, 3069
BoEo39M3M,  5MORMOToeE  0bgZMOTs300L. 03039 000Jdob  LoErs3sMms3m  LoGwo00l
529059(3-

000Lom30L, M LAMIBEHTS Fo93bMBOIOML BMOTsEGH O SMVBMOTW O 9690l FmEOL
AbogLgdo-goblibgeg909d0, 9930 gdgos  Lobogarm  aoMgdmdo M35 RIMHMZs60
5930300900b 9b6bmEME09wgds, Fs0d LemGOU:

1. gmOsMH0o ©5 5MOBMOTsMM0 256358b353909e0 60dbgd0l 0gbE0xz030Mgds,
o3 8000935 Bbgosolbgs mbol, 75bMols s BMmOTsemdol mbol dobgwz00m
3o6Lb353900 39dLEgdoL F5300b30L, 8MTs3900Ls S FYIMYdOL 89d39MdO.

2. @9dbozmeo  5JBH03mdYOOL  AsdMYgbgds:  BHoduBHgddo gdbodMMo  ghHMMgdol
(LEgbo, FoMAMbOo, 530Mb0Tgd0, Fdm3Egd9gd0 s 5. 8.) 250M3wgbs, wgdlozmbols
399965 5 d9L50530L0 LogMK 0TMgdOL Tglcrmargds.

3. Loodato3m 9g303mdgd0 bbgoalibgs mgdsby: dolfogwrgdgwro Hobolifo® sdwgal o
3ob0bosgl bEHMIbEJOE 535 v 08 3MmB3MYHWM BMOISL, Gol 90
LGHMI6GHJO0 539096 Bos35M530 LoGYISE0SL Lb3salbgs bmdMOZ MgaolEBH®To s
OO0 05958980L 399390000 539009096 3019B9bESE0L.

4. 5309b6@Hwm0  Bsbsfigmgdols  ©@s  FMEodgool  godmyabgds  dbgdMogo,
558350 9bMdM030 BMMTJOOLS S LGOIl ILIMBEIGOS.



In the process of learning a foreign/second language, students should learn spoken/colloquial language
in addition to formal language. This is important for successful communication in a real-life situation.
Spoken/informal language occupies a significant part of everyday communication. Moreover, colloquial
language and face to face interaction represent the essential aspects in both learning and teaching
process and plays an important role in terms of linguistic and cognitive development of learner (Hinkel,
2006). According to Engkent, students “are wellequipped if they can handle a basic formal! informal

distinction and understand the principles of register use” (Engkent; 1986).

Georgian as a second language teaching resource does not include materials discussing this part of the
language. As a result, language learners do not have the appropriate skills and knowledge to select the
correct forms and expressions, taking into account the quality of language formality and the actual
communication situation, speaking, as well as obstacles in understanding the information received in

everyday speech, which also requires specific knowledge.

The aim of the report is to study the situation in Georgian higher education, to identify the level of
students' knowledge and learning activities and approaches, and to develop relevant recommendations

to address the above-mentioned problem.

The research was conducted on the basis of Georgian higher education institutions, foreign students
who speak Georgian as a foreign language took part in the research. Finally, 35 students of different

nationalities participated in the study.

The paper is mainly based on qualitative research. In addition, the interview method was used in the
study; informants were 35 students who completed the questionnaires with open-ended and closed-
ended questions. The observation method was also used in the research. We looked at the components
of teaching speaking and reading. We conducted an experiment during the research process. Students
were given a text with the same content in formal and informal style to read. In addition, we offered
them the task of participating in a conversation situation on the same topic in a different context in

terms of formality/language register and the results in both activities were observed.

The study involved a relatively small focus group, which prevents a more in-depth and generalized

picture from being displayed and the results obtained.

Observations of the lesson process have shown that students understand the formal text more easily
than informal style language. Even when the teacher provides spoken language forms, students find it
difficult to comprehend such material. This is due to the fact that spoken language learning activities
are more spontaneous, less systematic and do not reinforce such knowledge in the audience. Student
surveys and questionnaires completed by them revealed the following: At a certain level of language
proficiency they find it relatively easy to learn information from university-created texts in literary
language, but in everyday situations, it is difficult to establish successful communication and
comprehend information due to ignorance of spoken forms. In addition, such activities are less covered
in the curriculum as well as in the textbooks and in this regard, the experience of both teachers and
students is relatively scarce. The experiment revealed that students understand the text of a formal



genre more easily and correctly than spoken, informal information. The same goes for building a talking
situation.

In order for the student to realize the similarities and differences between formal and informal
languages, it is necessary to carry out a variety of activities in the learning environment, including 1.
Identify formal and informal distinguishing marks, which is achieved by reading, processing and
comparing different texts according to different levels, genres and formality levels. 2. Use of lexical
activities: Identify lexical items (slang, language contractions, acronyms, etc.) in texts, create a
dictionary and perform relevant exercises. 3. Conversational activities on different topics: The teacher
presents and discusses a particular form with a student, after which the students build the spoken
situation in different language registers and make a presentation through role-playing games. 4. Use of
authentic recordings and multimedia to master natural, informal language forms and structures.
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Teaching a second language is an increasing necessity in many countries due to certain factors such
as, among others things, the migration flows. Two are the directions of such a necessity: teaching the
local language to foreign people and teaching a foreign language to local people. As a primary
consequence of this, teachers are more and more demanding of successful techniques to improve their
ability and efficiency. It is well known (see Lenneberg 1967 and Long 1990) that three phases, at
least, characterize the language acquisition:

- from 0 to 6 years old: kids can learn every natural language without any effort and just for direct
contact

- from 6 to 12/13 years old: kids and adolescents gradually lose their natural ability and, therefore,
increasingly need to be overtly educated in grammar.

- From 12/13 years on: adults completely lose the ability to learn a language just for direct contact,
requiring overt teaching of all the grammar components.

Cleary, a teacher who wants to perform in the best way at his/her courses, should adopt different
techniques depending on which phases the students belong to (see also Mufioz, Singleton, 2011).

In this paper, | would like to discuss some approaches associated with the first and the second phases.
More specifically, I will present some good techniques that L2 teachers may adopt to obtain better and
stronger involvement from the student (a la Burns & Richards, 2009). The central idea is that the
whole person is involved in the learning activity and, therefore, the teaching experience has to deal
with a multidimensional approach (Greco, 2020): it should adopt creative tasks, such as painting and
drawing, as well as practical ones, such as cooking and reciting; it should adopt unmoving activity,
such as singing, as well as moving activity, such as jumping and dancing; it should adopt memory
tasks, such as repetition by heart, as well as “out the blue” tasks, such as shouting new words out; it
should adopt traditional support materials, such as paper, as well as informatic ones, such as videos;
etc.

I will show that such a multidimensional approach yields better results by discussing two case studies
of Italian as L2 to English native speakers.
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Content and Language Integrated Learning (CLIL) is an approach that strives to promote two
types of learning at the same time - the learning of non-language content and the learning of
(foreign) language. This dual objective must come about simultaneously and in an integrated
manner such that each becomes a vehicle for the other. As the English language
teaching/education (ELT/ELE) in recent years has gained high importance in the globe as well as
in Turkmenistan, even in CLIL classes it became the primarily used language. When it comes to
pedagogy, decisions concerning how to teach are equally important as what to teach. All teachers
need to remember that exposing learners to a well though-out curriculum is not the same thing
as educating them if it means helping them to learn how to integrate the contents of curriculum
into their minds, hearts, and everyday lives. Education is a continuous interface between learners
and the objective world they live in. Teaching is the importing of knowledge of a particular subject
to the learners. This knowledge includes education, but education cannot be limited to teaching
of a language only. Teachers should be prepared to go beyond imparting language knowledge if
they want an effective teaching and have fruitful results. Recent studies highlight that English
language teaching is more effective when there is a motivating content. When there is a content
other than just a subject of English language teaching, then this class will contribute to the all-
round development of the learners’ personality too.

In English language teaching classes, the ability of the teachers to prepare an environment for
the functional learning by acting with the strategies, which will make the learners effective, is
highly important. The teacher must not only direct the students to the information source, but
also form the environment in which the students transform the knowledge effectively. They
should understand that content of the language lesson is going to be useful in real life. Such a
functional learning environment enables the process to advance dynamically with the students
embracing the role of an active learner.

This study was result of a research carried out during the last five years, comparing the results of
CLIL used schools with non-CLIL used schools. This comparison was basically succeeded through
the success results of the school graduates. Mixed methods were used in order to carry out this
research successfully as qualitative and quantitative data were required.

In this paper, while highlighting the fruitful results of using CLIL, the researcher will put forward
and discuss a range of strategies and practices from various scholars and ELT practitioners in the
matter of importance of effective English language teaching and how fruitful it is when CLIL is
used.

The findings of this paper are hoped to have implications and guidance for effective teaching and
learning in the English language classrooms.
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Provision of quality and affordable education has been a challenge in the national minority schools in
Georgia. One of the key challenges, Georgian education system has been facing, is implementation of state
standards throughout Georgia, the language barrier creates additional difficulties in non-Georgian
communities, which hinders the full integration of school communities in the educational space of Georgia.

The basis of implantation of bilingual education in minority schools is to strengthen teaching mother tongue
and the state language. The chosen model envisages teaching one part of the subjects in the mother tongue,
the other part — in state language using the CLIL methodology (Content and Language Integrated Learning).
One of the key pillars is to improve the quality of teaching Georgian as a second language. To facilitate this
process, several tasks need to be accomplished on a school basis: 1. Introduce the principles and strategies
of bilingual implementation of the National Curriculum to non-Georgian language schools; 2. Develop and
implement a bilingual school curriculum based on constructivist educational principles; 3. Integrate digital
technologies in the teaching-learning process; 4. Develop effective approaches to school management; 6.
Facilitate developing a bilingual school community.
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Promoting intercultural competence (IC) in the foreign languages teaching has been one of the
significant issues for last decades. There were great problems in former Soviet Union educational
system related to the intercultural dialogue. It was due to the lack of practice with native
speakers, language and cultural environment. However, recent years the aim of foreign language
education is not only successful use of foreign language as a means of communication by only
teaching just language skills, but of the ability to communicate across cultural divides. IC is one
of the main and important key competences included by the Common European Framework of
Reference for Languages (CEF) for being successful in modern labor market in cooperation for
international projects, programs, career opportunities. The increasing process of globalization
and migration has led to a demand for forming (IC) in today’s education system which
considerably influence high school students and university graduates with different specialties
who will soon enter the 21st-century workforce.

Learning foreign languages means not only to be able to communicate linguistically correct, but
also changing position and 'stepping outside of (Fantini, A., 1991) one's own view of the world,
relativizing one's attitudes, and valuing the other. Whenever another language is intended to be
learned or taught, it should be considered that language learning never occurs without adapting
and accepting at least parts of the respective culture, since these two components are
inseparably connected. If higher education institutions are to remain relevant, they must take
charge of their internationalization and produce graduates who will excel in the global work
arena. M.Byram defines IC as “Knowledge of others; knowledge of self; skills to interpret and
relate; skills to discover and/or to interact; valuing others’ values, beliefs, and behaviors; and
relativizing one’s self.” Then he divides it into three components (knowledge, skills and
attitudes) and is supplemented by five values: (1) intercultural attitudes, (2) knowledge, (3) skills
of interpreting and relating, (4) skills of discovery and interaction, (5) critical cultural
awareness. (Byram, M. 1997)

These five major intercultural competences are strongly interrelated.
Culture-based teaching material for IC developing in tertiary system must meet the following

requirements:

a. Teaching material must be interesting in order to increase motivation which is very
important element in IC promoting;

Material must be authentic;

Developing intercultural skills through typology of exercises and tasks;

Material must be appropriate to students’ age and background;

Material must evoke a reciprocal emotional response;

Material must be designed in balanced way containing native and target culture;

Material must right balance between language and culture.

S



In conclusion, we must mention that the forced transition to distance education the in higher
educational institutions in connection with COVID-19 made opportunities in IC forming
practically unlimited from a methodological point of view.
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The conference report will address the instructional nature and intensity of the lecturer's written feedback
for non-Georgian language students as an additional learning strategy during the distance learning
process.

The following issues will be discussed during the report:

e Desk research, discussion about the types of feedback and the effectiveness of using feedback in
the distance learning process.

e Description of research methodology.

¢ Quantitative research, The case of Thilisi State University, students of Georgian language
Praparatory Program; Description and analysis of research results.

e Teacher role / competence.

e To assess the instructional nature and intensity of the lecturer's written feedback as a supportive
learning mechanism for non-Georgian students at One-Year Georgian Language Preparatory
Program.

During the distance learning process, various electronic platforms can be used for giving feedback to
the students, both in oral (synchronous learning) and written form(asynchronous learning, for
Example: Moodle platform, or via e-mail), as well as the types of feedback can be both short and
closed, or extensive and descreptive. Furthermore, feedback may be used in the learning process with
varying intensities depending on the needs of the students.

The conference report will discuss the practice and effectiveness of using different forms of feedback in
the process of distance learning of a foreign language in the context of different countries, as well as the
results of research conducted in the framework of this conference at Thilisi State University.

Keywords: feedback, distance learning, Georgian as a second language, assessment.
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In the Soviet totalitarian system, communist ideology cut out religion from public space
and sought to replace it with Marxism-Leninism. Although we cannot say that religion has
disappeared or lost its meaning in this attempt, on the contrary, the spheres of control and
influence at the expense of private spaces can be said to have expanded even further. And what
we achieved as a result of the collapse of the Soviet Union was radically different from the
ideas and expectations of both Soviet ideologues and the theorists of Western modernism. The
revival of religiosity became one of the main goals of the post-Soviet space. As for the religion
and religiosity, it became the main formative resources of identities during the transition.

The study of the influence of religion and the religious situation in the post-Soviet space
has long been of interest to scholars. The analysis of the factor of religion in the formation of
group identities occupies an important place in the social sciences and humanities. Although
the study of “traditional” and “non-traditional” denominations has been active for a long time,
the interest in these issues does not lose its urgency and offers new perspectives. This
presentation can be considered as a part of this discussion, which presents the perception of
Jehovah's Witnesses and their experiences in relation to the urban environment of a particular

denomination.

The paper discusses the attitude of people towards the Jehovah's Witnesses on the
example of Rustavi, which is based on not ethnic and but confessional differences. It is
interesting why ethnically Georgian and Georgian-speaking people, belonging to specific
confessional groups became a separated “other”. What makes them visible and recognizable in
the city? What strategies and resources do they have for establishing themselves in the city?
What causes negative attitudes and stigma towards them, given that their public visibility is
significantly high? To answer these questions, I will discuss the forms of self-perception of
Jehovah's Witnesses and their experiences in the context of the attitude of the city community
towards them.

The opinions and conclusions presented in the report are based on ethnographic
surveys conducted in the city of Rustavi in 2020-2021.
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The paper aims at showing how a well-known website “TED talks’ is used for creating
listening activities in the ESP classroom in order to achieve the main goal which is to
develop active listeners. It is needed when one is talking to another person (interactive
listening) or when listening to a talk or a lecture (one-way listening). ( Goh C. C.M 2012).
Listening tasks discussed in the paper are designed for students of social and political
sciences. The syllabus of the faculty includes several disciplines such as Psychology, Politics,
International Relations, Human Geography, Mass Communications. The paper presents how
‘TED talks’ might be used for creating listening activities using ‘top-down’ and ‘bottom-up’
strategies (Harlan Mills and Niklaus Wirth developed the top-down approach for software
development field). In addition, the paper shows how the activities are conducted and what
are the results of the performance.

ESP listening might be considered as different from ESL listening since each discipline, listed
above, has its own specific technical and specialized terms. However, methods of working on
listening skills are similar and consists of stages which give opportunity to accomplish the
task easily. Since Students who get ESP training are supposed to have experience in doing
ESL course, they have motivation to be involved in the process and high interest in order to
enrich skills for their professional development.
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What is critical thinking? It is rather difficult to give an exact definition of this interesting
phenomenon as the opinions of scholars vary. The majority of linguists consider that critical
thinking is a complex process using inquiry strategies, forming questions, and seeking answers
to these questions. It implies not only fixing facts but also clearing up their reasons and
results. The essence of critical thinking can be defined as taking care of one’s own thinking.
Critical thinking starts as soon as the information reaches our mind and ends when we
already have our own standpoint towards this information.

The aim of this paper is to study the importance of critical thinking in text understanding.
Critical reading strategies in its way develop critical thinking skills that are essential for a
deeper and successful perception of a text. It supports and encourages pupils and students to
be more aware of reading comprehension skills, to explore how to read between lines and
behind the words. Critical thinking is independent thinking. When teaching is built on the
principle of critical thinking, each pupil or student is able to formulate his/her idea,
estimation, and conviction independently. Consequently, thinking is critical only when it
carries individual character. A pupil or a student should have enough freedom in order to
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think and solve different problems independently. It is true that people who are able to think
critically always ask a set of questions formulated in a proper way, try to pick up information
from different people and make proper conclusions about this or that person, thing, or
phenomenon.

Critical thinking is not a child’s innate quality. Some individuals can develop it as a result of
training. In order a person to think critically, an individual has to have a rich imagination, be
rather creative, and have background knowledge. All these three qualities are absolutely
necessary for a good critical thinker. Critical thinking is an attempt to see through things. It is
challenging the existence and making counter-argument. The main function of critical
thinking is to make a thinker able to see the effectiveness of an argument by exploring the
reasons, assumptions, and warrants behind a particular stand. One of the most significant
peculiarities of critical thinking is that it enables a person to make claim with a perspective to
appreciate the strength of others’ arguments and helps recognize how one has reached a
particular point while developing arguments. It is worth mentioning that the basic
components of critical thinking are properly formulated why and Aow questions to make
students think profoundly and penetrate into the essence of any kind of text what leads to its
full comprehension.
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As a result of the vast technological changes that have taken place around the world,
"innovation" has become an important topic of research in many academic disciplines,
including teaching English. Applying digital technologies to language instruction has been
one of the most significant innovations in this field. The use of the internet and networked
tools has provided an opportunity for teachers and students to communicate and exchange
information easily, leading to its frequent use in co-operative learning.

The proposed presentation draws from experiences in online teaching, describing a course in
practical English for students in a BA degree program. The course, traditionally taught on-site
in a classroom, was transitioned to online teaching (using the Microsoft Teams platform) due
to restrictions imposed during the COVID-19 pandemic. The presentation will focus on three
main themes: the challenges related to moving online, the changes needed to adapt to these
new conditions, and the application of new teaching methods in order to maintain and increase
students' motivation and academic achievement.

The experience discussed in the presentation involves teaching English for three semesters
during the pandemic. The first experience of teaching online (the Spring 2020 semester) was
the most dramatic, since the period of the unexpected move from on-site to online was only
three weeks. By the following semesters (Fall 2020 and Spring 2021), both students and
teachers had become more accustomed to the environment of online instruction. The
presenter will also speak about the challenges and difficulties foreign language teachers face
in the process of teaching online, with the most important factors to success in online teaching
identified as using technology in rhetorically appropriate ways and encouraging students to
collaborate effectively. This experience helped the presenter design and implement strategies



for foreign language teaching specific to the online format, allowing the following positive
impacts of online foreign language instruction to be observed:

- Speaking skills were developed by participating in online sessions

- Foreign language listening skills were developed for working remotely
- Online textbooks were actively applied to the learning process

- Collaborative learning skills were developed

- Online research skills were improved in the English language classroom
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In this study, we are researching the impact of immigration on acquiring the heritage
language in Iranian immigrant families to Georgia whose children age was between 3 to
15 years. The methodology used in this research is a survey study in the Iranian
community, and the results methodology is questionnaires. According to the answers
and the independent variable which is immigration, the result has shown that Iranian
immigrant families to Georgia try to keep their heritage language even though some
families were multinational.

People are immigrating in the 21st century more than ever. This result is that people are
being separated from their mother tongue and joining a new world and language. One of
the challenges people face is how to preserve their heritage language while it faces a
variety of obstacles that may be lost by its speakers. In this research, we study the effects
of immigration on language knowledge from each side in addition to find out how the

immigrant family’s children acquire languages.
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Glossonymics (<Gr. glossa ‘language’ + onyma ‘name’) is a linguistic discipline studying
language names, their origin and development, their formation, meaning, uses, taxonomies and
classifications, etc. Despite its salient theoretical and practical relevance, the aformentioned
realm is still in its earlier stage of development, this being confirmed by the fact that the term
for language names (and for a respective discipline) has not been unified; there are several
options: glossonym/glottonym, Ilinguonym/linguanym, logonym, etc. 1 favor the term
glossonym; hence, for a name of the respective field, I prefer glossvonymics.

As for taxonomic relations, the following wunits have been identified:
autoglossonym/endoglossonym  ‘a  language name used by native speakers,’
alloglossoym/exoglossoym ‘a language name used by speakers of other languages.” The
aforementioned units are rather significant taxons, however, insufficient. Some occasionally
occurring terms and notions (for instance, subglossonym) can in no way represent a systemic
picture of existing relations. A more intensive inclusion of issues of glossonymics in academic
circulation will allow us to solve problems associated with their taxonomies and classifications.

Glossoymics is concerned with problems of the origin and development of glossonyms for
individual languages and their varieties, of genetic and areal groupings of languages, their
relationships with respective ethnonyms, choronyms, toponyms, and/or politonyms. As a rule,
the majority of language names have been derived from them; however, there are some reverse
cases, and they should receive appropriate attention.

As for descriptions of glossonyms for individual languages and language families and/or
groups, they should be dealt with both within a historical framework (for instance, their
occurrence in the so called polyglottic collections authored by G. Postellus, C. Gesner, J.
Adelung, and others), and based on contemporary references (for instance, ISO 639; Glottolog).
Adequate application skills of these resources is a necessary part of a would-be linguist’s
professional competence.

These and other issues of glossonymics can be discussed both within a course of an individual
language or a language family and within a framework of a specialized course; the former
normally occurs in materials of virtually every such course, and the latter still awaits its
implementation. It is such a specialized course that will provide for the teaching of glossonymics
in its completeness and consistency.
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Language teachers might often be asked ‘teach to the test’ and cover the language skills and
components included in the nation-wide language tests, which are used to place students into
specific high schools or universities. In this regard, these tests have crucial impacts on both
teachers’ and students’ teaching and learning practices, and most research conducted on this
issue focuses on teachers’ views or experience regarding the effects of high-stakes exams on
their teaching practices. However, the current study aims at analyzing the exam questions
created by pre-service EFL teachers to be used in the English section of the High School

Entrance Examination.

The participants included 10 groups of pre-service EFL teachers (n= 30) enrolled in the
required course, Language Testing and Evaluation offered at the Department of Foreign
Language Education, Burdur Mehmet Akif Ersoy University, Turkey. The aim of this course
was to teach students how to write, implement, and evaluate a variety of testing instruments
for a specific group of language learners. To achieve this aim, topics were scrutinized, such as
backwash, varieties of tests, test validity and reliability, stages of test construction and testing
overall language proficiency and individual skills (e.g. writing, reading, listening, speaking).
The participants included the students who designed an assessment task instead of taking the
written Final exam. This assessment task included writing an English test that the participants,
as a group, thought that would best assess students’ English level. In this task, the participants
were asked to design and create items that they thought would assess students’ English skills
in the High School Entrance examination, a nation-wide high-stakes exam in Turkey whose
results are used to place students into specific schools such as Science High Schools, without
limiting themselves to the exam or multiple-choice items. However, they were asked to create
only ten items, which were the same number of questions in this entrance examination. The
participants were also encouraged to check the coursebook, Upswing English, which was used
in the 8th grades of secondary state schools and the questions in the English section of the
exam last year. The English curriculum for 8th graders was also provided to enable the
participants to consider the objectives of the curriculum, besides the skills and the language
components.

The findings of the study indicated that the participants used more open-ended questions as
opposed to the multiple-choice questions in the entrance examinations. Moreover, listening
and writing skills seemed to be integrated into the participants” questions with some
limitations. However, assessing speaking appeared to be a concern in language assessment
practices, as indicated in the participants’ questions.
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1. Finding the base of a noun is important, in the first place, to construct a paradigm
correctly, on the other hand, in regard to upholding orthographical norms related to that.
Traditional way of finding the root goes as it follows: Put noun in ergative or dative case,
remove the case suffix and the remaining is the case (A. Shanidze).

It is a simple way, but not to those, who is nonnative Georgian speaker, who speaks
Georgian as secondary/foreign language. If a learner of Georgian correctly puts noun in ergative
or dative case, then he knows what case and case suffix is.

2. For the people, who know Georgian language practically, usually, it’s easy to put the
nouns in suitable cases and to differentiate nouns and case suffixes, but even he might come
across a problem regarding this issue: with anthroponyms, parts of foreign last names,
geographical names, with the common nouns such as ,70®0“ (Zhiuri), finding the root of a
noun with a traditional method is impossible; which is why we come across parallelisms:

Levanim/Levanma, Davitim/Davitma... Giorgim/Giorgma...

Ragbim/Ragbma, Zhiurim/Zhiurma, Tsunamim/Tsunamma...

Rosinim/Rosinma, Verdim/Verdma, Garibaldim/Garibaldma...

Kentukim/Kentukma, Maiamim/Maiamma, Helsinkim/Helsinkma...

There is a quite amount of such nouns. In such cases native and nonnative speakers of
Georgian have the same problem.

3. There is one optimal solution: from the noun class, we have to separate i-rooted nouns
(these are the nouns that in starting form, in nominative case have i ending, but this iisn’t a case
suffix, it is a part of the root), create appropriate classification, and give a list of the most
frequently used nouns based on that to the suitable contingent to memorize it.

All the nouns ending on a, e, o, u are vowel-rooted. In this case no manipulation of any kind
is needed. We just have to pay attention to what the noun finishes on in starting — nominative

case form.
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Samtskhe-Javakheti is a region of different specifics. It is multilingual, based on the
historical conditions and factors that led to and still significantly determine the formation
of the linguistic environment in the region.

Accordingly, the main features and trends of the linguistic environment of Samtskhe-
Javakheti significantly determine the existence of a multiethnic, multilingual, and
multicultural environment.
It is vitally important for the region to properly define the main areas of research on
bilingual, multicultural and diversity issues, which is the basis for initiating research on
cultural, linguistic, ethnic approaches - at all levels of education at Samtskhe-Javakheti
State University.

Positively perceiving and responding to diversity and diversity is one of the leading areas
of ongoing research at the University.
Consequently, the formation of positive attitudes towards diversity, bilingualism and
multiculturalism has a significant impact on the process of training future teachers.
Deliberately, in the process of preparing the future teacher, students in the teacher training
educational programs study a course - multicultural education.
The course is prepared within the framework of the bilingual education teacher training
program - Tempus.
The aim of the course is to give the student knowledge about the stages of formation of a
multiethnic, multilingual, and multicultural environment, both from a historical point of
view and from the modern itself. After completing the course, the future teacher has
knowledge of bilingual, multicultural and diversity issues, taking a comprehensive view of
cultural, linguistic, ethnic approaches. Has the ability to integrate all students into the
classroom by providing a student-centered environment; Also to create a positive learning
environment by taking into account the cultural diversity of students.
Most importantly, the course allows the future teacher to understand the context of
Samtskhe-Javakheti region and to be able to perceive diversity and difference positively
and respond appropriately; And also the effective resolution of educational problems and
issues in this diverse context; Discuss various issues from a multifaceted perspective and
transform /adapt approaches.
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Georgian kinship terms: ddobdzoc»o / dOobpeycro dzmisshvili /' dzmists'uli
‘newphew, brother’s son, or, niece, brothers daughter” and @obdgocro / obfwycro
disshvili / dists’uli “newphew, sister’s son, or niece, sister’s daughter” represent a difficult
task when teaching Georgian to students whose native language is English or some other
Indo-European language e.g. Russian, German and so on. The case is that these terms make a
distinction between the gender of parents, denoting either brother or sister as a parent of
niece or nephew. However, in English (and some other Indo-European languages) the gender
distinction is made between the children — nephew and niece respectively.

It is highly recommended to take into account the aspect of gender when explaining
this difference.

In Georgian, the above-mentioned terms are compounds, the first part of which
denotes the parent: dds dzma “brother” or @o da ‘sister” (both are in Genitive case: ddol
dzmis ‘brother’s” and ol dis ‘sister’s”, denoting something or someone that belongs to
brother or sister) and the second part of which denotes the &§zo¢»o / feyero shvili / tsuli
‘child / offspring”. The words dzo¢vo shvili “child” and peyevro tsuli ‘“offspring” mean
children of both sexes in contemporary Georgian. However, the data of Old Georgian
language and Georgian dialects prove that both words dgoc¢ro shvili “child”and feyero ts'uli
‘offspring” initially denoted only a male child. Hence, initially, the Georgian terms:
ddoldqocro / ddobfrycro dzmisshvili / dzmists’uli and obdzoe»o / oobpryero disshvili /
dists’uli must have denoted: *ddoldo3Fo dzmisbich’i “nephew, brother’s son” and *@oldo3o
disbich’i “nephew, sister’s son”.

Naturally, there arises a question: why was it necessary to make a distinction between
brother’s son and sister’s son? What was the reason for such distinction?

In my opinion, this was caused by social dominance of man, brother in comparison to
woman, sister. This gave advantage to the man, brother when it came to the division of
property, because the son was considered the heir, the share-holder of the family property
both in the highlands and lowlands of Georgia. The share of the daughter, in case the family
also had a son, was solely confined to the dowry. Thus, taking into account the fact that
dzo¢mo / peyemo shvili / ts’uli “child / offspring” denoted only the son in patriarchal families
with several generations living together, it was important to create the terms that would
adequately reflect the social and cultural reality, making a distinction between the brother’s
son and the sister’s son. This was necessary because the brother’s son was also considered
heir to the family property, unlike sister’s son, who would inherit his property from his

father’s family.
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Students of Georgian language programs (Minority higher education quota system) learn
grammar with intensive courses, but in relatively short time - during 2 academic semesters. In
GSL textbook and learning materials of university programs, the passive voice is mostly taught
deductively. The paper presents different didactic model of grammar instruction on the example
of passive voice. The findings are preliminary and require in-depth research.The aim is, on the
one hand, to evaluate the effectiveness of the didactic model, on the other hand, to observe the

rise of language awareness in GSL students.

The passive voice is often used in subject-oriented texts. Consequently, learners of Georgian as
a second language who study the language for specific / academic purposes, are expected to use
them through oral or written production. Intermediate and advanced GSL learners use rarely or

incorrectly passive forms.

Learning materials used to teach grammar in Georgian language university programs are
mainly based on PPP (Presentation-Practice-production) model: the presentation phase
provides a morpho-syntactic and semantic dimension based on the comparision of active and
passive forms, and descriptive information about form production — e-, i-, -d and zero markers.
The pragmatic dimension is not discussed. The next phase consists of drilling exercises:
production of passive forms from nouns, or convertion of active forms into passive ones. Neither
in the presentation phase nor in the assimilation phase the context is taken into consideration, or,

in rare cases, the isolated phrases are given in assimilation exercises.

The study was a quasi-experiment and involved 27 Pre-BA students studying Georgian with
specific / academic purposes. A didactic model for teaching passive has been developed based on

different methods of language teaching and learning. The research questions were as follows:

Will the developed didactic model improve the language awareness of the participants of the
experimental group and their writing skills in terms of using passive voice, compared to control

group studying with traditional PPP model?
A pretest, posttest, and delayed posttest were conducted to observe short- and long-term effects.

The didactic model was based on the inductive approach and consisted of the following phases:
processing the content; creating a corpus; observation of the corpus according to the semantic,

morpho-syntactic and pragmatic dimensions; establishing the rules of production and use;



exercises to be practiced; task involving the independent use of studied grammatical
phenomenon.

Unlike traditional PPP models, special emphasis has been placed on the global context — features
of subject-oriented texts, and on the local context - at phrase level. Further, descriptive
information about the four groups of passive voice is not enough for students to generate new
forms by themselves - the learner needs to know which marker to choose. The participants were
encouraged to establish the rules of the learner's grammar. The presentation phase of the
experiment was conducted using a variation of flipped classroom - the content processed by the

learners at home.

According to the preliminary results of the study, the study group showed higher results in
language awareness assessment tasks: the learners were able to identify where to use passive
forms and were applying grammatical rules elaborated by themselves. The same difference
between the study and control groups remained after delayed posttest. The control group showed
higher results in written assignments for the assessment of knowledge of the grammatical
phenomenon. This may be due to a number of reasons, including participants' previous learning

experience, insufficient assignments at the assimilation phase or a greater emphasis on content.
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Despite the fact that universities have more or less experience to use digital resources, emergency remote
teaching (ERT) has created new challenges in language education.

The most common practice in distance learning in Georgian HEIs is synchronous, fixed-time sessions,
which have both advanteges and disadvanteges. This teaching-learning format was not a choice, it was a
quick response to a pandemic situation - not to stop the process.

Videoconferencing platforms were the minimal solution, almost the only change: the existing language
curricula were not modified acording to new circumstances and in most cases teachers followed the same
syllabi or, in rare cases, with minor modifications, using the same learning materials online as in face-to-
face format.

The 2020 Spring term was truly an ERT format. However, COVID-19 pandemic changed education forever
and distance learning becomes a new normal. Therefore, in the next 2020-2021 academic year the HEIs
were expected to offer programs where online learning methodology and content are equally taken into
consideration, in particular: instructional system design and delivery, assessement, collaborative aspects,
adjusting digital ressources for different devices, technical support. Forced switching to distance learning
can be considered as an oppurtunity to create digital programs for language education.

The paper presents one of the approaches of instructional system design — rapid prototyping, which is a
reasonable solution for creating e-courses during and immediately after ERT: unlike other models, it does
not require linear planning and implementation, gives the possibility to analyse feedback during the process
and modify separated phases, the result is obtained faster, students are involved in design and delivery,
collaboration between students and teacher is increased, autonomous learning skills are valorised and
improved.

The pandemic has posed the following challenges to language education programs:

- The post-pandemic environment is constantly changing. In addition to the fact that HEIs have to
create fully distance learning programs / courses in a short period of time, these programs and
courses should also be quickly modified for mixed, hybrid or other formats.

- The online/ distance learning model should be in line with the language learning-teaching didactics
and methodology. For example, the development of language learning materials involves the
constant updating of content, which is less complicated with RP approach.

- Interaction is essential in language teaching, for example, in teaching speaking skills. Switching to
the remote format requires the iimplementation of new and diverse tools to ensure that the
interaction between students, student and teacher, student and native speaker environment remains
intense.

- Physical distance weakens connethe common bond between students, especially if in face-to-face,

classroom environment these students had nothing to do with each other and started studying



remotely at the university. Creating a collaborative learning environment has acquired special
significance during ERT.
The rpaper will discuss the advantages of the RP approach as well as the disadvantages on the example of
Thilisi Open University Georgian language program, which may indicate the advantages of the mixed
model in distance learning of the language. The findings may suggest an advantage of the mixed model in
distance language education.
Observations have shown that the changes caused by ERT are needed not only at the university level -
syllabi of accredited language programs need to be modified according to online learning methodology,

and the accreditation system needs to be refined and adapted to new realities.
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Teaching English at higher education institutions regardless of students’ area of specialization ignores
their individual differences, needs, wishes, interests and goals. The most important and problematic
guestion in teaching and learning is whether the course is effective or not. The effectiveness of the
course is strongly related to learners’ attitudes, needs, expectations, satisfaction, and achievement.
English for Specific Purposes is student-task oriented, and the basic insight into this trend is to offer
course design, content and materials by being responsive to target language learners' own agenda. In
this respect, the English language needs of undergraduate medical students in Kazakhstan were
investigated by means of a case study conducted with the students of the Faculty of General Medicine at
the West Kazakhstan Marat Ospanov Medical University. 52 students (14 males and 38 females) in their
first and second year of studies participated in a quantitative survey during the spring semester of the
academic year 2020-2021. A questionnaire was adapted from the previous studies in this field (Ait
Hattani, 2019; Kayaoglu & Dag Akbas, 2015; Tang & Zeng, 2020), and included items on students’
attitudes towards the English course, identify their language strengths and weaknesses, and shed light
on their language needs. The findings of the study will suggest practical implications for ESP course
design for medical students.
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Word Meaning, Androcentrism, and Language Acquisition
(based on a survey of English proverbs)

In our days second language acquisition is not just an option but rather a necessity, particularly,
when it is about English which is a global Lingua Franca. It is a permanent process involving
consideration both of constantly updating methods and techniques and novel approaches to
various aspects of language. Given the intensified discussions of the androcentric nature of some
aspects of English and of the so called he/man approach, I decided to check whether and how
similar phenomena may evolve among Georgian learners of English. For the sake of this goal, |
conducted the following survey.

The object of the survey was the dual meaning of the word man in English proverbs. The word
referred either to “a male person” or “a person in general.” The survey was conducted in a group
of 10 students. They are 11" and 12" graders. Their level of English proficiency is Intermediate+
(that is B1+). The students have a relevant level in all four skills (reading, writing, listening and
speaking). They are able to translate proverbs correctly and understand their meaning adequately.

The number of proverbs including the word man was fifty. The students got a survey file while
being on the online meeting. The meeting lasted for two hours, and one half of that period was
allocated for the questionnaire and another for a discussion. The language of the meeting was
English. After having read all the proverbs, the students were to write “a male person” or “a
person in general” at the end of each proverb. If they were unable to distinguish between the
meanings, they could write “I cannot guess.”

I discussed the results together with the students. The students did their best to persuade each
other and carefully listened to their opponents’ arguments. In case they could not come to an
agreement, | announced a correct answer and explained why it was the correct one.

The paper presents the results of the survey with an emphasis on the students’ capability of
distinguishing between generic and masculine meanings of the word in question and on related
linguistic and didactic implications.
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There are about 2500 Deaf and Hard of Hearing residents (DHH) in Georgia. They are
considered bilinguals like everywhere else in other countries. Their first native language is the
Georgian Sign Language (GESL), which is a natural language with strong influence from
Russian Sign Language (RSL), as there was only one Soviet Sing Language (of course based
on RSL) for all DHH-s in the Soviet country.

The second native language for local DHH is the Georgian spoken language — the State
language. Unfortunately, due to the absence of proper education and due the poor Deaf
education system in the country, the local DHH have the problems with the knowledge of
state language and this turns into a serious barrier to their full integration into the civil society.
For example, on social media such as facebook, which is most popular with local DHH users,
they prefer to communicate with each-other using GESL, avoiding written Georgian texts and
written communications with other ordinary people, because they are ashamed for their
mistakes. As GESL is the first and basic communication language for Georgian Deaf
community members, the first ‘second language’ is spoken Georgian. It should be noted, that
the most DHH in Georgia are originally non-Georgians. Deafness is hereditary for the most
cases, and Georgian genome has a tiny little number of Deaf Georgians. In the most cases we
observe the secondary Deafness among Georgians, such as deafness developed due the
overdoses of antibiotics, age-deafness, stress-caused deafness etc. The local DHH in the
majority of cases are non-Georgian nationalities, and they (their family members as well) do
not know spoken Georgian. There is a challenge to learn the spoken Georgian for local DHH.
The main problem is that the members of Georgian DHH are facing the problem of
agrammatism in written communication of the state language — the spoken Georgian
language. As mentioned above, DHH always tries to avoid the written communication and
therefore often stays away from the civil society giving an advantage to the signing
communication among the community members. This problem has a negative effect on the
entire communication process at the different levels, significantly limiting the process of
integrating DHH into the wider civil society.

| have elaborated the strategy to make a serious contribution to the solving the problem
of aggramatism among the local DHH.
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Feedback has always been considered important in second language teaching. The ways
comments are provided to students might depend on different aspects including the nature
of the task, availability of technological tools, teachers’ beliefs, students’ knowledge and
skills, and many others (Abera, Kedir, & Beyabeyin, 2017). Quite recently due to various
reasons, electronic feedback has become one of the frequently applied types (Zareekbatani,
2015; Ene & Upton, 2018). The aim the research study was to identify the lecturers’ and
students’ views on the use of online comments provided on the second language writing
tasks. Twenty-one undergraduate students and thirteen lecturers at one of the Uzbek
universities in Tashkent participated in the semi-structured interview. All the participants
are multilingual speaking Uzbek, Tajik, Karakalpak, Korean, Tatar, and Russian. For all
students English is a foreign language that was certified by IELTS examination upon

university entrance. Lecturers’ teaching experience ranges from two to fifteen years.

The findings of the interview showed that teachers combined written electronic feedback,
i.e., track changes and side comments in the Word or Google document, and oral comments
(after class or during office hours). Lecturers provided suggestions for improvement in the
content, structure, use of sources, referencing, writing style, relevance and flow of ideas,
focus/area of research, and language. They also referred to error correction, gave detailed
explanation and asked leading questions. Students found feedback given on the written
assessment tasks in the Google documents useful as the process resembled a dialogue with
a teacher on a regular basis as both had access to the document and were able to
communicate the messages online. Three respondents informed that sometimes teachers’
comments were vague, and they were not able to respondent to them. Although both
parties found providing feedback online effective, some lecturers informed that the process
might be time consuming when providing detailed comments, and they doubt if students
read all of them or appreciated them. Five teachers also explained that referring to the
assessment criteria in their feedback helped students to better understand the requirements
of the task. The presenter will share the detailed findings of the research study and provide
possible suggestions for language teachers on the effective use of electronic feedback on

writing.
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In the context of globalization, in order to communicate, knowledge of not only languages but
also the cultural characteristics of the populations of specific countries is required. Language can reflect
the cultural and national mentality of speakers of that language. Language and culture are in constant
interaction. Language is studied through knowledge of culture, while study of culture is done through

language. Each national language represents a mirror of its people.

Nowadays, the priority is to develop communication skills and study the culture of foreign
countries. Linguo Culturology is a popular science that studies the relationship between language and
culture. It explores the integrity of cultural values, explores life communication processes, national
mentality, and serves educational and intellectual learning tasks. Linguo Culturology, in a broad sense,
studies the manifestations of people’s culture that are reflected and settled in language. When learning a
foreign language, it is necessary for the student to also study the culture of the country. In particular, to

get socio-cultural knowledge and to get acquainted with the culture and history of the country. It



develops the student's patience and tolerance for a "foreign" culture, correct and loyal action towards
others, appreciation of other individuals, their inviolability, the need to resolve differences peacefully,

mutual understanding and mutual support.

It is in dialogue - in contact with other cultures - that any culture is enriched, developed and
renewed. In isolation, it is threatened with extinction. Through dialogue it is possible to see the different
rules of one's own and "foreign" culture. But knowledge of cultural differences alone is not enough for
communication. Communicational, linguistic and psychological factors also need to be taken into
account. The key to dialogue is verbal interaction. The main reason for failure in intercultural
communication is the perception of other cultures from the perspective of one's own culture. The
interaction of cultures can be in unison or in conflict. Sharp differences in communication norms and

traditions between peoples are some cases caused by culture shock.

Learning a foreign language requires not only knowledge of words, phonetics and grammar rules,
but also knowledge of norms of behavior spoken in this language, knowledge of national culture and
social subcultures and knowledge of ways to achieve intercultural understanding. When developing
speech competence, it is necessary to simultaneously develop socio-cultural competence, which tells us
how to behave in a certain social group, which does not always coincide with the native. With all this
knowledge, the student will be able to integrate into the society of a foreign country.

Therefore, language learning should start with studying the culture of the people who speak that
language, which will help to understand and bring people closer together.
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The paper describes motivation as one of the main factors in the teaching-learning process.
Motivation is the driving force that helps us achieve a goal.

Nowadays, no one disputes that high motivation is a key factor in a student's success in teaching
and learning and high academic achievement. The role of the teacher in the process of receiving
and transmitting continuous education is very important, because it is, he who should create a
learning environment that will be positive, in the interests of students and, most importantly, result-
oriented.

In terms of the low student motivation the research was conducted, which was analyzed and further
steps were planned according to it. Implemented activities helped to motivate students, develop
high thinking skills, interest them, motivate and engage them in a variety of activities, including
online activities.

The paper discusses different types of motivation and strategies that can be used to increase and
maintain students' motivation. A review of the empirical material will be accompanied by practical
material reflecting the research process, results and relevant recommendations.
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The importance of reading in developing foreign/second language competence cannot be
overestimated. Although reading has been a priority direction in language teaching
throughout many decades of evolution in ELT methodology, this skill still remains as one of
the more challenging ones for Georgian learners. This is not surprising in light of the findings
of large-scale studies, such as PISA, whose results show disturbingly low level of reading
competence among Georgian teenagers even in their native language. This mainly concerns
higher-level reading skills that are known to be particularly challenging for second/foreign

language learners.

The aim of the current study is to research the higher-level reading skills that cause particular
difficulties for Georgian learners of English, review the tools and tasks that are used to work
on these skills in A2 - B1 level school textbooks. The article also suggests the ways of improving
learners’ higher-level reading skills including techniques and activities that can be
incorporated in the English language curriculum at school as well as university level. Based on
the principles discussed by Ediger (2014) the article emphasizes the importance of focus on
meaning-making, integration of skills for teaching reading, and building language leaners’
mastery of language functions needed for activities that foster reading comprehension.
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Georgian as a foreign language is a new field of educational linguistics. For this reason, there
are still many challenges regarding the teaching of Georgian as a foreign language. One of the
important elements of language teaching is grammar. Although there are some textbooks for
teaching Georgian as a foreign language, there is a scarcity of grammar materials and it is
necessary to revise and change them from a methodological point of view.

One of the difficulties that foreign students face when they study Georgian language grammar
is related to demonstrative pronouns. Sometimes it is difficult for teachers to explain the rules
about these pronouns easily. It is even more difficult to involve the learners in the search
process and to help them to discover this rule themselves.

We will consider the difficulties associated with teaching demonstrative pronouns. We try to
answer the question “At what level of language proficiency can this grammatical category be
taught”? We will also consider the methods that will help us to explain this grammatical
category to the learners in a way that motivates them to learn grammar.

Practical exercises will also be presented along with theoretical material. These exercises will
help learners discover the rules themselves, memorize them and apply them in practice.
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The paper describes and contrasts the experiments describing the process of
interpreting abstract and concrete concepts by multilinguals. The paper attempts to collect
interesting information on the studies about concrete and abstract word comprehension in
order to emphasize the idea that abstract concept comprehension can develop neuroplasticity.

The goal of the paper is to develop the idea that acquiring abstract concepts or
constantly interpreting concrete and abstract words develop higher-order cognition, hence
higher neuroplasticity in multilingual learners.

Perception of abstract concepts changes throughout life, and studies state that
storing and comprehending abstract concepts is harder than those of concrete ones. The
dynamic nature of abstract concepts leads to higher executive function or higher-order
cognition which finally creates neuroplasticity. This becomes particularly apparent in
multilingual learners.

The paper attempts to answer the following questions:
What are the main features that differentiate concrete concept comprehension from abstract
word comprehension?
Is the abstractness associated with higher executive control and hence, higher brain plasticity?
What is the influence of concrete-abstract concept comprehension and interpretation on
multilingualism?

The findings and theories discussed in the present paper regarding the comprehension
of concrete and abstract nouns and their influence on brain plasticity are significant for

psycholinguistics, neurolinguistics, second language acquisition and cognitive linguistics.
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Building on Maclintyre et al. (2020), this study examines the transition to emergency remote instruction
during the COVID-19 pandemic based on questionnaire responses from over 6,000 Linguistics majors and
instructors as well as language learners and teachers from 118 countries (Jelinska & Paradowski 20213, b,
c; Paradowski & Jelinska, under review).

Regression and other inferential analyses of instructors’ responses indicate that:

i) gender was predictive of teacher engagement, but not negative affect, psychological overload,
perception of student coping, or concerns about learning outcomes;

ii) teachers coped better when they worked in higher education and used synchronous delivery;
iii) educators were more engaged in developing rather than economically developed countries;
iv) psychological overload was mediated by perception of student coping;

v) instructors’ stress levels were affected by anxiety about the future, living conditions, self-acceptance,
appraisal of situational impact, course optionality, and perceived effectiveness of virtual delivery;

vi) teachersfelt that remote instruction depressed students’ language progress by around 64% compared
with in-person classes;

vii) future learning outcomes were the biggest cause for concern in beginner-level classes;

viii) the breakup of some constructs in clusters of naturally correlating variables suggests that in crisis
situations these may function differently than during ‘business as usual’, supporting the Strong
Situation Hypothesis (see e.g. Meyer et al., 2010) and in line with Resnik and Dewaele (2021).

We will also demonstrate how multilingualism operationalized as weighted proficiency in languages
spoken moderated participants’ coping behavior and attitudes. Although ‘more polyglot’ teachers found
remote teaching harder than initially expected, they were less likely to make huge adjustments to their
lives or instruction, and more likely to believe that they would come out unscathed. They felt their
students were coping well, and their classes were longer.

We will also discuss factors distinguishing language learners who are better- and worse-coping under the
emergency conditions.
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Teaching Georgian as a second language has a long history. In 2010, university one-year (60
credit) educational programs were created, which were successfully implemented in various
state universities of Georgia. The sectoral framework for teaching Georgian as a second
language was developed in 2019 and entered into force on June 1, 2020. On June 20, 2020, the
levels of Georgian language proficiency were approved, which shall be taken into account when
studying, teaching and assessing the Georgian language.

It is important to note that teaching Georgian as a second language approaches the teaching
of a second language, but at the same time it includes some differences. The Georgian as a
Second Language university educational program is intended for national minorities living in
Georgia, and its aim is to give students the opportunity to continue their studies in their chosen
bachelor's program.

The one-year educational program for teaching Georgian as a second language should
include a variety of teaching methods, including modern language teaching methods. It is
advisable to take into consideration the elements of game-based learning during teaching,
which will help the teacher to create additional motivation for the language learners.

In this report, we will talk about the normative issues of teaching Georgian as a second
language and the methodological compliance of teaching. We will pay special attention to

game-based learning as one of the simplest methods of overcoming and increasing motivation.
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In language teaching, the standard language is the basis of the teaching content and offers learners a
limited perspective of use in communication. The semi-spontaneous use of language in the web, on the
other hand, generates grammatically unconventional forms that are simply declared wrong from the
perspective of standard language. Dealing with such forms in second language teaching requires a
linguistically based description of quasi "wrong" morphological forms and the consideration of a scientific
explanation of such phenomena. The focus in the following is on the use of singular tantum (proper nouns)
in the plural. Regular expressions can be used to search for the proper nouns in plural form in Georgian
reference corpus in a focused way.

The plural form as collective term.
RegEx: [features = ("N" "PI" "Prop")]
(1)

X54m700 538 3am3699000 05 300am9000 NdenmMm F05y7amgdolL cos03yMmmd9b.

3ago-eb-i am klancebit  da kbilebit uzlur Ciagelebs daipgroben
Prop.PI-Nom DemPron Claw.PlInstr  Cj TeethPl.Instr powerless wormPl.Dat V Act Fut Pv SV
S:3PIDO:3

The 3aqgo-s will capture the powerless worms with these claws and teeth.

In the internet language, the use of place names (toponyms) in the plural form is increasing, which is
simply grammatically incorrect from the perspective of standard language. If the authors of this
incorrect use are considered, then it is very probable that there is an intention behind the incorrectness.
That is the reason why there is a pseudo incorrectness here.

(2)

3b930m-dyaomdnl” dMs350ma39Mm356 0535an00170L 33015356mMOb: 3063 S0Mmy dmlbism3Ls
a96063Mm3000 995690me3, 3000m3 ULs>LHS3eM9dMsE S bLyxdmm3sfime, [...] 30mb39690b> o>
35m0B90L, d0mbBMEIOLS 05 MB3390L HL0bXY>3L300aMU—b5335enMon EgEgd0— dd3neMon,
0d3ncomono, ddzncomonon.

vinc adre moskovsa da leningrads etaneboda, vitom sascavleblad da samogvaceod, [...] axla
miunhenebsa da parizebs, bostonebsa da otavebs usinjavs kbils — enacvalot dedebi — msvidobit,
msvidobit, msvidobit.

those who were once attracted to Moscow and Leningrad ostensibly for study or work are currently
trying to find pleasure in Munichp, and Parisp,, Bostonp, and Ottawap,.

The semi-spontaneous language on the internet creates a specific pragmatic environment in which the
expressivity of language is additionally pushed out. Presumably, this increasing expressivity in most cases
also affects proper names, more precisely - place names.

(3)

35tmfAg dmym390d0 35M...350079! M50l dmlim3900 0Mmds> 3560 0b5330an0? bmes dmb3m39080 30 >
anmbmb90d0 35M U9 3Y035Mm L3600 anmolionsb 9mosce 30bmlb 39y1nMmyd01. 33MmO5B70T9>.



karoce mokovebsi var...vaimee! rais moskovebi irma var inasvili? xoda moskovebsi ki ara londonebsi var
ase vzivar saxsi luistan ertad kinos vuq urebt. akrobatebzea.

I'm in Moscowsp,... What Moscowep, I'm Irma Inashvili? and I'm not in Moscowsp,, I'm in Londonp,, sitting
at home with Luis, shying away from a film. It's about acrobatics.

This intentional grammatical error suggests a pragmatically based justification for the apparent mistakes.
This deliberate grammatical error points to a pragmatically based justification of the apparent mistakes.
The speakers put the place names in the plural in order to focus them and intensify the relevance of the
meaning. This is a quasi-modal use with the help of the plural. The described pragmatic aspects of the
phenomenon give reason to include it in language teaching and to point out that rigid grammatical rules
can weaken in certain socio-cultural contexts.

Pragmatic analysis of such usage requires consideration of the speaker. Here, it can be asserted with a
higher degree of certainty that the speakers know the grammatical rules, but intentionally do not follow
them. The possible explanation of such motivation is the increase of content expressivity by plural
"singular tantum". The apparent (pseudo) ungrammatical forms serve as a means of attracting the
listener's (or reader's) attention.

The relatively high frequency of such forms especially in social media language justifies the consideration
that a modal function is currently being established in Georgian to generate the superlative modes of
proper nouns.
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The urge to systematize educational curriculum has reflected the image of an educated person that
society desired from Ancient Greece to the present day. On the one hand, explicit teaching of school
subjects may lead to the belief that each topic must have its own slot in the weekly schedule; they
must be organized according to various concepts such as being more or less theoretical, creative,
experimental, active or passive, and so on. There have been attempts in the past and present to devote
the majority of a period to one subject and then switch to another after a specific level has been
reached; or to teach subjects in accordance with age, season, or parents’ employment, among other
factors. Integrative and non-selective, or cross-subject techniques, on the other hand, were justified
and used. Intercultural education is an excellent example of a modern standard that has been
incorporated into a variety of educational topics and is taught in a multidisciplinary manner.

The suggestion to teach basics of already established sciences as courses in primary and secondary
schools, such as physics, chemistry, and economics, is not surprising. On the other hand, it is self-
evident that we live in space and that learning geography causes us to navigate more deliberately. We
live in time and learn history, which forces us to connect events. People have identities and
relationships, and sociology and psychology, which are also taught in schools, provide numerous
explanations. At the center of the curriculum are traditional and contemporary classes addressing a
variety of “adult” themes.

Everyone should understand what a language is, how one or more languages are acquired, the
relationships between language and culture, and how to learn and use languages. Despite the global
world’s superdiversity and instructors’ assertions of difficulties in educating immigrants, teaching
multiple languages to kids instead of one or two, and making foreign cultures understandable to
students, no such subject as linguistics is taught in schools or pedagogical colleges. Linguistics is
undervalued as a subject that explains how languages (first, second, third, fourth, fifth, foreign, Deaf,
etc.) are acquired, arranged, and what the differences are between African and Indian languages, what
they have in common, how one expresses hidden thoughts and desires in speech and gesture or other
body language skills, what are gestures for, how culture makes its way into sounds — these themes
are presented as rare diverting illustrations in other subjects but are not systematically represented in
special textbooks for schools. However, the educational power of linguistics cannot be
underestimated in light of our pressing needs.

Linguistics can help educators understand what the actual requirements of students in their class who
come from different cultural backgrounds are, because their perceptions of the world differ depending
on the language they speak. For example, class markers, addressing older vs. younger people,
relatives vs. acquaintances, and female vs. male vs. children, emphasis to the qualities of actions, the
typology of emotions are different characteristics of languages that help to organize a proper
intercultural communication.
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Globalization has brought about a phenomenal spread of English. This spread has led to the
emergence of the newborn varieties which has created serious challenges to language
teaching pedagogy and language policy. Bangbose (2003) has clearly pointed to this issue,
stating “as researchers in world Englishes, we cannot consider our job done if we turn a blind
eye to the problems of educational failure or unfavorable language policy outcomes” (as
cited in the Council of Europe, 2007, p. 31). It seems that there is a mismatch between the
advances that happened in the field of applied linguistics and language education policy. In
this talk, | will focus on language policy in the context of global English because it is
considered as one of the influential factors in the gap between English lingua franca reality
and English as a native language. First, | will give a brief overview of the recent situation with
regard to English. | will show the recent reality of multilingual English and its multifarious
aspect (Rahal, 2018 & 2019). Then, | will define language policy. | will also show the
conceptual gap in language education policy. This presentation offers a critical review of
language education policies. It will point to the conceptual gap between the sociolinguistic
reality of English and the language education policy that is still oriented towards English as a
native language. Then, the presentation will point to the need for a language policy that
includes linguistic diversity. It puts forward the idea that language policies should “tolerate
[...] linguistic diversity as necessary for communication or social harmony” (Council of

Europe, 2007, p.21).

References:

Council of Europe. (2007). From Linguistic Diversity to Plurilingual Education: Guide for the
Development of Language Education Policies in Europe. Strasbourg.

Rahal, A. (2018). English or Englishes? A question of multilingual reality. In B. Christiansen,
& E. Turkina (Eds.), Applied psycholinguistics and multilingual cognition in human
Creativity (pp. 83-102). USA: I1GI Global.

Rahal, A. (2019). Transdisciplinary Approach to Linguistic Diversity: Can We Co-Exist
Without “One English”? In V. X. Wang (Ed.), Handbook of Research on
Transdisciplinary Knowledge Generation (pp. 383-396).USA: I1GI Global.



0bEyIsoTmo @ EIRYIsOTMO
8900m©9gd0 IgmMg 9bsdo 405353030l
LPoge9d0LOL

Inductive and Deductive Methods In
(Georgian as a Second Language) GSL
Grammar Teaching

05 MHMdsJody
Ia Robakidze

93900 dmbolol dgmeg Loxsm Lgmes
Kvemo Bolnisi Public School N°2

153356dm Lo@yzgdo: 0bd30MHo s ©IYJ30MH0 doYMIs;
3M5353)030L LBogwqds dgmeg 9bsdo; 300E039wo sHMM3690; Fgorm©o
Q5 LOLFOZM T9YR0; JoOPIOL, Hrgme i dgmeég 9bol
Lobgdd©3569w™gd0;

Key words: inductive and deductive approaches; grammar teaching in GSL;
critical thinking; method and teaching result; GSL textbooks;



dmblgbgdsdo gobbogemo 0dbgds dgmeg gbols gMs3sEH030L dgom©ozol gHo-9Mmo
Lo0bEgMGLM Lsgzombo, 396dm, BFs3wgdol IOMIE30MMO s 0bEwdgon®o

3900mad0L  353egbs LHogwrol 89w9axdHY. B396 9939309000 MOMMYYO
80Mdol d;o35Mm0 3mb3g3EHYd0Ls s FgLlvdsdolo Bogsomgdol dg3oMmolidocMmgdol

3bom FomIM350y0bMmm 3355300 LMo, M M5 J9gaoL Jomgds dgodergds
00mMgMe» d9dmbggzsdo.

9608369035605 500b0dbML, M3 gbol ™sbsdg®mmzg osd@EHozsdo 0bwwydsom®o
3900900 30M5@ LS d0RBYME0. 530l Log3mdzs dmbfsgzerol 3M0E03MEo
3BMHM36900L 49630156 9dsBg Fobo IIOOMO 2530965 J0oBbY3s, obLLZs39d0m
©9©J306M0 B0aMmdolgsb, H™Igeos, 9360 83319300l sSDBMHOom, 5539MbgdL 53
36MHmEqLL. ®MIES g ©EYIMGds BOOZMS, MOEYIL MoMgME FgommEL Mozolo
3999-BOH@0gd0 593L. 535Lm0b6, ImLHogwrgqdols bbgosabbgs GHodl ghmbsotmow 396

30303go0m.

DMP09M0 36535303990 b5300bol IOYI30G0 Joamdom Bogwrgdsd dglsderms
©oHMaMmb BHogegdol O™ s ssMM3ML ol bLyFoMmMm 0bRMOBs305, HMIYEO3
RSO0 M39M5(30900mM30L BFoMYds dMbfogzagl. 3M0GH03MWOo SHBEOM3DbYdS
530b go693g 396 2963000560 Yds.

dgm6Mg dbGm03g, LHsgzwgdol 0bwvyd30MMo 890MmEYdo dMLfogwggdl dg@o BogMols s
300b390%g 35bgdoL3gh MdOdRIOL S gb M30OMIME LSFOOMS. IS 0TS
5OM5LHMOTS 96 290 FoMDGIMTs 259Mg9gbgdsd Jglodgms dmUfogwggdo bdoMo
9356 113369050009 F00g356MU.

D900l BooMLEMs30Mm© IMbligbgdsdo Fos®dmygbowwo 0dbgds
30535303000 Bs30mbgd0B 53 M35 BsBOHOLOM Fobborero 3636090
35290mMg00 S 9939, JoOIYWOL, MMamGE Tgmeg gbols Lbgsolibgs
Lobgerddm3zs69wml sbserobo.

WO BJOOGHMEO:

0990, X™b. (2013). ,6MaM6 35DOHM36930”. LyJoOMZgeml obfogzegdgEms
36 x39L0ME0 25630M56M9d0L (396G M0.



©M0dy, 6..(2017). 0bmdgom®o doymdgdo bolfogwm 36MHmEglido, Mmdowobo: mlivy
350mI399Mds.

dgwogdodg, 8. , Jo®os, F. (2006). Jo®omemo 9bols gModso3ol Logwgds. mdogrolo:
39900390 Mds ,503gEM”, BodoMmMz9wml Jobsmegdols s Tg3bogemgdols
LsTobolEGHMM.

B05p6089006s, . (2006) TELYKTUBHBIN ¥ UHAYKTUBHBIA METO/BI
ITIO3HAHUA http://rusnauka.com/ONG/Philosophia/6_tjagnibedina.%20tezisy.doc.htm

F3995b9e0, 4.(2016) LHogewrgdols Igomegdo LsdMsem Bzmensdo. GESJ: Education Science
and Psychology 2016 | No.1(38)

The article will discuss an interesting topic in second language grammar methodology,
namely, the impact of deductive and inductive teaching methods on learning outcomes. We
will strive to present a clear picture of results achieved by each method through contrasting
the main concepts of each approach and relevant examples.

It is important to note that inductive methods are preferred in modern language didactics.
Taking this into account, its positive impact on the development of the student's critical
thinking is considered, in contrast to the deductive approach, which, according to many
researchers, hinders this process. However, this claim is debatable, as each method has its
own benefits and drawbacks. Moreover, a single approach cannot fit the needs of all
students.

Teaching some grammar points with a deductive approach may save instruction time and
impart the necessary knowledge for producing correct forms.

Inductive teaching methods, on the other hand, push students to think more and answer
questions which is unquestionably necessary. Yet, their incorrect or excessive use can often
lead students to draw erroneous conclusions.

We will illustrate our argument with concrete grammatical examples and analysis of
Georgian as a Second Language textbooks.
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Mastering speaking skills and acquiring communicative competence is considered to be one
of the most difficult tasks for both a teacher and a student. Bygate maintains that while
conversing in a foreign language, students employ their knowledge of a language as a basis
for verbal communication. In addition, successful communication also depends on the
pragmatic, communicative skills students employ when they are engaged in interaction
(Bygate, 1998). The first skill includes discourse competence whereas the second skill
encompasses typical interaction situations and turns associated with them (Foster, 2001).

The study of effective and successful communication in a foreign language is still being
debated in Applied Linguistics and focuses on the psychological, linguistic and
communicative aspects of this process (McCroskey & Baer, 1985; Mahdi, 2014).

Along with the general overview of the fundamental, theoretical issues related to the
research topic, this paper also describes the results of the study based on an electronic
questionnaire filled out by some of the teachers of English of the TSU Language Centre on
the one hand and by a group of students of the University on the other.



The problem of oral communication in a foreign language is analysed from the perspective of
the theory and the model of "willingness to communicate" (MacIntyre et al., 2001, 2002). In
addition, attention is paid to the employment of the two skills “governing” the
communication in a foreign language.

The analysis of the issues accompanying successful oral communication in the classroom
from the standpoint of both teachers and students allows exploration of this problem from
two standpoints, identifying points concerning the speaking skills and motivating students
proposed and/or shared either by one or by both parties and possible ways concerning their
solution.
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The problem of classroom management attracts the attention of FLT scholars. We deal with online
classroom management. This problem is of special interest at present. As a consequence of the pandemic
Covid-19 almost all educational institutions all over the world are supposed to teach and learn online.

Online teaching requires special teacher’s ability of classroom management. There may be some conflicts
within the group of students and teachers should solve them. Teachers have a greater role to play in online
circumstances, because he/she should act as a role model and help to resolve the issues. It is the
responsibility of the teacher to help students deal with conflicts in a mutually respectable way; and it is a
skill that teachers can perfect with time.

First of all, teachers need to work on good student-teacher relationship; watch the way students interact
with each other and try to connect with them so that students can trust them. Trust is a major factor in
resolving conflicts. The teacher is to gain that trust and do not reprimand the students in the presence of
their classmates. He/she should talk to them in private, and try to listen to their point of view, before giving
your opinion. It is essential to get to the core of the conflict.

Once the teacher knows the situation, he/she can cite examples of similar conflicts and resolutions, possibly
from their own experiences or from others. If things get out of hand, it is vital to press the pause button.
The educator has to ask them to take a deep breath. It will certainly calm them down a bit and reduce their
stress. If one thinks it is more complicated that what you thought, one can call other people who are better
able to deal with such situations. It could be a colleague or fellow teacher. Teacher need to involve people
who are better known to those students.

Once the conflict is resolved, there needs to be a follow up. Teacher has to check in with each student
individually to know if the matter has been resolved completely. It is important to give them time; they
might resolve it on their own. If one feels there is still need to resolve it further, he/she should try it again.
Teachers can also learn a lot from these differences; resolving them amicably will strengthen their conflict
management skills, which are very important for being a good teacher. Dealing with students is an art and
those who excel in it, excel in the field of teaching.

The educator is to provide expectations from the start, both by writing them in the course outline and stating
them in class. One can describe the goals of the course and outline roles for you and one’s students.

In conclusion it should be noted that students work better when they feel that their instructors care about
them. Thus, it is necessary to use students’ names whenever possible and develop friendly relationship.s.
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The article on teaching Georgian verb to non-native speakers focuses on categories students'
first languages lack or express them in a different way. The categories discussed here are

indirect contact, neutral version, and passive voice in verbs.

1. Infixes -in- and -evin- are used to form forms of indirect contact. They are added to
infinitive forms without markers - -in- is used with stems containing vowels, and -evin- with
stems without vowels. At the same time, prefix a- is added to verbs at the beginning, and the
thematic marker -eb at the end. Like all other thematic markers, the latter disappears in the
second series of conjugation: m-a-khatv-in-eb-s (is me) — da-m-a-khatv-in-a (man me), m-a-
tkhr-evin-eb-s (is me), ga-m-a-tkhr-evin-a (man me).

2. Neutral version is formed with the prefix a- in verbs with eb- and ob- thematic
markers apart from several exceptions and verbs with the am- thematic marker, apart from
one exception (as version is impossible in the third series of conjugation, examples are in the
first and second series of conjugation): a-shen-eb-s - a-a-shena, a-tb-ob-s - ga-a-tbo, a-b-am-s
- da-a-ba.

3. All verbs with single thematic markers, verbs with —av, -i, -op thematic markers and
those with vowel interchange form neutral version without the prefix —a: tsers - datsera,



khatavs - dakhata, kravs — shekra, tsnavs — datsna, skhlavs — gaskhla, tkhris — gathara, qops —
gaqo, grekhs — dagrikha, gmobs — dagmo.

4. Thematic markers make no difference in forming subjective and objective version
forms. If a verb is semantically able to have subjective and/or objective versions, verbs in the
first and second series of conjugation take forms of subjective and/or objective version:
khatavs — i-khatavs, dakhata — da-i-khata; m-i-khatavs, g-i-khatavs, u-khatavs; aketebs —i-
ketebs, ga-aketa, ga-i-keta; m-i-ketebs, g-i-ketebs, u-ketebs.

5. Thematic markers and the presence/absence of a vowel in the infinitive play a role in
forming verbs in the passive voice.

6. In the passive voice, prefixes are added to verbs with single stems (without thematic
markers) and verbs with -av, -am, -op, -i thematic markers, those with vowel interchange,
and some verbs with the -ob thematic marker.

7. Verbs with a vowel in the infinitive form the passive voice the thematic stems of the
second series of conjugation: tser-a — i-tser-eb-a; malv-a — i-mal-eb-a, e-mal-eb-a; chagvr-a -
i-chagr-eb-a, e-chagr-eb-a; grekh-a — i-grikh-eb-a, e-grikh-eb-a.

8. Stems without vowels form the passive voice from the infinitive without markers.
There are several such verbs with -av and -eb thematic markers, verbs with -i, -am and -eb
thematic markers and some verbs with the -ob thematic marker: tsa-shl-a —i-shl-eb-a, e-
shle-eb-a; da-dgm-a — i-dgm-eb-a, e-dgm-eb-a; da-khrch-ob-a — i-khrch-ob-a, e-khrchob-a;
da-rgv-a —i-rgv-eb-a, e-rgv-eb-a; she-kvr-a — i-kvr-eb-a, e-kvr-eb-a; a-nt-eb-a — i-nt-eb-a, e-
nt-eb-a.

9. Verbs with a vowel and the -eb thematic marker, apart from two exceptions, form the

passive voice with the suffix -d from the thematic stem of the second series of conjugation:
shen-eb-a — shen-d-eba, ket-eb-a — ket-d-eb-a.

10.  The passive voice is formed without markers from verbs with the -ob thematic
markers. The thematic stems of the second series of conjugation are used as the roots: ga-tb-
ob-a — tb-eb-a, ga-shr-ob-a — shr-eb-a.

We hope that this approach to these problems can help teachers of the Georgian language in
the teaching process with both non-native learners and native Georgians.
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For non-Georgian speakers, in the process of teaching the Georgian language, it is crucial to
overcome the problems that accompany the understanding, comprehension and mastering of
verb forms. The complexity and diversity that is characteristic to the Georgian verb is
conditioned not only by polypersonalism or even by the large number and functional richness of
the prepositions, but also by the variety of lexical means.

The Georgian language has inexhaustible means to produce new verb forms, in order to
give the speaker (speaking individual) opportunity to express the new semantics more
accurately, to specify the utterance and to add more clarity to the meaning. For example, if a
language learner expresses a desire to perform an action, then it is better to first get him/her
used to the infinitive constructions of the verbs including I want (I would like), for example, I
want (I would like) tsakitkhva — to read (mushaoba — work... tsasvla — go, dadgoma — stand...
tqma — say, chatsma — dress...) In the next level of language learning, we can also introduce verb
constructions expressing the desired action: I want (I would like) tsavikitkho — to read (vimushao
— to work... tsavide — to go, davdge — to stand... vtqva — to say, chavitsva — to put on...). This will
also prepare the ground for the language learner to express the obligation with the help of a
particle unda (I must): unda tsavikitkho — I must read (vimushao — work... tsavide — go, davdge -
stand... vtqva — say, chavitsva — put on...). He/she could easily build relatively extensive
constructions: qartuli ena kargad unda vistsavlo — "I must learn Georgian well"; dghes bevri unda
vimushao — "I must work a lot today"; khval universitetshi unda tsavide — "I must go to
university tomorrow"; dilit adre unda avdge — "I must get up early in the morning"; es teqgsti
zepirad unda vtqva? — "Should I say this text orally?"; Tbilad unda chavitsva — "I must dress
warmly".

The report will provide extensive material to demonstrate the grammatical and lexical
means that will make the learning / teaching process of verb forms easier for non-Georgian

speakers.
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CLIL became wide-known in Europe dual-focused educational approach in which both language
and content are taught and learned. Essential principles of CLIL are dual-focus on content and
language, 4C (content, cognition, communication, culture), the difference between academic and
everyday language, scaffolding, authentic materials, and active learning.

CLIL is usually used in foreign language education. Due to Coyle et al. (2010, 1), CLIL can be applied
to “additional language” learning, including heritage languages. Recently, it is argued that CLIL
may have much to contribute to the development of heritage language teaching. There is a need
for research to explore models appropriate for the different contexts in which these languages are
taught (Anderson, 2009).

There is also practical evidence of using CLIL techniques in heritage language teaching in the UK
and Japan. This paper examines fundamental principles of designing CLIL materials in general CLIL
context and heritage language teaching in Russian language schools.

Following Coyle et al. (2010, 48-85), we check the “tool kit” for creating materials. The stages of
“tool kit” are:

1. vision (global goals of school and teaching team);

2. context (school, learners, and community characteristics; schools™ programs, who will teach the
subject (language or subject teacher), etc.)

3. unit planning (content->cognition—>language—>culture, learning outcomes)

4. preparation (tasks and activities)

5. monitoring and evaluating (formative and summative feedback)

6. reflection and inquiry

This article examines the 2, 3, and 4 stages of creating materials from the Russian heritage
language teaching context. In particular, the paper reviews the characteristics of Russian schools
and Russian heritage language learners. Usually, well-developed passive skills (understanding of
speech and reading) make possible more difficult tasks. However, functional reading development,
metalinguistic and metacognitive awareness, and output support strategies are needed.
Furthermore, it is necessary to pay more attention to the grammar issues, making the level of
sentences crucial more than the level of words. Frequently well-developed everyday language of
heritage language learners (BICS, basic interpersonal communication skills) allows focusing
foremost on academic language (CALP, cognitive academic language proficiency). There is also a
need of rarely used in everyday life genres of monologue speech (discussion, explanation,
proposal, report, etc. (Bentley, 2010, 37-38)). Well-organized embedded and formative scaffolding
can provide general use of authentic materials, which provide learning of content and language
and the learning of culture crucial for heritage language learners.

At the conclusion, we suggest the table of essential principles for designing CLIL materials for

Russian heritage language learners.
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Language and subject integrated learning (CLIL) is an educational approach
having double accents, which has important advantage: in a learning
process planned by ESIS, language becomes a mean of communication
and does not represent study subject. Second language learning by
means of school subjects is a strong motivator, which promotes enriching of
specific vocabulary. This approach is effectively used by countries, where is
multilingual and bilingual environment.

During the years in the compactly inhabited regions by non-georgian
speaking population, georgian language was not taught properly, which had
its political-social and historic-cultural reasons. This prevents non-georgian
ethnic groups to completely integrate in the country of Georgia. Despite
the different language learning state program functioning, for the majority of
these people georgian is not the language of education, because of which
they do not know properly academic (sectoral) language.

One of the ways of problem solution is ESIS Educational approach
introduction in schools. Though there are ESIS’s preventive factors: lack of
georgian language environment, teachers’ and students’ low linguistic and
subject competence, professional development insufficient level, not
knowing ESIS principles, low level of collaboration between teachers,
scarce resources. As a solution for this problem we see integrated
curriculum composition, academic knowledge deepening, teachers’ and
students’ language competence raise, planning-implementation of trainings
and webinars about ESIS, creation of learning resources for ESIS,
collaboration between departments, co-attendance at the lessons.



ESIS study principal structure must contain Concept: content, which
we teach; procedures: language skills developing strategy use in order to
learn concepts (speaking, reading, writing, listening, crisis thinking);
language: grammar and vocabulary for use on lesson. In order to introduce
ESIS approach in the classroom, we must take into the wiev following
guestions: understanding of out learning plan (syllabus); at class to pay
attention at the tasks. Choose best time for giving feedback,; teach grammar
according the context; using all of these principles to plan georgian
language and history integrated lesson in 8 th grade.

In the report is represented processed issue considering ESIS
principles within one theme, and the produced problems and
characteristics are analysed in study space.
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Development of non-Georgian language schools, provision of educational resources and
professional staff is one of the important directions of the educational space. However, there
is a certain tendency in this regard, which definitely need readiness. Recently, Georgian
sectors have appeared in the schools of the regions inhabited by the national minority of
Georgia. This is a kind of public order, because the representatives of national minorities

realized the importance of knowing the Georgian language as a state language. This can be a



good start for integration into the community and a successful career, so this tendency may
become more apparent in the future. It is necessary for the Georgian education system to be
ready for these processes and to create a concept for these regions that will take into account
a number of issues and make the teaching process more effective. The report will discuss the

problems that have arisen and several ways to solve them.
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The content of teaching and learning is derived from education policy and is defined by the
vision of a state. The analysis of educational policy documents creates an opportunity
through which we can determine how regulations are linguistically constructed and
formulated. The discourse of education policy reflects the lexicosemantic, social and
psychological phenomena through the language used in the context of educational
institutions. As known, education policy documents play an important role in shaping
social reality. Therefore, pragmatic aspect of education policy as a linguistic phenomenon
defines social relations in the context of educational institutions. Since social individuals
are involved in discourse of education, analysis of education discourse is also the study of the
of reality created by school community. Consequently, we consider it important to study
aspects of education policy documents that influence the formation of social reality in the
field of education.
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Changes induced by COVID-19 pandemic and unplanned change of learning format from face-to-face to
virtual format raised new challenges by students and teachers, as well.

Despite some previous experience in distance learning at several Georgian educational institutions, they met
new challenges through rapid change to online learning. Quality assurance of the learning process turned
out to be complicated and digital learning turned to be superficial in comparison to traditional face-to-face
learning, so that it could only partly replace traditional learning format.

This process turned out to be especially difficult for teachers, which were not well prepared for using digital
media to search for new information and acquire or deepen their knowledge; to share their ideas with
colleagues; to observe their own work with the help of the internet. The change from traditional to online
format in the digital era was not so problematic for them as the lack or insufficient knowledge of
methodology of teaching in online learning format, which was the main barrier in conducting the learning
process on a professional level.

Interactive lectures and seminars were substituted by monologue speech of the lecturer in front of the
monitor. Instead of working on homework in an analytical way, the students copy-pasted the answers from
the internet or from fellow students / materials provided by the lecturer.

Unfortunately, a broad part of the educational society did not recognize that the format of learning is
important but more important is methodology and teaching materials adjusted to each format in a proper
way: e. g. typology of tasks - consistency, progression etc. The effectiveness of particular methods depends
on optimal activities, appropriate approaches which make the process of learning effective. The teachers
were not ready for teaching in a new format, the students had low motivation and readiness for learning in
a new format - all these led to significant difficulties in managing the crises caused by the pandemic.

The issue of the qualification of future teachers and professional development of current teachers became
highly relevant as such competence as readiness to face current challenges determines the professionalism
of teachers in working with every format. The teacher preparation and professional development programs
faced new challenges countrywide as new challenges require new ways of planning and conducting the
process of learning and teaching.

The teacher preparation program in Georgian as a Second Language at Ilia State University, like other
universities in Georgia, faced challenges despite the fact that this program has a blended learning format
since 2012 at BA level and 2016 at certificate level.

Accordingly, the program staff had a good experience in teaching in a blended learning format, but still
faces problems in teaching in a full online learning format. The problems concern on the one hand, the lack
of knowledge and readiness for online learning amongst the students and on the other hand, only partial
preparedness for complete digitalization by the program staff.

This presentation will deal with the total digitalization/online learning challenges faced by the Georgian as
a Second language teacher preparation certificate (one-year) program at Ilia State University in general and
problems arising for program students - current and future teachers - in learning with an electronic learning
platform.
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We have the variety of forms, ways, methods, strategies of teaching in the 21st century. It's important
to achieve the goal, to gain the result, to perceive the given materials. Everyone is free to choose any
ways from the given approaches. Most of the textbooks are dedicated to English language. English is
dominated worldwide and it's not only foreign language but a second language as well in many
countries. There are different visions and approaches in teaching a language as a foreign or as a second
one. Textbooks are mades based on the four skills: reading, writing, speaking, listening. Demand of
Georgian as a foreign language has increased. Many philologists have occupied themselves with
teaching Georgian as a Foreign language. Plus, they have means of teaching, once there are many
textbooks already created, especially for the beginner levels. Online teaching has also increased these
demands. Every author forms his/her own style, approach and vision when creating a textbook. In my
opinion, it's important to first calculate the common methodical view from the beginning to the end and
only then start working on the new textbook. This kind of approach helps instructor gain the results and
consistent logical motion is encouraging hopeful for the student.

Even if the textbooks are one of the means of teaching materials, it's also very basic and important. The
dominated visions of teaching a language consists of following attributes: self studying textbook;
workbook; appropriate reading materials. Would be excellent if the above mentioned books are
supported with the listening materials, with a CD. This is the best case for perfect practice and achieving
the goals, as both the instructor and the learner are given a possibility to proceed the teaching ways
with the proper method. We must highlight the role of the dictionary, which helps a student to properly
understand the ideas and thoughts. The speacilaist from the whole world have created lots of



supplementary means apart from the textbooks, for active learning, the so-called alphabet, posters,
word cards, large books, dominoes for various vocabularies, boards, etc. Such tools for teaching also
exist in Georgia, which are actively used to teach Georgian as a Foreign language.

Word cards written on one side in Georgian, for example, ,,didi“- on one side, and on the other side in
English - big. Here, such tools are often very fun for foreigners and acceptable for some learners. There
are cards for different purposes. For example, only for numbers, nouns and adjectives separately, and so
on. There are also lots of picture dictionaries that are thematically sorted by situation.

Many countries have also developed an A4 size grammar board that is easy to understand and easy to
use. Basically, these boards are three-sided, tied together and folded. This grammar board contains the
complete and basic grammatical linguistic forms of the language to be studied easily, with its own
instance. For example, English-Russian contains a total of three pages of grammar with its own hints.

As | told you, there are many things in teaching Georgian as a foreign language, but we did not have this
kind of grammar board. We will present this material and introduce its content to you. Due to the
Georgian language system, unlike other languages, "In the universe of grammar |" has three pages, but it
includes only the alphabet, a small overview of the language and names, when the verb in other
languages is also discussed in this format. The verb will require a separate "In the universe of grammar
II", which is planned to be created in the future. Our main message is to differentiate our ,,In the
universe of grammar | from other languages’, as ours is dedicated to names.
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1.

The problematic issue of teaching Georgian language discussed in the article, such as
proper teaching and practical application of a rotating subject and object in
communication language and written culture. Anyone who has grasped this process
will agree that for many years the issues of teaching the rotating subject and object
have been problematic. It is very difficult for our listeners to figure out when to put
the subject and the object in which case, to hold the sentence correctly.

Practice has shown that all learners of the Georgian language usually "use" their native
language constructions, they come out of the native language and put the subject (S) in

the first place in the sentence in the nominative case.



3. 3. No one can deny that the verb is the backbone of a Georgian sentence. It is the
verbal forms of the verb that depend on the subject and direct adverbs (O direct and O
indirect) in the sentence with the third person forms.

4. 4. Based on my own experience, I divide the verbs into 2 groups: Vinian and Manian
verbs. Specifically: the verb is Vinian, if in the present tense it has a v-prefix as a sign
of S1, and a manian verb has m-prefix as a sign of S1.

5. Vinian verbs are differentiated into two more groups: active and passive verbs. It is
explained that the rotational variability of S and O is characteristic only for active
verbs, otherwise Manian and passive verbs are represented by the same construction
in all series. Specifically, the Manians: S in Dative case (pronounced him), O- in
nominative case (he), passive: S in nominative case (pronoun he), O- in dative case
(him).

6. Active verbs change construction according to series: in I series they are like passive
verbs (in the noun S in nominative case (pronoun he), O- in dative case (he)), in II
series they are represented by an ergative construction (in the narrative S (pronoun
he), in O-nominative (he), And in the III series the dative construction is shown (with

the S in dative case (pronoun it), O- in nominative (it)), thus resembling Manian verbs.
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In the age of technological advancement, people are simplifying the routine of daily life
technologies, both for household operations and in the learning process. With this in mind, the
frequency of using a mobile device and loading applications has increased. Various
entertainment or educational applications have become quite common. Language learning is no
exception, a number of language learning applications have been created, the purpose of which
is to make language learning accessible, simplify learning and make the process fun and

interesting.

Georgia is no exception in the age of technology. Although the number of learners of Georgian
as a second / foreign language has increased, we still have a shortage of teaching resources in this
area. Till today, no educational application has been created for learners of Georgian as a second

language.

It is true that the project (Anidabani), which won late in the social grants, had to fill the gap
caused by the lack of an application. Within the framework of the project, a corresponding

application for A1, A2, B1, B2, C1 levels of Georgian as a second language is planned.

Before we started working directly on the project, naturally, we conducted a survey on the

demand for these resources.

The aim of the study was to determine the importance of using language applications in the
teaching process, how often language learning applications are used, whether they want to
include Georgian as a second language learning application and how they will be able to

improve language competence with this method.

This study is based on theoretical studies that are widely used in Europe to investigate and
discuss the effectiveness and threats of learning both a second language and a foreign language
mobile app. Obviously, we have taken into account the requirements of information technology

(IT) and digital media in accordance with the standards in Georgia.

The application "Anidabani" will be aimed mainly at the Azerbaijani-speaking and Armenian-
speaking population, for whom Georgian is a second language. As already mentioned, the app
will be designed according to levels A1, A2, B1, B2, C1, according to listening, reading, writing
and speaking skills.

We think that each citizen has a great responsibility towards our fellow citizens, so it is
important that the non-Georgian-speaking population living in Georgia speaks the state
language. This will contribute to strengthening media literacy and overcoming discrimination,
as well as understanding the common cultural identity and integration into the Georgian-

speaking civic space.
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The recruitment of frequency data in L2 teaching has a long history. Since the establishment
of corpus linguistics and corpus-based lexicography, frequency lists have been constantly
becoming a more and more important source in both L2 teaching and learning. Frequency
dictionaries for a large number of languages exist in abundance, a recent trend in this type of
lexicography being corpus-based frequency dictionaries.

For Georgian, two frequency dictionaries, based on KawaC (Georgian Web Corpus),
were published in 2018. These are the Georgian-Abkhazian-English and Georgian-Ossetian-
English dictionaries.

Composition of a frequency list depends on the type and size of a corpus. | thus compare several
Georgian corpora in the scope my study:

1. The Georgian National Corpus, Modern Georgian (GNC; URL.: http://gnc.gov.ge/);

2. The Georgian Language Corpus (GLC; URL.: http://corpora.iliauni.edu.ge/);

3. The KaWaC (URL: http://corpus.leeds.ac.uk/internet.html);

4. The Georgian Spellchecker Corpus Database (hitherto unpublished);

5. The Georgian Version of Wikipedia.

I compare 5,000-token frequency lists. Considering that we need to end up acquiring
dictionary entries proper, | have extracted 2,000 lemmas, which appear in all the frequency
lists from the aforementioned corpora.

The indexing of the resulting final frequency list implied, on the one hand, grouping of

tokens according to their part of speech affiliation and, on the other hand, their thematic
features.
The amounts of word tokens found in these corpora, according to the PoS, promises realistic
processability. For instance, such expressions as da (‘and’ part.), ar (‘not’ part.), ara (‘no’
part.), aris (“is’ v.), rom (‘that’ conj.), es (‘this’ pron.), me (‘I’ pron.) appear at the top-ten in
all our frequency lists. However, a different picture emerges when it comes to nouns and verbs.
For example, particular forms of the verb cnoba (‘know’”) being attested neither in the GNC
nor in the GLC, are found in the KawacC: icnobs (‘know.3rd.Pres’) (12,887), gaicnobs
(‘know.3rd.Fut’) (10,458), gaacnobs (‘let.know.3rd.Fut’) (9,497), etc. Both Wikipedia and
Georgian Spellchecker data feature these verb forms as well. | therefore include the verb lemma
in my list.

Another issue is which inflectional forms appear in the lists. The most frequent verb
tenses attested are: the present, imperfect, future, and aorist, all of them in the indicative mood.
Further tenses tend to appear in conventionalized constructions, such as proverbs, sayings, and
catch-phrases. Similar findings apply to nouns, whereby they appear in conventionalized shape,
e. g. ganmavlobasi (‘during’ postp.), adgilas (‘at the place’ n.), magalitad (‘for example’ adv.).

The resulting list features the most highly frequent lemmas with the following
information provided: headword, part of speech, illustrative example from one of the corpora.

| have also identified a number of topical spheres, thus grouping the entries
thematically, viz. family, education, politics, economics, time, world around us, animals, home,
etc. Topic-specific grouping of words proves helpful for language learners.

The results of my study shall contribute to the success of compiling L2 learner's
frequency dictionaries and textbooks of Georgian, as well as in any other form of teaching
Georgian as L2.
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3979PsGoMm0  gmbdgos  gdsbGHolzmMo  Mboggdlseoss,  MHMIGEOE  YM39eE
3M6309@ M 9bsdo  Lbbgo@olbgs Lodwomgdom  godmobs@gds. dmblgbgds gbgds 0d
36MHMdEgdNH  Bo3ombgdl, MHMIgdoi Jabol LoMmgl 359BsEH030L  35¢JaMe00l
15930 9d0LSL JoOoedo, Mmam® 3 dgmMg/mEbm gbsdo.

JoOmME 15963 Y3609MM WO FHIOSBHMST0 SBEOMS BbgsEOLBZMBIL 0f)393L M35
3909Do@030L 206350 3Hgds, 58 393)JaMO00l  gM5d5BH039w0BsE0s s 9MLYIMBL
36M0b303Mmo  3obLlbzo390o  FMbIBEMYOgd0E.  Bsp., ™) gomo  FmbyBOIOom,
399D93030 03039 FMomdomo 3mbEsdBHos (8560dg, 1953; xm®Mdgbsdg, 1975; JoMos,
1989; mbosbo, 1998 o Lbg.), dgmMg IMLsBOHYGdom, olobo Lbbgoslbgs AMTSEH0IM
39393060058 §o6dmopqbgb  (sLomosbo, 1989;  LoGxgzgusdg, 1997).  25656hg396
30639woLs  (single) s TgmOgoen  (double)  3omBoGog9dLeg  (FsFoz50M0s60, 1988;
05450030¢00, 1974 s bbg.).

LobGHOJuEO  MZoWLIBOOLOm,  39MDo30s  gobobowgds,  OmameE  BIbol
3596@M™d0L  Fo@gool Mm39gMo30s, MMIJLYE LsdsBolMm 3mbLEMWJ30580 T9gdm3gsgl
3boEo 9dBHobGo — LdogddHo, MMmIgwoag BY6JE0MMs© 39MBIGMEM0s (dmddgrgdols
bgwddegsbgero, S #A), Gob LsxgmdzgwHBgag LsdsHolm  JMBLEHGMIz00L Lmdogd@o
39050936905 Mmd0gd@EHo® (3mAGMo, 1976; 3s00olo, 1981 s bbg.) 5. dsbodols sBGo» 3o,
3965353500 DBAbOLYRSD  FMOEMdOMO  3MbGHOJBHOL  98MAbsEZ9w0 xmOdol
Po68mgdolsls 30bLEHWYJ30580 F90MmEOL 95 39 BoGHMEMO B0, 6599 539bLYIMO
060000 md09dG0 (8mbscoo®9d (S) dagero (OL) dmians > 8eabscoo®gd (S) 356U (Od) d39¢ro
(O%) Fr5320192065). 59EHBEGHS B1bJ30900L bsoWs© FoBLEBOZMS BMAMM3 LHdSBOLM,
obg ©9M035309w/359DsG0M Hobsswgdsdo MEbmmEmo 1sdg360gMHM WO BIMIEGHWMOL
3903500069000 MROM 25595MEH0390L Bo3ombol bfogergds/Lfogwrols 3GMmEqLL.

JoOomedo  DIboL  253999DoGH0390s  FgLodergdgros ghHMbg 96 MmORgH. vy
595350 BMMTS 250M0¢)35¢00 Bdbss (AgoseMo 96 9.§. Mbodbm 3bgdomo), Babols
2939105303905 Fglsdagdgeos mOxgM: 8s3d30 (S=A) dmgmol > gs (S — causer)
85383l (0%=A) 5809980 (30639e5©0 35boB030) > dsds (S — causer) @ywsls (O™ —
causee/causer) B8s283b (0%=A) 5809G980698L (BgmGgrEo/mGB>30  3571B5EH0Z0). vy
59mls35e0  MMTS MM30600560 JoMsdsgzowo BIbss (56 30M39ws©o 397 DoG030),
3MbLEHOMJ30500 397 DoBHMMO bgdogdEoL 89dmyzsbs Tgbodargdgeros ghmbg: 8s3d30
(S=A) patocrl (O) facl > @gs (S — causer) 8o3dzL (O4=A) fotGocerl (OF) spgtobgdl.
JoOomen Lo9bsmTg 36096 ™ 0@ 9M5GHME5J0, 330l Qo x3mbdi00l
39035¢0L{0bgd0m, 306390 39HBOBH03900L5 @S MMZ5eGbEH0D 5653579 DoGH0MM
396000535350 BIBs3Y9b bfoTMgdo 397 Do3039d0 (36 7698L > 5b(H9698-06-98l, 9l



> op9m-06-980L...), m6M039, 5bobowgds, OHMAMOE FgmOHgMwo  JombBsE030, MMI3S
(0O oM53535¢  HBIBsmodob  BofoMdmgdo ,,0(9Mm0bgdlL”  BHodol  FmE®IGoo
39B5300L 306390 LoxggbOl 4965939336935 (33M0, 1976). 53 LozoMbBY LHogaergdol

360Hm3qldo Y500 gds Mmbs 0gbgl godsbgzowgdmaro.
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OmamO3  Pgbo, o6 dogrmdl  goMsds35wo  BABOL  mEMRBOL 20359 BoEH0390o.
»,Q55(1900693065” 3Hodol m®mTogo 3999DoG030L BMOIGO0  JoOIolbmzol  $I3oMOE
bgemgb®os.

dmbligbgdsdo  fo@Mdmpygboo  0dbgds,  sbg39, 3979D5@030L Loz gdslomsb
539330690990 Bb3s 130MHYOO S FYOMPMEPMYOMMO M93mF96H309d0.

@0oBJMSGMS:

SL5m05bo, M. (1989). 351 Bs30d O 3MBGHOIBHO JoOrm3z9WME 9bgddo. To3byg, gbols o
oG gMoGHMMOL LMoo, 1. 119-123. mdoErolo: LydsOm3zgermls LLEG dgi3bogMgdsms
539009do0l 259mI39deMds

0594503300, o. (1974). 351BsBHoz30L  [oMmdmgdol Bmyo  Lsgombo  JsGoryerdo.
JoOm39m©H  gbsms  LGMMJGHMOOL  Logombgdo, IV. 5-36. mdowobo: s6b.
Bogmdo35L Lob. 9bs3g36096Md0L 0BLEHOEHWEOL 259MB 390 ™MdS

3mIdMo, d. (1976). The Syntax of Causative Constructions: Cross-Language Similarities and
Divergences. Grammar of Causative Constructions [Syntax and Semantics 6], ed. by
Masayoshi Shibatani. 261-312. New York: Academic Press

05393560560, 4. (1988). 35B5BH030L 35@JaMmM0s Joermnzgwme 969080. 039, XXVIIL. 63-
106. ®d0obo: ,,d936096M90s"

b0sb0, 5. (1998). LgsbmGo gbs. Mdoolo: LvEEbsb-Lsds MMBYE0s6OL Lb. MdoErOLOL
3900522019600 ©160390BOEIGOL 359MI (399 ™MdS

Loty 39ewsdg, . (1997). d3gero JoOmmeo gbs. mdoobo: byerbob-Lsds m®MmdYE0sbols
Lob. 0d0olol 39300 Mb039MHLOEIGOL o8MmI(39TMdS

Jo®os, F. (1989). 359B53H030L  35¢JamO05  JoOm39wmem  9690do. LoolbgMEoEoMm
BodM™do. 0d0E0oLo: bgebsfig®ol »iwqdom



856009, 5. (1953). JoOomeo 9bol 4®ms35@030L LogmdzEgdo. MdOOLO: MdOOLOL
MB039MLOEGYGHOL 25dMI39T MBS

X6Md9bsdg, 0. (1975). BI6OL 23500l FMOTsMs Ho®Mgdols s Bmbdiool Lszombgdo
JoOH0M@do. Md0olio: Md0Eolol ¥6039MLOEHIEHOL godmd3gdermds

3o60obo, o. (1981). Georgian Syntax: A Study in Relational Grammar. Cambridge: Cambridge
University Press



The causative meaning is a semantic universal, which is expressed in multiple ways in every
particular language. The paper deals with the problems related to the teaching of the category of
causative in Georgian as a second/foreign language.

In the Georgian scholarly literature, there are diverse opinions regarding the definition of
causative itself as well as the grammaticalization of this category. There are principally different

opinions, for instance, according to one opinion, causative is the same as medial contact (Sanize,
1953; Jorbenagze, 1975; Kiria, 1989; Oniani, 1998 a.0.), whereas, according to another viewpoint,
these two represent different grammatical categories (Asatiani, 1989; Sarjvelagze, 1997).

Distinction is also made between single and double causatives (Macavariani, 1988; Taq aisvili,
1974 a.0.).

A causative is a valency-increasing operation, which brings in a new argument, the causer (S
#A), into a transitive clause, with the original S becoming the O (Comrie, 1976; Harris, 1981
a.0.), According to A. Shanidze, during the formation of medial contact from a transitive verb,
the construction requires not causer S, but agent O™ (monadirem (S) mgeli (O%) mokla “The
hunter killed a wolf” > monadirem (S) kacs (O™) mgeli (O%) moakvievina “The hunter made
the man kill a wolf”). Clear definition of the functions of arguments, both in the base sentence
and derived/causative sentence, taking into account foreign scholarly literature, will facilitate the
teaching/learning of the given issue.

In Georgian causation of the verb is possible once or twice. If the basic form is an intransitive
verb (unmarked passive or a medial verb), causation is possible twice: bavsvi myeris “The child
(S=A) sings” > deda bavsvs amyerebs “Mother (S — causer) makes her child (0%=A) sing”
(single causative) > mama dedas bavsvs amyerebinebs “Father (S — causer) makes mother ( O™
— causee/causer) make their child (O%=A) sing” (double causative). If the basic form is a
bipersonal transitive verb or a single causative, it is possible to bring in the causer subject into
the construction once: bavivi werils wers “The child (S=A) writes a letter (0%)” > deda bavsvs
werils awerinebs “Mother (S — causer) makes her child (O"*=A) write a letter (0%)”.
Envisaging form and function, Georgian scientific literature views both the causatives derived
from single causatives and causatives derived from bipersonal non-causative transitive verbs
(axtunebs > axtunebinebs “makes jump,” ¢ers > agerinebs “makes write”...) as double
causatives. However, in fact, the forms derived from transitive verbs, the forms of "acerinebs”
type, represent the first stage of causation (Comrie, 1976). In the teaching process, special
attention should be made on this issue.

Unlike some other languages (e.g. Turkish, Japanese), Georgian is, as a rule, incapable of double
causation of a transitive verb. Double causative forms of “daacgerinebina” type are obviously
artificial for Georgian.

The paper also embraces other issues related to the teaching of causative. Besides,
methodological recommendations are provided regarding the issue in question.
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This presentation explores how digital technologies integrated in EAP courses at Israeli
universities have influenced the learning process in face-to-face and online teaching
during the pandemic period. A specificity of the application of CALL in teaching English
as EFL arises from the general sociolinguistic context in Israel (Aronin, & Yelenevskaya
2021). Despite the hegemony of Hebrew, about 40 languages are spoken informally in the
country, and for many students English is their third language (Muchnik et al. 2016).
Israeli universities include EAP courses as mandatory term-long programs required of
those whose scores in the SAT exams are low. Although English is a high priority subject
at school, its prestige in academia drops as it is not regarded an academic subject. Each
university has its own curriculum, and currently there is administrative pressure to
switch from face-to-face or online only to hybrid courses.

In this study, we seek to understand whether digital components enhance interactive
learning and students’ productive skills or, alternatively, make students’ approach to
learning more automatic and less reflective (. We examine which activities are
advantageous for online English classes and which specific technologies promote students’
autonomy, helping them feel more confident in choosing the how and why of learning.
We also look at how course management systems, online interactive tutorials, quizzes and
multimedia modules, discussion forums and text-to-speech programs affect teaching and
learning. Our survey reveals which digital technologies students prefer. Finally, we will
dwell on how a combination of CALL with conventional teaching affects teacher-student
in-class and online interaction.
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MEbHMIDINZ0L oMo  gbol  BHogergdols  LoGMIEgl  M930LMOZ5©
39653000390l B3960 9bols LoOMMEg S Foblib3z9398Mds 9g3MM3)o 9bJOOLHYL.
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3659530306 MBS, JoM0IO 4M5F5E03I0 LOMMIG]IO0IL sLBOTBsZ00

99(»939900L BsHowms BMEmBo335¢gd0L MOz RgMHM3690s, 5530Jgdol Lodwow®Y,
BaboL M35 30601056Mds, M3 BO3FIM® PO Mo3LEHIBL MBIBL sbragels.

6509603y Pgwos, o3 LodoOM39gwmb  gobsmegdols s  dgEbogMgdols
Lo3oboLEBHMMA0 3498530 Yds JoMI0IYOL, MMIMOE MEbm gbol, LHogegdol 3MMmcmsds
»0005b0“  (53GHMMO @O  3MMOPOBIGHMOO 3OME. FoMm0o3s Mmdgwo), T9ddbogros
39033900 www.geofl.ge, ®mIgwog ferosb iersdwg 03b9ds bolfogwrm-dgommMo
@5 ©3IHAsMg FsLoerom. ol FMoEegl Lobgerdd®zsbgEmMgdls s Lsddsm M39w9WgdL,
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dmm»bMm369005b.

M3bm 9bob BHogergds Fbmem Lobgerddm3zs6gwmgdom sG@E 0lig 5E300s. M3
O™ 2o©0L, bmgmomdo 3093 MRO® 0bzghgds  oLEGHBEoMEMO  Lfogzergdols
d9omEad0 s  Lbgoolbgs  Ly35(X0TML  EFMY30IOMOE  FGuMYIEgdOL
99lodgdEMds. LmMg@ 59 2503930l 3sbbs 3MIMYMSTs ,0MBIbOL™ GoMpwrgddo
MEbmgero dgabfogargargdoliogols dgoddbs Jo@meo gbols mbersoblisgstxodmado,
(9003 99 9Bo3Dg Imo393L BHogwrgdol Lb3solbgs 5d@03mdsl: dmlidgbsl, Fgmob,
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Difficulties in the Georgian language learning are conditioned by the complexities of the
language itself and by its otherness in comparison with the European languages. After the
reading and writing skills are obtained, the complexities of the Georgian grammar remain
to seem impossible to overcome multiple diversifications of the forms of the parts of speech,
abundance of affixes, polypersonality of verbs — all those factors originate several problems
for the foreign learners.

It is already several years that the program “Irbakhi” has been working on in the Ministry
of education and science of Georgia (prof. Marika Odzeli - the author and coordinator of
the program), website www.geofl.ge is created and is provided by the learning and
methodological material, containing manuals, working sheets, reading material,
methodological papers, reference material in grammar, grammar guide books and all the
materials correspond to the Common European Framework of Reference for Languages
(CEFRL).

Learning a foreign language only from the manuals is not easy. As time passes, the distance
learning methods and exercises are being worked on throughout the world and
correspondingly, the abilities to fulfill independently several grammar exercises are also
growing. In response to this, on the given stage, within the “Irbakhi” program, a number
of the online grammar exercises were compiled containing learning activities for the
several stages such as: listening, writing, reading, lexis and grammar. There are several types
of the useful exercises, whenever it is necessary for the learners, listening to some words,
phrases and texts is also available which helps to fulfill the grammar exercises.

The grammar exercises are based on the basic dictionary and abstracts of the literature texts,
the fundamental issues of which are given in the text books, work books and reading
material. The online grammar exercises represent the convenient additional learning
material. When compiling them, we had to solve some problems: choosing the essential
problems and systematizing them by the levels, using vocabulary as the base, creating
systemic menu and using large varieties of the exercises themselves.

The drop-down menu shows the Georgian grammar system through its morphology and
syntax (i.e. parts of speech, grammatical categories and others). The issues related to the
verbs are especially diverse, including person, number, mood, conjugation forms, preverb,
special types of conjugation and so on.

Some types of the grammar exercises are used: marking the correct answer out of 3 or 4
given; inserting a right answer into the right space of the table or scheme, also the type of
exercise as drag and drop, choose the proper words or the endings in the given full texts.
The exercises are simple in use, oriented on practical knowledge, self-checking and
improving the level of knowledge.


http://www.geofl.ge/
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