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ganaTlebis politika, ganaTlebis sociologia 
Jurnali `ganaTleba~ #5, 2013 

 
 

ronda soferi 
gordonis umaRlesi akademiuri koleji  

 
lia axalaZe, Tamar jojua,  

Tamar SinjiaSvili, rusudan fifia 
soxumis saxelmwifo universiteti 

 
tempusis proeqt DOIT- is gavlena sauniversiteto  

kvlevasa da ganviTarebaze1  
    
Sesavali 
          umaRles saswavleblebSi nebismieri saerTaSoriso programis kuri-
kulumis reformis ganxorcielebisas arsebobs gamowvevebi, vinaidan am 
procesTa sxvadasxva etapis arsebobaa dakavSirebuli. kurikulumis re-
formis etapebi moicavs  reformis sferos gansazRvras, saswavlo gegmis 
agebas, monawile institutebis farglebSi cvalebadobas, reformis  gan-
xorcielebaze umaRlesi eSelonebidan Tanxmobis miRebas.Kkurikulumis 
ganxorcielebis etapi aseve  ramdenime procesisgan Sedgeba, maT Soris – 
fakultetis TanamSromlebis gadamzadeba treiningebis saSualebiT, Ta-
namedrove swavleba da kurikulumis swavlis Sedegebis studentebze gav-
lenis moxdena.  

es kvleva exeba kurikulumis reformis programis Seqmnas da insti-
tuciur daSvebas, rac miznad isaxavs multikulturuli ganaTlebis da 
kulturuli mravalferovnebis xelSewyobas qarTul umaRles saswavleb-
lebSi. ganxilulia literatura im procesebis Sesaxeb, romlebic mxars 
uWeren da xels uSlian kurikulumis reformas.lLiteraturis mimoxilvas 
SemTxvevis analizis ganxilva mosdevs, romelic ikvlevs multikultu-
ruli ganaTlebis kurikulumis reformis procesebs da mimarTulebebs, 
romlebic am etapze  saqarTvelos erT-erT  umaRles saganmanaTleblo 
dawesebulebaSi  xorcieldeba. 
 
Teoriuli mimoxilva 

mkvlevrebma gaanalizes is procesebi, romlebic kurikulumis re-
formasTan dakavSirebuli saerTaSoriso proeqtebis warmatebas  abrko-

1wakiTxulia moxsenebis saxiT braitonSi (inglisi) evropis ganaTlebis forumze 2013 
wlis 13 ivliss. Ggamoqveynda iqve:  Influence of a Tempus Project DOIT on University Research and 
Development, The European Conference on Education 2013. Official  Conference Proceedings //a  global aca-
demic alliance. Brighton, UK 2013.  გვ. 612-625;   
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lebs an xels uwyobs.  maTi umravlesoba xazgasmiT ambobs, rom partnior 
mxareebs saerTo xedva unda gaaCndeT reformasTan dakavSirebiT [elto-

neni,2008; eskerodi2,jepseni32013,lavagnoni42010]. fulani5 (2001) damate-
biT acxadebs, rom aucilebelia cvlilebebs grZelvadiani warmateba Tan 
axldes. mMeTodologiurma kvlevam aseve aCvena, rom maSin, rodesac refo-
rmis ZiriTadi monawileebi da gundi programis xedvas ar iziareben, aR-
niSnuli programebi warmatebas ver aRweven [limi da zeini 1999]6. Ppinto 
da slevini (1988)7, bolo dros ki dialo da tuilieri (2004)8, lavangnoni 
(2012) da sxvebi aseve amtkiceben, rom monawileebis, xelmZRvanelebis, da-
interesebuli mxareebis CarTuloba yvela etapSi aucilebelia. es etape-
bia: konceptualizacia, ganviTareba, ganxorcieleba, gavlenis Sefaseba 
da mdgradoba. 

universitetebSi kurikulumis cvlilebis ganxorcielebis proces-
Si fakultetis  CarTvas aseve mniSvnelovani  yuradReba  eqceva[sng 20089, 
rouli199710, ekeli1999]. penuali (penuali, 2007)11 aRniSnavs, Tu kuriku-
lumis reforma warmatebuli gvinda iyos, saWiroa fakultetis mxardaW-
era da  momzadeba, wvrTnis struqturis Seqmna da a. S. de harps da redl-
ofs (2003)12 TavianT kvlevaSi,romelic avstraliis kurikulumis refor-
mis programebs exeba, CamoTvlili aqvT mTeli rigi etapebi, rac warmate-
bisTvis mniSvnelovania, maT Soris mniSvnelovania  programis xedvis fa-
kultetTan gaziarebada monawileebis aqtiuri CarTva.isini aseve treini-
ngis da personalis uwyveti mxardaWeris mniSvnelobas usvamen xazs. mMaTi 
azriT,programis warmatebisTvis mimdinare komunikacia miznebis, progr-

2 Ppernil eskerodi – samxreT daniis universitetis profesori;   
3Aana lund jepseni – samxreT daniis universitetis menejmentisa da marketingis asocire-
buli profesori;  
4ika lavagnoni - otavis kvebekis universitetis administraciul mecnierebaTa departa-
menti 
5 maikl fulani - torontos universitetis ganaTlebis kvlevebis ontarios institutis 
emeritus profesori ;   
6 muhamed zeini  - malaziis putras universitetis  menejmentis asocirebuli profesori; 
s.s. limi - malaziis putras universitetis doqtoranti; 
7jefri pinto - pensilvaniis universitetis menejmentis  profesori; denis patrik sle-
vini - pitsburgis universitetis biznesis administrirebis profesori;  
8 amadeo dialo monrealis kvebekis universitetis  marTvis da teqnologiis profesori;   
denis tuilieri - monrealis kvebekis universitetis  marTvis da teqnologiis profe-
sori;  
9 bi bi sng - singapuris nanianis teqnologiuri universitetis profesori;  
10 deniel jeims rouli -  CrdiloeT kolorados universitetis profesori;  
11 viliam penueli -   boulderis kolorados (aSS) universitetis, ganaTlebis fsiqolo-
giis da swavlebis mecnierebaTa  profesori; 
12 barbara de harpi - melburnis universitetis profesori; aleqs redlofi - kurtinis 
teqnologiis universiteti, avstralia;  
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esis da Sedegebis Sesafaseblad Zalian mniSvnelovania. 
braieri da prolqsi [braieri, proloqsi 2013]13amtkiceben, rom erTo-

bliv, TanamSromlobiT da CarTul samuSao struqturas dawesebulebebSi 
reformis etapebis dasagegmavad programis  warmatebaze  dadebiTi gav-
lena aqvs. Uufro metic, isini amtkiceben, rom kurikulumis reformis 
programebis warmatebis mTavari faqtori proeqtis lideris kompeten-
turi marTvis da komunikaciis unarebs moicavs. 

soferi [soferi, 2011]14 saerTaSoriso iniciativebis ganxorciele-
baSi  detalurad ganixilavs partniorebs Soris kurikulumis reformis 
safuZvelze  liderobis  da komunikaciis mniSvnelobas da aseve xazs us-
vams liderebis pirovnul Rirsebebs:  

liderebi, romlebic koncefciis mimdevrebi arian ... da iReben 
gadawyvetilebas imaze dayrdnobiT, Tu programisTvis mTliano-
baSi ra aris saukeTeso;liderebi, romlebic uzrunvelyofen mka-
fio instruqciebs samuSaosTvis daaweseben gonivrul, magram 
zust vadebs; liderebi, romlebic arian xiluli da xelmisawvdo-
mi, kiTxvebs efeqturad, swrafad da sxvadasxva saSualebiT  pasu-
xoben... da sakomunikacio sistemis Seqmna, romelic Ria da gamWvi-
rvalea da romelic codnisa da ideebis gaziarebis saSualebas 
iZleva, aCvenebs iyos gadamwyveti warmatebuli saerTaSoriso 
TanamSromlobisTvis [soferi, 2011. gv. 185-186]. 

zemoTxsenebuli mokle Teoriuli ganxilva rom SevajamoT,  warma-
tebuli kurikulumis reforma programis sxvadasxva etapTan dakavSire-
buli mravalmxrivi procesebiT ganisazRvreba. yvela etapze, monawilee-
bis CarTuloba, mxardaWera, kargi lideroba da komunikacia gadamwyve-
tia.koncefciis etapze,mniSvnelovania, vuzrunvelyoT, kurikulumis re-
formis xedva da miznebi gaziarebuli iyos umaRlesi saswavleblebis, maT 
Soris fakultetis yvela mniSvnelovan wevrTan. programis ganviTarebis 
procesSi Ria komunikacia, CarTuli monawileoba da moqniloba partnio-
rebsa da fakultets Soris ndobis kulturis ganviTarebaSi da Tanam-
SromlobaSi warmatebis ZiriTadi gasaRebia. kargi xelmZRvaneloba, mar-
Tva, dagegmva, treiningi da mxardaWera aris is ZiriTadi faqtorebi, rom-
lebic kurikulumis ganxorcielebis saSualebas iZleva. 
 
sakiTxis istoria 

13 sofi brieri - kanadis lavalis universitetis profesori; denis prolqsi - kanadis la-
valis universitetis profesori; 
14ronda soferi – anTropologi, ganaTlebis sociologiis mkvlevari,   gordonis (israe-
li) ganaTlebis umaRlesi akademiuri kolejis profesori, soxumis saxelmwifo universi-
tetis sapatio doqtori;  
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2012 wlis agvistoSi gamoqveynda evrokomisiis sagranto proeqt te-
mpusi IV -is (sauniversiteto kvlevebis transevropuli mobilobis sqema) 
sagranto ganacxadebis SerCeva. tempusis programebis mizania erToblivi 
proeqtebis mxardaWera da codnis gacvla da gaziareba profesionalebs  
Soris, rac xels uwyobs umaRlesi ganaTlebis ganviTarebas evropis wev-
ri da misi partniori centraluri aziis, CrdiloeT afrikisa da axlo aR-
mosavleTis qveynebis umaRlesi saswavleblebs Soris [makkebi, rufio da 
heinamaki 201115, EACEA EACEA 35/2012, gv. 14-15]. 

2012 wlis agvistoSi evrokomisiis mier mowonebuli da SerCeuli 
iqna gordonis ganaTlebis akademiuri kolejis iniciativiT wardgenili 
proeqti saxelwodebiT `kurikulumis reformis saerTaSoriso mode-
lis ganviTareba multikulturuli ganaTlebisa da kulturuli mra-
valferovnebis treningSi" (DOIT).DOIT am sagranto proeqtis mokle ab-
reviaturaa. DOIT aerTianebs 21 sxvadasxva umaRlesi saswavleblis faku-
ltets da arasamTavrobo organizacias Svid sxvadasxva qveyanaSi. isra-
elisa da saqarTvelos umaRlesi saswavleblebi  kurikulumis reformis 
duiTis programis centraluri figurebi dabeneficiarebia. DduiTis kon-
sorciumi aseve moicavs universitetebs evrokavSiris qveynebidan (ing-
lisi, germania, avstria, niderlandebi) da erT estonur arasamTavrobo 
organizacias. duiTis konsorciumis wevrebia aseve israelis da saqarT-
velos umaRlesi saswavleblebis eqvsi studenturi kavSiri. 

soxumis saxelmwifo universiteti, duiTis erT-erTi qarTuli uma-
Rlesi saswavlebeli, kvlevis fokusSi moeqca. ssu daarsda 1932 wels da-
savleT saqarTvelos erT-erT mxareSi afxazeTSi, qalaq soxumSi. Tavda-
pirvelad funqcionirebda, rogorc saxelmwifo pedagogiuri institu-
ti, romelic maswavleblebs amzadebda. 978 wels soxumis pedagogiuri in-
stituti universiteti gaxda da soxumis saxelmwifo universiteti ewoda 
(ssu). GSesabamisad, gaizarda fakultetebis da akademiuri departamente-
bis raodenoba. 1989 wlidan ssu-s gamoeyo didi nawili da igi  iv. javaxiS-
vilis saxelobis Tbilisis saxelmwifo universitetis soxumis filiali 
gaxda.1992-1993 ww. afxazeTSi rusuli samxedro agresiis gamo Tsu soxu-
mis filiali iZulebiT devnili aRmoCnda da TbilisSi gadavida.2007 wels 
saqarTvelos mTavrobis gadawyvetilebiT universitets isev soxumis  sa-
xelmwifo universiteti ewoda. 

2013 wlisTvis soxumis saxelmwifo universitetSi moqmedebs  ocda-
Svidi sabakalavro da ocdaerTi samagistro akreditirebuli programa. 
ssu-Si aseve akreditirebulia TerTmeti sadoqtoro programa. MmniSvne-

15 roisin makkabe, filip rufio, pia heinamaki -  tempusis programis warmomadeneli’  
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lovania, rom universiteti kvlav  agrZelebs pedagogebis (maswavleble-
bis) momzadebas sabakalavro da samagistro doneebze[ssu,2013]. 2012-2013 
saswavlo wlisTvis ssu ganaTlebis fakultetze  290 studenti iricxeba, 
romelsac 30-mde profesor-maswavlebeli aswavlis: dawyebuli sruli 
profesoridan mowveuli maswavlebliT damTavrebuli. ssu-s TanamSrol-
ebsa da studentebs Soris arian sxvadasxva eTnikuri jgufis wevrebi, maT 
Soris, qarTvelebi, afxazebi, somxebi da azerbaijanelebi. es kvleva aq-
cents akeTebs am  fakultetze da mis kavSirze duiTis kurikulumis re-
formis programasTan. 
 
meTodologia 

kvlevis meTodologiad aRebulia SemTxvevis analizis midgoma. Mmas-
Si ganixileba soxumis saxelmwifo universitetis kurikulumis reformi-
sTvis miRebuli programis koncefcia, ganviTareba da dagegmva.  

SemTxvevis analizs TiTqmis erTi saukunea iyeneben anTropologiu-
ri, eTnografiuli muSaobisTvis [boasi192016; malinovski1922; 196117], ise-
ve rogorc sxva disciplinebSi (mag.,medicinaSi, iurisprudenciasa da po-
litikur mecnierebebSi). Kkresveli [kresveli,2007, gv.73]18 SemTxvevis ana-
lizs ganixilavs konkretul garemoSi, rogorc xarisxobriv midgomas ko-
nkretuli Temis Sesaswavlad.arsebobs sxvadasxva saxis SemTxvevis anali-
zis midgoma.Cvens kvlevaSi gamoyenebulia  erTi instrumentuli kvleva, 
romelSic mkvlevrebi  Teoriul sakiTxs (Cvens SemTxvevaSi, kurikulumis 
reformis koncefcias, ganviTarebas da ganxorcielebis gegmas) da erT 
konkretul SemTxvevas irCeven am sakiTxis sailustraciod. 

SemTxvevis analizis meTodiT procesi aRwerilia  duiTis proeqtSi 
ssu-s  ganaTlebis fakultetis CarTvis sawyisi etapidan. man gviCvena ku-
rikulumis reformis sxvadasxva periodi ssuSi – reformis konceptua-
lizaciis etapi, ganviTarebisa da ganxorcielebis safexurebis dagegmva 
da saqarTvelos ganaTlebisa da mecnierebis saministros (ganaTlebis xa-
risxis ganviTarebis erovnuli centri) mier programebis akreditaciis 
procesi. garda amisa, ssu-s ZiriTadi administraciuli xelmZRvanelebis  
interviuebi Cawerilia duiTis ssu-s gundis mier 2011 wlis dekembridan 
2013 wlis ivlisis CaTvliT.interviuebi momzadda qarTul enaze da iTar-
gmna inglisurad Targmanis meTodis gamoyenebiT, romelic  sityva-sity-

16franc uri boasi – germanuli warmoSobis amerikeli anTropologi, Tanamedrove anT-
ropologiis pioneri (1858-1942 ww.);  
17 bronislav  malinovski -  cnobili poloneli anTropologi (1884–1942 ww);  
18jon kresveli - nebraska-linkolnis  universitetis  ganaTlebis fsiqologiis profe-
sori 
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viT Targmanzea orientirebuli. 
 
SemTxvevis analizi, nawili 1:   
ssu uerTdeba duiTis konsorciums: saerTo xedva 

2011 wlis dekemberSi, duiTis koordinatori israelidan TbilisSi 
konferenciaze monawileobis misaRebad Camovida da qarTuli universi-
tetebi duiTis konsorciumSi Sekriba.koordinatori mWidrod TanamSro-
mlobda tempusis saqarTvelos erovnuli ofisis warmomadgenelTan, ro-
melmac duiTis programis gansaxorcieleblad rekomendacia gauwia am 
saqmisaTvis Sesaferis qarTul universitetebs. erT-erTi rekomendire-
buli universiteti iyo ssu. 

ssu-s ganaTlebis fakultetis dekani da fakultetis ramdenime wev-
ri Sexvda duiTis koordinators proeqtis miznebisa da amocanebis gansa-
xilvelad multikulturuli ganaTlebis da kulturuli mravalferov-
nebis mxardaWerisaTvis maswavleblis momzadebis akademiur programeb-
Si. vinaidan ssu erTaderTi umaRlesi saswavlebelia saqarTveloSi, ro-
melic qarTul-afxazur kulturul urTierTobebze specializirdeba 
da aqvs saganmanaTleblo misia moamzados momavali maswavleblebi iseT 
multikulturul regionSi muSaobisTvis, rogoric aris afxazeTi, mul-
tikulturul ganaTlebaSi maswavleblis momzadebis mizniT kurikulu-
mis reformis gansaxorcieleblad duiTis miznebi  iyo is  xedva, romelic  
ssu-s fakultets da administracias SeeZlo gaeziarebina. 

ufro metic, mas Semdeg, rac saqarTvelos ganaTlebisa da mecniere-
bis saministrom xeli moawera boloniis SeTanxmebas, saerTaSoriso kon-
sorciumTan gaerTianeba sasiamovnod eTanxmeba am Tematikaze ssu-s saer-
To xedvebsa da miznebs. ssu-s reqtorma ganmarta: 

soxumis saxelmwifo universitetis erT-erTi misiaa boloniis 
SeTanxmebis ganxorcieleba da sxva universitetebTan erTad sae-
rTaSoriso TanamSromlobaSi aqtiuri CarTva ... evrokomisiis te-
mpusis proeqt duiTSi monawileobis mizania xeli Seuwyos mul-
tikulturul ganaTlebasa da kulturuli mravalferovnebis 
swavlebas..., rac daaCqarebs umaRlesi saganmanaTleblo refor-
mebis mimdinare procesebs ssu-Si.  

amdenad, rogorc eltoneni [eltoneni, 2008], lavangnoni [lavangno-
ni, 2010] da bolo periodSi fulani  [fulani, 2001] amtkicebdnen, mTavaria  
saerTo moraluri miznebisa da saerTo xedvebis  gaziareba, Sesabamisad, 
duiTis miznebsa da ssu-s saganmanaTleblo misias Soris arsebulma sae-
rTo xedvebma warmatebul TanamSromlobasa da urTierTobebs Cauyara 
safuZveli. Mmultikulturuli ganaTlebis mimarTulebiT momavali ma-
swavleblebis momzadebis da maTi kompetenciebis xedvis gaziareba gamo-
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xatulia ssu dekanis mier, romelmac xazi gausva  faseulobaTa urTierT-
pativiscemis, urTierTgagebisa da pasuxismgeblobis amaRlebis xelSew-
yobis mniSvnelobas; aseve Tanasworobisa da demokratiis principebis  
swavlebis aucileblobas maswavleblis momzadebis programebSi. ssu-fa-
kultets swams, rom  studentebma unda icodnen ara mxolod saqarTve-
los kulturuli mravalferovneba, aramed gaaCndeT pedagogiuri inst-
rumentebi mniSvnelovani demokratiuli Rirebulebebis xelSesawyobad 
qarTul pluralistur sazogadoebaSi[samniaSvili,2008]. uUfro metic, ga-
naTlebis fakultetis dekani miiCnevs, rom ssu-s studentebs sWirdebaT 
SeiZinon pozitiuri damokidebuleba da pedagogiuri midgomebis meTo-
dika  multikulturuli ganaTlebisaTvis: 

soxumis saxelmwifo universitetis mizania moamzados Tanamed-
rove pedagogiuri meTodebisa da maRali moraluri pasuxismgeb-
lobis mqone kursdamTavrebulebi, rac mniSvnelovania globa-
lur sazogadoebaSi Cveni monawileobisTvis…………. momaval pedagogebs 
aucileblad sWirdebaT momzadeba multikulturul ganaTleba-
Si da im pedagogiuri instrumentebis aTviseba, romelsac  kul-
turulad mravalferovan klasebSi gamoiyeneben. 

 duiTis programis xedvis msgavsad, ssu-s xedva maswavleblis momza-
debis saqmeSi dafuZnebulia ganaTlebis studentebis mniSvnelobaze, ro-
mlebic reformis Sedegad iZenen interkulturul kompetenciebs, es ki 
uzrunvelyofs studentebis Ria damokidebulebas kulturulad mrava-
lferovan sazogadoebaSi. Cveni xedviT, maswavleblis erT-erTi ZiriTa-
di misiaa moswavleebis aRzrda ise, rom daafason rogorc TavianTi, aseve 
sxvebis kulturuli warsuli. ssu maswavleblis momzadebis procesSi 
erT-erT mTavar miznad isaxavs moamzados momavali maswavleblebi, rom-
lebsac eqnebaT  codna kulturis Sesaxeb da SeZleben   kulturuli mra-
valferovnebis dafasebas,raTa ganuviTardeT kritikuli azrovneba, xe-
li Seuwyon Tanasworobas, sxvisi uflebebis dacvas da pativi scen yvela 
moswavles saklaso oTaxSi. 

ssu-s xarisxis uzrunvelyofis samsaxuris ufrosma ganmarta:   
                  interkulturuli kompetenciebis aTvisebis Semdeg momaval mas-

wavleblebs ecodinebaT kulturuli mravalferovneba [Cvens] sa-
zogadoebaSi ...[duiTis kursebis saSualebiT] ... ganuviTardebaT  
kritikuli azrovneba, xels Seuwyoben bavSvTa da adamianis uf-
lebebis dacvas mravaleTnikur garemoSi. 

XXI saukuneSi maswavleblis kompetenciebis duiTiseuli xedva  ssu-s 
maswavleblis momzadebis programis xedvebTan Zalian axlos aRmoCnda. 
ssu ganaTlebis fakultetis dekanis azriT, moqmedi  da momavali maswav-
leblebi unda momzadnen,  raTa ganaviTaron Semdegi kompetenciebi:  
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 pirovnebaTaSorisi kompetencia, romelic moicavs damokidebulebas, 
pirovnul rwmenas da pativs scems  moswavleTa gansxvavebul warmoma-
vlobas saklaso oTaxSi; 

 sakuTari profesiuli da piradi qcevis gacnobiereba sxvadasxva kul-
turaTa da sxvadasxva kulturis warmomavlobis mqone bavSvebis  
mimarT; 

 pedagogiuri kompetenciebi, romlebic moicaven swavlebis unarebs da 
instrumentebs, rac moswavleebs saklaso oTaxSi SesaZleblobas aZl-
evs pativi scen erTmaneTs da daafason erTmaneTis kultura;  

 saqarTvelos sxvadasxva kulturuli jgufebis da sxvadasxva didaq-
tikuri modelis codna imis Sesaxeb, Tu rogor aswavlon gansxvavebul 
jgufebs; 

 TanamSromlobiTi kompetencia skolebSi, romelic xels Seuwyobs mas-
wavleblebs Soris TanamSromlobas, raTa gauziaros erTmaneTs gamo-
wvevebi da gadawyvetilebani im problemebis Sesaxeb, rasac SeiZleba 
adgili hqondes multikulturul saklaso viTarebaSi; 

 interkulturuli sakomunikacio kompetenciebi, romelic saSuale-
bas aZlevs maswavleblebs daukavSirdnen yvela moswavlis mSoblebs, 
aseve organizaciebs, romlebic  saqarTvelos umciresobaTa jgufebs 
warmoadgenen [samniaSvili, 2008]; 

duiTis programis saerTo xedva maswavlebelTa momzadebaSi multi-
kulturuli ganaTlebis xelSesawyobad da  ssu-s maswavlebelTa momza-
debis misia, rogorc es aRniSnulia zemoT, avseben erTmaneTs ara mxolod 
SinaarsiT da konkretuli miznebiT, aramed, rac mTavaria, programis `mo-
raluri mizniT~, rasac fulani [fulani, 200]) ganixilavs, rogorc sazo-
gadoebaSi cvlilebebis dawyebisaTvis kritikul, sawyis moments. 

 dDuiTis  kidev erTi mizani, romelsac ssu-s ganaTlebis fakulteti 
iziarebs aris `multikulturuli ganaTlebis procesebTan dakavSirebu-
li codnis gaziarebis xelSewyoba saerTaSoriso TanamSromlobis gziT, 
rac  ganaTlebaSi CarTul profesionalebs Soris urTierTgagebas aZ-
lierebs~ [soferi 2012,  gv. 92]. rogorc ssu-s reqtori, aseve ganaTlebis 
fakultetis dekani ganmartaven, rom  ssu-s sxva universitetebTan mzar-
di institucionaluri TanamSromloba gaaCnia. es politika reformis Zi-
riTad process da evrokavSiris partniori qveynebis umaRlesi saswavle-
blebis modernizacias erTmaneTTan akavSirebs, rac amave dros saqarTve-
los ganaTlebisa da mecnierebis saministros ZiriTadi politikacaa. ase 
rom,  duiTis konsorciumsa da  kurikulumis reformis programaSi  Car-
Tva da sabakalavro da samagistro programebis modernizacia saqarTve-
loSi umaRlesi saswavleblebis reformis farglebs avsebs da am poli-
tikis principebTan mWidrod aris dakavSirebuli. sakiTxis ramdenjerme 
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ganxilvisa da ideebis gacvlis Semdeg duiTis koordinatoris survili 
iyo ssu-s  duiTis konsorciumSi miReba. ganaTlebis fakultetis dekani 
duiTis programis gasacnobad, mxardaWeris misaRebad da axali ideebis 
gansaviTareblad ssu-s xelmZRvanelobas, maT Soris reqtors da depar-
tamentebis xelmZRvanelebs Sexvda. daigegma Tu  rogor SeZlebdnen dui-
Tis programis zogierTi aspeqtis integrirebas  universitetis  saswav-
lo gegmis farglebSi. 

Pproeqtebis ganxorcielebisas, umaRlesi saswavleblebis  xelmZRva-
nelebTan komunikaciis mniSvneloba specialur kvlevebSi  ganxiluli 
aqvT eskerods da jepsens [eskordi, jepseni, 2013], deharps da redlofs 
[deharpi, redlofi, 2003]. maTi kvlevis Sedegi aCvenebs, rom   Tu usd-s 
xelmZRvanelobasa da proeqtis ganmaxorcieleblebs Soris komunikacia 
ar arsebobs, programebi warmatebas ver aRweven [limi da zeini, 1999]. Ppra-
ieri da prolqsi [praieri, prolqsi, 2013] amtkiceben, rom kargi lidero-
bis da administraciasTan komunikaciis mniSvneloba proeqtis dasawyis-
Sive sasicocxloa kurikulumis reformis warmatebisTvis. Aamgvarad, ssu-
s ganaTlebis fakultetis dekanis Sida komunikaciam sxva departamente-
bis, fakultetebis  xelmZRvanelebTan da reqtorTan, Seqmna safuZveli 
warmatebuli TanamSromlobisTvis da muSaobisTvis rogorc ssu-s, aseve  
konsorciumis farglebSi.  

ssu-s reqtoris mxridan da sxva departamentebis xelmZRvanelebi-
dan Tanxmoba da mxardaWera miRebul iqna. gadawyda, rom duiTis progra-
ma xels Seuwyobs studentebis momzadebas  multikulturuli ganaTle-
bis mimarTulebiT ramdenime specialobaze sabakalavro da samagistro 
doneebze. garda amisa, ssu am programas aRiqvams, rogorc sxva universi-
tetebTan saerTaSoriso TanamSromlobiT proeqtebSi monawileobis Se-
saZleblobas damiznad isaxavs mniSvnelovani faseulobebis xelSewyobas 
(magaliTad, multikulturuli ganaTleba da bavSvTa da adamianTa ufle-
bebis ganviTareba).  
ssu-s ganaTlebis fakultetis dekanis komentari:  

ssu-s ganaTlebis fakultets didi misi akisria duiTis programis 
farglebSi, sabakalavro da samagistro doneebze multikultu-
ruli ganaTlebis mimarTulebiT studentTa mosamzadeblad.ga-
naTlebis fakultets SesaZlebloba aqvs sxva universitetebTan 
erTad, monawileoba miiRos saerTaSoriso TanamSromlobiT pro-
eqtSi da gaaZlieros da gaafarTovos  multikulturuli ganaT-
lebis mqone kvalificiuri   maswavleblebis  momzadebis procesi.  

2012 wlis 26 ianvars tempusis mandats xeli moewera ssu-s reqtorsa 
da gordonis akademiuri kolejis prezidents Soris, riTac ssu duiTis  
konsorciumis  oficialuri wevri gaxda. 2011 wlis dekemberSi tempusis 
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ganacxadis Seqmnis procesisTvis samuSao portali Seiqmna. duiTis gun-
dis TiToeuli dawesebulebis koordinatori daregistrirda samuSao 
portalze, raTa  moexdinaT dakvirveba, an monawileoba mieRoT ganacxa-
dis  Seqmnis procesSi. Pportalze duiTis konsorciumis oTxmocdaeqvsi 
wevri daregistrirda. miuxedavad imisa, rom yvela wevri aqtiurad ar mo-
nawileobda ganacxadis  Sedgenis procesSi, yvelas SeeZlo enaxa diskusi-
ebi, romelsac adgili hqonda ganacxadTan dakavSirebiT. gamWvirvaloba 
da TanamSromloba proeqtis miRebamdec ki duiTis wevrebs Soris urTi-
erTobis kulturis nawili gaxda.      
 
SemTxvevis analizi  nawili 2:  
ssu-s duiTis gundis CarTva da TanamSromlobiTi muSaoba  programis 
Sedgenaze 

duiTis ganacxadis dros, garkveuli kiTxvebi da gansxvavebuli az-
rebi ganixileboda ara mxolod samuSao portalze forumis saSualebiT,  
aramed skaip Sexvedrebis dros.am skaip Sexvedrebma duiTis wevrebs da 
koordinators Soris, romelic pasuxismgebeli iyo ganacxadis Seqmnaze, 
xeli Seuwyo ndobis, urTierTgagebis ganviTarebas, ganacxadis dasrule-
bisaTvis saWiro konsensusis  miRwevas. ssu-s gundi am procesSi CarTuli 
iyo samuSao portalze monawileobiT da gakeTebuli samuSaos mimoxil-
viT, komentarebis gakeTebiT.maT aseve hqondaT mravaljeradi skaip Sex-
vedrebi da diskusia duiTis koordinatorTan, raTa ganacxadis garkveu-
li aspeqtebi da soxumis saxelmwifo universitetis proeqtSi monawile-
oba ufro detalurad ganexilaT. 

ssu-s humanitarul mecnierebaTa fakultetis asocirebulma pro-
fesorma ganmarta:   

Cveni skaip-Sexvedrebi duiTis proeqtis koordinatorsa da ssu 
gunds Soris sakmaod nayofieri da saqmiani iyo ...maT regularu-
lad hqonda adgili. garda amisa, Cven SevZeliT, koordinatori-
saTvis gvecnobebina duiTis programaSi ssu-s mxridan  ganxor-
cielebuli saqmianobis Sesaxeb... Cveni gundis wevrebi regularu-
lad ganixilavdnen masTan  sabakalavro da samagistro doneze 
kurikulumis reformis  ganxorcielebis SesaZleblobebis da si-
labusebis Sedgenis sakiTxebs  ... aseve sxva sakiTxebsac. 

partniorebis da dainteresebuli mxareebis CarTvis mniSvneloba 
erToblivi proeqtis ganviTarebaSi sawyisi etapidan Seswavlilia dehar-
pis da redlofis [deharpi, redlofi, 2003] mier da naCvenebia, rom aseT 
aqtivobebs programis ganxorcielebasTan dakavSirebiT dadebiTi Sede-
gebi gaaCnia.maTi kvleva xazs usvams Ria komunikaciis da moqnilobis mni-
Svnelobas warmatebuli kurikulumis reformis programebs avstrali-
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aSi. brieri da prolqsi [brieri, prolqsi, 2013] TavianT kvlevaSi aseve aC-
veneben, rom saerTaSoriso proeqtebi erToblivi muSaobis struqture-
bzea dafuZnebuli. dDuiTis koordinatorma mTeli ganacxadis procesis 
Ria, gamWvirvale da komunikaciuri wesiT struqturirebis meSveobiT, Se-
qmna TanamSromlobiTi kultura, romelsac ssu-s gundma da duiTis kon-
sorciumis sxva wevrebma mxari dauWires.    

tempusis SerCeuli programebis Sesaxeb Setyobineba  2012 wlis agvi-
stoSi gakeTda.maT Soris erT-erTi duiTis programa aRmoCnda, romlis 
amoqmedeba 2012 wlis15 oqtombers daiwyo.koordinatorma duiTis sxva 
liderebTan erTad dagegma TbilisSi Caetarebina konsorciumis pirveli  
xuTdRiani Sexvedra, romelic 2012 wlis 23-27 oqtombers Catarda. dui-
Tis konsorciumis samoci wevri, maT Soris ssu-s gundic, monawileobas 
Rebulobda konsorciumis am pirvel SexvedraSi.   

Tbilisis Sexvedraze, rva erToblivi samuSao jgufi (umravlesoba 
saerTaSoriso) Seiqmna. ssu-s  gundi amaTgan or jgufs SeuerTda.  ganaT-
lebis fakultetis dekanma amasTan dakavSirebiT gaakeTa komentari: 

soxumis saxelmwifo universitetis gundi muSaobs duiTis or sa-
muSao jgufSi: 1.kulturulad specifikuri masalebi saqarTve-
losTvis da 2.pedagogiuri midgomebi interkulturul-eTnikuri 
gagebisaTvis saklaso oTaxSi. orive samuSao gundSi gaerTianebu-
li arian saukeTeso specialistebi israelis, saqarTvelos da ev-
ropis universitetebidan...; 

 ssu-s gundma duiTis sxva gundis wevrebTan TanamSromlobiT Seqmna 
axali silabusebi. samuSao gundebs Soris aqtiurad mimdinareobs gamoc-
dilebisa da codnis urTierTgaziarebis procesi, rasac sistematuri xa-
siaTi gaaCnia. 

duiTis samuSao gundebSi ssu-s monawileobis paralelurad, ssu-Si  
Seiqmna Sida jgufi, romelic ramdenime  fakultetis warmomadgenlisgan 
Sedgeboda. am jgufma ganaTlebis fakultetze da sxva specialobebze da-
iwyo  saswavlo programebis reorganizaciis da ganviTarebis procesi sa-
bakalavro da samagistro programebis doneze. amrigad, saganmanaTleb-
lo reformis dawyeba ssu-Tvis aqtiurad daigegma, romelic miznad isa-
xavs gaamyaros codna da pedagogiuri saSualebebi multikulturuli ga-
naTlebis da adamianis (bavSvTa) uflebebis xelSesawyobad  maswavlebel-
Ta treningebis saSualebiT. 

kurikulumis dagegmil reformaSi universitetis fakultetis Car-
Tvis mniSvneloba dasturdeba rogorc mniSvnelovani kriteriumi, ramac 
SeiZleba axsnas reformis warmatebis mniSvneloba [sng 2008; rouli 1997]. 
amdenad, sanam duiTis ssu-s gundi CarTuli iyo saerTaSoriso TanamSro-
mlobaSi, isini aseve muSaobdnen sakuTar universitetSi duiTis progra-
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mebis xelSesawyobad da imis gadasawyvetad, Tu romeli maTgani moutanda 
universitets sargebels. 
 
SemTxvevis analizi nawili 3:   
kurikulumis reformis gegmis SemuSaveba ssu-Tvis 

ssu-s ganaTlebis fakultetma kurikulumis reformisTvis daiwyo 
programebis SemuSaveba, rac oficialurad iqna miRebuli ssu-s reqto-
ris akademiur sabWos da saqarTvelos ganaTlebisa da mecnierebis samini-
stros (ganaTlebis xarisxis ganviTarebis erovnuli centri) mier. ssu-s 
duiTis gundis erT-erTma wevrma axsna: 

Cveni mizani aris universitetis saswavlo programebSi multiku-
lturuli ganaTlebis principebis, meTodebisa da resursebis,  
swavlebis midgomebis da meTodologiis danergva,rasac Cven mi-
vaRwevT duiTis programaSi monawileobiT  da mis partniorebTan 
Cveni ideebisa da codnis gaziarebiT.   

ssu saqarTvelos oTx sxva umaRles saswavlebelTan erTad monawi-
leobda samuSao procesebSi. qarTuli jgufi muSaobda Temaze – kultu-
rulad specifikuri masalebi saqarTvelosaTvis - Seqmna ramdenime sila-
busi jgufis yvela wevris gamocdilebaze dayrdnobiT. es calkeuli si-
labusebi Semdeg erT saerTo silabussSi gaerTianda da iTargmna ing-
lisur enaze saxelwodebiT multieTnikuri da multikulturuli sa-
qarTvelo. soxumis gundma moamzada ramdenime Tema Tavisi gamocdilebi-
dan gamomdinare (magaliTad, afxazeTi, Tanamedrove saqarTvelos  eTni-
kuri Semadgenloba, qarTuli kulturis eTnikurad araqarTveli moRva-
weebi, saqarTveloSi mcxovrebi eTnikuri umciresobebis erovnuli tra-
diciebi da a. S.).  

meore samuSao jgufSi - pedagogiuri midgomebi interkulturul-
eTnikuri gagebis xelSewyobisaTvis saklaso oTaxSi - soxumis gundma Sei-
muSava  silabusis ori ZiriTadi sakiTxi pedagogiuri midgomebi kultu-
risa da identobisa swavlebis procesSi  da aqtiuri moqalaqeoba. Oori-
ve sakiTxi agebulia multikulturis cnobili mkvlevris jeims benksis 
xuTi ganzomilebis mixedviT da moicavs Sinaarsis integracias, codnis 
agebis process,miukerZoebel pedagogikas, crurwmenis Semcirebas, sko-
lis kulturisa da socialuri struqturis uflebiT aRWurvas  [benqsi 
1993; benqsi 2008]. 

PproeqtSi samuSao procesis ganviTarebis am periodSi (2012 wlis oq-
tomberi - 2013 wlis ivnisi) ssu-m daiwyo ramdenime kursis pilotireba 
sam sxvadasxva saganmanaTleblo programaSi, romlebic exeboda duiTis 
miznebs multikulturuli ganaTlebis  da kulturuli mravalferovne-
bis xelSesawyobad. ssu-s duiTis  gundma sxvadasxva departamentis xelm-
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ZRvanelebTan mWidrod muSaobis meSveobiT Seqmna multikulturuli 
ganaTlebis xelSewyobisaTvis kurikulumis reformis xelSemwyobi piro-
bebi sabakalavro da samagistro doneze. zogierTi es programa  ukve da-
mtkicebulis ssu-s reqtoris akademiuri sabWos mier da wardgenilia sa-
qarTvelos ganaTlebisa da mecnierebis saministroSi (ganaTlebis xaris-
xis akreditaciis erovnul centrSi) maTi oficialuri akademiuri akre-
ditaciisTvis. 2012 wlis 28 dekembers, sabakalavro programebi: dawyebi-
Ti safexuris maswavleblis ganaTlebis programa; inkluziuri ganaTle-
bis programa; sabazo da saSualo safexuris maswavleblis ganaTlebis pr-
ograma oficialurad iqna damtkicebuli da akreditirebuli. 

akreditaciis sabWos Tavmjdomarem  ssu-s ganaTlebis fakultets 
bakalavriatis doneze warmatebuli programuli akreditacia miuloca. 
istoriis samagistro programam  programuli akreditacia 2013 wlis 30 
ivliss miiRo, xolo ganaTlebis mecnierebebis samagistro programam gai-
ara institucionaluri akreditacia (avtorizacia) da axla gadis akade-
miuri akreditaciis  process ganaTlebis saministros  xarisxis ganviTa-
rebis erovnul centrSi. 

dialo da teilieri [dialo, teilieri 2004] TanamSromlobiTi pro-
cesis da fakultetTan Ria komunikaciis mniSvnelobas usvamen xazs da am-
tkiceben, Tu ramdenad mniSvnelovania TanamSromlobiTi muSaoba prog-
ramis warmatebis xelSesawyobad.ssu-s duiTis gundma warmatebas miaRwia, 
rogorc saerTaSoriso gundebTan erToblivi muSaobis procesSi, aseve  
xidis gadebaSi sakuTari universitetis gundebsa da sxva fakultetebs 
Soris Ria komunikaciis SenarCunebiT. amas mohyva  aqtiuri  kurikulumis 
reformis programa, romelic Seqmnilia ise, rom morgeboda ssu-s moTxo-
vnebs.miuxedavad imisa, rom yvela es programa  ssu-s akademiuri sabWos 
mier aris damtkicebuli, zogierTma maTganma gaiara akreditacia saxelm-
wifos mier da sxvebi jer kidev elodebian  saboloo gadawyvetilebebs. 
 
SemTxvevis analizi nawili 4:  
ssu-Si multikulturuli ganaTlebis kurikulumis reformis gegma   

ssu-s duiTis kurikulumis reformis  programa multikulturul 
ganaTlebaSi ganxorcielda sabakalavro da samagistro doneze. qvemoT 
mocemulia am programebis mokle aRweriloba. 
kurikulumis reforma sabakalavro programebSi: 

ganaTlebis fakultetze axali saswavlo kursi – multikulturuli 
ganaTleba integrirebuli iqneba dawyebiTi ganaTlebis maswavleblis ku-
rikulumSi da inkluziuri ganaTlebis programebSi. maT Soris, maswavle-
blis ganaTlebis I-VI klasebis programaSi savaldebulo sagnad iqneba ga-
werili. aRniSnuli saswavlo kursis mizania gaacnos studentebs multi-

18 
 



kulturuli ganaTlebis Teoriebi da praqtika, Tanamedrove ganaTlebis 
sistema. kursi warmoadgens  miznebs da amocanebs, aseve multikulturu-
li ganaTlebis  ganviTarebis etapebsa da interkulturuli kompetencie-
bis da Sefasebis meTodebis ganviTarebis strategiebs.  
 
kurikulumis reforma  sabakalavro minor programaSi: 

interkulturuli urTierTobebis sabakalavro minor programis 
ganxorcielba  igegmeba samomavlod. am programis kurukulumi, efuZneba 
duiTis saerTo xedvas: multikulturuli ganaTlebis swavlebisa da gan-
viTarebis akademiur midgomebs  da Camoyalibda ssu-s sxva fakultete-
bTan konsultaciebis safuZvelze. programa moicavs: interkulturul 
ganaTlebas, multieTnikur da multikulturul saqarTvelos, kultu-
rulad specifikuri masalebi saqarTvelos kulturisa da identobisT-
vis, aqtiur moqalaqeobas. 

 
kurikulumis reforma  samagistro programebSi:  

duiTis sxva wevrebTan erTad, ssu-s gundis mier SemuSavebul axal 
saswavlo kursSi `multikulturuli da multieTnikuri saqarTvelo~, 
gansakuTrebuli yuradReba eTmoba afxazeTis problemas. silabusi gan-
xorcieldeba or samagistro programaSi: 1) istoriis  da  2) swavlebis me-
Todikis samagistro programaSi. es kursi gansakuTrebulad relevantu-
ria, radgan bevri studenti am konfliqturi regionidaa. meore kursi pe-
dagogiuri midgomebi interkulturuli ganaTlebisaTvis aseve swav-
lebis meTodikis  samagistro programis nawili gaxdeba.  

saswavlo kursSi `multikulturuli da multieTnikuri saqarTve-
lo~, warmoCenilia `interkulturuli urTierTobebi afxazeTSi: isto-
ria da Tanamedroveoba~. Ees sakiTxi specialurad iqna Setanili progra-
maSi, raTa orive samagistro programis studentebi gaecnon, rogorc mT-
lianad saqarTveloSi, aseve mis erT-erTi istoriul kuTxeSi -  afxazeT-
Si interkulturuli urTierTobebis istoriul safuZvlebsa da Taname-
drove mdgomareobas.saswavlo kursis farglebSi gaTvaliswinebulia Te-
mebi afxazeTis eTnikuri, kulturuli da  multikulturuli urTierTo-
bebis Sesaxeb warsulSi da dRes. gamorCeuladaa warmoCenili am urTier-
Tobebis transformacia Tanamedrove etapze; saswavlo meTodologiaSi 
ssu-s samagistro programebisTvis damatebiTi kursi SemuSavda`pedago-
giuri midgomebi interkulturuli ganaTlebisaTvis~. saswavlo kursis 
mizania magistrantebs Seaswavlos interkulturul swavlebaSi pedago-
giuri midgomebisa da damokidebulebebis ZiriTadi aspeqtebi.  
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SemTxvevis analizi nawili 5:   
multikulturuli ganaTlebis xelSemwyobi aqtivobebi ssu-Si 

duiTis amocanebiidan erT-erTi mizania, xeli Seuwyos ara mxolod 
kurikulumis reformas, aramed multikulturalizmis suliskveTebis  
Seqmnas universitetebis farglebSi. ssu-s duiTis gundi am miznis ganxo-
rcielebisTvis farTo saqmianobas eweva, rac xels uwyobs multikultu-
ruli saganmanaTleblo faseulobebis damkvidrebas universitetSi. Mma-
galiTad, ssu-s duiTis gundma, duiTis sxva warmomadgenlebTan erTad 
2013 wels warmoadgina ramdenime moxseneba qarTul erovnul  konferen-
ciaze. moxsenebebis Tematikaa: evrokavSiris sagranto proeqt duit is 
gamowvevebi da perspeqtivebi; holistikuri midgoma multikulturuli 
ganaTlebisadmi;tempusis proeqt duiTis gavlena sauniversiteto  kvle-
vasa da ganviTarebaze. 
ssu-s samecniero muSaobis koordinaciis samsaxuris ufrosma erovnuli 
samecniero forumis Sesaxeb  ganmarta: 

ssu-s mizania xeli Seuwyos multikulturul ganviTarebas sxva-
dasxva RonisZiebebiT, maT Soris saerTaSoriso da adgilobrivi 
konferenciebiT. konferenciebze prezentaciebi iseT sakiTxebs 
exeba, rogoricaa duiTis programebSi multikulturuli ganaT-
lebis kurikulumis reformis realizacia, holistikuri midgo-
ma multikulturuli ganaTlebaSi da sxva. yvela am Temaze  ssu-s 
mier organizebul interdisciplinarul samecniero konferen-
ciaze isaubres 2013 wlis ivnisSi. Cven ganvixilavT duiTis pro-
gramas rogorc  CvenTvis mniSvnelovan aqtivobas  istoriuli da 
kulturuli TvalsazrisiT. 

Aam sakiTxs ufro vrclad ganmartavs ssu-s duiTis gundis wevri: 
duiTis gavlena Cvens sauniversiteto kvlevasa da ganviTarebaze 
aqtualuri da relevanturia. darwmunebuli varT, Cvens evropel 
da israelel kolegebTan momavali  efeqturi urTierTTanamS-
romloba met warmatebas moutans rogorc duiTis miznebis gan-
xorcielebas, aseve soxumis saxelmwifo universitetSi  kuriku-
lumis ganviTarebis strategiebs. Cveni proeqtis ganxorcie-
lebis am etapze (proeqtis dawyebidan aTi Tvea gasuli) Tamamad 
SegviZlia vTqvaT: diax, duiTma  dadebiTi da warmatebuli  gav-
lena moaxdina  Cveni umaRlesi saswavleblis sauniversiteto ku-
rikulumis kvlevasa da ganviTarebaze.  

 
daskvna:  es namdvilad dasawyisia! 

aRniSnuli kvleva aCvenebs, rom proeqtis ganxorcielebis procesSi 
usd-s xelmZRvanelebis Cabmam, saerTo xedvebis gaziarebam,  gamWvirva-
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lobisa da TanamSromlobis safuZvelze erToblivma muSaobam, lidere-
bis aqtiurobam, fakultetis CarTulobam da komunikaciam Tu rogor Se-
uwyo xeli saerTaSoriso proeqtis pirvel warmatebul etapebs  kuriku-
lumis reformas erT konkretul universitetSi. saswavlo silabusebi 
SemuSavebuli da miRebuli iqna  usd-s xelmZRvanelobisa da fakultetis 
administraciasTan konsultaciis gziT. dDa igi ganxorcieldeba ssu-s ga-
naTlebis da sxva  fakultetebze 2013-2014 saswavlo wlidan. Kkurikulu-
mis reformis duiTis programisTvis namdvili gamocda da gamowveva jer 
kidev winaa, radgan fakultetebi, romlebic ar iyvnen CarTulni multi-
kulturalizmis ganviTarebis procesSi, unda  moemzadon axladSeqmnili 
kursebis wasakiTad.A aseve Sefasebas da gaanalizebas saWiroebs axali ku-
rikulumis pilotirebis procesi.  da rac mTavaria, Sefasebas saWiroebs 
studentebze kurikulumis swavlis Sedegebis gavlena rogorc calke, 
aseve mTeli universitetis masStabiT. es etapebi Semdgom kvlevebSi gani-
xileba. 
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        Introduction 
        There are challenges involved in implementing any international program for curri-
culum reform in higher educational institutions (HEI) since there are different stages co-
nnected to this process. The stages of curriculum reform include defining the areas of re-
form, designing the curriculum, leveraging it within the participating institutions, and rece-
iving the top-down acceptance of the reform. There are also several processes involved in 
the stage of implementing the curriculum, which includes recruiting and training of the fa-
culty, the actual teaching, and accessing the impact or learning outcomes of the curriculum 
on the students. 
         This research relates to the design, development and institutional acceptance of a 
program for curriculum reform aimed to promote multicultural education and cultural dive-
rsity in Georgian HEIs. It will review the literature on the processes that support and hinder 
curriculum reform. Following the literature review, a case study is then analyzed that exa-
mines the processes and direction of curriculum reform for multicultural education that is 
being implemented for these stages in one Georgian HEI. 
 
        Theoretical Background 
        Researchers have analyzed processes that contribute and hinder the success of 
international projects relating to curriculum reform. Most researchers have emphasized the 
importance of a shared vision among key stakeholders of the partnership (Aaltonen et al. 
2008; Eskerod & Jepsen 2013; and Lavagnon el al. 2010). Fullan (2001) further states that 
it is vital to the long-term success of change that this shared vision has a common moral pu-
rpose and leadership that is fully committed. Research has also shown that when the key 

19 Rhonda Sofer, Lia Akhaladze, Tamar Jojua, Tamar Shinjiashvili, Rusudan Pipia, Influence of a Tempus 
Project DOIT on University Research and Development, The European Conference on Education 2013.  
Official  Conference Proceedings // a  global academic alliance Brighton, UK 2013. pp. 612-625; 
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stakeholders and team are not committed to the program's vision that these programs have 
not succeeded (Lim & Zain 1999). Pinto & Slevin (1988), and more recently Diallo & Thui-
llier (2004) and Lavangnon et al. (2012), also assert that the involvement of key stakeho-
lders should be through all stages: conceptualization, development, implementation, asse-
ssment of impact, and sustainability. 
        The inclusion of faculty in the process of implementing curriculum change in universi-
ties has also been highlighted to be important in numerous studies (e.g., Sng 2008; Rowley 
et al. 1997, and Eckel 1999). Penual (2007) adds that for successful curriculum reform to 
occur, there needs to be a structure of ongoing support and training of the faculty. 
        In their research on Australian curriculum reform programs, DeHarpe and Radloff 
(2003) list a series of stages that are central for success: sharing of the vision of the prog-
ram with the faculty and enabling their feedback, and active involvement by key stakehol-
ders. They also emphasize the importance of training and continued support of the staff. 
They propose that ongoing communication to assess goals, progress, and outcomes are vital 
for the success of the program.   
        Briere and Proulx (2013) maintain that a collaborative and inclusive work structure for 
the planning stages combined with the commitment of the key stakeholders in the instituti-
ons have a positive impact on the success of the program beyond the conceptualization sta-
ge. Moreover they assert that a key factor for success of curriculum reform programs inclu-
des competent management and communication skills of the project leader.   
       Sofer (2011) discusses in detail the importance of the leadership and communication 
among the partners in implementing international initiatives based on curriculum reform 
and stresses the importance of:  

Leaders who are committed to the concept…and make decisions based on what is 
best for the program as a whole; leaders who provide clear instructions for work 
and establish reasonable but exact deadlines; leaders who are visible and availa-
ble to answer questions efficiently, quickly and through a variety of channels…and 
the establishment of a communication system that is open and transparent which 
enables the sharing of knowledge and ideas were shown to be crucial for successful 
international collaboration (Sofer 2011, pp. 185-186).  

        In summary from the brief theoretical discussion above, successful curriculum reform 
is determined by multifaceted processes related to different stages of the program. In all 
stages, involved support of key stakeholders, good leadership, and communication are 
crucial. In the conception stage, it is important to ensure that the vision and goals of curri-
culum reform are shared and communicated to all important members of the HEI, including 
the faculty. In the process of development of the program, open communication, inclusive 
participation, and flexibility are keys to success in the development of a culture of trust and 
collaboration among the partners and faculty. Good leadership, management, planning, 
training and support are the key factors that enable the curriculum to be implemented. 
       Background 
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        In August 2012 the European Commission's selection of TEMPUS (Trans-European  
Mobility Scheme for University Studies) IV grant applications was published. The aim of 
these TEMPUS programs is to support joint projects and the exchange and sharing of kno-
wledge among professionals that contribute to the development of higher education bet-
ween HEI of European member countries and their partner countries in Central Asia, North 
Africa and the Middle East (McCabe, Ruffio & Heinamaki 2011; EACEA 35/2012, pp.14-
15).  
         One of the programs selected in August 2012 was an Israeli TEMPUS initiative of 
Gordon Academic College of Education (GCE) titled Development of an International Mo-
del for Curricular Reform in Multicultural Education and Cultural Diversity Training 
(DOIT). DOIT unites faculty of 21 different HEI and non-government organizations 
(NGO) in 7 different countries. Israeli and Georgian HEIs are the central focus and benefi-
ciaries of DOIT's program of curricular reform. DOIT’s consortium also includes HEIs 
from the European Union countries of England, Germany, Austria, the Netherlands. and 
one Estonian NGO.   Six student unions from the Israeli and Georgian HEIs are also mem-
bers of DOIT's consortium. 
          Sokhumi State University (SSU), one of the Georgian HEI's members of DOIT, is the 
focus of this case study. SSU was founded in 1932 in the Western region of Abkhazia, in 
Sokhumi. It first functioned as the State Pedagogical Institute training students to be tea-
chers. In 1978 Sokhumi Pedagogical Institute was renamed as Sokhumi State University 
(SSU) and the number of faculties and academic departments increased. In 1993, due to the 
military invasion of Soviet Russia, SSU was relocated to Tbilisi and became the Sokhumi 
branch of Ivane Javakhishvili Tbilisi State University. In 2007 the Georgian government 
decided to give SSU back its former name: Sokhumi State University. 
          In 2013, SSU offers bachelor’s degrees in twenty-seven disciplines and master’s 
degrees in twenty-one disciplines. SSU also has eleven doctoral degree programs. It conti-
nues to be a university that trains teachers on the BA and MA levels. In 2012-2013, the Fa-
culty of Education includes 290 students and thirty faculty ranging from the rank of full 
professors to lecturers. The faculty and student body of SSU include members from a varie-
ty of ethnic groups, including Georgian, Abkhazian, Armenian, and Azerbaijani. This case 
study focuses on this faculty and their relation to DOIT's curriculum reform program.  
      
  Methodology 
       A case study approach  is the methodology used in this research  in which the proces-
ses involved in the conception, development, planning, and accepted program for curricu-
lum reform for Sokhumi State University is examined.   
        Case studies have historically have been used by anthropological ethnographic work 
for almost a century (e.g., Boas 1920; and Malinowski 1922; 1961) as well as in other dis-
ciplines (e.g., medicine, law, and political science). Creswell (2007, p.73) views case study 
research as applying a qualitative approach to the study of a specific topic through one or 
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more examples (cases) within a specific setting. There are different types of case studies. 
The one used in this study is the single instrumental case study in which the researchers are 
selecting a theoretical issue (in our case, the conception, development, and implementation 
plan for curriculum reform) and selects one bounded case to illustrate this issue (Ibid.,74).  
Following Yin’s (2003) analytic strategy for analysis, the approach taken in our research 
will identify theoretical issues that are interwoven in the case study described. 
       This case study process is described by the DOIT faculty of SSU who participated 
from the very first stages of the program. They documented the different stages of curricu-
lum reform, from the conceptualization stages, development stages, planning for implemen-
tation stages, and approval process of the Ministry of Education of Georgia. In addition, in-
terviews of SSU's key stakeholders were done by DOIT's SSU team over the period from 
December 2011 through July 2013.  The interviews were done in the Georgian language 
and were translated into English using the translation method that focused on meaning over 
word for word translation.   
 
       CASE STUDY Part 1:   
       SSU Joining the DOIT Consortium--The Shared Vision  
In December 2011, the coordinator of DOIT from Israel's GCE  made a trip to Tbilisi, Geo-
rgia to participate in a conference and recruit Georgian universities into DOIT's consortium. 
The coordinator worked in close collaboration with the National Tempus Representative of 
Georgia who recommended Georgian universities that she felt would both benefit from,  
and be able to contribute to DOIT's program. One of the recommended universities was 
SSU. SSU's Dean of the Faculty of Education and several members of her faculty met with 
DOIT's coordinator to discuss DOIT's main aims and objectives for promoting multicultu-
ral education and cultural diversity in academic teacher-training programs. As SSU is one 
of the only HEIs in Georgia that specializes in Georgian-Abkhazian cultural relations and 
has as an educational mission to prepare future teachers for working in multiethnic regions 
such as Abkhazia, DOIT's aims of creating curricular reform in multicultural education for 
teacher training was a vision that the faculty and administration of SSU could share. More-
over, since Georgia's Ministry of Education has signed the  Bologna Agreement, joining an 
international consortium on this topic fit nicely with the vision and goals of SSU. The Re-
ctor of SSU explained:  

One of the missions of SSU is to implement the Bologna Agreement and join inter-
national collaboration with other universities…participating in the European Co-
mmission TEMPUS Program of DOIT…that aims to promote multicultural educa-
tion and the teaching of cultural diversity… advancing our ongoing process of 
higher educational reforms in SSU.  

      Thus, as Aaltonen et al. (2008), Lavangnon et al. (2010) and most recently Fullan 
(2001) have asserted, the sharing of a common moral purpose and shared vision between 
DOIT's objectives and SSU's educational mission as expressed by the Rector, lays the foun-
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dation for successful collaboration and development. The sharing of vision of training futu-
re teachers in multicultural education and competencies was expressed more fully by SSU's 
Dean who expressed the importance of promoting the values of mutual respect, understa-
nding, and responsibility; and the principles of equality and democracy in their teacher-
training programs. SSU faculty believe that all of their students should be not only knowle-
dgeable of Georgian cultural diversity, but also gain the pedagogical tools to promote im-
portant democratic values for Georgian's pluralistic society (Samniashvili 2008). Moreover, 
the Dean of the Faculty of Education believes that SSU students need to acquire positive 
attitudes and pedagogical tools towards multicultural education, explaining that:  

Sokhumi State University aims at preparing their graduates with modern pedagogi-
cal methodology as well as promoting high moral responsibility that is important 
for our participation in the global society…we view that our future teachers need 
to be trained in multicultural education…and receive the pedagogical tools to 
teach in culturally diverse classrooms.  

       Similar to DOIT's program's vision, SSU’s vision for teacher-training is based on the 
importance of their students of education gaining intercultural competencies that can 
provide children with an open attitude towards diversity. Their view is that one of the roles 
of teachers is in nurturing their pupils to appreciate their own cultural background as well 
as the cultural background of others. As such, SSU sees that one of their mission goals in 
teacher training is that their students, as future teachers, need to acquire knowledge about 
cultures and the appreciation of diversity, to develop critical thinking, and to promote the 
rights for equality and respect for all children in their classrooms. 
The Head of Quality Assurance Services at SSU explained:   

After the acquisition of intercultural competencies, future teachers will be familiar 
with cultural diversity in [our] society….[Through our courses]…they will develop 
their critical thinking, be advocates of the protection of children’s and adults’ 
rights in multiethnic surroundings. 

       Fitting very closely with DOIT's view of the competencies of teachers in the 21st centu-
ry, the SSU teacher-training program, as summarized by their Dean of Education and by 
Samniashvili (2008), believe that teachers and future teachers must be trained to develop: 
 Interpersonal competence, that includes attitudes and personal beliefs in the apprecia-

tion of the cultural diversity of all pupils in their classrooms;   
 Awareness of their own professional and personal behavior towards different cultures 

and children with different cultural backgrounds; 
 Pedagogical competencies that include teaching skills and tools that enable pupils in 

their classrooms to respect one another and appreciate each other's cultures;   
 Knowledge of the different cultural groups of Georgia and different didactic models of 

how to teach about the different groups; 
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 Collaboration competence within the schools that promotes cooperation between teach-
ers in order to share challenges and solutions to problems that may occur in multi-
cultural classroom situations; 

 Intercultural communication competencies which enable teachers to communicate with 
the parents of all of their pupils as well as with organizations that represent Georgian 
minority groups.   

       The shared vision of DOIT's program to promote multicultural education in teacher 
training and SSU’s mission for teacher training as expressed above, complement one 
another, not only in content and specific aims, but most importantly in regards to the "moral 
purpose" of the program which Fullan (2001) sees as critical in leading change in society. 
        Another objective of DOIT which is shared by SSU faculty is the aim to "foster the 
sharing of knowledge relating to the processes of multicultural education through internati-
onal cooperation that enhances mutual understanding between professionals involved in 
education" (Sofer 2012, p.92). The Rector as well as the Dean of the Faculty of Education 
of SSU explained that SSU has an important policy of increasing institutional cooperation 
with other universities. This policy  coheres with the general process of reform and mode-
rnization of HEI of partner countries of the European Union which the Ministry of Educa-
tion in Georgia supports. Thus, joining DOIT's consortium and program for curriculum re-
form and modernization of their bachelor’s and master’s degree programs complements the 
framework of the modernization of HEI in Georgia and is connected very closely with the 
policy principles guiding academic development for SSU. 
        After several discussions and exchanges of ideas, the coordinator of DOIT was willing 
to accept SSU into the consortium of DOIT. The Dean of the Faculty of Education met with 
other key stakeholders of SSU that included the rector of the college and the heads of diffe-
rent departments in order to present DOIT's program, gain their support, and develop ideas 
of how their departments may be able to integrate some aspects of DOIT's programs within 
their curriculum studies.  
       The importance of communicating with the key administrators of HEI has already been 
documented in other research such as Eskerod and Jepsen (2013); and deHarpe and Radloff 
(2003). Moreover it was shown that when this communication did not occur, the programs 
did not succeed (Lim & Zain 1999). Briere and Proulx (2013) maintain that the importance 
of good leadership and communication with the administration from the very start of the 
project is vital to the success of curriculum reform. Thus SSU's internal communication 
between the Dean of the Faculty of Education with the heads of other departments and the 
Rector, establishes the foundation for successful collaboration and work within SSU as well 
as within the DOIT consortium.   
       Consensus and support was received by the Rector of SSU and other department heads. 
It was decided that DOIT's program would contribute to the multicultural educational trai-
ning of students of education, in several departments on the BA and MA levels. Moreover, 
the program was seen by the SSU as an opportunity to participate in an international colla-

29 
 



borative project with other universities that aim to promote important values (e.g., multicu-
ltural education and promoting children and human rights).    
The Dean of the Faculty of Education, SSU explained:  

The Faculty of Education of SSU has a serious mission within the DOIT Program 
in training BA and MA level students in multicultural education. The Faculty of 
Education has a chance to take part together with other universities in internatio-
nal collaborative projects and enhance the process of preparing skillful future 
teachers in multicultural education.  

       On January 26, 2012 a TEMPUS mandate was signed between the Rector SSU and the 
President of GCE making SSU an official member of DOIT's consortium. A Moodle wor-
kstation for the process of writing the TEMPUS application was created in December 2011. 
Key stakeholders of each institution in DOIT's team were registered for this workstation so 
they could observe and/or participate in the application process. Eighty-six members of 
DOIT's consortium were registered, and could access the workstation. Although not all re-
gistered members participated actively in the application process, all could view the discu-
ssions that were occurring regarding the development of the application. Transparency and 
collaboration became a part of the culture of interaction of DOIT's members even before 
the project was accepted. 
 
      CASE STUDY Part 2:   
      Becoming Part of the DOIT Team: 
      Collaborative Work on Designing the Program 

During the application stage of DOIT, certain questions or differences in opinions 
were discussed not only through the forum discussion in DOIT's workstation, but also 
through Skype meetings. These Skype meetings between the coordinator who was respo-
nsible for writing the application and the different members of DOIT, contributed to deve-
loping trust, mutual understandings, and reaching the consensus required to complete the 
application. The SSU team shared in this process by participating in the Moodle worksta-
tion to review and comment on the work being done. They also had multiple Skype meeti-
ngs and discussions with the DOIT coordinator in order to discuss certain aspects of the ap-
plication and SSU's participation in the project in greater detail.   
       An associate professor at the Faculty of Humanities, SSU explained:  

Our Skype meetings between the DOIT program coordinator and our SSU team 
were very useful and productive… they took place regularly. Moreover, we were 
able to inform the coordinator about the ongoing processes on SSU's part in 
DOIT's program...Our team members regularly discussed with her such questions 
regarding implementing the curriculum reform on the BA and MA levels, 
possibilities for program and syllabi designing…and other topics.  

       The importance of involving partners and key stakeholders in development of a colla-
borative project from the first stages onward have been shown by DeHarpe and Radloff 
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(2003) to have positive results in regards to program implementation. Their research em-
phasizes the importance of open communication and flexibility in successful curriculum 
reform programs in Australia. Briere and Proulx (2013) also show in their research that 
international projects that manage to succeed beyond the conceptualization stages were 
based on inclusive, collaborative work structures. DOIT's coordinator, through structuring 
the whole application process in an open, transparent, and communicative manner, establi-
shed a culture of collaboration  that SSU's team and other members of DOIT's consortium 
could support and identify with.   
        The announcements for selected TEMPUS programs for the fifth call were made in 
August 2012. DOIT was one of the programs selected with the TEMPUS start date of new 
projects set from October 15, 2012. The coordinator in communication with the leaders of 
DOIT in Georgia made plans for the first five-day consortium meeting in Tbilisi that would 
be held from October 23-27, 2012. Sixty members from DOIT's  consortium, including 
SSU, participated in this first consortium meeting. 
        At this meeting, eight collaborative working teams (most were international) were est-
ablished. SSU team joined two of these teams. The Dean of the Faculty of Education, SSU 
commented:  

SSU is in two working teams of DOIT : 1) Culturally Specific Materials for Geor-
gia and 2) Pedagogical Approaches that Promote  Intercultural-Ethnic Understa-
nding in the  Classroom. In both teams there are top professionals from the unive-
rsities of Israel, Georgia and other countries of Europe…Together the SSU team 
members in collaboration with other DOIT team members are creating new sylla-
bi...The collaborative process of exchanging views, sharing experience and kno-
wledge within the working teams is systematic and fruitful and has also contributed 
to our own teaching and knowledge.  

        Parallel to SSU's participation in DOIT's working teams, an internal committee was 
established at SSU consisting of key faculty members from several departments and pro-
grams. This committee began the process of reorganization and curriculum development of 
BA and MA level programs at the Faculty of Education. Thus, educational reform actively 
began to be planned for SSU based on DOIT's collaborative work which  aims to strengthen 
knowledge and pedagogical tools for promoting multicultural education and children's 
human rights through teacher training.  
       The importance of including faculty of the institution in the planned curriculum reform 
has been documented as being an important criterion that can explain the success of the re-
form (Sng 2008; Rowley et al. 1997). Thus, while SSU's DOIT team worked in internatio-
nal collaboration, they also worked within their own university to promote DOIT's pro-
grams and to decide which ones could best benefit their university.    
 
 CASE STUDY Part 3:  Developing a Curriculum Reform Plan for SSU   
       SSU's faculty began designing a program for curriculum reform that would be officia-
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lly accepted by the Rector's Academic Committee at SSU and the Ministry of Education of 
Georgia One of SSU's DOIT team members explains:  

Our aim in the university curricula is to introduce techniques and resources of the 
principles of multicultural education, teaching approaches and methods that we 
gain from participating in this program and sharing our ideas and knowledge with 
those in DOIT's partnership. 

        SSU participated with faculty from four other HEI in Georgia.  The Georgian team 
was working on Culturally Specific Materials for Georgia, and developed several syllabi 
based on the different expertise of all members of the group. These separate syllabi were 
then integrated into one common syllabus that was translated into English called Multieth-
nic and Multicultural Georgia. SSU’s team prepared several topics on areas of their expe-
rtise (e.g., Abkhazia, Shida Kartli, and the overall ethnic composition of modern Georgia).  
       In the second working team, Pedagogical Approaches that Promote Intercultural-Ethnic 
Understanding in the Classroom, the SSU team developed two syllabi: Pedagogical Appro-
aches in the Teaching Process of Culture and Identity, and Active  Citizenship. Both syllabi 
are based on James Banks five dimensions of multicultural education and include content 
integration, the knowledge construction process, an equity pedagogy, prejudice reduction, 
an empowering school culture and social structure (Banks 1993; Banks 2008). 

During this period of development work (October 2012-June 2013) SSU  began pi-
loting several courses in three different education programs relating to DOIT's objectives of 
promoting multicultural education and cultural diversity in  their teaching programs. The 
SSU DOIT team, through working closely with heads of different departments, created 
programs for curriculum reform for promoting multicultural education on the BA and MA 
level. Some of these programs have already been approved by SSU's Rector’s Academic 
Committee and submitted to the Ministry of Education for their official academic accredi-
tation. On December 28, 2012, the BA programs:  Primary Level Teacher Education Pro-
gram; Inclusive Education Program; Basic and Secondary Level Teacher Education Prog-
ram were officially approved and accredited.  
       The chair of the Accreditation Council congratulated SSU's DOIT team on their succe-
ssful program accreditation. The MA level program in History received program accredita-
tion on the 30th of July, 2013, while the MA level program in Education Sciences passed 
the institutional accreditation (authorization) and now undergoing the process for academic 
accreditation with the Ministry of Education. 
         Diallo and Thuillier (2004) affirms the importance of the collaborative process and 
open communication with the faculty. They also assert how important inclusive and coope-
rative joint work in contributing to the program's success. In the above description, the SSU 
team succeeded in both the collaborative process of working in international teams and 
most importantly in bridging between the works of these teams with the needs of their pa-
rticular university, by maintaining open communication with other key faculty at SSU. 
What follows below is the actual curriculum reform program that was designed to fit SSU's 
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needs. While all of these programs have been internally approved by SSU's academic co-
mmittee, some have been accredited by the state and others are still waiting for final accre-
ditation.  
 
      CASE STUDY Part 4:   
      Plan for Curriculum Reform for Multicultural Education at SSU 
SSU's DOIT program for curriculum reform in multicultural education was for both the BA 
and MA levels. Below is a brief description of these programs.    
      BA Degree Program for Curriculum Reform: 
In the Faculty of Education a new course, Multicultural Education, will be integrated into 
the curriculum and made mandatory for teacher education for elementary school grades I-
VI. This course aims at introducing students to multicultural education theory and practice 
and in the modern education system. The course will present the goals, objectives and mile-
stones of multicultural education and also the strategies for the development of intercultural 
competencies and assessment methods.  
       BA Minor Program for Curriculum Reform: 

A BA minor program  in Intercultural Relations is planned for implementation in 
2013-14. The curriculum for this minor BA program that is based on DOIT’s academic ap-
proach to course development in multicultural education and created jointly with other fa-
culty of SSU includes: Intercultural Education, Multiethnic and Multicultural Georgia, Cu-
lturally Specific Materials for Georgia Culture and Identity, Active Citizenship.   
       MA Degree Program for Curriculum Reform: 
       A new course, Intercultural Relations in Abkhazia: History and Modernity, has been 
specially developed by the SSU's DOIT team and will be a part of the MA program in His-
tory and the MA program in Teaching Methodology. This course is especially relevant as 
many students come from this conflict region. Another course, Pedagogical Approaches for 
Intercultural Education, will also become part of this MA program of Teaching Methodo-
logy. 
       The course, Intercultural Relations in Abkhazia: History and Modernity, is designed to 
introduce students of both MA programs to the historical basics and modern situation of in-
tercultural relations in the region of Abkhazia. The course topics include of ethnic, cultural, 
and intercultural relations from a historical perspective in the Abkhazia region, discussing 
the transformation of intercultural relations of the region to the present period.  
For SSU's MA program on Teaching Methodology, an additional course was developed, 
Pedagogical Approaches for Intercultural Education. This course aims to teach graduate 
students important pedagogical tools that promote intercultural education, attitudes, and be-
haviors for the pupils whom they will be teaching.   
 
CASE STUDY Part 5:  Activities in SSU that Promote Multicultural Education  
       DOIT's objectives aim to promote not only curriculum reform, but also to promote the 
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culture of multiculturalism within the spirit of universities as a whole. SSU's DOIT team 
accomplishes this through their wider activities that promote multicultural educational 
values throughout the campus. For example, several conference papers were presented by 
SSU's DOIT team at a Georgian national conference in 2013. The topics of these papers 
were: The Challenges and Prospects of the EU Grant Project DOIT; An Holistic Approach 
to Multicultural Education; and The Influence of a Tempus Project DOIT on University Re-
search and Development.    
  SSU's Head of Scientific Work Coordination Service explained:   

The goal of SSU is to promote multicultural development with different activities, 
among them are international and local conferences. At the conferences their pre-
sentations relate to issues such as the realization of curriculum reform for multicu-
ltural education within DOIT programs, holistic approach in multicultural educa-
tion and more. All these themes were highlighted at the Interdisciplinary Scientific 
Conference organized by SSU in June, 2013. We view DOIT's programs as sign-
ificant for us from cultural and historical points of view.  

      A member of SSU’s DOIT team further elaborated:    
As we see, DOIT's influence on our university research and development is actual 
and relevant. We are sure that effective collaboration with our European and Isra-
eli counterparts of DOIT will contribute to curriculum development strategies in 
Sokhumi State University. At this stage of implementation of our project, (ten 
months have passed), we can say for sure--yes, DOIT has had a positive and succe-
ssful influence on research and development of our university curriculum. 

 
 Conclusion:  This Is Really the Beginning 
     The above case study demonstrates how the processes of involvement of key 
stakeholders, sharing common visions, collaborative work based on transparency and 
cooperation, leadership, involvement of faculty, and communication contributed to the first 
stages of an international project aiming at curriculum reform for a specific university that 
is a part of the team. The curriculum is developed and accepted from the top down and also 
by the faculty. It will be implemented in the academic year of 2013-14 in several 
departments at SSU. The real test and challenges lie ahead for DOIT's program of curri-
culum reform. Faculty who were not involved in the development process need to be trai-
ned to teach the newly designed courses, teaching of the new curriculum needs to be asse-
ssed and analyzed; and most importantly the impact or learning outcome of the curriculum 
on the students in particular and the whole university in general needs to be evaluated. The-
se stages will be examined in another research.  
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ganaTlebis politika, ganaTlebis sociologia 
Jurnali `ganaTleba~ #5, 2013 

 
 

Tamar SinjiaSvili 
soxumis saxelmwifo universiteti 

 
ganaTlebisa da aRzrdis koncefcia emil durkheimis  

sociologiur SemoqmedebaSi 
 

msoflio sociologiis erT-erT klasikoss warmoadgens frangi me-
cnieri emil durkheimi20 (1858-1917 ww), romelmac mniSvnelovani wvlili 
Seitana ganaTlebis sociologiis sagnobrivi sferos gansazRvraSi da so-
ciologiuri codnis am mimarTulebis centraluri problemis analizSi. 
Eigi miCneulia ganaTlebis sociologiis erT-erT damaarseblad. emil du-
rkheimis mier moralur ganaTlebaze muSaobiT iwyeba ganaTlebis socio-
logiis sistematiuri Seswavla. ganaTlebis, rogorc socialuri insti-
tutis pirveli samecniero interpretacia swored mas ekuTvnis. 

ganaTlebis problematikisadmi interesi, pirvel rigSi, ganpirobe-
buli iyo durkheimis mravalwliani pedagogiuri saqmianobiT. Tavdapir-
velad ramdenime weli safrangeTis provinciul liceumebSi aswavlida 
filosofias. Semdeg (1987 w.) daniSnul iqna `socialuri mecnierebis da 
pedagogikis~ maswavleblad bordos universitetSi, 1902 wels dainiSna 
sorbonis universitetSi aRzrdis mecnierebis kaTedris xelmZRvanelad, 
romelsac Semdeg `aRzrdis mecnierebis da sociologiis~ kaTedra ewoda 
[Зборовский , 2005: gv.33]. 
D         Tavis naSromebSi e. durkheimma da sxva sociologebma yuradReba mia-
qcies im problemebis socialur analizs, romlebic ganaTlebis rols, 
mniSvnelobasa da funqciebs exeboda. durkheimis azriT, ganaTlebis Zi-
riTadi mizania gadasces gabatonebuli kulturis faseulobani. misi so-
ciologiuri midgoma ganaTlebis Seswavlis saqmeSi unikalurs warmoad-
gens, Sromebi Moral Education (moraluri ganaTleba), The Evolution of Educati-
onal Thought (saganmanaTleblo azris evolucia), Education and Sociology (ga-
naTleba da sociologia)aRwers ganaTlebis istorias safrangeTSi da aq-
cents akeTebs imaze, rom ganaTleba sxva institutebTan da sazogadoe-

20devid emil durkheimi (1858-1917 ww) - frangi sociologi da pioneri Tanamed-
rove sociologiisa da anTropologiis ganviTarebaSi. daarsa pirveli socio-
logiuri Jurnali`L’Annee Sociologiquel“ (`sociologiis wlebi”). Seqmna sociolo-
giis pirveli evropuli departamenti. ekuTvnis uamravi sociologiuri kvleva 
ganaTlebis, religis, kriminalis da sxva sferoebSi. 
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baSi arsebul faseulobebsa da rwmenasTan mWidrodaa dakavSirebuli. 
          durkheimis mTeli koncefciis konteqstSi aRzrda ganisazRvreba 
farTod, ganixileba, rogorc socialuri instituti da Seicavs ganaTle-

bas[Дюркгейм 1995: 251].frangi mecnieris azriT, axalgazrda Taobis soci-
alizacia ganaTlebis saSualebiT xorcieldeba.naSromSi `TviTmkvlelo-
ba”(1897 w.) durkheimi aRzrdas ganixilavs, rogorc sazogadoebis msgavs: 
aRzrda arsebobs janmrTeli, roca TviT xalxi aris janmrTeli, magram 
fuWdeba, uaresdeba maTTan erTad da ar SeuZlia  damoukideblad, saku-
Tari ZalebiT Secvla~.`aRzrda reformirdeba mxolod maSin, roca TviT 

sazogadoeba reformirdeba” [Дюркгейм 1994: 369-370].   
D   durkheimis ZiriTadi idea, rac mniSvnelovnad gansazRvravda ganaTle-
bis sociologiis ganviTarebas – aris pedagogikis mWidro kavSiri socio-
logiasTan, pirvelis meoreze damokidebuleba. durkheimi ambobda: `aRz-
rda - aris socialuri, rogorc Tavisi funqciebiT, aseve warmoSobiT, da 
Sesabamisad, pedagogika sociologiaze ufro Zlieradaa damokidebuli, 
vidre nebismier sxva mecnierebaze.” mecnieri iTxovs am fundamentalur 
aqsiomaze yuradRebis miqcevas, radgan mas, rogorc wesi, ar aRiarebdnen. 
is ambobs, rom bolo dromde aRzrda ganixileboda, rogorc individua-

luri movlena,pedagogika ki mxolod fsiqologiis Sedegi [Дюркгейм 1991: 
405]. durkheimi ambobda: `miRebulia, rom arsebobs erTi aRzrda, ro-
melic yvela adamians adgeba, rogori istoriuli da socialuri pirobe-
bic ar unda iyos. magram ar arsebobs aRzrda, erTdroulad gamosadegari 
mTeli adamianuri modgmisTvis, ufro metic, ar arsebobs sazogadoeba, 
sadac sxvadasxva pedagogiuri sistemebi ar funqcionirebdes parale-
lurad~. durkheimi amtkicebs, rom yvela civilizirebul qveyanaSi aRzr-
das diferencirebis tendencia gaaCnia. aRzrda, upirveles yovlisa, aris 
saSualeba, romlis daxmarebiTac sazogadoeba mudmivad anaxlebs pi-

robebs sakuTari arsebobisTvis” [Дюркгейм 1995:gv. 251].   
            aRmzrdelobiT institutebs durkheimi socialurs adarebs. mMaga-
liTisTvis ganixilavs skolas, romelic socialuri institutis Semcire-
buli versiaa.misi SexedulebiT, skola warmoadgens sazogadoebas minia-
turis saxiT, socialuri sistemis models, romelic pirovnebebs exma-
reba siaxleebis aTvisebaSi im adamianebTan erTad, romlebic mis naTesa-
vebsa da megobrebs ar warmoadgenen. skolaSi bavSvi saskolo sazogadoe-
bis sxva wevrebTan urTierTobisas iTvisebs dadgenil wesebs. es gamocdi-
leba mas exmareba moemzados sazogadoebis sxva wevrebTan urTierTobis-
Tvis da urTierTqmedebisTvis sazogadoebrivad dadgenili normebis  da 
wesebis farglebSi. garda amisa, durkheimi Tvlis, rom saskolo wesebze 
didi zegavlenis moxdenaa saWiro, wesebis damrRvevni unda daisajon, ra-
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Ta mixvdnen ratom arian isini dasjilni. moswavleebi gaigeben, rom soci-
aluri jgufis interesebis winaaRmdeg gamosvla ar aris marTebuli. maT 
unda iswavlon iyvnen disciplinirebulni ara imitom, rom Tavidan 
airidon dasja, aramed imitom, rom Seignon, rom cudi saqcieli sazoga-
doebas zians ayenebs. socialuri mecnierebebi, gansakuTrebiT sociolo-
gia mowodebulia daexmaros bavSvs, gaigos is racionaluri safuZveli, 
romelzec sazogadoebaa agebuli. skolaSi, rogorc sazogadoebaSi arse-
bobs disciplina.wesebi, romlebic gansazRvravs moswavlis valdebule-
bebs, movaleobebs mozrdili adamianis qcevis wesebis msgavsia. mMoswavlis 
dasja an waxaliseba mozrdili adamianis mimarT gamoyenebuli analogiu-
ri sanqciebis msgavsia [Зборовский 2005: gv.35]. 
           durkheimisTvis saskolo cxovreba – mxolod socialuri cxovrebis 
Canasaxia. misi azriT, rac ufro ukeTad vicnobT sazogadoebas, miT uf-
ro ukeTesad SevZlebT avuxsnaT sakuTar Tavs ra xdeba im socialur mi-
krokosmosSi, romelsac skola warmoadgens.” 
            durkheimi interesdeba im faseulobebis gadacemis procesiT, rom-
lebic aucilebelia sazogadoebis stabilurobisTvis, magram ar ganixi-
lavs SesaZlo konfliqts faseulobebsa da SesaZleblobebs Soris, rom-
lebic industriuli sazogadoebebis SecvlisaTvis aris saWiro. sazoga-
doeba saxelmwifos kontrolis qveS unda iyos, magram Tavisufali jgu-
febis kerZo interesebisgan[Ярская В., Лошакова И., Зайцев Д., Шалаева Л., Гри-
горьева О. 2004: gv. 11]. durkheimi ambobs: `Rrma transformacia, romelsac 
Tanamedrove sazogadoeba ganicdida an ganicdis, moiTxovs Sesabamis 
transformacias erovnuli aRzrdis sferoSi. Cven kargad gvesmis, rom 
cvlilebebi aucilebelia,Tumca cudad viciT, rogori unda iyos isini. 
Aaucilebelia ara ukve aTvisebuli ideebi mivceT msvlelobaSi, aramed vi-
povoT ideebi, romlebic Cven mimarTulebas gvaZleven.” SakiTxi mdgo-
marebs imaSi, rogor aRmovaCinoT isini. durkheimi mxolod erT saSuale-
bas moiazrebs: mivmarToT sazogadoebas, rogorc aRzrdos wayros. mMag-
ram es ras niSnavs? frangi sociologis azriT, es niSnavs sazogadoebis 
moTxovnilebebis codnis da dakmayofilebis aucileblobas.sazogadoe-
baSi mimdinare nebismier cvlilebas mivyavarT ganaTlebis sferoSi cvl-
ilebebisken [Зборовский 2005: gv.35]. 

Ddasasruls durkheims gamoaqvs daskvna aRmzrdelisaTvis seriozu-
li sociologiuri momzadebis auciloblobis Sesaxeb. is Tvlis, rom so-
ciologias SeuZlia aRmzrdels misces wamyvani ideebis sistema.  

amrigad,  XX saukunis dasawyisi  durkheimis da misi winamorbedebis 
(kontis, spenseris da sxv.) ganaTlebis sakiTxebSi Aaqtiuri sociologiuri 
kvleva-Ziebis Sedegad aRiniSna, rogorc sociologiis gardatexa peda-
gogikisaken, rogorc mecnierebisaken,ganaTlebasa da aRzrdisken, ro-
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gorc socialuri institutebisken, romlebic moiTxovdnen sociolo-
giur Seswavlas, ganaTlebisa da aRzrdis ideebis realizacias.  
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in  Emile Durkheim’s Sociological Works 
 

The French scientist Emile Durkheim21 (1858-1917) is one the world classics of 
Sociology, who had contributed in determining the subject area of Sociology of Education 
and in the analysis of the central problem of sociological knowledge of this direction. He is 
considered as one of the founders of the Sociology of Education. While working on moral 
education, Emile Durkheim begins systematic study of Sociology of Education. The first 
scientific interpretation of Education, as a social institution belongs to him. Durkheim’s so-
ciological ideas are useful, not only in the time they were formulated, but from the position 
of the XXI century. They are sounded surprisingly modern and new.  

Interest related to educational problems, first of all, was conditioned by Durk-
heim’s teaching activities of many years. At first he taught Philosophy in French provincial 
lyceums. Then (1987) he was appointed as a teacher of “Social Science and Pedagogy" at 
the University of Bordeaux,  in 1902 he was hired on the position of the head of “Education 
Science” department at the Sorbonne University, which later  was called “Education 
Science and Sociology” Department [Zborovski, 2005: 33].  
            In his works Durkheim and other sociologists paid attention to the social analysis of 
the problems, which were related to a role, importance and functions of education. In Durk-
heim’s opinion the main aim of education is to transfer the values of the dominant culture. 
His sociological approach in education study is unique. Works - "Moral Education", "The 
Evolution of Educational Thought",“Education and Sociology "describe the history of  edu-
cation in France and focus on the fact that education is closely related to other institutions,  
values and believes existing  in the society. 
         In the context of Durkheim’s concept, upbringing is defined widely, as a social insti-
tution. In French scholar’s opinion, socialization of the young generation is realized thro-
ugh education [Durkheim, 1995: 251].In his work “Suicide" (1897) Durkheim discusses 
upbringing like a community: education/training is healthy, when the people are healthy, 

21 David Emile Durkheim (1858-1917) - French sociologist and a pioneer in the development of modern 
sociology and anthropology. Founded the first social magazine “L’Annee Sociologiquel” (`Sociology Years~). 
Founded the first European Department of Sociology. He has conducted sociological surveys in education, 
religion, crime and other fields. 
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but is breaking down, getting worse with them and cannot change independently, with its 
own efforts [Durkheim, 1994: 369-370].   
          The main idea of Durkheim, which significantly defined a development of Sociology 
of Education - is a close link between Pedagogics and Sociology. Durkheim used to say: 
“Education - is social with its functions and by origin, and therefore, Pedagogy depends on 
Sociology more than any other sciences.  The Scientist was asking to pay atention to this 
fundamental axiom, because it was not usually recognized. He said that until recently, edu-
cation was seen as an individual event, pedagogy – only the result of psychology [Dur-
kheim, 1991: 405]. Durkheim used to say: `There is no education, all at once useful for the 
whole human race; moreover, there is no society where different educational systems do 
not operate in parallel." Durkheim argues that in all civilized countries upbringing/educa-
tion has a differentiation tendency. Education, first of all, is the means by which the society 
constantly updates the conditions for its own existence [Durkheim, 1995: 251] ." 
           Durkheim compares educational institutions with social ones. He considered a 
school, which is a reduced version of a social institution. In his view, a school is a society 
in a miniature form, social system model, which helps individuals to acquire news with pe-
ople who are not of his relatives and friends. At school a child communicating with other 
members of the school community adopts established rules. This experience helps him get 
ready for dialogue and interaction with other members of the community within socially es-
tablished norms and rules. In addition, Durkheim believes that it is necessary to have a big 
impact on school rules;  people who violate the rules must be punished in order to under-
stand why they are punished [Zborovski, 2005:35].  
          The students will understand that it is not appropriate to go against the interests of a 
social group. They need to learn how to be disciplined not because to avoid punishment, 
but because to realize that a bad behavior is harmful for society. Social sciences, especially 
Sociology is committed to help the child to understand the rational basis on which society 
is built. There is discipline at school, as well as in the society. The rules, which determine 
the student's obligations, duties are similar to adult behavior rules. Encouraging pupils or 
punishing them is similar to sanctions applied against adults. 
           School life for Durkheim is only an embryo of social life. In his opinion, the better 
we know the society, the better we are able to explain to ourselves what is going on in the 
social micro cosmos which represents a school. " 
           Durkheim is interested in the transfer process of the values, which are necessary for 
a stability of the society, but do not consider the possible conflict between the values and 
opportunities which are needed for changing industrial societies. The society should be un-
der government control, but free from private interests of the groups Durkheim says: `Deep 
transformation that contemporary society experienced or is experiencing, requires a rele-
vant transformation in the national education field. We understand that changes are neces-
sary, but know badly what they should be. It is necessary to realize not only used ideas, but 

42 
 



to find the ideas that give us direction [Iarskaia V., Loshakova D., Zaitsev D., Shalaev L. & 
Grigoriev A. 2004: 35]." 
          The issue lies in the fact how to detect them. Durkheim implies only one method: to 
refer to the public as a source of education. But what does it mean? In French sociologist's 
view, this means satisfaction necessity of the needs of the society and knowledge. Any cur-
rent changes in the society lead to changes in the education field. 
D    At the end, Durkheim emphasized the necessity of serious sociological training of an 
educator. He believes that sociology can give him/her a system of leading ideas. 
           Thus, the beginning of the XXI century, based on the results of active sociological 
studies in the education issues by Durkheim and his predecessors, was marked as Sociology 
breakthrough/changing to Pedagogics as the science, to education and training as social in-
stitutions that demanded sociological study,  and realization of education ideas. 
 
 
References: 
 

• Durkheim,  1995:  Durkheim E. Pedagogics and Sociology // Durkheim E. 
Sociology . Moscow; 

• Durkheim,  1994:  Durkheim E. Suicide. Sociological Etude. Мoscow; 
• Durkheim, 1991:  Durkheim E. About  division of Social Labor. Method of 

Sociology. Мoscow; 
• Zborovski, 2005:  Zborovski G. E., Shuklina E. A.  Sociology of Education.  

Moscow; 
• Iarskaia V., Loshakova D., Zaitsev D., Shalaev L. & Grigoriev A. 2004: 

Sociology of Education. The third section. Saratov; 
 
 

 
 

 
 

 
 
 

 
 
 

 

43 
 



ganaTlebis politika, ganaTlebis sociologia 
Jurnali `ganaTleba~ #5, 2013 

 
 
Nnino WiabriSvili, daviT malazonia  

ilias saxelmwifo universiteti 
  

izabela petriaSvili  
iv. javaxiSvilis  Tbilisis  
saxelmwifo universiteti  

 
holisturi midgoma multikulturuli ganaTlebisadmi 

tempusis proeqtis DOIT22-is magaliTze 
 
 
arsebuli realoba 

interkulturuli ganaTlebis, rogorc sazogadoebrivi fenome-
nis warmoqmnas xeli Seuwyo meore msoflio omis Semdgomma praqtikulma 
moTxovnilebam - mravali qveynis da regionis mZlavri ekonomikuri ganvi-
Tareba, teqnologiis revoluciuri cvlileba da amasTan dakavSirebuli 
ekonomikuri saqmianobis globalizacia.   

samyaro TiTqos dapataravda - sxvadasxva kulturebis warmomad-
genelTa Soris xangrZlivi kontaqtebis intensioba gaizarda da kvlav iz-
rdeba. aucilebeli xdeba sxvadasxva sferoebSi - ekonomika, politika, ga-
naTleba, mecniereba, turizmi da sxv. - mWidro kulturaTaSorisi komuni-
kacia.   

`swrafi cvlilebebis am garemoSi izrdeba Cveni socialuri erTo-
bis mimarT interesi da zrunva. arsebobs safrTxe, rom mravali evropeli 
Tavs CamorCenilad da izolirebulad igrZnobs globalizaciisa da cif-
ruli revoluciis gamo”[European  reference  framework,  2007, gv. 3], aRniSnu-
lia, uwyveti ganaTlebisTvis saWiro sakvanZo kompetenciebis evropul 
CarCoSi.   

interkulturuli ganaTlebis problemis aqtualoba ukavSirdeba 
ara mxolod sxva kulturebis Semecnebis interess da sakuTari kultu-
ris gamdidrebis swrafvas, aramed obieqtur socialur, politikur da 
ekonomikur procesebs, sxvadasxva xalxebis warmomadgenelTa Soris mra-
valferovani kavSirebis zrdas Tanamedrove sazogadoebrivi cxovrebis 
sxvadasxva sferoSi.    

sul ufro cxadi xdeba, rom teqnologiuri ganviTareba da sxvada-
sxva sferoebSi mWidro TanamSromloba aucilebels xdis sxvadasxva kul-

22 DOIT – proeqtis inglisuri saxelwodebis Development of International Model for 
Curricular Reform in Multicultural Education and Cultural Diversity Training   abreviatura. 
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turebis warmomadgenelTa mWidro TanamSromlobas. am cvlilebas Sede-
gad mohyva kulturaTaSorisi kominikaciis problemis wina planze wamo-
weva, rac, Tavis mxriv, aucileblad moiTxovs interkulturuli ganaT-
lebis sakiTxebze mniSvnelovan aqcentebs. 

msoflio kulturebis mravalferovnebis absolutur faseulobad 
aRiarebam, tradiciuli kulturebis umravlesobis arsebobis mowyvla-
dobam da maTi gaqrobis safrTxem ganapiroba multikulturalizmsa da 
interkulturul ganaTlebasTan dakavSirebuli disciplinebis Seqmna da 
ganviTareba.  

adamianebi samyaros sakuTari varaudebisa da damokidebulebebis 
nakrebis saSualebiT, sakuTari `kulturis saTvaleebiT~ ganixilaven. 
Uufro fundamentur doneze yoveli individiseuli samyaros interpreta-
cia gansxvavebulia da damokidebulia im jgufze, romelsac is miekuTv-
neba (erovnuli, regionuli, adgilobrivi, profesiuli, ojaxi).  

imis aRiareba  da dafaseba, rom sxvadasxva kulturuli identobis 
mqone individebs gansxvavebuli normebi, gamocdileba da molodinebi 
aqvT, mniSvnelovania globaluri sazogadoebis SeqmnisaTvis.  
 
realobis gamowvevebis SesaZlo pasuxi  

`dRes adamianTa modgmas isev adamianebis mier Seqmnili ramdenime 
ubedureba emuqreba: isini ufro metad kulturuli safrTxeebia, vidre 
bunebasTan dakavSirebuli, romlis winaSec xSirad dgebodnen Cveni winap-
rebi~ [hofstede, 2011, gv. 341]. rogor unda upasuxos ganaTlebis sistemam 
cvalebadi garemos cvalebad moTxovnebs? rogor SeiZleba Tavidan avi-
ciloT `kulturuli safrTxe~?  

ukanaskneli wlebis gamocdileba gviCvenebs, momaval Taobebs sWi-
rdebaT garkveuli axleburi codnis, unarebisa da damokidebulebebis 
gamomuSaveba imisaTvis, rom globaluri samyaros warmatebuli wevrebi 
gaxdnen sakuTar qveyanaSic da sxvaganac. es efeqturi interaqciis saSua-
lebas miscemT im jgufebSi muSaobisas, romlis wevrebi sxvadasxva kul-
turis warmomadgenlebi arian. ganaTlebam unda izrunos `iseTi moqala-
qis aRzrdisaTvis, romelic Tanamedrove samyaros gamowvevebsa da  moT-
xovnebs upasuxebs~ [esg, 2011 – 2016, gv. 2]. interkulturuli wignierebis, 
rogorc samoqalaqo ganaTlebis erT–erTi ZiriTadi mimarTulebis mni-
Svneloba xazgasmulia erovnul saswavlo gegmaSi, sadac aRniSnulia, rom 
`samoqalaqo ganaTleba daexmareba moswavles: Tanamedrove samyaroSi 
mdgradi ganviTarebis procesSi sakuTari rolis danaxvasa da Sesabamisi 
nabijebis gadadgmaSi; ekonomikurad azrovnebasa da misi mniSvnelobis 
gaazrebaSi mdgradi ganviTarebis konteqstSi; interkulturul wignie-
rebasa da urTierTobebSi~ [esg, 2011 – 2016, gv1004]. 
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multikulturalizmis gadmotana ganaTlebaSi qmnis interkultu-
rul saganmanaTleblo garemos. interkulturul ganaTlebas da inter-
kulturul pedagogikas alternativa ar aqvs.ouletis[kulturaTSorisi 
swavleba, 2000,gv.56] Tanaxmad, interkulturuli swavleba xels uwyobs: 

• kulturebis ukeT Secnobas Tanamedrove sazogadoebaSi; 

• sxvadasxva kulturis warmomadgenlebs Soris komunikaciis unare-
bis srulyofas; 

• Ria damokidebulebas kulturuli mravalferovnebisadmi; 

• Socialuri interaqciis unars, identobisa da kacobriobisadmi mi-
kuTvnebulobis grZnobis Camoyalibebas. 
qarTveli avtorebis S. tabataZisa da n. nacvliSvilis azriT, `in-

terkulturuli aRzrda mowodebulia, axalgazrdebs Camouyalibos mso-
flxedva da qceva, romelic daeyrdnoba humanurobis, pasuxismgeblobis, 
solidarobis, urTierTgagebis, demokratiisa da tolerantobis princi-
pebs. interkulturul ganaTlebas aqvs ori gamoxatuli maxasiaTebeli: 1) 
ganaTleba, romelic aRiarebs, pativs scems da adasturebs adamianuri 
cxovrebis yvela sferoSi mravalferovnebas, rogorc normas; 2) ganaT-
leba, romelic win wamoswevs Tanasworobas da adamianis uflebebs, ewina-
aRmdegeba usamarTlo diskriminacias da xels uwyobs iseTi Rirebulebe-
bis ganviTarebas, romlebzec SeiZleba Tanasworobis cxovrebis wesi Ca-
moyalibdes” [tabataZe, nacvliSvili, 2008]. 

 
gadadgmuli nabijebi 

zemoTqmulidan cxadi xdeba interkulturuli ganaTlebis mniSv-
neloba multikulturuli sazogadoebis konteqstSi.saqarTveloSi mni-
Svnelovani nabijebi gadaidga interkulturuli ganaTlebis xelSesawyo-
bad, Tumca, amJamad mxolod im nabijebze SevCerdebiT, romlebSic sta-
tiis avtorebic monawileoben: 

1) 2012 wlidan saqarTvelos 5 umaRlesi saswavlebeli da 2 arasam-
Tavrobo organizacia23 CarTulia tempusis proeqtSi `kurikulumis re-
formis saerTaSoriso modelis SemuSaveba multikulturuli ganaTle-
bisa da kulturuli mravalferovnebis swavlebisTvis - DOIT”; proeqti 
inicirebulia gordonis ganaTlebis kolejis (Academic Gordon College of 
Education) mier da misi koordinatoria prof. ronda soferi. israelis mxa-

23 es organizaciebia: ilias saxelmwifo universiteti, iv. javaxiSvilis Tbili-
sis saxelmwifo universiteti, soxumis saxelmwifo universiteti, iakob gogebaS-
vilis saxelobis Telavis saxelmwifo universiteti, samcxe-javaxeTis saxel-
mwifo universiteti, samoqalaqo ganviTarebis instituti da samoqalao integ-
raciisa da erovnebaTSorisi urTierTobebis centri;  
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ridan 7 umaRlesi saswavlebelisa da 1 arasamTavrobo organizaciis gar-
da proeqtSi CarTulia evropis 6 umaRlesi saswavlebeli. kKonsorciumis 
ricxovnoba da masStabi cxadyofs multikulturuli ganaTlebis aqtua-
lobas masSi CarTuli qveynebisa da am qveynebis institutebisaTvis.      

2) 2014 wels SoTa rusTavelis erovnulma samecniero fondma daafi-
nansa ilias saxelmwifo universitetis proeqti saxelwodebiT `interku-
lturuli ganaTlebis problemebi, maTi analizi da ganviTarebis perspe-
qtivebi saqarTveloSi~,romlis koordinatoria statiis erT–erTi avto-
ri prof. daviT malazonia. proeqti Tavis wvlils Seitans interkultu-
ruli ganaTlebis Sesaxeb kvlevebSi.  

3) Seiqmna ramdenime sabakalavro da samagistro kursi, romlebic 20-
13/2014 saswavlo wlidan iswavleba proeqtis monawile universitetebSi.   

amjerad, mxolod pirvel nabijze SevCerdebiT da gagacnobT im pe-
dagogiur midgomebs, romliTac tempusis proeqtis farglebSi misi mo-
nawileebi apireben interkulturuli ganaTlebis mimarTulebiT garkve-
uli cvlilebebis ganxorcielebas.  

proeqti miznad isaxavs multikulturuli ganaTlebis xelSewyo-
bis mizniT rogorc kulturul, eTnikuri, religiuri da, zogadad, mra-
valferovnebis Sesaxeb Teoriuli kursebis, aseve pedagogiuri midgome-
bis amsaxveli silabusebis Seqmnas. SevCerdebiT am ukanasknelze. QqarTu-
lma mxarem saerTo saxelwodebiT `multikulturuli ganaTlebis prin-
cipebi da strategiebi~ unda Seqmnas zogadTeoriuli pedagogiuri masa-
la da ramdenime silabusi, romelic pedagogiuri midgomebis swavlebas 
isaxavs miznad sabakalavro, samagistro doneze da, aseve maswavlebelTa 
gadamzadebis mizniT. silabusebi aigeba, holisturi midgomis mixedviT, 
romelsac, Tavis mxriv, safuZvlad daedeba Semdegi formula:   
            codna + unarebi + ganwyoba/damokidebuleba = kompetencia 
ra Sinaarsi devs am formulis TiToeul komponentSi?  

codna24 – terminebi `codna~ da`informacia~ mraval konteqstSi ur-
TierTSemcvlelad gamoiyeneba, magram sasicocxlo unarebis swavlebis 
Sesaxeb diskusiisas `informacia~konkretuli faqtis an sagnis Sesaxeb 
Setyobinebas (komunikacias) mianiSnebs, xolo `codna~ gagebis/wvdomis 
mdgomareobas, rac saSualebas gvaZlevs faqtobrivi informacia davukav-
SiroT sxva informacias an codnas, movaxdinoT misi ufro farTo konce-
fciebad sinTezi da sasargeblod gamoviyenoT.   

unarebi – ganisazRvreba, rogorc adaptaciuri da pozitiuri qce-
vis fsiqilogiuri unari, romelic saSualebas aZlevs individs efeqtu-

24 codnis, unarebis, damokidebulebebisa da kompetenciis ganmartebebi 
aRebulia UNICEF–is veb–gverdidan http://www.unicef.org/lifeskills/index_7308.html;  
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rad upasuxos yoveldRiuri cxovrebis moTxovnebsa da gamowvevebs. Uuna-
rebi dajgufebulia sam farTo kategoriad:informaciis analizisa da ga-
moyenebis kognituri unarebi, pirovnuli ganviTarebisa da sakuTari Ta-
vis marTvis pirovnuli unarebi da sxvebTan efeqturi komunikaciisa da 
urTierTobisaTvis saWiro interpersonaluri unarebi.   

damokidebulebebi-termini gamoiyeneba sasicocxlo unarebis swa-
vlebis konteqstSi da moicavs socialuri normebis, eTikis, moralis, Ri-
rebulebebis, uflebebis, kulturis, tradiciis, sulierebisa da reli-
giis, sakuTar Tavze da sxvebze warmodgenebisa da grZnobebis farTo 
speqtrs.  

kompetencia – ganimarteba, rogorc konteqstis Sesatyvisi codna, 
unarebi da damokidebulebebi. sakvanZo kompetenciebs miekuTvneba is ko-
mpetenciebi, romlebic yvela individs sWirdeba TviTrealizaciisa da 
ganviTarebis, aqtiuri moqalaqeobis, socialuri integraciisa da dasaq-
mebisaTvis.  

holisturi midgomis SemuSavebisas viziarebdiT j. benksis azrs 
imis Sesaxeb, rom multikulturuli ganaTlebisTvis maswavlebelma sami 
ram unda SeZlos Tavad da moswavleebsac aswavlos: icodes, SeeZlos da 
izrunos [Banks, Tucker, 2014]. mkiTxveli mixvdeba, rom aq isev saubaria co-
dna-unarebi-damokidebulebebi - modelze, romelsac `sam~-sac uwodeben 
inglisuri sityvebis pirveli asoebis head–Tavi, hand–xeli da heart-gu-
lis mixedviT.  

amgvarad, modelis mixedviT mniSvnelovania codna, anu Tavi – ada-
mianma unda icodes; unari, anu xelebi - adamians unda SeeZlos da damoki-
debulebebi, anu guli – adamians unda adardebdes, unda zrunavdes.   

p. gorskis azriT, multikulturuli ganaTlebis ZiriTadi mizania 
socialuri cvlilebis gamowveva. am miznisken savali gza samgvar trans-
formacias gulisxmobs:  

• `me~–s transformacia; 

• skolisa da swavlebis transformacia; 

• sazogadoebis transformacia[Gorski, 2010]; 
es samgvari transformacia urTierTgadajaWvulia da urTierT-

ganmapirobebeli. Cveni azriT, amgvari transformaciis gzaze sasarge-
blo iqneba uri bronfenbreneris `ekologiuri sistemebis Teoriis” [Här-
könen, 2014,  gv. 15] saxecvlili modelis gamoyeneba. is dagvexmareba saswa-
vlo masala uaxloesi koteqstidan Soreuli konteqstis mimarTulebiT 
warmovadginoT sistemaTa Soris da sistemebs SigniT ormxrivi gav-
lenebis asaxviT. 
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Dda bolos, CvenTvis mniSvnelovania is faqti, rom erovnuli saswav-
lo gegma kompetenciebis gansazRvrisas swored zemoxsenebul formulas 
eyrdnoba da is silabusebi, riderebi Tu sxva saswavlo masalebi, rome-
lic proeqtis farglebSi momzaddeba, am gegmis erTgvari gagrZeleba iq-
neba umaRlesi ganaTlebis safexurze.   
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The actual state 
Formation of intercultural education as social phenomenon was encouraged by prac-

tical demand, created after the World War II, namely by powerful economic development 
of many countries and regions, revolutionary changes in technology and hereto related to 
globalization of economic activity. 

The world apparently is getting smaller, since the intensity of long-term contacts bet-
ween representatives of different cultures has increased and is still increasing. Close inter-
cultural communication becomes necessary in various spheres – economics, politics, 
science, tourism etc.  

As is mentioned in Key competences for lifelong learning, European reference fra-
mework: `In this climate of rapid change, there is increasing interest and concern about our 
social cohesion. There is a risk that many Europeans feel left behind and marginalised by 
globalization and the digital revolution~[European  reference  framework, 2007, p. 3]. 

Topicality of the problem of intercultural education is linked not only with interest in 
learning of other cultures and the strive for enrichment of one’s own culture, but also with 
objective social, political and economic processes, and deepening of diverse connections 
between representatives of different nations in various spheres of contemporary social life.  

It is becoming more and more apparent that technological development and close co-
llaboration in various spheres makes necessary strong partnership of representatives of dif-
ferent cultures. This change has lead us to putting the problem of intercultural communica-
tion in the forefront that in its turn necessarily requires to pay special attention to intercultu-
ral issues.   

Recognition of global cultural diversity as an absolute value, vulnerability of existe-
nce of most of traditional cultures and risk of their disappearance caused creation and deve-

25 DOIT – abbreviature of Development of International Model for Curricular Reform in Multi-
cultural Education and Cultural Diversity Training. 
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lopment of disciplines related to multiculturalism and intercultural education.    
Humans consider the world by means of their own assumptions and attitudes, through 

their own `cultural glasses”. At the more fundamental level, interpretation of each indivi-
dual world is different and depends on the group, to which it belongs (nationwide, regional, 
local, professional, family groups).   

Recognition and appreciation of the fact that individuals with different cultural iden-
tity have different standards, experience and expectations is important for creation of global 
world.  

 
Expected response to real challenges   
„Today the mankind faces several risks created by humans themselves: there are ra-

ther cultural risks than nature-related dangers, which our ancestors frequently encounte-
red”[Hofstede, 2011, p.341]. How should the education system meet variable requirements 
of the dynamic world? How can we get rid of “cultural risk”? 

Experience of past years shows that future generations  need the elaboration of some 
new knowledge, skills and attitudes in order to become successful members of global world 
both in their own country and elsewhere. It will give them an opportunity of effective inte-
raction when working in the groups, members of which are the representatives of different 
cultures.  

Education must care for  `upbringing of such citizens, who will face challenges and 
requirements of modern world~ [NC, 2011-2016 , p.2 ]. Importance of intercultural literacy 
as one of the basic directions of civic education is emphasized in National Curriculum, in 
which it is mentioned that “civic education will assist a pupil with: recognition of his/her 
own role in the process of sustainable development in the contemporary world and taking 
appropriate steps; economic thinking and apprehension of its importance in the context of 
sustainable development; intercultural literacy and relationships”[NC, 2011-2016, p.1004] .  
Transfer of multiculturalism into education creates intercultural educational environment. 
There is no alternative to intercultural education and intercultural pedagogics. According to 
Ouellet (1991) [Intercultural education, 2000, p. 56], intercultural teaching promotes:            
 better cognition of culture in contemporary society;  
 improvement of skills of communication between  representatives of different cul-

tures;  
 open-minded attitude to cultural diversity;  
 skills of social interaction, formation of sense of identity and belonging to man-

kind.   
In the opinion of Georgian authors Sh. Tabatadze and N. Natsvlishvili, “intercultural 

education intends to form the worldview and behavior among the youth, which will be ba-
sed on principles of humanism, responsibility, solidarity, mutual understanding, democracy 
and tolerance.   
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Intercultural education has two pronounced characteristics: 1) education, which reco-
gnizes, respects and confirms diversity in all spheres of life as a norm; 2) education, which 
brings to the forefront equality and human rights, and opposes unreasonable discrimination 
and promotes development of such values, on which the equitable life pattern can be fou-
nded” [Tabatadze, Natsvlishvili, 2008]. 

 
Steps taken 
Based on abovementioned, the importance of intercultural education in the context of 

multicultural society becomes even clearer. Important steps have been taken in Georgia to 
promote intercultural education, though at this moment we will focus our attention only on 
the steps, in which authors of this article take part:    

1) Since 2012, 5 higher educational institutions and 2 non-governmental organiza-
tions26 of Georgia have been involved in the TEMPUS project „Development of Internatio-
nal Model for Curricular Reform in Multicultural Education and Cultural Diversity Trai-
ning – DOIT”; the project is initiated by Academic Gordon College of Education and is co-
ordinated by Professor Rhonda Sofer., Apart from 7 higher educational institutions and 1 
non-governmental organization on the Israeli side, there are six European higher educatio-
nal institutions involved in the project. The number  and scope of the consortium shows the 
topicality of multicultural education for countries and institutions in the countries involved 
in the project.      

2) In 2014 by Shota Rustaveli National Science Foundation was approved and funded 
project represented on behalf of Ilia State University “Problems of intercultural education, 
their analysis and prospects for development in Georgia”, which is coordinated  by one of 
the authors of this article, Professor David Malazonia. Project will make its contribution to 
researches related to intercultural education.   

3) From 2013/2014 several BA and MA courses developed in the framework of 
project are taught in at participant HEIs.   

At this moment we will focus our attention on the first step and will familiarize you 
with pedagogical approaches, with the use of which the participating individuals are going 
to do some changes in the framework of TEMPUS Project regarding intercultural educa-
tion.     

With the purpose of promotion of multicultural education our Project sets a goal of 
establishment of theoretical courses on cultural, ethnic, religious and other diversities, in 
general, and creation of syllabuses reflecting pedagogical approaches. Lets consider the 
latter. Georgian side must create general theoretical pedagogical material and several sylla-
buses under the common name“Principles and strategies of multicultural education”, which 

26 Among these organizations are: Ilia State University, Ivane Javakhishvili Tbilisi State University, 
Sokhumi State University, Iakob Gogebashvili Telavi State University, Samtskhe-Javakheti State 
University, Civic Development Institute and Center for Civic Integration and Inter-Ethnic Relations.  
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sets a goal of teaching of pedagogical approaches at the levels of Bachelor’s and Master’s 
degree programmes and also with the purpose of teacher retraining. Syllabus will be made 
according to holistic approach, which in its turn will be based on the following formula:   

knowledge + skills + attitude/disposition = competence  
What content is laid in each component of this formula?  
Knowledge27 – the terms “knowledge” and “information” are interchangeably used 

in many contexts, but when discussing the study of vital skills, “information” points at me-
ssage (communication) about concrete fact or subject, while “knowledge” indicates the sta-
te of understanding/perception that gives us an opportunity to link factual information with 
other information or knowledge, to synthesize it into more comprehensive concepts and use 
it to advantage.   

Skills – are defined as a psychological ability of adaptational and positive behavior, 
which enables an individual to effectively meet requirements and challenges of everyday 
life. Skills are grouped into three wide categories: cognitive skills of information analysis 
and application, personal skills of personal development and self-management, and interpe-
rsonal skills necessary for effective communication and relationship with others.   

Attitudes – the term is used in context of study of vital skills and consists of wide ra-
nge of social norms, ethics, morality, values, rights, culture, traditions, spirituality and re-
ligion, self-concept and concept of others, and feelings.    

Competence – is defined as knowledge, skills and attitudes, compatible with context. 
Key competences are represented by competences, which are necessary for each individual 
for self-fulfillment and development, active citizenship, social integration and employment.  

When elaborating holistic approach we shared J. Banks’ opinion that for multicultu-
ral education the teacher should be able to do and to teach pupils three things: to know, to 
be able and to care for [Banks, Tucker, 2014]. The reader guesses that there is again a talk 
about model of knowledge-skills-attitudes, which is named `3H~, according to first letters 
of English words head, hand and heart. 

Thus, according to the model, three things are important: knowledge, or head – hu-
man should know, skills or hands – human should be able to do and attitudes, or heart – hu-
man should be concerned about, must look after. 

In P. Gorsky’s opinion, the main objective of multicultural education is a challenge 
of social change. The road to this objective implies a triple transformation:   

• transformation of “ego”; 
• transformation of school and teaching; 
• transformation of society [Gorski, 2010] .  

27 Explanations of knowledge, skills, attitudes and competences are derived from the UNISEF 
website  http://www.unicef.org/lifeskills/index_7308.html  
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This triple transformation is mutually interconnected and interdependent. In our opi-
nion, on the way of such transformation the use of Uri Bronfenbrunner’ altered model of 
`ecological systems theory~ [Härkönen   2007, p. 15] will be profitable. It will assist us to 
represent teaching material from nearest context to distant context with reflection of dou-
ble-sided influence between systems and inside the systems.    

And finally, it is important for us that National Curriculum is based namely on abo-
vementioned formula when determining competencies and the syllabuses, Readers or other 
teaching materials, which will be prepared within the framework of the project, represent 
continuation of this plan at the stage of higher education.         
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naTela doRonaZe, husein demiri 
Savi zRvis saerTaSoriso universiteti 

 
testTTan dakavSirebuli SfoTvis problema 

universitetis studentebSi 
 

reziume 
 

moxseneba exeba testTan dakavSirebul SfoTvas universitetis stu-
dentebSi. es problema uaRresad mniSvnelovania, radgan mas aqvs didi ga-
vlena swavlis motivaciaze, Sefasebis samarTlianobasa da obieqturoba-
ze, iseve, rogorc  studentebis kmayofilebaze. naSromSi ganxilulia 
sxvadasxva Sexedulebebi SfoTvis Sesaxeb,  rogorc yuradRebis koncen-
traciis, aseve piriqiT, dabnevis meqanizmebze. imisaTvis, rom SevZloT 
SfoTvis daZleva testTan dakavSirebiT, aucilebelia gvesmodes misi bu-
neba, mxolod amis Semdeg gadavaqcevT mas mtridan moyvared.   

statiaSi mocemulia rekomendaciebi, Tu rogor SevamciroT test-
Tan dakavSirebuli SfoTva, romelic dakavSirebulia swavla/swavlebis 
meTodikasTan, testebis organizaciasTan da maT formatTan.     
 
sakvanZo sityvebi: testTan dakavSirebuli SfoTva, Sefasebis obieqtu-
roba da samarTlianoba, SfoTvis gavlena koncentraciaze, SfoTvis ga-
momwvevi faqtorebi, SfoTvis Semcireba 
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Abstract 

The paper deals with the issue of test anxiety in university students. The challenge is very 
important as a significant effect on the motivation to learn, objectivity and fairness of 
assessment and student satisfaction. Views on test anxiety as debilitating and facilitating 
are discussed. To know how to turn test anxiety from our enemy into our friend, how to bri-
ng it to acceptable level, it is necessary to understand better its nature. Recommendations 
are given how to reduce the negative effect of test anxiety, dealing with teaching/learning 
methodology, organization of tests and their format.  
 
Key words: test anxiety, assessment objectivity and fairness, facilitating/debilitating anxie-
ty, test anxiety factors, reducing test anxiety 

 
Assessment-related emotions have not been studied extensively in a higher 

education context (Beard, Clegg & Smith, 2007).  At the same time they have a significant 
effect on the motivation to learn, objectivity and fairness of assessment and student sati-
sfaction. Understanding what constitutes equitable testing practices in university settings 
poses a significant challenge to educators. 

The test anxiety construct refers to a form of social-evaluation anxiety that is expe-
rienced in a range of assessment contexts, such as examinations. It has been described as a 
fear-of-failure (Hong, 1999; Meijer, 2001) and highly test anxious students will appraise 
assessment and evaluation situations as threatening (Spielberger & Vagg, 1995). 

Lowe et al.’s (2008) biopsychosocial model suggests there are three components of 
test anxiety; cognitive, physiological-affective and behavioural. The cognitive component 
refers to negative and worrisome self-statements such as ‘I will probably fail this exam’ 
which may be distracting or interfere with performance if experienced during an exami-
nation. The physiological-affective component refers to the student’s perception of their au-
tonomic feelings of arousal and may include feelings of tension, trembling and headaches. 
The behavioural component refers to behaviours associated with assessments including 
effort, procrastination and study-skills. 
 On the one hand, probably, some degree of test anxiety is unavoidable: all (respo-
nsible) students have it to some degree. However, it helps some students to concentrate ma-
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ximally and to do their best to demonstrate their knowledge and skills, while other students 
are getting (much) lower results than, say, during formative assessment. To know how to 
turn test anxiety from our enemy into our friend, how to bring it to acceptable level, it is ne-
cessary to understand better its nature.   
 Researchers have different views on the role of test stress/anxiety. Pekrun et al. 
(2002), for example, theorise test anxiety as an unpleasant activating emotion which may 
reduce intrinsic motivation but also increase extrinsic motivation. 

Alpert and Haber (1960) have shown that test anxiety can be both facilitating or 
debilitating, however, Spielberger and Vagg (1995) have identified worry (i.e., negative 
thinking and self-doubts regarding testing outcomes) as being strongly associated with poor 
test performance, since worry diverts attention from the test-taking task. 

According to LaCelle-Peterson and Rivera (1994, p. 69), current testing practices 
fail to “capture” what students really know. This gap between students’ actual knowledge 
and their test performance is often ignored or unrecognized by university faculty. 

The negative relationship between anxiety and achievement or performance has 
been confirmed in several subsequent studies involving all four language skills: speaking 
(Liu, 2006; Steinberg & Horwitz, 1986; Young, 1986), writing (Masny & Foxall, 1992), 
reading (Saito, Garza, & Horwitz, 1999) and listening (Elkhafaifi, 2005; Mills, Pajares & 
Herron, 2006). Understandably, the effect of anxiety is more marked in a high-stakes 
assessment situation. Young (1986) found that anxiety played less of a role in an informal, 
practice version of the Oral Proficiency Interview. More recently, Mills et al. (2006) repor-
ted that their students, especially the male students, put less effort into completing a low-
stakes proficiency test than in a formal final test. Similarly, In'nami (2006) found test anxi-
ety did not affect the performance of his Japanese students on a low-stakes listening test.  

According to Burns (2008), immediately prior to an exam, it is common to hear 
students commenting on whether they anticipate doing as well on the exam as they expect 
(or, in other words, whether they anticipate performing as well on the exam as the standard 
at which they believe they should be performing). These anticipations have received little 
past research attention. In his study, students’ performance anticipations were related to 
their past exam performances in the course, their performance expectations, and their actual 
performance. Students possessing higher grade expectations for the course at the time of 
the final exam were found to be significantly more likely to “anticipate performing up to 
these expectations” on the final exam than were students expecting lower grades for the 
course (p.10).  
 So we can see that test anxiety and its negative (debilitating) effect deal with the 
following factors: 

- student self-confidence based mainly on the quality of their knowledge and skills, 
as well as their previous experiences  

- atmosphere created by the teacher in connection with both studies and exams 
(student self-confidence largely depends on it) 
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- while-exam situation 
- exam format 

Then, what can students and teachers do to bring anxiety to facilitating level? 
- teach and study better, develop not only mechanical memorization (knowledge), 

but also cognitive strategies 
- create a friendly atmosphere in class: emphasize student success in the process of 

study, make error-correction constructive and future-oriented, have students acqua-
inted with test format and contents from the very beginning of the semester, practi-
cing in it, etc. 

- create a peaceful situation during exam (offer water, do not hang over students all 
the time, provide silence, etc.) 

- do not have too many high stakes exams, provide a second chance 
- include some anxiety-reducing formats (multiple choice vs. essay; open-book 

exams, etc.) 
According to Gharib, Phillips and Mathew (2012), there are many teachers who co-

nsider the traditional closed-book and notes time-limited exam the best measure of student 
learning, while others argue for alternatives, such as cheat sheet or open-book tests. While a 
closed-book exam is probably the most common type of exam in psychology courses, alte-
rnative exam types, such as cheat sheets (or crib notes) where the students can prepare 
notes to use on the exam ahead of time, and open-book exams where the student can use all 
their material during the test, are increasingly accepted. Students themselves prefer alterna-
tive forms of testing, for example, Williams and Wong (2009) found that students prefer 
open-book exams compared to closed-book tests. Students believed that being able to use 
notes, cheat sheets and texts during an exam would improve grades and decrease their 
anxiety.  In Gharib, Phillips and Mathew (2012) study a total of 297 students enrolled in 
eight sections of Introductory Psychology and 99 students enrolled in four sections of Stati-
stics. During the course students were given either open-book, cheat sheet, or closed-book 
exams, took a surprise quiz two weeks after the exams to measure retention of course 
material, completed a preference questionnaire, and took a pre-test measure of test anxiety 
on open-book and cheat sheet tests. While students did slightly better on open-book exam 
than on closed-book exams, they also much preferred open-book and cheat sheet exams 
over closed-book exams, and had lower levels of anxiety when taking open-book exams co-
mpared to cheat sheet exams. However, we would like to mention that open-book exams 
are of more creative nature which is generally very good, but some students feel more con-
fident with traditional tasks, which are intellectually less demanding. Thus a reasonable co-
mbination of open and closed book exams will most probably work better. 

Thus, we can see that, however ruinous test anxiety may be, if not foreseen and 
treated adequately, it can be tackled with wisely, to become our friend and not enemy, thro-
ugh adequate teaching/learning methods, test organization and formats.    
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biologiis erT-erTi gakveTilis modeli  

,,ganviTarebadi swavlebis” reJimSi 
 

        axal erovnul saswavlo gegmaSi yuradReba gamaxvilebulia sabunebi-
smetyvelo sagnebis swavlebis axleburad organizebaze. zusti da sabu-
nebismetyvelo sagnebis swavlebis gaZliereba ki ganaTlebisa da mecni-
erebis saministros erT-erT mTavar prioritets warmoadgens.maTive 
TqmiT, sabunebismetyvelo disciplinebis swavlebis mizania - gaacnos mo-
swavle  mecnierebis safuZvlebs da ganuviTaros  kvlevis unar-Cvevebi, 
rac mas saSualebas miscems Seicnos da gaiTavisos samyaro, CaerTos sa-
zogadoebrivi saqmianobis sxvadasxva sferoSi, igrZnos pasuxismgebloba 
sakuTari Tavis, sazogadoebisa da  garemos mimarT. 
    sabunebismetyvelo mecnierebebis swavlebaSi dainerga axali mimarTu-
leba - mecnieruli kvleva-Zieba, romlis saSualebiTac moswavles Tavad 
SeeZleba kvleviTi proceduris da misi etapebis ganxorcieleba, monace-
mebis aRricxva, monacemTa warmodgena sxvadasxva sakomunikacio saSua-
lebis gamoyenebiT, maTi analizi da Sefaseba. 
   Tanamedrove sazogadoebas sWirdeba axalgazrda Taoba, iniciativiani, 
romelTac SeuZliaT damoukidebeli gadawyvetilebebis miReba da Tavi-
anT qmedebebze pasuxis gacema.  imisaTvis, rom moswavleebs SeeZloT miz-
nobrivad orientirebuli arCevanis gakeTeba sasicocxlod mniSvnelovan 
situaciebSi, hqondeT pirovnuli urTierTobebis Camoyalibebuli una-
rebi, dgeba gakveTilebze codnis miRebis problema, romelic mimarTu-
lia swavlisadmi interesis amaRlebisaken. biologiis swavlebis procesi  
gamoirCeva ganaTlebis sxvadasxva doneebis arsebobiT, rac xels uwyobs 
moswavleTa individualuri unarebis ganviTarebas, SemoqmedebiTad aq-
tiuri pirovnebis Camoyalibebas.  am mizniT, codnis miRebis mdgomareo-
bis Sesaswavlad, unar-Cvevebis Camosayalibeblad, SemoqmedebiTi azrov-
nebis gansaviTareblad  biologiis gakveTilebze amosaval wertilad ga-
moyenebul unda iqnas dakvirvebis meTodi, sadac TvalnaTliv Cans moswa-
vleTa CarTulobis done swavlis procesSi. aseve pedagogiuri monitori-
ngi, romelic mimarTulia saSinao, damoukidebeli da sakontrolo  dava-
lebis Sesrulebis xarisxis gamovlenisa da maTi analizisaken. swavlebi-
sadmi motivacia SeiZleba Semowmdes xerxiT  ,,daumTavrebeli amocana…~  
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Teoriuli masalis ukeTesad  aTvisebis, unar-Cvevebis Camoyalibe-
bis, praqtikaSi codnis gamoyenebisaTvis xelSemSlelia is, rom 
 moswavleebs ar SeuZliaT  biologiuri cnebebis mkafio gansazR-

vra; 
 saswavlo informaciasTan  muSaobisas ar SeuZliaT mTavari az-

ris gamoyofa da misi ganviTareba; 
 ara aqvT saswavlo masalasTan  damoukidebeli muSaobis Cvevebi, 

ar SeuZliaT Tanmimdevrul, azrobriv operaciebze dafuZnebu-
li SemoqmedebiTi amocanebis amoxsna, romlebic xels uwyoben 
masalis damaxsovrebas, mis analizsa da sinTezs; 

 uWirT Zveli masalis axal masalasTan dakavSireba, Sedareba, mi-
zezisa da Sedegis dadgena,  problemis gadawyveta, codnis praq-
tikaSi gamoyeneba; 

 motivacia swavlisadmi, daukidebeli SemoqmedebiTi saqmianobi-
sadmi moswavleebs saSualo maCvenebelze dabali aqvT;   
amdenad e.w tradiciuli formebiT gakveTilebis Catareba warmoa-

dgens erT-erT mizezs saswavlo masalis cudad aTvisebisa. 
aqedan gamomdinare ganisazRvra problema: 

saswavlo masala, romelic saWiroa adamianis ganaTlebisaTvis dRe-
vandel dRes,imdenad STambeWdavia,rom moswavleTa reproduqtiuli una-
rebi ar iZleva maTi aTvisebisa da gaanalizebis SesaZleblobas. Mmocemu-
li problemebis Zieba saWiros xdis sabunebismetyvelo mecnierebaTa cik-
lis sagnebis swavlebis meToduri aspeqtebis gadaxedvasa  da moswavlis, 
rogorc swavlebis subieqtis adgilis  gansazRvras saswavlo procesSi. 
AaseTi tipis amocanis amoxsna SesaZlebelia mxolod aqtiuri swavlebis 
pirobebSi.  amasTan, unda SeirCes midgoma, romelic mogvcems saSualebas 
ganvaviTaroT saswavlo masalidan mTavari azris gamoyofis, Sedarebis, 
ganzogadebis, msjelobis unari, uazro dazepirebis, mexsierebis gadat-
virTvis, swavlisadmi interesis dakargvis gareSe. vimoqmedoT princi-
piT- ,,miTxari me da daviviwyeb, maCvene me da davimaxsovreb, vimoqmedeb me 
TviTon da Seviswavli~   
kvlevis sagani: biologiis gakveTilebze  ganviTarebadi swavlebis for-
mebi da meTodebi, romlebic amaRleben SemecnebiT gonebriv aqtivobas, 
mimarTuls SemoqmedebiTi azrovnebis ganviTarebisaken.  
mizani:swavlebis meTodebis sistemis gansazRvra, romlebic aaqtiveben 
SemecnebiT gonebriv aqtivobas, mimarTuls moswavleTa SemoqmedebiTi 
azrovnebis ganviTarebisaken biologiis gakveTilebze.    
mizani  da sagani iZleva hipoTezis wamoyenebis saSualebas:  
Tu SevcvliT swavlebis meTodebis sistemas biologiis gakveTilebze, Ca-
moyalibdeba moswavleTa SemoqmedebiTi saqmianobis gamocdileba, ro-
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gorc damatebiTi damoukidebeli SemoqmedebiTi saqmianobis resursi im 
pirobebSi, roca gakveTilze maswavlebeli gamoyofs dros moswavlis Se-
moqmedebiTi xasiaTis saqmianobisaTvis;  
HhipoTezidan gamomdinare, dasmul iqna Semdegi  amocanebi: 

1. biologiis gakveTilebze gonebrivi SemecnebiTi aqtiurobisa  da 
SemecnebiTi interesis  ganviTarebis yvelaze efeqturi meTo-
debis, xerxebisa da formebis gansazRvra-gamovlena.  

2. gonebrivi SemecnebiTi aqtiurobisa  da SemoqmedebiTi azrovne-
bis ganviTarebis xelSewyoba ganviTarebadi swavlebis aqtiuri 
formebis gamoyenebiT gakveTilebze.   

ganviTarebadi gakveTili gulisxmobs gakveTilis miznidan konkre-
tul Sedegamde moswavlis uSuali ganviTarebas.  

mocemul naSromSi warmodgenilia biologiis saganSi erT-erTi konk-
retuli gakveTilis modeli:  
 
gakveTilis Tema: fotosinTezi 
gakveTilis mizani: CamovuyaliboT moswavleebs warmodgena fotosinTe-
zis procesze 
amocanebi: 

1. ganvixiloT da gavarkvioT fotosinTezis, rogorc mcenareTa 
cxovrebis erT-erTi umniSvnelovanesi procesis, mimdinareobis 
Taviseburebani. 

2. avxsnaT sibnelis fazisa da mTlianad fotosinTezis procesis 
Sedegze sinaTlis reaqciebis gavlena.  

3.  xeli SevuwyoT fotosinTezis mniSvnelobis zogadi warmodge-
nis Camoyalibebas cocxal organizmTa sicocxleSi. 

4. xeli SevuwyoT miRebuli codnis praqtikaSi gamoyenebis unaris 
Camoyalibebas. 

5. xeli SevuwyoT   bunebisadmi frTxili da faqizi damokidebule-
bis ganviTarebas. 

gakveTilis tipi: axali masalis axsna. 
meTodebi: problemuri,nawilobriv ZiebiTi, pirovnul-SemoqmedebiTi, 
ganviTarebadi.  
eqsperimentis Casatarebeli mowyobiloba:  mcenaris foTlebidan miRe-
buli spirtuli gamonawuri (Wortana  Tradescantia L.), tutis xsnari, benzini, 
sinjarebi, Stativi sinjarebisaTvis, pipeti, rezinis sacobi kolbebis-
Tvis. 

mowyobiloba laboratoriuli samuSaos Casatareblad Temaze                                 
,,plastidebi~ (jgufisaTvis azrovnebis reproduqtiuli tipiT): mikros-
kopi, mudmivi preparati qloroplastebi elodeis foTolSi. 
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mowyobiloba laboratoriuli samuSaos Casatareblad Temaze                               
,,plastidebi~  (jgufisaTvis azrovnebis produqtiuli tipiT): mikrosko-
pi, pomidvris an sazamTros rbilobi, petris jami, filtris qaRaldi, wya-
li, lanceti, pinceti.   
 

gakveTilis modeli ganviTarebadi swavlebis reJimSi 

gakveTilis 
etapebi 

maswavleblis saqmianoba moswavlis 
saqmianoba 

saorgani 
zacio momenti 

esalmeba  moswavleebs  da  
cdilobs Seqmnas 
keTilganwyobili  

atmosfero klasSi. 

esalmeba 
maswavlebels, 

amowmebs samuSao 
adgilis mzdyofnas 

miznis dasaxva `qlorofili-es aris 
promeTe, romelmac moipara 

zeciuri cecxli da aCuqa 
xalxs~. 

k. a. timiriazevi 
mis mier moparul  sinaTlis 

sxivs  mohyavs muSaobaSi 
uZlieresi  orTqlis 

manqanis mqnevara, aseve 
mxatvris funji da mwerlis 

kalami....mwvane mcenaris 
bedi kacobriobis bedia. 

prolemuri kiTxva: 
ratom? rogor muSaobs 

mcenaris ,,mwvane  
laboratoria~ ? 

axmovanebs gakveTilis 
amocanebsa da miznebs 

 

-TavianTTvis  gansaz-
Rvraven samuSaos mo-
culobas, -
prognozireben 
TavianTi saqmianobis   
Sedegs; 
-unda icodnen... 
-unda SeeZloT gamoi-
yenon codna…. …Sesaxeb; 
hqondeT warmodgena 
... Sesaxeb; 
-unda iswavlon kanon-
zomierebaTa gamovle-
na; 
-unda SeeZloT Seda-
reba...; 
-SeeZloT amoxsnan  Se-
mecnebiTi amocanebi, 
daadginon kanonzomi-
ereba, mizez-Sedegob-
rivi kavSiris Zieba. 

aqtualoba 
 

sTavazobs moswavleebs, 
dasvan kiTxvebi axali 

masalis irgvliv. 

furclebze weren 
kiTxvebs da 

axmovaneben maT. 
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axali 
informaciis 

aTviseba, 
codnis 

sistemis, unar-
Cvevebis   

formireba, 
pirveladi 

ganmtkiceba 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

algoriTmis mixedviT 
t(termini): rogor iwodeba 

mcenareTa foTlebis 
pigmentebis mier mcenareTa 

foTlis ujredebSi  
mimdinare procesi? 

muSaoba terminze   
fotosinTezi-sinaTle,  
warmoqmna. ganmartebis 

formulireba. 
 

c (cifrebi): 
 ramden  stadiad 

mimdinareobs mocemuli 
procesi? rogor iwodeba 
fotosinTezis stadiebi? 

 
f(faqtebi):  

ras uwodeben organoidebs, 
romlebSic mimdinareobs 

fotosinTezi? 
 

w(warmodgena):  
ras warmoadgens 

fotosinTezis procesi?  ra 
procesebi mimdinareobs 
sinaTlisa da sibnelis 

stadiaze? 
kiTxvebi, romelTac unda 

upasuxon: 
1.cnobilia, rom 
fotosintezis 
procesisaTvis 

aucilebelia wyali. axseniT 
wylian garemoSi sinaTlis 

stadiaze mimdinare 
procesis arsi . 

2.ratom warmoadgens 
Jangbadi fotosinTezis   

gverdiT produqts? rogor 

t(termini): 
fotosinTezi 

iweren ganmartebas 
rveulSi, grafaSi                               

,, terminebi“. 
moswavleebi  

yuradRebas aqceven 
fotosinTezis sqemas,  

pasuxoben 
maswavleblis mier 
dasmul SekiTxvebs, 

afiqsireben 
informacias 
rveulebSic.                             
c(cifrebi): 

Seiswavlian sqemas, 
pasuxoben SekiTxvebs 
(2 stadia, sinaTlisa 

da sibnelis …). 
f(faqtebi): 
pasuxoben 

maswavleblis 
SekiTxvebs: 

qloroplastebi- 
sinTezirdeba 

organuli 
nivTierebebi, 

romlebic 
warmoadgenen 

mcenareTa enersgiisa 
da sicocxlis wyaros. 

w (warmodgena): 
moswavleTa 

individualuri 
muSaoba teqstze , 
gamoyofen mTavar 

azrs, pasuxoben 
maswavleblis mier 

winaswar momzadebul 
SekiTxvebs. 
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iwodeba procesi, romlis 
msvlelobaSic is 

gamoTavisufldeba? 
3. ra rols asrulebs es 

procesi organuli 
nivTierebebis warmoqmis 

procesSi? 
4. aqvs Tu ara mniSvneloba  

sxva  cocxal i  
organizmTaTvis  sinaTlis 

stadiaze  qlorofilis 
warmoqmnas? 

5. ar aris sibnelis 
reaqciebis arsi? 

6. romeli nivTierebebi 
monawileoben  glukozis 

warmoqmnis procesSi? 
7. romeli stadiisas 
warmoiqmneba energia  

sinTezisaTvis? 
cneba: 

CawereT rveulSi  
fotolizis  ganmartebis 

mniSvneloba sakuTari 
sityvebiT. 

mSk (mizez-Sedegobrivi 
kavSiri):       

  ra aris fotosinTezis 
procesSi Jangbadis 
warmoSobis mizezi? 

ra kavSiria fotosinTezis 
sinaTlisa da sibnelis 

reaqciebs Soris? 
risTvis sWirdebaT 

mcenareebs sinaTle? 
ratom  warmoadgens  

Jangbadi fotosinTezis 
gverdiT produqts? 

ra kavSirSia dedamiwis 
atmosferos  

pasuxoben 
maswaavleblis 

SekiTxvebs, iweren 
pasuxebs rveulebSi, 

sqemebisa da 
reaqciebis saxiT. 

cneba: kiTxuloben 
gansazRvrebebs, 

gamoyofen ZiriTad 
sityvebs, ayalibeben 

gansazRvrebebs 
TavianTi sityvebiT, 

iweren rveulebSi,  
sinaTlisa da 

sibnelis reaqciebis 
sqema gadaaqvT 

tabulaSi, iweren 
reaqciis tolobas. 

mSk (mizez-
Sedegobrivi kavSiri): 

pasuxoben . 
 

mocemul etapze 
SemoqmedebiTi 

damoukideblobis 
sxvadasxva doneze 
myofi moswavleebi  

iReben davalebebs da 
problemur 

amocanebs, xsnian maT, 
pasuxoben SekiTxvebs . 

 
problemuri xasiaTis 
amocanebi mimarTulia  

moswavleTa 
produqtiuli 

saqmianobisaken. 
atareben  

eqsperiments, 
Rebuloben  Sedegs             
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formirebasTan 
fotosintezis  procesi?  

 ra moxdeba Tu dedamiwaze 
gaqreba mwvane mcenare? 

 
sTavazobs airCion  

romelime problemuri 
amocanis  amoxsna 

(survilisamebr airCion)  
-airCie varianti:  

zogierTebi amtkiceben , 
rom mwvane mcenareTa 
foTlebSi organuli 

nivTiereba sinaTlis gareSe 
ar warmoiqmneba, sxvebi 

Tvlian , rom nivTierebaTa 
sinTezi xdeba mxolod 
sinaTleze romel azrs 

emxrobiT Tqven? 
mecnierebi Tvlian, rom 

fotosinTezi mimdinareobs 
plastidebSi. rogor TvliT 
Tqven, romel  plastidebSi 

da ratom? 
 

( pasuxs problemis 
gadaWraze)-muSaoben 

informaciis 
sxvadasxva wyaroze, 

rogoricaa 
fotosinTezis sqema,  
video rgolo Temaze 

,,fotosinTezi~.  
laboratoriuli 

samuSao (video) 
-muSaoben 

informaciis 
wyaroebze: 

,,plastidebi, 
agebuleba, funqcia,~ 
moswavleebi SeiZleba 

daubrundnen adre 
Sesrulebul 

laboratoriul 
samuSaos-Tema: 

ujredis 
agebuleba,plastide-

bi, Seasrulon 
laboratoriuli 
samuSao da kidev 

erTxel gaaanalizon 
misi Sedegebi. 

damoukidebel
i 

SemoqmedebiTi 
samuSao 

masalis  ganmtkicebisaTvis, 
maswavlebeli diagnostikis 

Sedegebze dayrdnobiT  
axdens masalis 

diferenciacias: 
reproduqtiuli xasiaTis-

paragrafis wakiTxva, 
rveulSi Cawera.  

upasuxeT kiTxvebs:  
ras uwodeben...  
CamomiTvale…….. 
aZlevs SemoqmedebiT dava-
lebas, romlis Sesruleba 

moswavleTa 
SemoqmedebiTi 

xasiaTis  
individualuri, 

jgufuri muSaoba. 
SemoqmedebiTi  

eqsperimentaluri 
samuSao: 

«mcenaris foTlis 
ujredebidan 
pigmentebis 
gamoyofa~. 

67 
 



 
baraTebi sxvadasxva donis davalebebiT: 

reproduqtiuli xasiaTis davaleba: 
waikiTxe paragrafi, Caiwere rveulSi, moamzade mosayoli masala da 

upasuxe kiTxvebs: 
ganmarte ,, fotosinTezi~-s procesi 

moswavles SeuZlia, magram 
es aris moswavlis inteleq-
tualurisirTuleebiszona. 
konstruqciuli tipis dava-
leba-warmoadgine da axseni 
sqematurad fotosinTezis 
procesi, gadmoeci masalis 
arsi, amoxseni amocana mi-
zez- Sedegobrivi kavSiris 
ZiebiT. 
SemoqmedebiTi tipis amoca-
naa-problemuri tipis amo-
ca-na, mini-proeqti, gamokv-
leva, eqsperimenti, hipoTe-
za, problemis gadawyveta 
(daamtkice , rom...) es ar un-
da yofiliyo, magram aris! 
cnobilia, rom fotosinTe-
zi mimdinareobs foTlebSi 
mwvane pigmentebis-qloro-
filebis monawileobiT. 
rogor axsniT, rom sxva fe-
ris foTlebis  mcenareeb-
sac axasiaTebT es procesi? 
(urCieT eqsperimentaluri 
samuSaos Catareba ). 

saSinao 
davaleba 

maswavlebeli karnaxobs 
saSinao davalebas 

moswavleebi iweren 
davalebas rveulSi. 

refleqsia maswavlebeli svams 
kiTxvas: miaRwies Tu ara 
moswavleebma saqmianobis 

procsSi gakveTilis 
dasawyisSi  dasmul amoca-

nebsa da miznebs. 

moswavleebi 
aanalizeben TavianTi 

swavlis process, 
akeTeben daskvnebs. 
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ramden stadiad mimdinareobs mocemuli procesi?  
daasaxeleT ras warmoadgens aRniSnuli procesi?  

ra procesebi mimdinareobs sinaTlisa da sibnelis stadiaze? 
SemoqmedebiTi davaleba:  

jer kidev didi xnis win dadga sakiTxi, Tu rogor ikvebeboda mcenare. 
TiTqos  martivi iyo pasuxi-mcenare niadagidan iRebs yvelafers rac 

mas sWirdeba. holandielma  mecnierma van helmotma gadawyvita, Seemo-
wmebina es praqtikaze: man aiRo tirifis toti da Cargo winaswar awo-

nil niadagSi, romelic iyo qoTanSi.  qoTani  dafara  ise,  rom mxolod 
totisaTvis iyo  darCenili Wrili . mcenares igi rwyavda  arc meti, 
arc naklebi 5 wlis ganmavlobaSi! gaizarda sakmaod simpaTiuri  xe, 
romelmac wonaSi moimata 60 kg. niadagis xelmeored awonvam  uCvena, 

rom misi wona praqtikulad ar Secvlila. ratom? rogoraa mocemuli 
movlena dakavSirebuli  fotosinTezis procesTan? 

 
produqtiuli xasiaTis davaleba: 

-rogor iwodeba procesi, romelsac axorcielebs mwvane mcenaris foT-
lebi pigmentebis meSveobiT? 

-ramden stadiad mimdinareobs mocemuli procesi? 
-rogor iwodeba fotosinTezis stadiebi? 

-ra ewodeba organoidebs, romlebSic xorcieldeba fotosinTezi? 
-ratom sWirdebaT mcenareebs fotosinTezisaTvis sinaTle? -romeli 

nivTierebebi warmoiqmneba mcenaris ujredebSi sinaTleze?-SeiswavleT 
winaswar Catarebuli cdis Sedegi da gaakeTeT Sesabamisi daskvna. 

SemoqmedebiTi davaleba:  
zogierTebi  amtkiceben , rom mwvane mcenareTa foTlebSi organuli 

nivTiereba sinaTlis  gareSe  ar warmoiqmneba, sxvebi  Tvlian  rom  
nivTierebaTa sinTezi xdeba mxolod sinaTleze . romel azrs emxrobiT 

Tqven? (SeiswavleT winaswar Catarebuli cdebis Sedegebi) 
SemoqmedebiTi samuSao:  

mecnierebi Tvlian, rom fotosinTezis procesi mimdinareobs 
plastidebSi. rogor fiqrobT, romeli tipis plastidebzea saubari? 

ratom? 
 

konstruqciuli xasiaTis davaleba: 
rogor iwodeba procesi, romelic mimdinareobs mcenareTa foTlebis 
ujredebSi pigment qlorofilis monawileobiT? fotosinTezis sqemis 

mixedviT CamoayalibeT am procesis arsi. 
rogor warmoiqmneba fotosintezis procesSi  Jangbadi? ra kavSiria fo-

tosinTezis sinaTlisa da sibnelis reaqciebs Soris? 
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ra mniSvneloba aqvs fotosinTezis process mcenarisa da sxva organizme-
bis sicocxlisaTvis? 

SeavseT cxrili ,, fotosinTezis Sedegebi~ 
Faqti ganmarteba… 

Mmizezi romeli nivTierebebia saWiro 
mcenaris sicocxlisaTvis?... 

Sababi romeli faqtorebis,nivTierebaTa 
arseboba ganapirobebs procesis 

mimdinareobas... 
Tanmxlebi movlena fotosinTezis gverdiTi 

produqti...  
analogebi da Sedareba  ras SeiZleba SevadaroT 

fotosinTezis procesi? 
Sedegebi procesis mniSvneloba sicocxlisa 

da sasicocxlo procesebisaTvis 
 

problema: es ar unda iyos, magram aris! 
cnobilia, rom fotosinTezi mimdinareobs foTlebSi mwvane pigmentebis-
qlorofilebis monawileobiT. rogor axsniT, rom sxva feris foTlebis  

mcenareebsac axasiaTebT es procesi? (eqsperimentaluri samuSao 
jgufSi). 

problemis warmoqmnis SemTxvevaSi mimarTeT maswavlebels, gamoiyeneT 
sainformacio baraTi eqsperimentuli samuSaos mimdinareobis Sesaxeb.                       
 
gegma: 

1. hipoTezis wamoyeneba. 
2. problemis gadaWris gzebis gansazRvra. 
3. eqsperimentis Catareba. 
4. Sedegebis damuSaveba, daskvnebi . 

 
 
Ggamoyenebuli literatura: 

• Eesg, 2011 – 2016 - axali erovnuli saswavlo gegma 2011-2016 cvli-
lebebi sabunebismetyvelo mecnierebebis sagnobriv programebSi 
http://www.tpdc.ge/images/stories/.pdf  

• goxelaSvili, gegeWkori, 2007: goxelaSvili r, gegeWkori T., bi-
ologia, VIII klasi, maswavleblis wigni, gamomcemloba buneba 
printi, Tbilisi; 
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• mayaSvili, axvlediani, 2008: mayaSvili m., axvlediani r. Bbiolo-
gia, IX  klasi, gamomcemloba  saqarTvelos macne, Tbilisi; 

• sexniaSvili, lorTqifaniZe, 2009: sexniaSvili m.,  lorTqifani-
Ze d., X  klasi, gamomcemloba  saqarTvelos macne, Tbilisi; 

• sla, 2008: sabunebismetyvelo laboratoriis aRWurviloba (sar-
geblobis instruqciebi) erovnuli saswavlo gegmebisa da Sefa-
sebis centri. Tbilisi;  

• janaSia da sxvebi, 2008: problemaze dafuZnebuli swavla. MmeTo-
dologiuri saxelmZRvanelo saskolo saxelmZrvaneloebis av-
torebisaTvis. wignze muSaobdnen simon janaSia, Sorena saZagli-
Svili, mzia wereTeli da sxvebi..  erovnuli saswavlo gegmebisa 
da Sefasebis centri, Tbilisi,   

• bunebrivad saintereso gakveTili, http://lesson.org.pl/index.php?lang-
=ge&sec=6&sub=1 

• http://www.education.ge/index.php?do=definition/view&id=629 

• http://kodala.ge/index.php?option=com_content&view=article&id=27&Itemid=
17  
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The Model of One of the Lessons of Biology in  

`Developmental Teaching~ Mode  
 

In the new National education plan the attention is focused on newly organization of 
natural sciences teaching process. Enhancement of teaching of exact and natural sciences is 
one of the priorities of the Ministry of Education and Science. According to them the goal 
of natural sciences teaching is to familiarize learners with principles of science and to deve-
lop research skills that will enable them to cognize and assimilate the world, to engage in 
different areas of social activity, to feel responsibility before themselves, society and envi-
ronment.  

New direction – scientific research-investigation was applied to the teaching of natu-
ral sciences, by means of which the learner will be able to carry out research procedures 
and its stages, to account data, to represent data with the use of different communication to-
ols, to analyze and assess them.  

Modern society has a need of new generation, initiative persons, who are able to take 
independent decisions and to bear responsibility for their own actions. In order to make lea-
rners able to make purposefully oriented selection in vital situations, to have skills built up 
for personal relations, the problem of knowledge acquisition on the lesson emerges, which 
is designed to raise an interest to teaching. The process of biology teaching is distinguished 
by existence of different levels of education that facilitates development of individual skills 
of learners, building up a creative man of activity. To this end in order to study knowledge 
acquisition state, to build up skill and abilities, to develop creative thinking, on the lesson 
of biology as the basis point should be used a method of observation, where the level of 
learner’s involvement in training process is obviously seen. Also the pedagogical monito-
ring, which is focused on revelation of level of execution of homework, independent and 
control works and on their analysis. Learning motivation can be checked out using the 
method of “unaccomplished task”...     

Better acquisition of theoretical material, building up of skills and abilities, for prac-
tical application of knowledge is impeded by following factors:  

- pupils are unable to clearly define biological notions;  
- they are unable to single out the basic idea and to develop it when working at tea-

ching information;  
- they have no skills of independent work at educational material, are unable to solve 
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creative problem based on sequential, intellectual operations, which promote retention, ana-
lysis and synthesis of material;  

- they find it hard to connect and compare old material with new one, establish rea-
sons and results, solve problem, and to use knowledge in practice;  

- learners have below the average level of learning motivation, independent creative 
activity.    

So, giving a lesson in so-called traditional forms is one of the reasons of bad acquisi-
tion of teaching material.    

Proceeding from this fact a problem was determined: 
Teaching material, which is necessary for human’s education as of today is so imp-

ressive that reproductive skills of pupils don’t make possible their assimilation and analy-
sis. Search for given problems makes necessary the reconsideration of methodological as-
pects of study of subjects of natural sciences cycle and determination of place of pupils as 
of subject of teaching in training process., Solution of this type of problem is possible only 
under conditions of active training. At the same time, such approach should be selected, 
which makes it possible to develop the skills of separation of basic idea from teaching ma-
terial, as well as skills of comparison, generalization, reasoning without mindless cram-
ming, task memory with details, and loss of interest in study. Lets act according to principle 
“Tell me and I will forget, show me and I will remember, I will act myself and I will 
teach”.      

Research subject: forms and methods of developmental teaching on lesson of biolo-
gy, which enhance cognitive mental activity, focused on development of creative thinking.  

Goal: determination of system of teaching methods, which activate cognitive mental 
activity, oriented to development of creative thinking of learners on the lesson of biology.      

Goal and subject enable to advance a hypothesis:  
If we change the system of teaching methods on the lesson of biology, an experience 

of creative activity of pupils, as the resource of additional independent creative activity will 
be developed (formed) in conditions, when  

teacher will set aside on the lesson some time for pupil’s creative activity;  
proceeding from hypothesis, the following tasks will be set:    
1.Determination and revelation of the most effective methods, approaches and forms of 

development of cognitive mental activity and cognitive interests on the lesson of biology.  
2.Assistance in development of cognitive mental activity and creative thinking with 

the use of active forms of developmental teaching on the lesson.     
Developmental lesson implies immediate development of pupil from lesson goals to spe-
cific result. 
In the given work the model of one of specific lesson in subject of biology is represented:  

Subject of lesson: Photosynthesis 
Lesson goal: to build up an idea of the process of photosynthesis in pupils.  
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Tasks: 
1. To examine and determine peculiarities of progress of photosynthesis as one of the 

most important process of plant life.   
 2. Explain effect of light reactions on darkness phase and on results of the process of 

photosynthesis as a whole  
3. Assist the formation of common idea on significance of photosynthesis in life of li-

ving organisms     
4. Promote the formation of skills of practical implementation of acquired knowle-

dge. ხელი.  
5. Promote the development of careful and sensitive attitude to the nature. 
Type of lesson: explanation of new material. 
Methods: problem-based, partly searching, personal-creative, developmental.  
Device for performance of experiment:  alcohol extract received from plant Trade-

scantia L), alkaline solution, gasoline, test-tubes, laboratory stand for test-tubes, pipettes, 
rubber cork for flasks.   

Device for performance of laboratory work on topic “Plastids” (with reproduc-
tive type of thinking for groups): microscope, permanent preparation “chloroplasts in Ca-
nada water weed leaf”.   

Device for performance of laboratory work on topic “Plastids” (with reproduc-
tive type of thinking for groups): microscope, tomato or melon pulp, Petri dish, filter 
paper, water, lancet, pincers.   

 
 

Model of lesson in developmental teaching mode  
 

Lesson stages Teacher’s activity Pupil’s activity 
Organizational 

moment 
Salutes pupils and tries to create 
well-disposed atmosphere in the 

classroom 

Salutes teacher, checks out 
readiness of workplace 

Setting a goal „Chlorophyll is a Prometheus, who   
stole celestial fire and gifted it to 

people” – K.A. Timiryazev. 
Ray of light stolen by him can put 
in motion a flywheel of powerful 

steam machine, as well as a 
painter’s brush and writer’s pen. 

fate of green plant is a fate of 
mankind. 

Problematic issue: 

Determine work scope for 
themselves, forecast the results 
of their own activity 

 
- must know... 

- should be able to use 
knowledge... about 
- have an idea of... 

- must study how to reveal the 
trends 
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Why? How the “green laboratory” 
of the plant works? 

voices lesson tasks and goals 

- should be able to compare... 
- must solve cognitive tasks, 

establish regularities, search for 
cause-and-effect link 

Topicality 
 

Offers learners to ask questions 
on new material. 

Write questions on a sheet and 
voice them 

Aquisition of new 
information, 
formation of 

knowledge system, 
skills and abilities, 

primary 
reinforcing 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

According to algorithm 
T (term):  

what is the name of process taking 
place in leaves’ cells induced by 

leaves’ pigments? 
Work at term photosynthesis – 

light, origination, formulation of  
explanation 
D (digits):  

how many stages the mentioned 
process involves? what is the name 

of photosynthesis stages? 
E (evidences):  

what is the name of organoids, in 
which photosynthesis occurs? 

I (idea, concept):  
what is the process of 

photosynthesis? what processes 
take place at the stages of light and 

dark reactions? 
Questions, on which an answer 

should be given: 
1. As is known the water is 

necessary for photosynthesis. 
Explain the essence of processes 
running in water medium at the 

stage of light. 
2. Why an oxygen is the by-

product of photosynthesis? What is 
the name of process, in the 

progress of which takes place its 
release? 

3. What is a role, which this 

T(term): photosynthesis 
write an explanation in the 
notebook, in the column of 

“terms”. 
Pupils focus attention on process 
chart of photosynthesis, answer 
the questions asked by teacher, 

register information in the 
notebooks, too. 

D (digits): will study the process 
chart, answer questions (2 
stages; light and dark...) 

E (evidences): answer teacher’s 
questions:  chloroplasts – 

organic substances are 
synthesized, which are the 

source of plants’ energy and life. 
I (idea, concept): individual 
work of learners at text, they 

single out basic idea, answer the 
questions prepared by teacher. 

 
 

They answer teacher’s 
questions, write answer in the 

notebook, in form of charts 
and reactions. 
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process plays in the process of 
formation of organic substances? 

4. Does an emergence of 
chloroform at light stage make 

sense for other organisms? 
5. What is an essence of dark 

reactions? 
6. What substances take part in the 

process of glucose generation? 
7. At what stages takes place 

energy generation for synthesis? 
 

Notion: 
Write in the notebook the 

significance of explanation of 
photolysis in your own words. 

 
CEL (cause-and-effect link):  
what is a reason generation of 

oxygen in the process of 
photosynthesis? 

What is a linkage between light 
and dark reactions of 

photosynthesis? 
 

Why do plants need light? 
Why is an oxygen a byproduct of 

photosynthesis? 
What is linkage between formation 

of earth atmosphere and the 
process of photosynthesis? What 

will happen if all green plants 
disappear on the earth? 

 
They offer to select the solution of 
one of another problem assignment 

(as an option). 
- Select an option:  

some assert that organic substance 

 
 
 
 
 
 
 
 
 
 
 

Notion: read definitions, single 
out basic words, formulate 

definitions in their own words, 
write them in notebook, tabulate 

the chart of light and dark 
reaction, write equality in 

reactions 
CEL (cause-and-effect link): 

give answers 
At the given stage the pupils, 
being at the different levels of 

creative independence, accept a 
task and problem assignment, 

solve them and answer 
questions. 

 
Tasks of problematic nature are 

intended at productive activity of 
pupils. They perform 

experiments, obtain results 
(answer to problem solving) – 
work at different sources of 

information, such as 
photosynthesis chart, videoclip 

on a topic “Photosynthesis”, 
laboratory work (video);  

work at information sources: 
,,Plastids, structure, function”, 
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doesn’t generate in leaves of green 
plants without a light, others 

suppose that synthesis of 
substances occurs only in the light.  

Where is a true in your opinion? 
Scientists consider that 

photosynthesis runs in plastids. 
How do you think, in what plastids 

and why? 

pupils may return to previously 
performed  laboratory works on 
a topic: cell structure, plastids, 
perform laboratory work and 

analyze their results once more. 

Independent 
creative work 

 

For reinforcement of material 
learnt a teacher on the basis of 
results of diagnostics performs 

differentiation of material: reading 
of section of reproductive nature, 

writing in the notebook, give 
answer on questions: what is the 

name of... enumerate; gives a 
creative task, which can be 

accomplished by pupil, but it is a 
zone of intellectual difficulties for 

learner. 
Constructive-type task – imagine 

and explain schematically the 
process of photosynthesis, state the 

essence of material, solve the 
problem via a searching of cause-

and-effect link. 
Creative-type task – task of 

problematic type, mini-project, 
research, experiment, hypothesis, 
problem solving (prove, that...), it 

should not be, but it is! 
As is known, photosynthesis 
occurs in the leaves with the 

participation of green pigment – 
chlorophyll. How can you explain 
that this process is characterized 
for plants with different colors of 

leaves? (recommend the 

Pupils ‘ individual, team work 
of creative nature 

 
 
 
 
 
 
 
 
 

Creative experimental work: 
“Extraction of pigments from 

leaves’ cells” 
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performance of experimental 
work). 

Homework Teacher dictates homework Pupils write the assignment in 
the notebook 

Reflection Teacher poses a question: 
whether or not the students 

achieved in the process of activity 
goals and objectives set at the 

beginning of the lesson? 

Pupils analyze their own 
process of study, make 

conclusions. 

 
Cards with tasks of different levels: 

Task of reproductive nature: 
Read a section, write in notebook, prepare material which should be narrated 

and answer questions: 
Explain the process of “photosynthesis” 

How many stages the given process takes? Name what is a mentioned process like? What 
processes take place at the stage of light and dark reactions? 

Creative task: the question of how the plant takes nutrition has been raised long time ago. 
The answer seemed to be simple one: plant takes from the soil everything that it needs. 
Dutch scientist van Helmont decided to try out this fact in practice: he took osier branch 

and planted it out in preliminary weighted soil, which was placed in the pot. Pot was 
covered in such a way that a cut was left only for the branch. He watered this plant no less, 

no more than during 5 years! Quite pretty tree was grown, which put on 60 kgs weight. 
Reweighting of a tree showed that its weight virtually was not changed. Why? How this 

phenomenon is linked with the process of photosynthesis? 
 
 

Task of productive nature: 
What is a name of process, which is performed by leaves of green plants by means of 

pigments? How many stages the mentioned process involves? what is the name of 
photosynthesis stages? 

What is a name of organoids, in which photosynthesis occurs? 
Why the plants need a light for photosynthesis? 

What substances are generated in plant cells in a light? 
Study results of preliminary carried out tests and make adequate conclusions. 

 
Creative task: some assert that organic substance doesn’t generate in leaves of green 

plants without a light, others suppose that synthesis of substances occurs only in the light.  
Where is a true in your opinion? (study the results of preliminary carried out tests) 
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Creative work: Scientists consider that photosynthesis runs in plastids. How do you think, 
in what plastids? why? 

 
Assignment of constructive character: 

What is a name of process, which runs in leaves’ cells with the use of pigment chlorophyll?  
Formulate an essence of process according to process chart of photosynthesis. 
How an oxygen is generated in the process of photosynthesis?  
What is a linkage between light and dark reaction of photosynthesis? 
What is a significance of the process of photosynthesis for plant life and life of other 
organisms? 

 
Fill in the table “Results of photosynthesis” 

Evidence Explanation… 
Reason What substances are necessary for plant 

life?..  
Cause  Existence of what factors, substances 

causes progress of the process..  
Accompanying event by-product of photosynthesis... 

Analogues and comparison What can be compared to the process of 
photosynthesis?  

Results Significance of the process for life and vital 
processes  

 
Problem: It should not be, but it is! 

As is known, the photosynthesis runs in the leaves with the use of green pigment-
chlorophyll. How do you explain that plants with other color of leaves are characterized by 

this process?  (in experimental working groups). 
Address to teacher in case of origination of problem, use information card on the progress 

of experimental work. 
Plan: 

1. Advancement a hypothesis 
2. Determination of ways of problem solution 
3. Performance of experiment 
4. Processing of results, conclusions 
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    moswavleTa Sinagani maTematikuri metyveleba  
da misi struqtura 

 
Sinagani metyveleba warmouTqmelia, araxmovani, es aris metyveleba 

`TavisTvis~. Sinagani metyveleba SeiZleba gansxvavdebodes gareganisagan 
lakoniurobiT, wyvetilobiT, gramatikuli konstruqciebis xasiaTiT. es 
metyveleba warmoiqmneba garegani metyvelebisagan am ukanasknelis funq-
ciisa da struqturis SecvliT. amiT igi iqceva `TavisTvis~ azrovnebis 
unikalur saSualebad. 

Sinagan metyvelebas adamianis cxovrebaSi arsebiTi mniSvneloba aqvs. 
igi yvela azrovnebiTi procesis organuli monawilea, orientirebulia 
ama Tu im amocanis amoxsnaze, rogoricaa: TavisTvis azrovnebisas Teoriu-
li masalis gageba, maTematikuri amocanis amoxsna da misi gzebis Zieba, ana-
lizis Catareba da sxv. 
 marTalia, Sinagani metyveleba eqvemdebareba yvela gramatikul wess, 
magram am metyvelebis procesSi irRveva is sisrule, romelic ZiriTadia 
zepir metyvelebaSi: masSi ar aris daculi sintaqsuri normebi, SeimCneva 
detalebis gamotoveba, xSirad gamoiyeneba enTimemebi, rTuli winadadebe-
bi icvleba calkeuli sityvebiT. 

swored aqaa moswavlis maTematikuri azrovnebis ganviTarebis gasaRe-
bi. mTavari isaa, rom, Tu moswavlis zepiri maTematikuri metyveleba, an we-
riTi maTematikuri metyveleba, an orive erTad, xarvezebiT xasiaTdeba, 
maSin mizezi amisa ZiriTadad Sinagan metyvelebaSia. amitom Sinagani maTe-
matikuri metyvelebis ganviTarebas unda eqceodes uwyveti yuradReba.  

roca iteraciul azrovnebaze vsaubrobT, Sinagan metyvelebas ar va-
xsenebT, magram `caSi yurebiT~ azrovneba Sinagani metyvelebis waylobiT 
mimdinareobs. fiqris procesSi Sinagani metyveleba azris materialuri 
garsia.igi xasiaTdeba sametyvelo bgerebis faruli artikulaciiT. Mmoswa-
vle Sinagan metyvelebas iyenebs, magaliTad, roca sakontrolo werisas 
xsnis amocanas an awarmoebs ariTmetikul gamoTvlebs da sxv. Ffsiqologe-
bis mier damtkicebulia, rom faruli artikulaciis dros amocanis amoxs-
nis procesi ufro nela mimdinareobs, vidre Tavisufali artikulaciis 
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dros, magram orive SemTxveva cxovrebiseulia da moswavle Semdgom, cxov-
rebaSi, orive SemTxvevisaTvis mzad unda iyos. 

rogorc etyoba, patara bavSvis cxovrebaSi pirvelad zepiri metyve-
leba iwyebs Camoyalibebas, Semdeg, mogvianebiT – weriTi da orives saSua-
lebiT – Sinagani. magram, Semdgom, moswavlis pirovnebis harmoniuli gan-
viTarebis procesSi farulad wina planze wamoiwevs Sinagani metyveleba 
da igi rogorc zepiri, ise weriTi metyvelebis safuZveli xdeba. zepiri da 
weriTi metyveleba mWidro da ganuyofel urTierTkavSirSia, magram es ka-
vSiri Sinagani metyvelebis meSveobiT xorcieldeba. isini erTmaneTs avi-
Tareben da erTmaneTis gareSe ar viTardebian. 

maTematikis swavlebis pedagogiur procesSi metyvelebis samive saxis 
ganviTarebas Tanabari yuradReba unda mieqces. 

metyvelebis Sinaarsobrivi gamoxatuleba metyvelebiTi miznobriobis 
funqcias warmoadgens. spontanuri zepiri metyvelebis pirobebSi masSi 
gamoyenebul enobriv saSualebaTa Segnebuli SerCeva da Sefaseba minimu-
mamdea dayvanili, es maSin, roca weriT metyvelebasa da momzadebul zepir 
metyvelebaSi am saSualebebs friad mniSvnelovani adgili uWiravs. Mmet-
yvelebis sxvadasxva formasa da saxes agebis sxvadasxva kanonzomiereba ga-
aCnia. magaliTad, salaparako metyveleba enis gramatikuli sistemidan ga-
daxrebs uSvebs, es Cveulebrivia misTvis, magram logikuri metyveleba da, 
miT umetes, mxatvruli metyveleba, am gadaxrebs ver dauSvebs, radganac 
Tundac mcireodeni aseTi gadaxris dros isini xarvezebiT daxasiaTdeba. 

Sinagan metyvelebas gansakuTrebuli Taviseburebebi axasiaTebs. misi 
meSveobiT xdeba grZnobier monacemTa logikuri gadamuSaveba, cnebebisa 
da msjelobebis gansazRvrul sistemebSi maTi gacnobiereba da gageba. 
uSualod aseTi metyvelebiT ar mimarTavs adamiani sxva adamianebs, mag-
ram misi meSveobiT yalibdeba da arsebobs azri. 

Sinagan metyvelebas rTuli organizacia gaaCnia da, amis gamo, Seswav-
las jer kidev Znelad eqvemdebareba. amitom sxvadasxva mimarTulebis 
mkvlevarebs sxvadasxvanairad esmiT misi arsi.  

SegrZneba da aRqma gaSualebuli xdeba Sinagani metyvelebiT. Mmetyve-
leba gvexmareba imaSi, rom gavaazrianoT da davazustoT yvelaferi, ra-
sac aRviqvamT. Sinagani metyvelebis gareSe SeuZlebelia dakvirveba, gaa-
zrebuli damaxsovreba, nebismieri yuradReba, warmosaxva da sxv. Sinagani 
metyvelebis mniSvneloba gansakuTrebiT didia azrovnebaSi. igi yvela az-
robrivi procesis, rogorc rTulis, ise martivis, organuli monawilea, 
warmoadgens emocionalur-nebelobiT regulacias da TviTaRzrdis 
pirobas. moswavlis saswavlo saqmianobaSi Sinagani metyveleba vlindeba 
upirveles yovlisa, recefciul formaSi (maswavleblis axsnis mosmena, 
misi gageba) da produqtiul formaSi, romelic amzadebs moswavlis ga-
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regan metyvelebas. Sinagani metyvelebis meSveobiT warmoiqmneba rTuli 
sametyvelo formebi. nebismieri azri, miuxedavad imisa, adamians surs Tu 
ara misi gamoTqma, yalibdeba Sinagani metyvelebis saSualebiT.  

Sinagani metyveleba warmoadgens garegani, gaSlili metyvelebis mom-
zadebis aucilebel etaps. imisaTvis, rom simultanuri semantikuri Cana-
weri gadayvanil iqnas metyvelebiTi gamoTqmis sukcesiurad organize-
bul procesSi, aucilebelia, rom man gaiaros Sinagani metyvelebis etapi. 
am etapze Sinagani azri gadaiyvaneba gaSlil, sintaqsurad organizebul 
sametyvelo  mniSvnelobaTa sistemaSi, `semantikuri Canaweris~ simulta-
nuri sqema xelaxal kodirebas ganicdis momavali gaSlili, ganvrcobili 
sintaqsuri gamoTqmis organizebul struqturaSi. Amosavali Canafiqris 
an azris metyvelebiTi gamoTqmis mwyobr sukcesiur procesSi gadayvana 
erTbaSad ar xdeba. igi moiTxovs amosavali semantikuri Canaweris kodi-
rebis Secvlas da mis mimarTvas sametyvelo sintagmatikur sqemebSi. Aami-
tom ambobda vigotski, rom azri ki ar saxierdeba sityvaSi, aramed igi 
sruldeba, sruliyofa sityvaSi. am proceSi gadamwyvet rols Sinagani me-
tyveleba TamaSobs. 

garegani metyvelebis gadayvanas Sinagan metyvelebaSi (interiori-
zacia) Tan axlavs garegani metyvelebis struqturis reducireba (Sekve-
ca, SekumSva), xolo Sinagani metyvelebidan garegan metyvelebaSi gadasv-
las (eqsteriorizacia) piriqiT, Tan axlavs Sinagani metyvelebis gaSla, 
ganvrcoba, misi ageba ara marto logikuri wesebiT, aramed - gramatiku-
liTac. 

Sinagani metyveleba ar asrulebs urTierTobis funqcias. igi emsaxu-
reba mxolod erTi konkretuli adamianis azrovnebis process, gamoir-
Ceva Tavisi struqturiT, SekumSulia, masSi ar aris winadadebis meorexa-
risxovani wevrebi, xasiaTdeba predikatiulobiT, rac imaSi gamoixateba, 
rom aq ara gvaqvs sityvebi, romlebic predikats (Semasmenels) exeba. 

moswavlis cnobierebaSi Sinagani maTematikuri metyveleba warmoiq-
mneba im momentSi, roca igi ganicdis siZneles, roca igi dadgeba romeli-
Rac inteleqtualuri amocanis amoxsnis winaSe. es Sinagani metyveleba Cn-
deba SedarebiT gvian, adre arsebuli gaSlili garegani metyvelebis baza-
ze, im metyvelebisa, romelic jer mimarTuli iyo Tanamosaubrisadmi, 
Semdeg - sakuTari Tavisadmi. merme ki yalibdeba Sinagani metyvelebis fo-
rmiT da inarCunebs rogorc monologur, ise dialogur bunebas. Mmoswavle 
xan monologuri formiT fiqrobs, `TavisTvis~ laparakobs, xan ki fiqrobs 
dialoguri formiT: kiTxvebs usvams sakuTar Tavs da am kiTxvebze TviTo-
nve pasuxobs, `TavisTavs~ elaparakeba. 

Sinagani metyvelebis formirebis procesi ramdenime etapis gav-
liT xorcieldeba.igi warmoiqmneba garegani metyvelebis gadasvlis gziT 
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jer fragmentarul garegan metyvelebaSi, Semdeg CurCuliT metyveleba-
Si da mxolod amis Semdeg, bolos, Rebulobs `TavisTvis~ metyvelebis sa-
xes da iZens Semcirebul, SekumSul, Sekvecil xasiaTs. Tavisi monologu-
ri agebulebiT Sinagani metyveleba mkveTrad gansxvavdeba gareganisagan: 
mas aqvs amorfuli xasiaTi, xolo Tavisi funqcionaluri maxasiaTeble-
biT, uwinares yovlisa, aris predikatuli warmonaqmni. Swored misi pred-
ikatulobaa amosavali Canafiqris Semdgom vrcel, gaSlil, sintagmatiku-
rad agebul sametyvelo gamoTqmaSi gadayvanis safuZveli. Sinagani met-
yveleba Tavis SemadgenlobaSi moicavs mxolod calkeul sityvebs da maT 
potencialur kavSirebs. magaliTad, Tu Sinagan metyvelebaSi aris sityva 
`yidva~, es imas niSnavs, rom amocanis SedgenisaTvis Sinagan metyvelebaSi 
amavdroulad CarTulia am sityvis yvela `valentoba~: `iyides raRac~, 
`iyides ramdeniRac~, `iyides sadRac~ da a. S.; Tu Sinagan metyvelebaSi fi-
gurirebs predikati `micuravs~, es imas niSnavs, rom es predikati inarCu-
nebs misTvis maxasiaTebel kavSirebs: micuravs raRac (navi), micuravs sad-
Rac (mdinareSi), micuravs garkveuli siCqariT, gadis garkveul manZils 
(is, rac micuravs) da sxv. 

pirveladi semantikuri Canaweris elementebis an `kvanZebis~ poten-
cialuri kavSirebis swored es SenarCunebadoba warmoadgens safuZvels 
im gaSlili sametyvelo gamoTqmisa, romelic am safuZvelze yalibdeba. 
MmaSasadame, SekumSuli Sinagani metyveleba inarCunebs SesaZleblobas, 
kvlav gaiSalos, ganivrcos da iqces sintagmatikurad organizebul gare-
gan metyvelebad. swored am kanonzomierebiTaa savse da gaJRenTili maTe-
matikis saswavlo procesi mTlianad: maswavleblis mier gakveTilis axsna 
da moswavlis mier misi mosmena, an, moswavlis mier maTematikuri  teqstis 
wakiTxva (gaSlilad) garegani metyvelebis doneze xdeba, am masalis gac-
nobiereba da gaazreba moswavlis mier xdeba Singani metyvelebis doneze 
(SekumSulad), xolo moswavlis mier am masalis kvlavwarmoeba isev gare-
gani metyvelebis doneze xdeba (gaSlilad).  

maSasadame, interiorizacia da eqsteriorizacia, marTalia, erTma-
neTis sapirispiro operaciebia, magram Sinagani winaaRmdegobriobebiT 
savse dialeqtikur erTmTlianobas qmnian da ganapirobeben SemecnebiT 
process. amasTan, moswavlis Sinagani metyveleba mTlianad inarCunebs 
Tavis funqciebs: 

• maanalizireblobiTs, 
• magegmareblobiTs, 
• maregulireblobiTs. 

amgvarad, yovelgvari inteleqtualuri moqmedeba iwyeba rogorc 
gaSlili materialuri an materializebuli moqmedeba, sxva sityvebiT, -  
rogorc moqmedeba, romelic emyareba sagnebiT gaSlil garegan manipu-

84 
 



laciebs. Semdeg, adamiani iwyebs Tavisi metyvelebis gamoyenebas da inte-
leqtualuri moqmedeba gadadis gaSlili metyvelebis stadiaze. mMxolod 
amis Semdeg ikumSeba garegani metyveleba, gadadis SinaganSi da monawile-
obs rTul inteleqtualur saqmianobaSi, e. i. gonebriv moqmedebebSi. Ggo-
nebrivi moqmedebebi adamianis inteleqtualuri saqmianobis safuZvelia 
da iqmneba jer gaSlili, Semdeg ki Semoklebuli da SekumSuli metyvele-
bis safuZvelze. 

Sinagani metyvelebis maxasiaTebeli niSani isaa, rom igi warmoqmnida-
nve iwyebs moZraobas wminda predikatulobisaken, e. i. TandaTan ufro da 
ufro predikatuli xdeba. 

       avxsnaT, ras niSnavs es! 
yovelma adamianma, romelic cdilobs, Tavisi Sinagani metyveleba Ca-

rTos amocanis amoxsnis procesSi, kargad icis, razea laparaki, romeli 
amocana dgas mis winaSe. e. i. metyvelebis nominaciuri funqcia, miTiTeba 
imaze, saxeldobr ra gvaqvs mxedvelobaSi, an, Tanamedrove lingvistikis 

terminebSi, ra aris sakiTxis `Tema~(pirobiTad aRiniSneba simboloTi ⊥), 
ukve CarTulia  Sinagan metyvelebaSi. gvrCeba Sinagani metyvelebis mxo-
lod meore semantikuri funqcia. aRniSvna imisa, Tu ra unda vTqvaT mo-
cemuli Temis Sesaxeb, ra unda davumatoT axali, romeli moqmedeba unda 
SevasruloT da a. S. metyvelebis es mxare lingvistikaSi figurirebs te-
rminiT `rema~ (pirobiTad aRiniSneba simboloTi R). Aamgvarad, Sinagani 
metyveleba Tavisi semantikis mixedviT arasodes ar aRniSnavs sagans, 
arasodes ar atarebs mkacrad nominatiur xasiaTs, e. i. ar Seicavs `qvem-
debares~. Sinagani metyveleba miuTiTebs imaze, Tu saxeldobr ra aris 
Sesarulebeli, romel mxares unda iqnas mimarTuli moqmedeba. sxva sity-
vebiT, igi, Tavisi agebulebiT rCeba ra Semoklebuli da amorfuli, yove-
lTvis inarCunebs Tavis predikatul funqcias. Sinagani metyvelebis 
predikatuli xasiaTi, romelic aRniSnavs mxolod Semdegi gamoTqmis an 
Semdegi moqmedebis gegmas, saWiroebis mixedviT SeiZleba gaSlil iqnas, 
ramdenadac Sinagani metyveleba warmoiSva garegani gaSlilisagan da mo-
cemuli procesi Seqcevadia. 

bolos, Sinagani maTematikuri metyveleba aris faruli verbaliza-
cia, romelic mudam Tan axlavs maTematikur azrovnebiT procesebs, ma-
Tematikur azrovnebas. misi gamovlinebebi sruliad naTlad da cxadadaa 
gamoxatuli maTematikuri amocanebis amoxsnisas, nebismieri gonebrivi 
operaciis Catarebisas, azriTi dagegmarebisas, axsnis mosmenisas, maTe-
matikuri teqstis Cumad kiTxvisas, maTematikuri masalis Seswavlis an 
gaxsenebisas. Sinagani metyvelebis planSi xorcieldeba aRsaqmeli maTe-
matikuri masalis logikuri mowesrigeba, am masalis monacemebis CarTva 
maTematikur cnebaTa sistemaSi, TviTinstruqtireba, xorcieldeba saku-
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Tari SemecnebiTi saqmianobisa da masTan dakavSirebuli gancdebis 
analizi, sakuTar TavSi CaRrmaveba, siRrmiseuli refleqsia. aAmasTan, Si-
nagani maTematikuri metyveleba arsebobs rogorc saxe: 

• kinesTeziuri, 
• smeniTi, 
• mxedvelobiTi.          

   aqve aRsaniSnavia erTic. 
mraval sagansa da movlenas, maT Soris geometriul obieqtebs, xSirad 

realurisagan asxvaveben da idealurs uwodeben, magram realuri da 
idealuri antonimebi ar aris. realuris antonimia irealuri. es ki ar-
arsebulia; igi arc garesamyaroSia, arc mxatvrul-literaturul saxee-
bSi, arc religiur-miTologiur warmodgenebSi da arc abstarqciaSi. 
idealuri realuris kerZo SemTxveva da realuria yvela is sagani, rome-
lic, rogorc adrindel publikaciebSic aRvniSnavdiT, ekuTvnis rome-
lime erTs Semdegidan: 

• garesamyaro, 
• mxatvrul-literaturuli saxeebi, 
• religiur-miTologiuri warmodgenebi, 
• abstraqcia. 
idealuris  antonimia materialuri ; amitom idealuric realuria da 

materialuric. orive arsebulia adamianis cnobierebis zemoxsenebul 
universumSi. 

geometriuli azrebi aRmocendeba da yalibdeba Sinagan metyveleba-
Si, warmoiTqmis, gamoiTqmis garegani metyvelebis saSualebiT da argume-
ntirebas, dasabuTebas Rebulobs abstraqtuli obieqtebis samyaroSi. Mma-
gram yvelaferi, rac am obieqtebTan dakavSirebiT gamoiTqmis da mtki-
cdeba, aRiqmeba ise, TiTqos isini TvalsaCinod warmodgenad obieqtebs 
exebodes da, amasTan, maTi gamoyeneba xdeba garesamyaroSi arsebul sag-
nebTan mimarTebaSi. am SemTxvevaSi abstraqtuli obieqtebi pirobiTad 
garsesamyaros obieqtebSia realizebuli. ase imitom xdeba, rom mTeli 
Tavisi abstraqtulobis miuxedavad geometria warmoiSva praqtikisagan, 
garesamyaros obieqtebis TvisebaTa ganzogadebis Sedegad. amitom geo-
metriis swavleba aucileblad unda ukavSirdebodes garesamyaros sag-
nebs, man unda monaxos saganTaSorisi kavSirebis maqsimalurad SesaZlo 
gzebi. amasTan, geometriis swavleba unda moicavdes sam elements, rom-
lebic erTmaneTTan mWidro urTierTkavSirSia, erTmaneTs Sinaganad ewi-
naaRmdegebian da, masTan erTad, qmnian uryev erTmTlianobas, gamoxata-
ven gemetriuli Semecnebis arsobriv suliskveTebas. es sami elementia: 

• logika, 
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• TvalsaCino warmodgena, 
• gamoyeneba garesamyaros sagnebisaTvis. 

moswavles unda esmodes, rom geometria swavlobs garesamyaroSi ar-
sebuli sagnebis geometriul Tvisebebs, da saerTod, - garesamyaros geo-
metriul Tvisebebs. Tuki es moswavles esmis da gacnobierebuli aqvs igi, 
maSin ganpirobebulia geometriis swavlebis amocana, romelic gulisx-
mobs moswavlis ganviTarebas sami mimarTulebiT: 

• sivrciTi warmosaxva, 
• praqtikuli gamoyeneba, 
• logikuri azrovneba. 

es sami mimarTuleba erT procesSia CarTuli, igi erTian process wa-
rmoadgens, erTian dialeqtikur process. swored am process ekuTvnis 
logikuri msjeloba, sakuTari azrebis argumentireba, damtkiceba da 
sxva. 

geometriam unda miaCvios moswavle cxovrebis sruliad sxvadasxva 
sferoSi arageometriuli informaciis gaazrebas. amis salustraciod 
erTi aseTi amocanis moyvanac kmara: 

amocana. 𝑛𝑛 raodenobis ricxvebis jamia 1. romel SemTxvevaSi iqneba 
maTi kvadratebis jami minimaluri? 

amoxsna: roca 𝑛𝑛 = 3, es amocana martivi geometriuli warmosaxviT ix-

sneba. ricxvebi 𝑥𝑥,𝑦𝑦 da 𝑧𝑧 akmayofilebs gantolebas: 𝑥𝑥 + 𝑦𝑦 + 𝑧𝑧 = 1. e. i. wer-

tilebi koordinatebiT (𝑥𝑥,𝑦𝑦, 𝑧𝑧) mdebareobs sibrtyeSi 𝑥𝑥 + 𝑦𝑦 + 𝑧𝑧 − 1 = 0. am 

ricxvebis kvadratebis jami aris (𝑥𝑥,𝑦𝑦, 𝑧𝑧) wertilsa da koordinatTa saTa-
ves Soris manZilis kvadratis toli. es manZili maSinaa minimaluri, roca 

(𝑥𝑥,𝑦𝑦, 𝑧𝑧) wertili warmoadgens fuZes im perpendikularisa, romelic daSve-
bulia koordinatTa saTavidan zemoxsenebul sibrtyeze. aqedan vRebu-

lobT:  𝑥𝑥 = 1
3

,𝑦𝑦 = 1
3

, 𝑧𝑧 = 1
3
. 

𝑛𝑛-ganzomilebian sivrceSi amocana analogiurad ixsneba. 
sabolood vaskvniT: geometriis swavlebis umTavresi mizania moswav-

lis cnobierebaSi erTmTliani procesis Semdegi sami komponentis aR-
zrda: 

• geometriuli azrovneba, 
• geometriuli warmosaxva, 
• Sinagani geometriuli metyveleba. 

am sami komponentiT ganpirobebuli erTmTliani SemecnebiTi proce-
si, caxdia, iqneba mudam cocxali, dinamikuri da qmediTi. Sinagani geomet-
riuli metyveleba ar arsebobs geometriuli warmosaxvis gareSe da am 
orives gareSe ar arsebobs geometriuli azrovneba. isini absoluturad 
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ganapirobeben erTmaneTs. 
aRsaniSnavia, rom maTematikis swavlebis procesis geometrizacia ufro 

TvalsaCinos da gacnobierebuls gaxdis maTematikuri faqtebis Semecne-
bas; Sesabamisad, ufro metad iqneba stimulirebuli moswavleTa maTema-
tikuri azrovnebisa da metyvelebis ganviTarebis procesic. 
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 Inner Mathematical Speech of Pupils and Its Structure   
(Abstract) 

 
Though the inner speech is subjected to all grammatical rules, a disorder of the in-

tegrity that is main thing in verbal speech takes place in the process of such speech. The 
syntactical standards are not protected in it, missing of some details is observed, en-
thymemes are frequently used and composite sentences are replaced by separate words.   

That is namely the key of development of mathematical thinking of the pupil. The 
main thing is that if the inner mathematical speech, or written mathematical speech of 
pupil or both of them are characterized by defects, then noninterrupted attention should 
be paid to development of inner mathematical speech.   

In the thinking process the inner speech is the material envelope of the thought. It 
is characterized by convert speech (latent articulation) of colloquial sounds. Pupil uses 
inner speech, for instance, when he/she solves the problem while doing the test of ma-
king arithmetic calculations etc. It is proved by psychologists that during convert articu-
lation the process of problem solving runs more slowly than during free articulation, but 
both cases are real-life situations and the pupil should be ready for both cases in his/her 
further life.      

As one can see, in the little child’s life an oral speech starts to form first, then, later 
– written speech and by means of both of them, the inner speech develops. But afte-
rwards, in the process of harmonious development of child’s personality the inner speech 
latently comes to the forefront and it becomes the basis of both oral and written speech. 
Oral and written speeches are in close and inextricable connection, but this connection is 
made by means of inner speech, they develop each other and can’t develop without each 
other.       

In the pedagogical process of the study of mathematics an equal attention should 
be drawn to all three kinds of speech. In the thinking process the inner speech is the 
material envelope of the thought. It is characterized by convert speech (latent articu-
lation) of colloquial sounds. Pupil uses inner speech, for instance, when he/she solves the 
problem while doing the test of making arithmetic calculations etc. It is proved by psy-
chologists that during convert articulation the process of problem solving runs more 
slowly than during free articulation, but both cases are real-life situations and the pupil 
should be ready for both cases in his/her further life.      
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As one can see, in the little child’s life an oral speech starts to form first, then, later 
– written speech and by means of both of them, the inner speech develops. But afterwards, 
in the process of harmonious development of child’s personality the inner speech latently 
comes to the forefront and it becomes the basis of both oral and written speech. Oral and 
written speeches are in close and inextricable connection, but this connection is made by 
means of inner speech, they develop each other and can’t develop without each other.       

Inner speech is the necessary stage of preparation of external, expanded speech. In 
order to transform simultaneous semantic record into successively organized process of 
speech act it is necessary for the former to pass the stage of inner speech. At this stage an 
inner thought is transformed into expanded, syntactically organized system of speech mea-
nings, simultaneous chart of “semantic record” passes repeated coding in organized struc-
ture of future, expanded, extended syntactical statement. Transformation of colloquial 
phrase reflecting original idea or thought into articulated successive process doesn’t occur 
suddenly. It requires a change in coding of original semantic record and its forwarding to 
syntagmatic speech diagrams. That’s why Vygotsky said that not the thought is personified 
in the word, but it becomes complete, full fledged in the word. Inner speech plays key role 
in this process.         

Transformation of external speech into inner speech (interiorization) is accompanied 
by reduction (compression, compaction) of structure of external speech, while the transfor-
mation from inner speech to external speech, on the contrary, is followed by expansion, ex-
tension of inner speech, and its composition not only by logical rules, but also by the gra-
mmatical ones.     

Inner mathematical speech emerges in pupil’s consciousness in the moment, when it 
experiences a problem, when it faces the solving of some kind of intellectual problem. This 
inner speech originates relatively late, on the basis of previously existing expanded external 
speech, the speech, which first is focused on interlocutor and then directed to oneself. 
Afterwards it is established in the form of inner speech and keeps both monological and 
dialogical nature. Pupil sometimes thinks in monological form, speaks to “oneself” (in-
wardly), and sometimes thinks in dialogical form: poses questions to oneself and answers 
these questions oneself, speaks to “oneself”.   

The process of formation of inner speech runs through several stages. It emerges via 
transformation of external speech first into fragmentary external speech, then whisper 
speech and only afterwards, in the end it takes the form of speech “to oneself” (inwardly) 
and acquires diminished, compact, compressed nature. According to its monological struc-
ture the inner speech is markedly differed from external one: it is of amorphous nature, 
while due to its functional characteristics, first of all, is a predicative formation. Namely its 
predicativity is the basis of transformation of initial idea into further extended, developed, 
syntagmatically formed colloquial phrase. In its composition the inner speech contains only 
single words and their potential connections.       

Though, interiorization and exteriorization are mutually opposite operations, they 
90 

 



create dialectic integral whole full of internal conflicts and cause the cognitive process. At 
the same time, pupil’s inner speech completely preserves its analyzing, scheduling and re-
gulating functions.   

Geometrical thoughts emerge and are formed in the inner speech, are pronounced, 
said by means of the external speech and receive argumentativeness, validity in the world 
of abstract objects. The primary goal of the study of geometry is the development of three 
following components of the integral process in pupil’s consciousness: geometrical thin-
king, geometrical imagination and inner geometrical speech.    

The integrated cognitive process caused by these three components will be always vi-
vid, dynamic and efficient. There is no inner geometrical speech without geometrical ima-
gination and there is no geometrical thinking without both of them, they absolutely con-
dition each other.  
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Коррекционно - педагогическая работа 
с детьми с аутистическими нарушениями 

 
Среди многочисленных видов нарушений развития детей расстройства аутис-

тического спектра (РАС) являются во всем мире одной из актуальних тем как для те-
оретиков, так и практиков. Сравнительно недолгий период исследования аутистичес-
ких расстройств, слишком быстрый рост количества людей с данным видом рас-
тройств определяет необходимость выработки единых подходов к оказанию помощи 
людям с аутизмом и их семьям. Детский аутизм сложнее других форм психопатоло-
гии детского возраста поддается терапии и потому нуждается в построении ясных и 
эффективных программ по коррекции.   

В данной статье мы  проанализировали основные  современные методики кор-
рекционно-педагогической  работы с детьми с аутистическими нарушениями.  

Ключевые слова: аутизм, расстройства аутистического спектра (РАС), пер-
вазивное расстройство, дети с аутизмом, аутичным дети, коррекционная работа, 
коррекционно-педагогическая работа. 

По статистическим данным, опубликованным эпидемиологами из Центра по 
контролю заболеваемости и профилактике США (CDC), в настоящее время 1 ребенок 
из 68 есть имеет расстройство аутистического спектра (РАС).Что на 30% больше, чем 
аналогичный уровень два года назад, который составлял 1 из 88 [Статистика Фа-
лко].В действительности, количество аутичных детей больше, так как стертые формы 
аутизма, деформирующие личность и представляющие серьезную социальную и 
психолого-педагогическую проблему, остаются неучтенными официальной статисти-
кой. 

Таким образом, это обуславливает особую значимость определения основных 
подходов к помощи детям с расстройствами аутистического спектра, ранним детским 
аутизмом. 

Современное изучение детского аутизма и связанных с ним проблем, началось 
в 1943 году после того, как Лео Каннер опубликовал работу «Аутистические расстро-
йства аффективного контакта». Незадолго до этого появились попытки оказания спе-
циализированной психолого-педагогической помощи таким детям, и самым знамена-
тельным событием в этом плане было открытие в 1920 году Sofienscole – частной 
школы под Копенгагеном для детей со специфическими проблемами поведения, кот-
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орые, как позднее выяснилось, полностью совпадали с каннеровскими критериями 
аутизма.  

После Второй мировой войны в медицинской коррекции предпринимались по-
пытки лечения аутизма традиционными для того времени средствами (например, ин-
сулинотерапия, электрошоковая терапия, препараты брома, различные средства рас-
тительного происхождения и т.д.), что существенных результатов не дало [Питерс, 
2003]. С конца 50-х – начала 60-х годов для лечения аутизма стали использовать ней-
ролептики, а позднее и другие психофармакологические средства. С их помощью 
удавалось в какой-то степени снять или смягчить многие нежелательные проявления 
аутизма, однако, практического значения это не имело, так как выраженность побоч-
ных явлений и снижение потенциала обучения не только сводили на нет положи-
тельный эффект лечения, но и перекрывали его. 

Неудовлетворенность психиатров результатами психофармакотерапии, негати-
вное отношение к медикаментозному лечению со стороны родителей и большинства 
психолого-педагогических работников привели к переосмыслению нозологической 
принадлежности аутизма и роли медицинских воздействий в общей стратегии кор-
рекции: аутизм был признан особым вариантом нарушения психического развития, 
представления же об аутизме как о болезни, о патологии шизофренного круга были 
отвергнуты, как и целесообразность медикаментозной терапии (кроме психотических 
эпизодов и судорожных припадков) [Морозов, 2008]. Тем не менее, несмотря на офи-
циальную точку зрения сейчас психофармакотерапия аутизма рассматривается в 
США и в Западной Европе особенно как вполне допустимый, а иногда и необходи-
мый компонент комплексной коррекции аутизма [Питерс, 2003]. 

В психолого-педагогической коррекции до начала 60-х годов ХХ века ведущим 
был психоаналитический подход, эффективность которого, как показала практика, 
оказалась в большинстве случаев незначительной. Как полагают аналитики, этому 
было несколько причин. Прежде всего, выяснилось, что понимание аутизма как пси-
хогенного расстройства не соответствует данным научных исследований, его клини-
ко-психологическая структура оказалась многоуровневой и первазивной, т.е. значи-
тельно более сложнее, чем это представлялось психоаналитикам. Первазивное нару-
шение развития – глубокое и затрагивающего всего человека в целом расстройство, 
препятствующее нормальному формированию личности, лучше отражает суть того, 
что представляет собой аутизм [Коррекционная педагогика]. Так, использование пси-
хотерапевтических по своей сущности методов коррекции было если не неаде-
кватным то, по крайней мере, никак не достаточным. 

Отечественных детских психиатров расстройства аутистического спектра прив-
лекали внимание еще с конца XIX века, с 1947 г. в работах С.С.Мнухина и его школы 
детский аутизм выделен как самостоятельная проблема. В работах К.С. Лебединской, 
В.В.Лебединского и их учеников с середины 70-х годов разработаны оригинальные 
представления о детском аутизме как о своеобразном варианте психического 
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дизонтогенеза и комплексной медико-психолого-педагогической коррекции аутизма. 
По мнению известного исследователя Никольской, коррекция аутичного ре-

бенка – это даже не лечебное развивающее обучение, не работа с отдельными психи-
ческими сферами, проблемами, функциями (восприятием, моторикой, мышлением 
или речью), а лечебное воспитание – постепенное осмысление вместе с ребенком ка-
ждодневной жизни, побуждение его к более активному взаимодействию, помощь в 
освоении им тех форм жизни, в которых эта активность может быть реализована 
[Никольская, Баенская, Либлинг, 2007]. 

На практике получается, что совместить медицинский и немедицинский подхо-
ды при такой их «сцепленности» непросто. Опыт таких стран как США показывает, 
что движение в сторону интеграции подходов происходит методом проб и ошибок. 
Процесс интеграции достаточно медленный в силу, прежде всего, финансовых при-
чин. Другое препятствие – профессиональная разобщенность психологов, психиат-
ров, дефектологов и других специалистов и существование между ними и семьями 
детей с РАС барьеров взаимопонимания. Каждый видит ребенка со своей стороны, со 
своей точки зрения, и каждый, как и все вместе, в значительной мере отделены от 
опыта семьи и самого ребенка. 

Помощь при расстройствах аутистического спектра чрезвычайно дорогостоя-
ща, и ни один государственный бюджет не может взять ее целиком на себя. Главную 
роль играют ассоциации, некоммерческие учреждения и т.д. Для того чтобы работа в 
них была минимально продуктивна, на одного ребенка должно приходиться не менее 
трех человек персонала. Конечно, эти учреждения не могут быть крупными, но не 
могут быть и слишком маленькими. Кроме того, территориально такие учреждения 
должны быть приближены к населению. В результате они лишены возможности 
принимать детей по строгим диагностическим критериям и, тем более, в достаточной 
мере дифференцировать детей по степени обучаемости и социализируемости. Особе-
нно остро эти вопросы стоят в учреждениях интернатного типа, где состояние детей, 
как правило, усугублено семейной депривацией и, нередко, посттравматическими 
стрессовыми расстройствами как последствиями семейного насилия. 

Поиском возможностей коррекционной работы с аутичными детьми занима-
лось множество специалистов различного профиля. Выяснялась распространенность 
аутизма, его место среди других расстройств, первые ранние проявления, их развитие 
с возрастом, уточнялись критерии диагностики. Многолетние исследования не тол-
ько подтвердили точность выделения общих черт синдрома, но и внесли в описание 
его картины несколько важных уточнений. Зарубежный и отечественный опыт пока-
зывает абсолютную необходимость возможно более раннего начала интенсивной 
индивидуальной работы с постепенным введением групповых форм и, возможно, к 
обучению в классе. По данным американских специалистов, раннее начало кор-
рекции повышает процент успешной интеграции до 55-60%. Более того, проведенные 
в США на протяжении нескольких десятилетий наблюдения показали экономичес-
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кую эффективность такого подхода за счет снижения инвалидности и институциа-
лизации лиц с аутизмом и вовлечения их родителей в активную жизнь общества 
[Питерс, 2003]. 

В результате в современных клинических классификациях детский аутизм 
включен в группу первазивных, т. е. всепроникающих расстройств, проявляющихся в 
нарушении развития практически всех сторон психики: когнитивной и аффективной 
сферы, сенсорики и моторики, внимания, памяти, речи, мышления.  

Несмотря на определенный эффект медикаментозной, диетической и других 
видов терапии, практикуемых специалистами различного профиля, ведущим принци-
пом работы с аутичными людьми остается психолого-педагогический. Однако суще-
ствующее большое количество методических подходов к реализации этого принципа 
свидетельствует о необходимости вариативной многоаспектной организации реаби-
литационного процесса. 

Клинико-психологическая картина аутистических расстройств может прини-
мать разные формы – от неговорящего дезадаптированного ребенка с низким уров-
нем интеллекта до избирательно одаренного с интересами к отвлеченным областям 
знаний и «взрослой» речью. Однако все аутичные дети нуждаются в психолого-меди-
ко-педагогической поддержке, а знание особенностей проявления аутизма может по-
зволить адекватно выбрать вариант ее использования.  

Первазивность нарушения предполагает изменения во всех психических сферах 
– перцептивной, интеллектуальной, речевой, эмоциональной, волевой, поведенчес-
кой. Эти изменения будут наблюдаться в той или иной степени выраженности в лю-
бой возрастной группе страдающих аутизмом, хотя их выраженность может умень-
шаться со временем. Но аутичный ребенок, подросток, взрослый всегда будет испы-
тывать трудности в межчеловеческом общении и социальной адаптации, у него будет 
отсутствовать или трудно формироваться чувство эмпатии и синхронности в эмоцио-
нальных переживаниях с людьми (особенно со сверстниками). 

Аутизм как первазивное (общее) расстройство психологического развития пре-
дставляет собой сложную многокомпонентную проблему для специалистов разного 
профиля: психологов, педагогов, врачей, генетиков, биохимиков, социальных работ-
ников. Несмотря на то, что однозначной трактовки этиологии и патогенеза этого рас-
стройства нет, в клинико-психологической структуре нарушений при аутизме можно 
выделить ряд ядерных составляющих, учет которых крайне необходим при организа-
ции учебно-воспитательной и коррекционной работы: 

• нарушение общения; 
• нарушение социального и эмоционального взаимодействия; 
• нарушение воображения; 
• нарушение поведения; 
• нарушение речи; 
• нарушение когнитивных процессов. 
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При этом вне зависимости от уровня умственного развития ребенка с аутиз-
мом, отчетливо наблюдается неравномерный психолого-педагогический профиль. 
[Екжанова, Стребелева, 2009; Морозова, 2007] В качестве основных направлений ра-
боты с аутичными детьми можно выделить следующие: 

1. Интегрированное обучение и воспитание, реализуемое в формах разных мо-
делей: частичной и временной интеграции (на этапах диагностики и адаптации), по-
лной интеграции (на этапе коррекции) и др. 

2. Индивидуально-ориентированный подход к обучению, воспитанию и коррек-
ции, предусматривающий возможности коммуникативных и когнитивных особен-
ностей конкретного ребенка в составлении образовательных маршрутов и коррекцио-
нных программ. 

3. Использование методов эмоционально-образного воздействия (музыкальная, 
танцевальная и театральная психокоррекция с использованием приемов поведенчес-
кой терапии). 

4. Вовлечение родителей в реабилитационный процесс. 
5. Использование средств медицинского сопровождения (строго по показаниям): 

медикаментозных препаратов, физиотерапии, фитотерапии и др. 
В контексте этих направлений важно осуществление следующей работы: 

 открытие дошкольных групп и экспериментальных классов интегрирован-
ного обучения и воспитания для детей с аутизмом; 

 разработка индивидуального штатного расписания, позволяющего оптима-
льно организовать многоаспектную работу с аутичными детьми; 

 разработка и адаптация текущей документации для учителей, воспитате-
лей, психологов, логопедов и врачей; 

  разработка алгоритмов работы с аутичными детьми, предусматривающих 
выделение ряда обязательных этапов (диагностического, адаптационного, 
коррекционного); 

 разработка индивидуальных образовательных маршрутов, позволяющих эф-
фективно использовать актуальные возможности ребенка: когнитивные, 
коммуникативные и поведенческие; 

 разработка комплексных дидактических игр с методическим сопровожде-
нием; 

Для достижения максимально возможных положительных результатов большое 
внимание необходимо уделять коррекционно-педагогической работе. 

Основными целями коррекционно-педагогической работы являются: 
• Создание оптимальных условий для развития эмоционально-волевой, поз-
навательной, двигательной сфер, позитивных качеств каждого ребенка. 
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• Преодоление и предупреждение нарушений развития, а также формирова-
ние определенного круга знаний и умений,необходимых для успешной подго-
товки детей к обучению в школе. 

При планировании конкретного содержания коррекционно-развивающей раб-
оты в каждой возрастной группе учитываются принципы общего и специального 
обучения и воспитания; результаты диагностического обследования каждого ребен-
ка с целью разработки или корректировки планов педагогической работы; задачи и 
содержание основных разделов программы. 

Учет соотношения возрастных и индивидуальных особенностей в развитии 
ребенка, внимание к его способностям и сильным сторонам личности позволяют 
строить целенаправленную и четко структурированную программу индивидуального 
образовательного маршрута. 

Индивидуальная программа планируется на небольшой период – на 6-7 меся-
цев и разрабатывается по следующим направлениям: условия и правила проведения 
коррекционо-педагогической работы с ребенком в семье; содержание работы с ребе-
нком по основным линиям его развития; виды деятельности в целях формирования 
положительных форм взаимодействия с другими детьми; формы работы с родите-
лями. 

Общность основных закономерностей развития ребенка в норме и в ситуации 
отклоняющегося развития определяет основные компоненты  коррекционно-педаго-
гической работы: диагностико-консультативный, коррекционно-развивающий и со-
циально-педагогический блоки. 

Диагностика выступает как необходимый структурный компонент коррекцио-
нно-педагогического процесса и как средство оптимизации этого процесса. Обследо-
вание направлено на выявление актуального уровня развития ребенка и зоны его 
ближайшего развития. На основе полученных данных, а также с учетом общих возра-
стных особенностей детей, строится коррекционно-педагогическая работа. 

Следующий блок – коррекционно-развивающий. 
В данном блоке выделены два направления работы. 

1. Оздоровительное направление, основная цель которого, оздоровление ребенка, 
совершенствование техники движений, а также воспитание положительного отно-
шения к своему здоровью и формирование стремления к здоровому образу жизни. 

2. Воспитательно-образовательное направление, в котором можно выделить не-
сколько разделов: социально-нравственное развитие, познавательное развитие, сен-
сорное воспитание, формирование мышления, формирование элементарных матема-
тических представлений, ознакомление с окружающим миром, развитие речи и ко-
ммуникативных способностей, подготовка к обучению грамоте; формирование и раз-
витие основных видов деятельности детей (формирование игровой деятельности; 
формирование продуктивных видов деятельности; формирование элементов трудо-
вой деятельности). 
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Заключительный блок – социально-педагогический. Одной из важнейших задач 
является привлечение родителей к активному сотрудничеству, т.к. только в процессе 
совместной деятельности удается максимально помочь ребенку. Выделяют следую-
щие формы работы с родителями: консультативно-рекомендательная форма, лекцио-
нно-просветительская форма работы, индивидуальные занятия с родителями и их ре-
бенком, формы наглядного информационного обеспечения. 

Разделы блоков объединяются общими принципами и направлениями деятель-
ности. Каждый раздел может быть реализован как самостоятельное направление кор-
рекционной и реабилитационной деятельности. Вместе с тем наиболее эффективной 
признается сопряженная и поэтапно организованная работа по всем разделам, что 
определяется характером проблем каждого конкретного ребенка. 

Итогом всей системы коррекционно-развивающего обучения и воспитания явля-
ется перевод ребенка на новый уровень социального функционирования, который по-
зволяет расширить круг его взаимоотношений и создает условия для более гармони-
чной и личностно актуальной социализации ребенка в изменяющемся мире. Очень 
часто вслед за трудностями первого периода приходят положительный результат и 
удовлетворение, и это тем более значимо, что во всем мире признано: работа с аутич-
ным ребенком - едва ли не самое сложное, что есть в современной специальной педа-
гогике. 
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Correctional And Pedagogical Work 

With Children Who Have Autism Spectrum Disorders 
 

Among numerous types of developmental disorders of children autistic spectrum di-
sorders (ASD) are worldwide one of the vital topics for both theoreticians and practitioners. 
Relatively short period of the study of autistic disorders, too rapid growth in the number of 
people with this type of disorder determines the necessity to develop common approaches 
to help people with autism and their families. Childish autism therapy lends itself more 
difficult than other forms of childhood psychopathology, and therefore it needs to build 
clear and effective programs for the correction. 

In this paper, we analyzed the basic modern techniques remedial pedagogical work 
with children with autism spectrum disorders 

Keywords: autism, autism spectrum disorder (ASD), pervasive disorder, children with 
autism, autistic children, correctional work, correctional and pedagogical work. 

 
According to statistics published by epidemiologists from the Centers for Disease 

Control and Prevention USA (CDC), currently one of 68 children has autism spectrum di-
sorder (ASD). Which is 30% more than the same level two years ago, which had 1 of 88 
[Statistics Falco]. In fact, the number of autistic children is higher because erased forms of 
autism, deforming personality and representing a serious social and psychological-
pedagogical problem, are not considered by in official statistics. 

Thus, it causes a special significance determination of the main approaches to help 
children with autism spectrum disorders, early infantile autism. 

Modern study of infantile autism and related problems began in 1943 after Leo 
Kanner published the paper "Autistic disorders of affective contact." Shortly before this, 
attempts were made to provide specialized psychological and educational assistance to such 
children, and the most significant event in this regard was the discovery in 1920 Sofie-
nscole - private school near Copenhagen for children with specific behavioral problems that 
are turned out later fully match the criteria of kannerovskimi autism. After World War II in 
the medical correction attempts were made to treat autism by traditional means for that time 
(for example, insulin therapy, electroconvulsive therapy, drugs of bromine, variety agents 
of plant origin, etc.) that did not produce significant results. [Peters, 2003]. Since the late 
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50's - early 60-ies for the treatment of autism started to use antipsychotics, and later other 
psychopharmacological agents. With their help, to some extent was managed to relieve or 
alleviate many undesirable effects of autism, however, it had no practical value, as the 
severity of side effects and reduced learning potential, not only nullified the positive effect 
of treatment, but also overlapped it. 

Dissatisfaction with the results of pharmacotherapy psychiatrists, a negative attitude 
toward medication by parents and the majority of psycho-pedagogical workers led to a ret-
hinking of nosology of autism and the role of health effects in the general strategy of 
correction: autism was recognized as a special variant of impaired mental development, the 
ideas about autism as a disease, pathology of schizophrenia circle were rejected as the app-
ropriateness of drug therapy (except for psychotic episodes and seizures) [Morozov, 
Morozova, 2012]. Nevertheless, despite the official view psychopharma cotherapy of 
autism is now considered in the United States and in Western Europe especially as quite 
acceptable, and sometimes a necessary component of a comprehensive correction of autism 
[Peters, 2003; Morozov, Morozova, 2012]; 

In psycho-pedagogical correction before the 60-ies of XX century was the leading 
psychoanalytic approach, the effectiveness of which, as shown, was in most cases 
negligible. Analysts believe that there were several reasons. First of all, it became clear that 
the understanding of autism as psychogenic disturbances does not conform to scientific 
research, its clinical and psychological structure was multi-layered and pervasive, that is 
much more difficult than it seemed by psychoanalysts. Pervasive developmental disorder - 
a deep and affecting the whole human disorder that prevents normal formation of 
personality, better captures the essence of what constitutes autism [Corrective pedago-
gical.]  Thus, the use of psychotherapeutic methods in essence correction was inadequate. 

Autistic spectrum disorders have attracted the attention of local child psychiatrists 
since the end of the XIX century, from 1947 in the works of S.S.Mnuhina autism is 
highlighted as a separate problem. In papers K.S.Lebedinskoy, V.V.Lebedinskogo and their 
students from the mid 70s were developed original ideas about childhood autism as a kind 
of mental embodiment dizontogeneza and integrated medical and psycho-pedagogical 
correction autism. 

According to well-known researcher Nicholas, correction of an autistic child - it's not 
even a therapeutic development training, not only dealing with individual mental spheres 
problems, functions (perception, motor skills, thinking or speaking), and medical education 
- the gradual understanding with your child everyday life, urge him to greater interaction, 
help them to learn the forms of life in which this activity can be realized [Nicholas,  
Baenskaya, 2007]. 

In practice, it turns out that combine of medical and nonmedical approaches to such 
"entanglement" is not easy. Experience of such countries as the United States shows that 
the movement towards integration approaches occurs by trial and error. The integration 
process is quite slow due to mainly financial reasons. Another obstacle - the disunity of the 
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professional psychologists, psychiatrists, speech pathologists and other professionals, 
existence between them and the families of children with ASD understanding barriers. 
Everyone sees the child with his hand, from his point of view, and each, as well as all 
together, largely separated from the experience of the family and the child. 

Help with autism spectrum disorders are extremely costly, and neither state budget 
can not take it entirely for themselves. Main role is played by associations, non-profit insti-
tutions, etc. In order to work in them was minimally productive, per child should be not less 
than three members of staff. Of course, these institutions can not be large, but they can not 
be too small. As a result, they are unable to accept children under strict diagnostic criteria 
and, moreover, sufficiently differentiate children according to the degree of learning and 
socialization. Particularly acute these questions stand in residential care, where the condi-
tion of children, usually aggravated by family deprivation, and often post-traumatic stress 
disorder as a consequence of domestic violence. 

Search for opportunities of correctional work with autistic children was engaged in by 
many different specialists. It turns out the prevalence of autism, his place among other 
disorders, the first early manifestations, their development with age, refined diagnostic cri-
teria. Long-term studies have not only confirmed the accuracy of the allocation syndrome 
similarities, but also have made to the description of his paintings some important clarifica-
tions. Foreign and domestic experience shows the absolute necessity of the earliest possible 
start of intensive individual work with the gradual introduction of group forms and possibly 
learning in the classroom. According to U.S. experts, early correction increases the percen-
tage of successful integration of up to 55-60%. Moreover, conducted in the U.S. for deca-
des observations showed the cost-effectiveness of this approach by reducing disability and 
institutionalization of persons with autism and their parents' involvement in active social 
life[Peters, 2003]. 

Despite the certain effect of drug, diet and other forms of therapy practiced by 
specialists in various fields, the guiding principle of working with autistic people remains 
Psychological and Pedagogical. However, there are many methodological approaches to the 
implementation of this principle, which demonstrates the need for variability of multifa-
ceted organization of the rehabilitation process.  

Clinical and psychological picture of autistic disorders can take many forms - from 
nonspeaking maladjusted child with low intelligence to selectively endowed with interests 
in areas of abstract knowledge and "adult" speech. However, all autistic children need psy-
chological, medical and educational support and knowledge of the characteristics of autism 
manifestations can afford to adequately choose to use it. 

Pervasive violation involves changes in all spheres of mental - perceptual, intellec-
tual, verbal, emotional, volitional, behavioral. These changes will occur in varying degrees 
of severity in any age group with autism, although their severity can be reduced over time. 
But autistic child, adolescent, adult will always have difficulties in interpersonal communi-
cation and social adaptation, it will be absent or difficult to form a sense of empathy and 
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emotional experiences in synchrony with people (especially with peers). 
Autism as a pervasive (general) disorder of psychological development is a complex 

multi-component problem for various specialists: psychologists, teachers, doctors, geneti-
cists, biochemists and social workers. Despite the fact that an unambiguous interpretation 
of the etiology and pathogenesis of this disorder does not exist, in the structure of clinical 
psychological disorders in autism can identify a number of nuclear components, which 
account is badly needed in the organization of educational and correctional work: 

• violation of communication;  
• violation of the social and emotional interaction;  
• violation of the imagination;  
• conduct disorder;  
• speech-impaired;  
• impaired cognitive processes. 

At the same time, regardless of the level of mental development of a child with autism, 
is clearly observed uneven Psychological and Pedagogical profile [Ekzhanova, Strebeleva, 
2009; Morozova, 2007.] The key areas of work with autistic children are the following: 

1. Integrated training and education, which is realized in the forms of different models 
of partial and temporal integration (on the stages of diagnosis and adaptation), full integra-
tion (step correction), etc. 

2. Individually-oriented approach to training, education and correction, providing the 
possibility of communicative and cognitive characteristics of a particular child in the prepa-
ration of educational routes and remedial programs. 

3. Using the methods of emotionally-shaped exposure (music, dance and theater psy-
cho-correction using techniques of behavioral therapy). 

4. Involving parents in the rehabilitation process. 
5. Using means of medical support (strictly on the evidence): medical preparations, 

physical therapy, herbal medicine, etc. 
In the context of these trends is important to undertake the following work: 
• opening of pre-school groups and the experimental classes of the integrated training 

and education for children with autism; 
• the development individual staffing that will allow to organize optimally multifa-

ceted work with autistic children; 
• the development and adaptation of the current documentation for teachers, 

educators, psychologists, speech therapists and doctors; 
• the development of algorithms of work with autistic children, providing for the allo-

cation of a number of mandatory steps (diagnostic, adaptation, correction); 
• the development of individual educational routes, make effective use of current op-

portunities of the child: cognitive, communicative and behavioral; 
• the development of integrated didactic games with methodological support; 
To achieve the maximum possible positive results much attention should be paid to 
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correctional and educational work. 
The main objectives of correctional and educational work are: creation of optimal 

conditions for the development of emotional and volitional, cognitive, motor areas, positive 
qualities of each child; bridging and prevention of developmental disorders, as well as the 
formation of a range of knowledge and skills necessary for a successful preparation of chi-
ldren for school. 

When planning the specific content of correctional and development work in each age 
group accounted for the principles of general and special education and upbringing; the 
results of diagnostic testing of each child to develop or adjust plans of pedagogical work; 
objectives and content of the main sections of the program. 

Accounting of ratio age and individual characteristics in child development, atention 
to his abilities and personality strengths allow you to build a targeted and well structured 
program of individual educational path. 

Individual program is planned for a short period - 6-7 months and developed in the 
following areas: the terms and conditions of correctional and educational work with the 
child in the family; content of the work with the child on the main lines of its development; 
activities in order to create positive forms of interaction with other children; ways of wor-
king with parents. 

Commonality of the basic regularities of child development in normal and deviant de-
velopment of the situation determines the main components of the correctional and educati-
onal work: diagnostic-consultative, remedial developmental and socio-pedagogical blocks. 

Diagnosis serves as a necessary structural component of correctional and educational 
process and as a means to optimize this process. The survey aims to identify the current le-
vel of child development and its zone of proximal development. Based on these results, as 
well as the general age characteristics of children, builds correctional education work. 

The next block - correctional and developmental. 
This block is allocated two areas of work. Recreation areas, which main purpose, ma-

king the child healthy, improving technology movements, as well as nurture of positive atti-
tude to health and the formation of the desire for a healthy lifestyle.  

Educative and educational direction in which you can select multiple sections: social 
and moral development, cognitive development, sensory education, the formation of thin-
king, the formation of elementary mathematical concepts, familiarization with the environ-
ment, the development of speech and communication skills, preparation for literacy; forma-
tion and development of the core activities of children (formation of gaming activities, for-
mation of productive activities, the formation of elements of work). 

Final block - socio-pedagogical. One of the major challenges is to bring parents to co-
operate actively, because only in the process of joint activities to help your child is obtained 
maximum effective. Allocate the following forms of work with parents: consultative and 
recommendatory form, lectures and educational form of work, individual sessions with 
parents and their children, form a visual information support.  
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Sections of blocks are combined by general principles and activities. Each section can 
be implemented as an independent branch of the correctional and rehabilitation activities. 
However, the most effective recognized conjugate and gradually organized work on all 
sections, as determined by the nature of the problems of each individual child.  

The result of the whole system of Correction and Development education and upbrin-
ging is the translation of the child to a new level of social functioning, which allows you to 
expand the circle of its relations and creates the conditions for a more harmonious and pe-
rsonally relevant socialization of the child in a changing world. Very often, after the first 
period of difficulties comes positive result and satisfying, and it is even more important that 
the worldwide recognized: working with an autistic child - perhaps the most difficult thing 
in the modern special education. 
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bunebismetyvelebis roli bavSis ganviTarebis  

fsiqologiaSi dimitri uznaZis mixedviT 
 

    dimitri uznaZem Seqmna fsiqologiuri mecnierebis originaluri 
mimarTuleba, ganwyobis Teoria, romelmac farTo aRiareba moipova ro-
gorc CvenSi, ise Cveni qveynis farglebs gareT. dimitri uznaZis fsiqo-
logiuri da pedagogiuri memkvidreoba dResac warmoadgens cocxal, mo-
qmed Teorias. igi Semdgom  ganviTarebas ganicdis da did rols TamaSobs 
Cveni cxovrebis Teoriuli da praqtikuli amocanebis gadaWraSi, bavSvis 
fsiqologiis mTeli kursi ganwyobis cnebas efuZneba da bevri sadavo sa-
kiTxi gadawyvetilia mxolod ganwyobis cnebis gamoyenebiT [uznaZe, 2005 
a]. Cven SevexebiT zogierT kardinalur sakiTxs, sadac dimitri uznaZis 
originaluri xedva gansakuTrebiT vlindeba bunebismetyvelebis swavle-
bis sakiTxebSi. 
    sagakveTilo procesis warmatebiT ganxorcieleba mraval faqto-
rzea damokidebuli. es faqtorebi gulisxmobs rogorc wina sagakveTilo 
momzadebas, ise uSualo processac. 
    moswavlem dawyebiT safexurze unda gaacnobieros, rom samyaro, 
romelSic is cxovrobs, mravalferovania, Sedgeba cocxali da ara coc-
xali komponentebisagan, romlebic erTmaneTTan mWidro donamikur kav-
SirSia. dimitri uznaZis azriT, moswavles swori warmodgena unda Seeq-
mnas adamianisa da garemos urTierTdamokidebulebis Sesaxeb, yoveli su-
bieqti, romelic urTierTobaSi imyofeba garemosTan, uwinares yovlisa,  
organizms warmoadgens, magram marto es garemoeba yovelTvis rodi amo-
wuravs mis arss: adamiani, rogorc aqtiuri subieqti, gansakuTrebiT ro-
gorc pirovneba, marto biologiur individs, marto organizms rodi Sea-
dgens. igi pirvel rigSi da gansakuTrebiT socialuri arsebacaa. magram 
socialur arsebad, ra Tqma unda, mxolod cocxal organizms SeuZlia ga-
daiqces, da imisaTvis rom pirovnebis arsi gaigo, pirvel rigSi misi bio-
logiuri safuZvlis, misi organizmis buneba unda gaiTvaliswino. ras wa-
rmoadgens adamiani, rogorc biologiuri arseba, rogorc cocxali or-
ganizmi, rogorc bunebis movlena? am sakiTxis specialuri Seswavla bio-
logiur mecnierebaTa saqmea, kerZod adamianis anatomiisa da fiziolo-
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giis. amitom bunebrivad ibadeba kiTxva: aris Tu ara saWiro, fsiqologia 
sagangebod SeCerdes, pirovnebis Seswavlis dros, misi biologiuri safu-
Zvlebis sistematur gaTvaliswinebaze? miuxedavad imisa, rom kvleva-Zie-
ba am sferoSi biologiur mecnierebaTa amocanas warmoagdens, es sakiTxi 
mainc dadebiTad unda gadaiWras. marTalia yvela cnoba adamianis, ro-
gorc biologiuri individis, rogorc organizmis Sesaxeb biologiur me-
cnierebas moepoveba [uznaZe, 2006, gv. 371]. 
  Ddimitri uznaZis SemoqmedebaSi mniSvnelovani adgili uWiravs ada-
mianisa da bunebis urTierTdamokidebulebis sakiTxs. igi gansazRvravs 
Tu ra roli uWiravs bunebas kacobriobis sulier cxovrebaSi da rodis 
gadaidga pirveli nabijebi am urTierTobebis gonivruli Semecnebis gza-
ze.  uznaZe ambobs: adamianisaTvis SeiZleba misi Sinagani cxovreba ufro 
mniSvnelovani iyos, vidre cxovreba mis gareSe mdgomi bunebisa. SeiZleba 
pirveli TviTmizans warmoadgendes misTvis, maSin rodesac gareSe cxov-
reba mxolod am miznis ganxorcielebis saSualebis rols TamaSobdes. Mma-
gram, amis miuxedavad, kacobriobis sulieri cxovrebis warsulis wigni 
rom gadavfurcloT, davinaxavT adamianis miswrafebis gareSe cxovrebi-
sa da bunebis ZalTa Semecnebisadmi. SemecnebiTma ltolvilebam pirve-
lad saberZneTSi aidga fexi da saberZneTis filosofiis pirveli nabiji 
kosmologiuri problemebis gadawyvetasTan iyo mimarTuli. Mmecniereba 
bunebis Sesaxeb aristoteles geniam warmoSva da aleqsandriis epoqam aR-
zarda. bolo saberZneTis niadagze aRmocenebuli bunebismetyvelebis xe 
uferuli aRmoCnda.jordano brunomde bunebismetyvelebas erTi nabi-
jic ar gadaudgams progresis gzaze, Tumca survili gareSe bunebis Seme-
cnebisa Teologiis klanWebs xSirad usxlteboda xolme da Zlier Sadre-
vnad scemda [uznaZe, 2005 b: gv. 35-40]. 
    pProgresul da didi reformaciebis saukuned monaTlulma meTeqv-
smete saukunem bunebismetyvelebis axlebur Wvretasac Cauyara safuZve-
li. aAm saukuneSi daiwyo bunebismetyvelebis winsvla. gansakuTrebiT didi 
yuradReba daeTmo adamianis Semswavlel mecnierebas, mis mimarTebas bu-
nebismetyvelebis sxva dargebTan.uznaZis azriT, mxolod meTeqvsmete sa-
ukuneSi dawyebulma bunebismetyvelebis winsvlam ver mogvca am dargis 
ganviTarebis sruli saxe, Tumca, rogorc didi macnier ityoda:`misma  er-
Tma dargma anatomiam magari fesvebi gaidga~. 

Tavis SromebSi dimitri uznaZe farTo msjelobas eweva bunebisme-
tyvelebis warmoSobisa da ganviTarebis istoriis Sesaxeb: meTvramete sa-
ukunem Tavis miwurulSi erTi WeSmariteba kidec uanderZa mecxrametes; 
tvini marTla sulieri cxovrebis organo aris, magram kunTebisa da ner-
vebis funqciebs Soris mainc didi gansxvaveba arsebobso;  erTi rom tvi-
nis gansakuTrebuls organoebze aris damokidebuli, meores- tvinis sul 
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sxva nawilebTan aqvs saqmeo. ase rom gamodioda, TiTqos tvinis erTi nawi-
lis gaRizianeba Cvens sulier cxovrebaSi grZnobas iwvevs da meoresi ki 
moZraobas. yvela es Sexeduleba bolos da bolos tvinis mecnierebisa da 
sazogado fiziologiis damkvidrebas Caudga saZirkvlad da amgvarad ga-
nviTarda axali dargi bunebismetyvelebisa [uznaZe, 2006]. anatomia da fi-
ziolologia kidev Tavis mxriv safuZvlad daedo medicinis Cqar wins-
vlas da am saxiT meTvramete saukunem ukve sakmaod ganviTarebuli bune-
bismetyveleba gadasca mecxrametes [uznaZe, 2005, b]. 
    Bbunebrivia, Bbunebismetyvelebis ganviTarebis istorias, iseve ro-
gorc sxva dargebis ganviTarebas, axlda warmatebuli warumatebebli na-
bijebi, magram sabolood es yvela mcdelobam dargis ganviTarebaze iqo-
nia gavlena. Bbunebismetyvelebis Camoyalibebis aseT Suq-Crdilovan is-
torias dimitri uznaZem sakvirveli istoria bunebismetyvelebisa uwo-
da; miuxedavad, imisa, rom mecnieri bunebismetyvelebis ganviTarebis is-
toriaSi  arsebul problemebs xedavda, igi Tvlida, rom   bunebismetyve-
lebas hqonda mxdali nabiji win, Semdeg xangrZlivi dasveneba da bolos 
giJuri winltolva da axali sferoebis dapyroba. dDa mainc, bunebismety-
velebis mTavari warmateba iyo axali kvlevis meTodebis Zieba da aRmoCe-
na.mkvlevars swored es miaCnia bunebismetyvelebis ZiriTad warmatebad: 
ra iyo mizezi bunebismetyevelebis aseTi ucabedi cvlilebisa? interesi 
da cnobismoyvareoba? ara,igi mudam Zlierad Cqefda adamianis istoriul 
warsulSi.araCveulebriv niWTa movlena?arc es, radganac saSualo sau-
kuneebisa da gansakuTrebiT renesansis xanas didi geniosebi axasiaTeb-
dnen. maS  ra? mxolod erTi: axali kvlevis meTodis aRmoCena da misi me-
cnieruli ganviTareba [uznaZe, 2006, gv. 315]. 

raRa Tqma unda, didi mecnieri kargad xedavda me-18 – me-19 sauku-
neebis damsaxurebas bunebismetyvelebis ganviTarebis istoriaSi da am 
ori saukunis ZiriTad monapovrad saboloo jamSi, mecnieruli kvlevis 
procesSi, dakvirvebisa da eqsperimentis Semotanas Tvlida: ` mizezi bu-
nebismetyvelebis Cqari nabijiT winsvlisa 18-19 saukuneebSi, eWvgareSea, 
axali kvleva-Ziebis meTodebis gamoyenebas  da mis nayofier xmarebas un-
da mieweros: dakvirveba da eqsperimenti, - ai is ori gezi, romelmac ganvi-
Tarebis modunebul moZraobas sicocxle da simarde miumata~. 

 Bbunebismetyvelebam  me-19 saukuneSi axali sferoebi aRmoaCina da 
misi gamokvlevisas  axali meTodebis daxmarebas Seudga, magaliTad, mec-
nierebam bavSvis fizikuri ganviTreba gansakuTrebuli mecnierebis sag-
nad gadaaqcia. Tu bavSvis organizmi viTardeba, Tu igi zrdis process ga-
nicdis, maSin ratom ar unda warmovidginoT, rom misi fsiqikuri cxov-
rebac icvleba. es sakiTxi friad bunebrivi iyo da amgvarad warmoiSva 
fsiqogenezisis gamokvlevis survili [uznaZe, 2005 b]. 
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    Dbunebrivia,  rom bavSvis fsiqologia yvelaze ufro adre iseT mec-
nierTa SeguebaSi moikidebs fexs, romlis interesic sazogadod adamia-
nis garSemo trialebs. aAseTebi iyvnen eqimebi, fiziologebi da anatomebi, 
amitom Tavidanve mosalodneli iyo, rom es axali dargi mecnierebisa da-
saxlebuli sferoebis qveS ganviTardeboda. marTlac, pirveli Sroma, 
romelsac Tavis specialur sagnad bavSvis fsiqologia airCia eqimis ka-
lams ekuTvnoda [uznaZe, 2005, a].   
    rogorc dimitri uznaZe Tavis pedagogiur kvlevebSi askvnis me-18-
19 saukuneTa samecniero kvlevam bunebismetyvelebaSi migviyvana Semdeg 
daskvnebamde. 

1. dakvirveba da eqsperimenti, rogorc yvelaze ufro saimedo axali 
meTodi mecnieruli kvlevisa; 

2. ganviTarebis idea da misi TvalsazrisiT movlenaTa ganxilvis Se-
saZlebloba, anu genetikuri meTodi, rogorc rezultati da dama-
teba darvinis biologiuri msoflmxedvelobisa; 

3. SedarebiTi meTodi. yvela es ukve logikuri aucileblobiT miiy-
vans mecnierul azrovnebas axali mecnierebis daarsebis Sedgenam-
de da misi axali meTodebis saSualebiT SemuSavebis saWiroebamde 
[uznaZe, 2005 b: gv. 38]. 

   didi mecnieris es  mniSvnelovani daskvnebi erTi saukunis Semdegac aq-
tiurad gamoiyeneba bunebismetyvelebis ganviTarebisa da  kvlevis pro-
cesSi. swored, am principebs eyrdnoba Bbunebismetyvelebis kanonzomie-
rebaTa kvleva da ganviTareba klasikuri mecnierebis CarCoebSi. 
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         Dimitri Uznadze creating original direction of psychological science, the mood theory, 
which has gained wide acceptance in our country as well as abroad. Dimitri Uznadze’s psy-
chological and pedagogical legacy is still a living, current theory. It suffers the further 
development and plays a significant role in settling a theoretical and practical task of our 
lives. The whole concept of the child’s psychology course is based on the mood and many 
controversial issues are solved only by using the concept of mood. Here we will discuss so-
me of the major issues where Dimitri Uznadze’s original vision is especially striking in natu-
ral science [Uznadze, 2005 a]. 

     The successful implementation of the education process depends on many factors. 
These factors include as the preparation of previous lesson also a direct process.  
       A Student at the primary level have to realize that the world in which he/she lives is di-
verse, consisting of live and not live components, which are closely linked dynamically to 
each other. He/she must have a correct understanding of the interdependence of human and 
the environment. Every subject that has relationship with the environment, first of all repre-
sents the organism, but only this fact does not always exhaust its essence: a person.  As an 
active subject, especially as a person doesn’t compose only biological individual, only orga-
nism. It is first of all and especially a social creature. However, of course, only a living 
organism can turn into a social being and to ensure the essence of the person, first of all must 
be considered its biological basis, the nature of the organism. What does a person represent 
as a biological creature, as a living organism, as the nature of the event? The special studying 
of this issue is the work of biological sciences, in particular Human Anatomy and Phy-
siology. So the question naturally arises: Is it necessary to suspend the special psychology, 
personality study, the biological basis of starting consideration? While the objectives of the 
research in this field of biological sciences, the issue still remains to be resolved positively. It 
is true that all documents about human, as a biological individual, as an organism have 
biological sciences [Uznadze, 2006:p.371]. 
        For human it may be more important his/her inner life than a life of outer nature. The 

first one may be an end in itself, while the outer life only plays a role of achieving the goal. 
But, despite this, to turn the spiritual life of humanity's past books’ pages, we will see the hu-
man’s aspiration of outer life and knowledge of nature’s forces. Cognitive refugees found 
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their feet for the first time in Greece and the first step of Greek philosophy was directed to so-
lve the cosmological problems. The science about nature was developed by the genius of Ari-
stotle and was raised in the epoch of Alexandria. The natural sciences’ last tree raised up in 
Greek ground appeared colorless. Before Giordano Bruno on the progress road was not made 
a step by the natural sciences, however the desire of cognition of outer nature often escaped 
from the claws of Theology and beat as a strong fountain [Uznadze, 2005 b: p. 35-40]. 
        Only in the sixteenth century was begun the advance moving of natural science, the one 
field – Anatomy has ingrained strong roots.  
        The eighteenth century on its end has given a truth as a will to nineteenth century. The 
brain is a truly spiritual life in the body, but it's still a big difference between the functions of 
muscles and nerves; the one - it depends on brain’s particular organs, the second – it has 
works with the other parts of the brains. So it appeared that the irritation of one part of the 
brain causes a sense in our spiritual life and the irritation of another part causes a movement. 
All these concerns were finally swept to establish a foundation in brain science and public 
Physiology and thus developed a new field of natural sciences. 
          Due to the rapid advancement of medicine is based on anatomy and physiology and 
with this form eighteenth century has given to nineteenth century quite developed natural 
sciences.  
         Such was the amazing history of natural sciences; Arising, hearted step forward, then a 
long vacation and at the end of a a crazy passion and conquer new areas. What was the rea-
son for such a sudden change of natural sciences? Interest and curiosity? No, it has always 
streamed strongly in human’s historical past. The event of unusually talents? Neither it. Be-
cause the average centuries and even the Renaissance ages was described by the great ge-
niuses. So what? Only one: the discover of new research method and its scientific develop-
ment. 
           The reason of quick step improvement of natural sciences in 18-19th centuries, is 
without doubt, the usage of new research methods and its productive use, should be attribu-
ted: Observation and experiment, - this is the path of two, which has given life and quickness 
to the dull a movement.  
           Natural sciences have discovered new fields in the 19th century and began to study 
and began its study of new methods of support, for example, a scientist monk a child's physi-
cal development has turned into a particular subject of science. If the child's organism deve-
lops, if it suffers growth, then why not imagine that his/her mental life is changing. This issue 
was a very natural and thus arose the desire to study a psychogenesis.  
          Child’s psychology earlier will take roots in getting used in such scientists whose inte-
rest generally revolves around humans.  
           Such people were doctors, physiologists and anatomists, so from the very beginning it 
was expected that this new field of science developed under populated areas. Indeed, the first 
work of his special subject of child psychology deserves a doctor's pen. 
          As Dimitri Uznadze on his pedagogical study concludes that 18-19th centuries’ scienti-
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fic research in natural sciences led to the following conclusions. 1) Observation and experi-
ment, as the most reliable method of scientific research; 2) The idea of development and the 
opportunity to discuss the events, by his view, the genetic method, as a result and addition of 
Darwin's biological view point; 3) Comparative method. All this will lead scientific thinking 
by the logical necessity to the cognition of establishment of a new science and the need for 
the development before new methods [Uznadze, 2005 b: p. 38]. 
         Even after a century from the important findings of this great scientific it’s actual 
development and research of peculiarities of natural sciences research and development 
within the framework of classical science. 
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moswavleTa aqtiuri moqalaqeobis aRzrdis sakiTxebi  

dimitri uznaZis  pedagogiur naazrevSi 
 

dimitri uznaZe ara marto fsiqologiuri skolis Semqmnelia saqar-
TveloSi, aramed is aris qarTuli mecnieruli pedagogikis fuZemdebe-
lic. ganuzomelia misi Rvawli qarTuli pedagogiuri azrovnebisa da pra-
qtikis ganviTarebaSi. dimitri uznaZis mixedviT, aRzrdis mTavari amo-
cana isaa, rom TiToeulma adamianma ganaxorcielos Tavisi daniSnuleba, 
skolam ki ganaviTaros is sulieri Zalebi, romlebic adamianis SesaZ-
leblobebis zrdas Seuwyobs xels. 

dimitri uznaZe evropidan dabrunebis Semdeg: qmnis axal pedago-
giur sistemas - eqsperimentul pedagogikas, safuZvels uyris saqarTve-
loSi bavSvis fsiqologiis ganviTarebas, aarsebs skolas, sadac did re-
formatorul muSaobas eweva. Tamamad SeiZleba iTqvas, rom Tanamedrove 
saskolo reformis demokratiuli da moswavleze orientirebuli swav-
lebis principebi man didi warmatebiT danerga Tavis daarsebul skolaSi. 
ganwyobis, asakobrivi garemos, funqciuri tendenciis cnebebi, swavlis 
rogorc qcevis formis analizi mkafiod aCvenebs mecnieris dainterese-
bas da seriozul damokidebulebas swavla-swavlebisa da ganviTarebis 
problemebis mimarT. misi azriT, pedagogikas mxolod iseTi fsiqologia 
sWirdeba, romelmac kvlevis sagnad aqtiuri pirovneba unda gaixados, pi-
rovnebis arsis aseTi gageba ki man ganwyobis fsiqologiaSi asaxa[jafa-
riZe: 2014]. 
  dimitri uznaZe saqarTvelos damoukidebeli saxelmwifoebriobis 
aRdgenis mowme da monawile gaxldaT da aqtiuradac cdilobda cxovre-
baSi ganexorcielebina is pedagogiuri ideebi, rac didma samocianelebma 
TavianT strategiul samomavlo gegmebSi gaiazres. swored saqarTvelos 
pirveli respublikis wlebSi gamovlinda dimitri uznaZis farTo peda-
gogiuri Tvalsawieri, saganmanaTleblo saqmis originaluri xedva da sa-
momavlo perspeqtivis ganWvretis unari. dimitri uznaZes, jer kidev ga-
suli saukunis gariJraJze, kargad esmoda, rom civilizaciis sakacobrio 
miRwevebis daufleba, misi gamoyenebis codnis aTviseba sulac ar niSnavs 
erovnuli tradiciebisa da TviTmyofadobis daviwyebas. piriqiT, msof-
liosaTvis qarTveli (da sxvac!) Tavisi qarTvelobiT aris saintereso da 
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sasargeblo[uznaZe 2005: gv. 6]. 
 dimitri uznaZem SeimuSava saqarTveloSi erovnuli skolis Seqm-
nisa da axali saskolo sistemis mSeneblobis principebi. didi mecnieris 
koncefcia emyareboda bavSvis fsiqikuri Taviseburebebis Rrma mecnie-
rul codnas da sakuTar mdidar Teoriul da praqtikul pedagogiur ga-
mocdilebas.  

dimitri uznaZis pedagogiuri Ziebani mimarTulia pirovnebis aRz-
rdisa da ganviTarebis obieqtur mizezebze da misi debulebebi da dask-
vnebic azrovnebis amgvari mimarTulebis Sesabamisia. es bunebrivic aris, 
radgan dimitri uznaZe, pirvel yovlisa, fsiqologia da igi nebismieri 
qcevis pirvelsawyis mizezebs ikvlevs fsiqikis sferoSi. fFsiqologizmis 
amgvari formiT Semotanam pedagogikaSi ki ar daazarala es ukanaskneli, 
kvlevis saganSi ki ar Seecila mas, aramed gaamdidra misi arsenali imiT, 
rom bevri aRmzrdelobiTi Tu saswavlo problema axleburad (ufro da-
majereblad) axsna da misi gadawyvetis racionaluri gzebi moiZia [uznaZe 
2005: gv. 7]. 

Tavisi samecniero da pedagogiuri moRvaweobis adreul etapze 
dimitri uznaZe ikvlevda pedagogikis mniSvnelovan problemebs. misi 
statiebi ,,aRzrdis miznebi~,,,nawyvetebi eqsperimentuli pedagogikidan,~ 
wigni ,,eqsperimentuli pedagogikis Sesavali~ exeboda swavlisa da aR-
zrdis sakiTxebs. xsenebul SromebSi mocemulia pedagogiuri zemoqmede-
bis bunebis daxasiaTeba, romlis procesSi maswavlebeli bavSvs uyali-
bebs codnas sinamdvilis Sesaxeb, umuSavebs iseT fsiqikur unars, rogo-
ricaa, yuradReba, mexsiereba, azrovneba, interesi da sxva. magram yove-
live amis garda, rac gansakuTrebiT aRsaniSnavia, aRzrdis procesSi ma-
swavlebelma moswavleSi unda Camoayalibos pirovneba, romelic Tavisi 
erisa da sazogadoebis orientaciebiT iqneba aRWurvili. aseT Sexedu-
lebaTa safuZvelze Seadgina dimitri uznaZem skolis saswavlo progra-
ma, romelic wlebis manZilze safuZvlad edo qarTuli skolis ,,sinaT-
lis~ pedagogiur saqmianobas [d. uznaZe,  2009: gv. 10]. 

dimitri uznaZis naSromi - ,,skolis reorganizaciis Sesaxeb~ ( Jur-
nali ,,skola da cxovreba~, 1982: #5) dResac didi interesiT ikiTxeba. MasSi 
iSviaTi sicxadiTa da sisruliTaa warmodgenili saxalxo ganaTlebis 
struqturis, aRzrdis miznisa da pedagogikis principuli sakiTxebi. NnaS-
romi naTel warmodgenas gviqmnis d. uznaZis pedagogikur Sexedulebebsa 
da aRzrdis socialur-eTikur principebze. avtori cdilobs ar datovos 
uyuradRebod arc erTi im sakiTxTagani, romlebic aRelvebda maSindel 
progresulad moazrovne qarTul pedagogiur sazogadoebas. am naSroms 
safuZvlad udevs aRzrdis socialuri idea, romelSic d. uUznaZis filo-
sofiur msoflmxedvelobasa da cxovrebis azris socialuri daniSnule-
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bis miseul gagebas efuZneba. 
momavlis skolis saukeTeso nimuSad dimitri uznaZe ori saxis sko-

las miiCnevs -zogadi ganaTlebisas da profesionalurs; orive maTgani 
unda iyos ufaso da savaldebulo. swavla-aRzrdis sakiTxi iseTi mkacri 
aucileblobiT dadga qarTveli eris winaSe, rom skolis sworma organi-
zaciam saswrafod moiTxova misi gadawyvetac. saxalxo ganaTlebis siste-
mis swor organizaciad d. uznaZe mis iseT gadawyvetas miiCnevs, rodesac 
TiToeul axalgazrdas saSualeba eqneba srulad gamoavlinos Tavisi bu-
nebrivi monacemebi, niWi da unari moaxmaros Tavisi eris keTildReobas. 

demokratiuli principi d. uznaZis azriT, TviT qarTveli eris so-
cialur-politikuri agebulebidan gamomdinareobs da swavla-aRzrdis 
politikas TavisTavad gansazRvrul mimarTulebas ukarnaxebs. Ddimitri 
uznaZis saskolo reformis proeqti, upirveles yovlisa, skolis ga-
erovnebas (e.i. swavla-aRzrdis mSobliur, qarTul enaze warmarTvas) gu-
lisxmobs, amasTan, masSi avtori yuradRebas amaxvilebs mSobliuri qve-
ynis bunebis, istoriis, geografiisa da, ra Tqma unda, literaturis Rrma 
da safuZvlian Seswavlaze. didi pedagogi samarTlianad Tvlis, rom mso-
flio mecnierebisa da kulturis monapovars mxolod maSin gaacnobie-
rebs da daeufleba pirovneba, Tu is kargad icnobs mSobliuri qveynis mi-
Rwevebs aRniSnul sferoebSi. 

dimitri uznaZis Tanaxmad, harmoniulad ganviTarebuli adamianis 
aRzrdis gzaze skolam gansakuTrebuli yuradReba unda miaqcios TiTo-
eul mozards, rogorc pirovnebas, xeli Seuwyos misi aqtivobis ganmtki-
cebasa da xasiaTis SemuSavebas. skolaSi aRmzrdelobiTi muSaoba imgva-
rad unda iyos warmarTuli, rom mozardma Tavisi Tavi sazogadoebis we-
vrad miiCnios. amasTan dakavSirebiT igi aRniSnavda: ,,..dae, demokratiu-
lad iqnes mowyobili skola, dae misi mmarTveloba arsebiT momentebSi 
moeqces bavSvTa xelSi. mmarTvelobis cocxali praqtika gaakaJebs  moza-
rdi Taobis moqalaqeobriv xasiaTs. bavSvis cxovrebaSi es Cayris imis sa-
fuZvels, rom... primati aris ara piradiseuli, romelic Tavis arsSi Sem-
TxveviTia, aramed sazogadoebrivi, romelic gardauvali, mudmivi da au-
cilebelia~. swored amitom, dimitri uznaZe gadamwyvet mniSvnelobas an-
iWebs moswavleTa saskolo TviTmmarTvelobis farTod danergvis praq-
tikas, miiCnevs mas erT-erT aucilebel momentad saskolo muSaobis gar-
daqmnis procesSi: ,,TviTmmarTveloba skolis mTeli muSaobis bunebidan 
Tavis Tavad unda gamomdinareobdes. amitom misi mniSvneloba mxolod 
mTeli saskolo sistemis saTanado gardaqmnis niadagze SeiZleba gaiSa-
los~ []uznaZe, 1982: gv. 5]. 

dimitri uznaZis rwmeniT, skolis mizania izrunos mozardis maRa-
li zneobrivi da moqalaqeobrivi poziciis Camoyalibebaze, gaarkvios mo-
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zardi Tu mas, rogorc pirovnebas, ra uflebani da movaleobani ekisreba 
axali (demokratiuli) sazogadoebis winaSe. 
  didi qarTveli fsiqologis rCevebi  maswavleblebisTvis dResac 
sagulisxmo da mniSvnelovania, radganac dResac swavla–swavlebis pro-
cesSi pedagogebs sWirdebaT klasikosTa mdidar gamocdilebaze dafuZ-
nebuli midgomebi. dimitri uznaZis pedagogiur TxzulebebSi ki mravlad 
naxavT aseT darigebebs: gaxsovdeT, rom bavSvis ganviTareba mxolod 
aqtivobis procesSia SesaZlebeli. saswavlo procesis efeqtianoba, pir-
vel rigSi, swavlisadmi dadebiT ganwyobas gulisxmobs, anu mTlian piro-
vnul mzaobas. didi mniSvneloba aqvs, rogor moargebT saswavlo masalas 
moswavlis ganwyobas, mis samoqmedod ganwyobil Zalebs. Mmasala, erTi 
mxriv, Sesaferisi unda iyos mowafis ZalTa ganviTarebis aqtualuri do-
nisTvis. meore mxriv, daSorebulic unda iyos. sxvagvarad, winsvla SeuZ-
lebeli iqneba. saklaso oTaxSi SeqmeniT bavSvis ganviTarebis Sesatyvisi 
garemo. gaxsovdeT, rom moswavleze orientirebuli swavleba, pirvel ri-
gSi, moswavleebis interesebis da survilebis gaTvaliswinebas gulisx-
mobs. nu gaakeTebT aqcents mxolod bavSvis inteleqtualur ganviTare-
baze. aucilebelia mTeli bunebis moqmedebaSi moyvana, pirovnebis mTeli 
Zalebis gaxsna. aRzrda – es aris swrafva idealurisken, sakuTari da 
sxvisi cxovrebis formaciis mizandasaxuli procesi. aRmzrdeli, ro-
gorc socialuri ideebis matarebeli, ar aqcevs yuradRebas bavSvis misw-
rafebebs da xelmZRvanelobs imiT, rac misTvis (aRmzrdelisTvis) aris 
mniSvnelovani. es aris ufskruli aRsazrdelisa da aRmzrdelis miswra-
febebs Soris. es aRzrdis ZiriTadi tragediaa. saswavlo procesi imaze 
unda iyos orientirebuli, rom moswavles adamianis damaxasiaTbeli 
erT–erTi moTxovnileba – inteleqtualuri moTxovnileba (cnobismoy-
vareoba) e.w. swavlis wyurvilSi gadaezardos. BbavSvis ganviTareba qcevis 
procesSi xdeba. qcevis formebi adamianis cxovrebaSi ise mWidrod ukav-
Sirdeba erTmaneTs, rom xSirad rTulia esa Tu is konkretuli qceva 
romelime formas miakuTvno. aseTi qcevis formaa swavla. swavla moicavs 
rogorc eqstrogenuri, aseve introgenuri qcevis formebis elementebs 
da amasTan gansxvavdeba TiToeuli maTganisgan. swavlis cneba Zalian fa-
r-Toa. ar arsebobs arc erTi eqstrogenuri qcevis forma, romlis swav-
lis sagnad gadaqcevac ar SeiZleba. es aris swavlis generalur xasiaTi. 
  rogorc vxedavT, dimitri uznaZe saSualo skolis gardaqmnis gze-
bis SemuSavebisas, gansakuTrebul yuradRebas amaxvilebs saswavlo-aRm-
zrdelobiTi procesis humanizaciis, diferenciaciis, individualiza-
ciis, demokratizaciis principebze. es principebi dimitri uznaZis zoga-
dpedagogiuri koncefciis  da moswavleTa aqtiur moqalaqeebad aRzrdis 
mniSvnelovani qvakuTxedia. 
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in Dimitri Uznadze’s Pedagogical Thinking 

 
       Dimitri Uznadze is not only the creator of the psychological school in Georgia, but he 
is also the founder of the Georgian scientific pedagogics. His contribution is invaluable to 
the development of Georgian pedagogical thinking and practice. According to Dimitri 
Uznadze the main task of education is that each person should carry out its purpose, the 
school should develop the spiritual forces that enhance human capabilities. 
       After returning from Europe, Dimitri Uznadze: creates a new teaching system – experi-
mental pedagogy, lays the foundation for the development of child’s psychology in Geor-
gia, and establishes the school, where he is working with the great reform. It could be stated 
that he successfully implemented a modern democratic school reform and student-centered 
learning principles in his founded school. Mood, age, environment, functional trend co-
ncepts, learning as a form of behavior analysis clearly shows the interest of scientists and 
serious attitude towards teaching and development problems. In his view, pedagogy needs 
only such psychology which should make an active person as a research focus, such un-
derstanding of the nature of person he illustrated in mood’s psychology [Japaridze, 2014]. 
       Dimitri Uznadze was a witness and participant in the restoration of the independent 
statehood of Georgia and actively tried to carry out those pedagogical ideas in life, which 
were realized in great sixties’ strategic future plans. In the years of the First Republic of 
Georgia was detected Dimitri Uznadze’s wide pedagogical point of view, the original vi-
sion of educational work and discernment of future perspectives. For Dimitri Uznadze, 
back in the early years of the century, was well understood that mastering of human civili-
zation gains, its exploring the use of knowledge does not necessarily mean disappear of na-
tional traditions and identity. On the contrary, for the world Georgian (and others!) is int-
eresting and useful to his nationality. [Uznadze 2005: p.6].  
          Dimitri Uznadze developed the principles for the creation of national school and con-
struction of a new school system. The great scientist’s concept was based on deep scientific 
knowledge of child’s mental peculiarities and on his vast theoretical and practical pe-
dagogical experience. 
     Dimitri Unadze’s pedagogical researches are focused on person’s upbringing and the de-
velopment of objective reasons and his provisions and conclusions are appropriate of such 
thinking. This is obviously, because first of all Dimitri Uznadze is a psychologist and he 
explores any behavior’s origin causes in psyche. An introduction of psychologism in such 
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form in pedagogics not even affected this latter, have viewed for control of the study’s 
subject, but also enriched his arsenal by the fact that many educational and training pro-
blems were enriched in a new way (more plausible) and found rational ways of its solution 
[Uznadze 2005: p.7].  
         In the early stages of his scientific and pedagogical activities Dimitri Uznadze 
investigated important pedagogics issues. His articles “Education goals”, “Excerpts from 
experimental pedagogy”, book “Introduction to Experimental Pedagogy” were about lear-
ning and education issues. In the mentioned works characterization of nature of pedagogi-
cal impact is given, in which process teacher generates to pupil the knowledge about rea-
lity,  reveals such mental abilities, such as attention, memory, thinking, interest and other. 
But apart from all this, which is particularly remarkable, in the upbringing process teacher 
has to form the person in pupil, who will be equipped with the orientations of their nation 
and society. On the basis of such views Dimitri Uznadze composed the school curriculum, 
which for years was based on the Georgian School “Light’s” teaching activities [D.Uzna-
dze, 2009: p. 10]. 
      Dimitri Uznadzes’s work – `About school reorganization~ (journal `School and Life~, 
1982: #5) is still being reading with great interest. In it the fundamental issues of public 
education structure, educational purpose and pedagogic are represented with rare clarity 
and completeness. The work gives us an evident impression on D. Uznadze’s pedagogical 
views and social and ethical principles of education. The author tries not to leave none of 
the issues without note, which was concerned about those progressively thinking Georgian 
pedagogical society. This work is based on the idea of social education, which is based on 
the D. Uznadze’ s philosophical vision and on his understanding of social purpose on 
opinion of life. 
       The best example of school’s future, Dimitri Uznadze considers two types of school - 
general education and professional; both are free and compulsory. The study-education 
issues come to such a strict necessity for the Georgian nation, that school’s right organiza-
tion urgently requested its solution. D. Uznadze considers the public education system’s 
such solution of right organization, when each young person will be able to fully reveal its 
natural data and to spend talent and ability on his/her nation's prosperity. 
      According to D. Uznadze’s point of view democratic principle is derived from Georgi-
an nation’s socio-political structure and will dictate the determined direction to study-
education policy. D. Uznadze’s school reform project, first of all means school’s nationality 
establishment (იt means conduct of study-education in native, the Georgian language), in 
addition, the author focuses on the nature of the home country, history, geography and, of 
course, deep and thorough study of literature. The great teacher fairly believes that the pe-
rson will recognize and possess world’s scientists and culture’s achievements, if he/she is 
familiar with the home country's achievements in these fields. 
      According to Dimitri Uznadze, on the way of upbringing of harmoniously developed 
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human being, school should pay special attention to each teenager, as a person, to promote 
and strengthen the development of its activity. 
       Educational work should be conducted in school in such a way that a teenager must 
consider himself as a member of society. In this regard he noted: “… Let the school be 
arranged democratically, let its governance be placed under children's hands in essential 
moments. Alive practices of governance will temper civic character of the youth. In child's 
life it will lay the foundation, that … Primate is not personal, which at its core is accidental, 
but a public, which is inevitable, permanent and necessary”. That is why; Dimitri Uznadze 
gives a crucial importance of wide implementation of the practice of pupils’ school self-
governance, he believes in one of essential moments in the process of school  transfor-
mation of school work: `Self-governance should be proceeded from school’s whole nature 
itself. So its value could be spread out only on the appropriate transformation of all school 
system grounds~ [Uznadze, 1982: p. 5]. 
    According to Dimitri Uznadze’s beliefs school’s aim is to take care of teenager’s high 
moral formation and civic position, to make clear for a student that he/she as a person 
whose rights and obligations are imposed by new (democratic) society. 

     The great psychologist tips for teachers are still considerable and important, 
because in study-learning process teachers still need approaches which are based on rich 
classics experience. In Dimitri Uznadze’s pedagogical works many of these kind may be 
found. Remember that a child's development is possible only in the process of activity. The 
efficiency of the learning process, first of all, means a positive attitude to learning - the 
total personal commitment. It is very important how you attach the materials to the 
student’s attitude, his/her equally forces. Material, on one hand, should be appropriated for 
current level of development of student’s forces.  On the other hand it also should be sepa-
rated. Otherwise, moving forward is impossible. Create a matching environment for chil-
dren's development in the classroom. Remember, that student-centered learning, first of all 
means interests consideration of the interests of the students desires. Don’t only focus on 
the child's intellectual development. It is required to bring all nature in motion, to open enti-
re forces of person. Education - is an aspiration for the ideal, purposeful formation of their 
own and others lives. The tutor, as social ideas, does not pay attention to child’s aspirations 
and is guided by what is important for him/her (teacher). This is a gap between  pupils’ 
aspiration a teacher. This is the main tragedy of education. The learning process should be 
focused on the fact that for pupil one of the typical human needs - a need for intelligent 
(curiosity) turned into a so-called thirsts for learning. Child’s development takes place in 
the process of learning. In human life conduct forms are so closely related to each other, 
that it’s often difficult to belong a specific behavior particular to any form. Such form of 
behavior is learning. Learning includes as exstrogenal, also introgenal forms of behavior 
elements and besides it differs from each other. Learning concept is very wide. There is no 
exstrogenal pattern of conduct, which cannot be turned into a learning subject. This is a 
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general characteristic of study.  
     As we see, Dimitri Uznadze in developing ways of transformation of  high school, focu-
ses on the principles of humanization, differentiation, individualization and democratization 
of educational process. These principles are important cornerstone of Dimitri Uznadze’s 
general concept of teaching and pupils' education as a whole.  
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`aRzrdis tragedia” da urTierTobis problema  

Ddimitri uznaZis mixedviT 
 

didi qarTveli fsiqologi akademikosi dimitri uznaZe ara marto 
originalur-fsiqologiuri skolis Semqmnelia CvenSi, aramed qarTuli 
mecnieruli pedagogikis erT-erTi fuZemdebelic. 

Ddimitri uznaZem XX saukunis dasawyisSi sruliad axal safexurze 
aiyvana qarTuli pedagogiuri azrovneba, rogorc masStabis, ise siRrmi-
seuli Ziebis TvalsazrisiT [cucqiriZe, 2005: gv. 9].  

qarTuli pedagogikis istoriaSi d. uznaZe iyo pirveli mkvlevari, 
romelmac maRal doneze daamuSava pedagogiuri mecnierebis sagnis Ziri-
Tadi cnebebi, manve pirvelma gansazRvra aRzrdis kategoria, dasva saki-
Txi aRzrdis kanonTa Semecnebisa da maTi praqtikuli gamoyenebis Tao-
baze da sxv. [bendeliani, 1989: gv. 225]. 

dimitri uznaZis pedagogiuri Ziebani mimarTulia pirovnebis aRzr-
disa da ganviTarebis problemis fsiqologiur mizezebze misi debulebe-
bi da daskvnebic azrovnebis amgvari mimarTulebis Sesabamisia. es buneb-
rivia, radgan d. uznaZe, upirveles yovlisa, fsiqologia da nebismieri 
qcevis pirvelsawyis mizezebs ikvlevs fsiqikis sferoSi. Ffsiqologizmis 
amgvari formiT Semotanam pedagogikis mecniereba ki ar daazarala, ara-
med, piriqiT, gaamdidra misi arsenali imiT, rom mravali aRmzrdelobiTi 
Tu saswavlo problema axleburad axsna da misi gadawyvetilebis racio-
naluri gzebi moiZia. 

pedagogiuri problemebis axsnisadmi uznaZis mier Semotanilma ax-
leburma damokidebulebam imTaviTve didi gavlena moaxdina qarTuli pe-
dagogiuri azrovnebis mimarTulebaze, romelic dResac aqtualuria 
[cucqiriZe, 2005: gv. 12].  

TiTqmis erTi saukune gavida mas Semdeg, rac d. uznaZem gamoaqveyna 
Tavisi cnobili da erTgvarad SemaSfoTebeli statia `aRzrdis ZiriTadi 
tragedia~ [uznaZe, 1912: N6, uznaZe 1980: N1]. aRniSnul statiaSi man ga-
naviTara metad saintereso Tvalsazrisi aRmzrdelobiT muSaobaSi, aR-
mzrdelsa da aRsazrdels Soris konfliqtebis gardauvalobis Taobaze, 
romelic gamomdinareobda mis mier wamoyenebuli `aRzrdis tragediis~ 
ideidan [beriZe, 2005: gv. 40]. 
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aRzrda rTuli, Sinagani winaaRmdegobiT aRsavse procesia. es peda-
gogiuri aqtioba kargad icis aRmzrdelma, maswavlebelma, ician mSoble-
bmac. gansakuTrebul siZneleebs iwvevs is konfliqtebi, romlebic aR-
mzrdelisa da aRsazrdelis uSualo urTierTdamokidebulebaSi aRmoce-
ndeba.konfliqtis gamovlenis mravalsaxeobas sazRvari ar aqvs. zogjer 
es konfliqtebi iseT kulminacias aRwevs, rom susti nebisyofis aRmzr-
delebi wonasworobas kargaven da bolos iseT `meTodebs~ mimarTaven, 
romlebsac aRzrdis efeqti nulamde dahyavs[uznaZe, 1912: gv.  212]. 

ra aris aRmzrdelsa da aRsazrdels, maswavlebelsa da moswavles, 
mSobelsa da Svils Soris aRmocenebuli konfliqtis mizezi? kKonfliq-
tis wyaro zogma SeiZleba aRzrdis procesis garegnul niSnebs daukavSi-
ros: `vurCevT, magram ar gvismens~, `varigebT, magram ar gvijerebs~. MmaSa-
sadame, gamosavali mxolod akrZalvebi da sasjelia? 

am garegnuli niSnebis miRma dafarulia rTuli fsiqologiuri meqa-
nizmi, romelSic aRzrdis procesis Sinagani winaaRmdegobriobiT savse 
bunebaa moqceuli. am meqanizmis codna daexmareba aRmzrdels gamoavli-
nos meti moqniloba da SemoqmedebiToba aRsazrdelebTan urTierTobaSi, 
raTa mcire konfliqtebiT an sulac ukonfliqtod miaRwios maTs sulsa 
da gulamde. gana cotaa SemTxvevebi, rodesac aRmzrdelsa da aRsazr-
dels, mamasa da Svils Soris damyarebula sruli urTierTgageba, urTie-
rTpativiscema, am SemTxvevaSi aRsazrdeli nebiT eqceva aRzrdis keTi-
lismyofel magnitur velSi. igi TviTon gviRebs guls da TiTqos gvT-
xovs: `Cemo Zvirfaso aRmzrdelo, aRmzarde~, aRniSnavs novatori-peda-
gogi S. amonaSvili Tavis naSromSi `aRzrdis tragedia~ da urTierTobis 
problema [amonaSvili, 1987: gv. 10]. 

`aRzrdis ZiriTadi tragedia~ uwoda aRzrdis procesSi konfliq-
tebis gamomwvev wyaros dimitri uznaZem. ra aris am `tragediis~ fsiqo-
logiuri arsi da rogor SeiZleba davZlioT igi? am sakiTxs igi jer swav-
lebis procesTan kavSirSi ganixilavs [uznaZe, 1980: gv. 57]. 

swavlebis process skola erTiani programebis safuZvelze agebs da 
angariSs ar uwevs imas, SesaZlebelia Tu ara erTnairi warmatebiT Camo-
vuyaliboT codna moswavleebs, rodesac TiToeul maTgans aqvs indivi-
dualuri Taviseburebani. skola ki moiTxovs, rom yvela moswavles erT-
droulad miewodos saswavlo masala, romelic unda iTqvas, programaSi 
moswavleTa interesebis gauTvaliswineblad aris Setanili. inteleqtua-
lur TaviseburebaTa ZaliT aucilebelia, rom saswavlo masala, moswav-
leebs sxvadasxva xerxiT gadaeces. da ai, aRmocendeba winaaRmdegoba mas-
wavlebelsa da moswavles Soris, romlis logika aseTia, maswavlebeli es-
wrafvis moswavleTa gonebriv ganaTlebas, amasTan, mas erTdroulad saq-
me aqvs mraval moswavlesTan. amitom, igi iZulebulia airCios erTi gza, 
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mihyves yvelasaTvis erTian meTodikas. es garemoeba gamoricxavs imis Se-
saZleblobas, rom yvela moswavle erTnairad kmayofili iyos swavlebis 
xerxiT. amis gamo, warmoiSoba moswavlis iZulebis aucilebloba, raTa 
igi daemorCilos saerTo wess. iZulebas ki Tavisi Sedegi mohyveba. igi 
klavs Tavisufal survils, interess, miswrafebas. Aamitomac yvelasTan 
erTi midgomiT muSaoba nayofieri ver iqneba. amgvar swavlebas moswavle 
mtkivneulad ganicdis, gaurbis mas da ai, aRmocendeba tragedia: yvela 
moswavlis mimarT maswavleblis mier gamoxatul sikeTes zogjer moswav-
leebi Rebuloben rogorc maT winaaRmdeg mimarTul borotebas [uznaZe, 
1980: gv. 58]. 

konfliqti Rrmavdeba aRzrdaSi imitomac, rom aRmzrdelisa da aR-
sazrdelis moZraobis tendencia TiTqmis urTierTsawinaaRmdegoa. aRmz-
rdeli iZulebulia, aRsazrdelebis dRevandeli cxovreba maT momaval 
cxovrebas daumorCilos.dRevandeli moTxovnilebani, miswrafebebi, six-
aruli da kmayofileba Seswiros xvalindel bednierebas da keTildRe-
obas. magram aRsazrdeli aRmzrdelis am keTil ganzraxvas ar Rebulobs. 
bavSvi dRevandelobiT cxovrobs. misTvis Zvirfasia awmyoSi miRebuli 
sixaruli da kmayofileba, igi Tavis aqtualur moTxovnilebaTa tyveoba-
Sia. maSasadame, aRmzrdeli rogorc socialuri miznis matarebeli, mo-
mavalzea orientirebuli, xolo aRsazrdeli ki awmyos subieqtia, romel-
sac axla surs raRac da masze uaris Tqma uWirs [meliqiSvili, 2013: 13]. 
dRevandeli sixaruli misi bunebrivi moTxovnilebaa. ai, aq ejaxeba erT-
maneTs aRmzrdelisa da aRsazrdelis urTierTsawinaaRmdego tendencie-
bi. igi ujanydeba aRmzrdels - an aSkara konfliqtze midis, an gaurbis 
mas. swored esaa aRzrdis `tragediis~ arsic [amonaSvili, 1987: gv. 11]. ra 
unda qnas aRmzrdelma? ra Tqma unda, yvelanairad Seecados, rom bavSvi 
Tavis gavlenas daumorCilos. TiTqos iZuleba am pirobebSi gansakuTre-
biT mniSvnelovani xdeba. Sedegad ki imas viRebT, rom aRzrdis procesi 
urTierTsawinaaRmdego Zalebis Widils emsgavseba. aRmzrdelsa da aRsa-
zrdels Soris amgvari damokidebuleba moswavleSi aRviZebs mtrobas aR-
mzrdelsa da mis mier gamoyenebuli meTodebis mimarT. Yyovelive amis ga-
mo, zaraldeba TiToeuli moswavlis pirovnebis Camoyalibebis procesi 
[amonaSvili, 1987: gv.12]. 

`aRzrdis tragedia~ da masTan dakavSirebuli siZneleebi zogjer 
bevrs aiZulebs pedagogis profesia sxva profesiaze gacvalos. aRmzdel-
Ta erTi nawili ki mTeli sicocxle ukmayofilo aris Tavisi profesiiT. 
ratom uqrebaT SemoqmedebiTi cecxli axalgazrda pedagogebs maSinve, 
rogorc ki skolis cxovrebaSi CaerTvebian? mizezi is aris, rom aRmzrde-
li, aRzrdis miznis matarebelia da cdilobs mis ganxorcielebas, aRsaz-
rdeli ki mTeli Tavisi energiiT ewinaaRmdegeba mas, ar surs daemorCi-
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los zegavlenas, romelic SeuTavsebelia mis dRevandel interesebTan. 
Bbevri ram damokidebulia aRsazrdelze, pedagogze. Mmaswavlebelma ima-
zec unda izrunos, rom Tavidanve bavSvis swavla mis uSualo interesebsa 
da miswrafebebs dauqvemdebaros - warmatebis miRwevis moTxovnilebas, 
cnobismoyvareobas, funqciobis moTxovnilebas[meliqiSvili, 2013:gv.23]. 

pedagogika umTavres xelovnebas warmoadgens, pedagogis niWi bevrs 
aqvs, magram es sakmarisi araa, amasTan saWiroa fsiqologiuri niWic, es ki 
Zalian cotas gaaCnia. da, ai, im dros qarTul sinamdvileSi pirvelad da 
mkafiod gaisma d. uznaZis umniSvnelovanes mosazreba - `pedagogikam unda 
Seiswavlos ara marto pedagogis xelovneba, anu riTac mozardze 
zemoqmedeben, aramed isic, viszec zemoqmedeben, - e. i. Segirdis buneba, 
misi Sinagani konstitucia, sulieri samyaros, misi genetikuri kodi~ [uz-
naZe, 1912: gv. 48]. 

roca aRsazrdelis Sinagan samyaros gavigebT, maSin aRar gagvikvir-
deba, Tu ratomaa, rom zogjer aRsazrdeli urCobs, ar `jdeba~ pedagogis 
mier gamzadebul `CarCoSi~. es imitom xdeba, rom aRmzrdels xSirad aviw-
ydebaT rom: `mas aq nebiT aRWurvil cocxal arsebasTan aqvs saqme da ami-
tom aRsazrdels ise ver moeqceva, rogorc mkvdari bunebis sagnebs~. ,mMe-
Todebi unda SevusabamoT cocxal arsebaTa ganviTarebis kanonebs (ganvi-
Tarebis Teoriebi), maSin Sedegic kargi iqnebao, - dasZenda d. uznaZe erTi 
saukunis win. 

`rogor davaRwioT Tavi am mojadoebul wres, rogor davZlioT `aR-
zrdis tragedia~? dimitri uznaZis naSromis gamoqveynebidan naxevari sa-
ukunis Semdeg, amjerad svams kiTxvas cnobili qarTveli novatori,akade-
mikosi Salva amonaSvili, igi aRniSnuli realobidan gamosavals eZebs hu-
manisturi poziciasa da humanistur pedagogikaSi, eyrdnoba brZnul kla-
sikur formulas: `bavSvi ara marto emzadeba cxovrebisTvis, is ukve cxo-
vrobs awmyoTi, dRevandeli dRiT, romelic sixaruls da siamovnebas ani-
Webs [amonaSvili, 1987: gv.11]. 

dimitri uznaZis naSromis `aRzrdis ZiriTadi tragediis~ Seqmnidan 
TiTqmis erTi saukune gavida, magram aRniSnuli tragediis problema 
dResac aqtualuria. cnobili mecnieris am originalur pedagogiur-fsi-
qologiur koncefciaSi dRevandelma aRmzrdelma bevr problemur kiTx-
vaze SeiZleba ipovos pasuxi. 
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 `Upbringing Tragedy~  and Relationship Problems   

According to Dimitri Uznadze 
 

The great Georgian psychologist, academician Dimitri Uznadze is not only the crea-
tor of original-psychological school, but he is also one of the founding fathers of Georgian 
scientific pedagogy. 

In the beginning of the 20th century D. Uznadze took Georgian pedagogical thinking 
to an entirely new level from the viewpoint of the scope and in-depth search [Tsutskiridze 
2005: p. 9]. 

In the history of Georgian pedagogy D. Uznadze was the first researcher who elabo-
rated the notions of subject of pedagogical science on a high scientific level, he also was 
the first to determine the categories of education rule, raised a question towards cognition 
of education rules and their practical application etc. [Bendeliani, 1989: p. 225].   

Pedagogical searches of D. Uznadze are focused on psychological reasons of chara-
cter education and problems of development, his tenets and conclusions are in compliance 
with these directions of thinking. It is natural, since D. Uznadze is primarily the psycholo-
gist and he researches the original reasons of any behavior in the mental sphere. Entering of 
such forms of psychologism didn’t damage the pedagogy, but on the contrary enriched its 
arsenal, since he in a new light explained a lot of educational or training problems and 
found the rational ways of their solution [Uznadze, 2005: p.12].  

New approach to the solution of pedagogical problems offered by D. Uznadze from 
the very beginning had great impact on the trends of Georgian pedagogical thinking and is 
topical today [Tsutskiridze, 2005: p. 12]. 

Almost one century has gone, since D. Uznadze published his famous and to some 
extent anxious article “The basic tragedy of education” (J. “Ganatleba (Education)”, 1912, 
№6, J. “Skola da tskhovreba (School and life)”, 1980, №1). In the mentioned article he de-
veloped a very interesting idea concerning educational work, inevitability of conflicts bet-
ween an educator and an educatee that was resulted from an idea of “tragedy of education” 
put forth by him [Beridze 2005: p. 40].       

Education is a complex process full of internal contradictions. This pedagogical acti-
vity is well known for educator, teacher, as well as parents. Especial complexities are cau-
sed by conflicts, which are emerged from direct mutual relations of educator and educatee. 
There are no limits for variety of expression of conflicts. Sometimes these conflicts reach 
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such a high point that weak-willed educators loose their composure and as the result they 
turn to such “methods”, which reduce to zero the effect of education [Uznadze, 1912: p. 
212]. 

What is the reason of conflict originated between education and educatee, teacher 
and pupil, parent and child? Someone may connect the source of conflict with outward 
signs of education process: “We make advice, but he/she doesn’t listen to us”, “we tutor, 
but he/she doesn’t believe us”. So, are prohibitions and punishment the only remedy?     

Behind these outward signs the complex psychological mechanism is hidden, which 
includes the nature of education process, which is full of internal contradictions. Knowing 
this mechanism will assist educator to display more flexibility and creativity in relatio-
nships with educatees, in order to reach their hearts and souls only with small conflicts or 
without conflicts at all. There are not so many cases, when full mutual understanding, mu-
tual respect are developed between educator and educatee, father and child, in such cases 
the educatee voluntarily finds himself/herself in the wholesome magnetic field of the edu-
cation. He/she opens his/her heart and it seems as though he/she asks for: `My darling edu-
cator, please educate me”-is mentioned by innovator pedagogue Sh. Amonashvili in his 
work  The tragedy of education and problem of relationships [Amonashvili, 1987:  10]. 

Dimitri Uznadze named the source provoking conflicts in the education process `the 
basic tragedy of education~. What is the psychological essence of this “tragedy” and how 
can we overcome it? He considers this question in relation to the teaching process [Uzna-
dze, 1980: p. 57].  

The school builds the teaching process on the basis of united program and doesn’t 
consider the fact whether is possible to develop with equal success the knowledge in pupils, 
when each of them has individual peculiarities. As to the school, it requires that all pupils 
should be simultaneously provided by educational material, which, it must be noted, is inc-
luded in the program without regard to pupils’ interests. By force of intellectual features it 
is necessary to deliver education material to pupils with the use of different means. And 
now, the contradiction between teacher and pupils arises, the logic of which is that teacher 
aspires to intellectual education of pupils, while at the same time, the educator has to deal 
with many pupils. That’s why he/she is forced to select one way, to follow united metho-
dology for everyone. This circumstance eliminates the opportunity to make all pupils equa-
lly satisfied with teaching methods. Due to this fact pupils’ compulsion becomes necessary 
in order to subdue them (follow) to common rules. Compulsion, in its turn, is followed by 
respective consequences. It kills all free desires, interests, aspirations. That’s why working 
with everyone using one approach will never be fruitful. Such teaching is painful for pupil, 
who avoids it and now the tragedy emerges: good things done by the teacher with regard to 
pupils is sometimes perceived by them as evil directed against them [Uznadze, 1980: 58].      

The conflict deepens in education because trends of movement of educator and edu-
catee are almost mutually anthitetical. Educator is forced to subdue present life of educa-
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tees to their future life, to sacrifice today’s needs, aspirations, joy and satisfaction for 
tomorrow’s happiness and wealth. But the educatee doesn’t accept these good intentions of 
the educator. Child lives for the day. Pleasure and enjoyment found in the present are valu-
able for him/her, the child is captured by his/her present-day needs. Thus, the educator as a 
carrier of social goal is oriented towards the future, while the educatee is the subject of the 
present, who wants something here and now and finds it difficulut to reject it [Melikishvili, 
2013: p. 13]. Today’s pleasure is his/her physical need. Namely here takes place collision 
of mutually opposite trends of educator and educatee. He/she revolts against teacher, either 
goes to apparent conflict, or avoids educator.  That is exactly the essence of “tragedy” of 
education [Amonashvili, 1987, 11]. What should the educator do? Of course, he/she must 
do all the best to subdue a child to his/her influence, as though the compulsion becomes 
especially important under these conditions. As a result we got that education process looks 
like a battle of mutually opposite forces. Such relationship between educator and educatee 
promotes feeling of hostility in pupils against the educator and methods used by him/her. 
All of this causes damage to the process of formation of personality in each pupil [Amona-
shvili, 1987: p.12].     

 `The tragedy of education” and related difficulties sometimes forces meny people to 
replace the profession of pedagogue by other profession. One part of educators is dissa-
tisfied by their profession throughout their whole life. Why the creative fire of young peda-
gogues disappears as soon as they are getting involved in school life? The reason is that ed-
ucator is the carrier of goals of education, he/she tries to accomplish them, while the edu-
catee with all his/her strength stands against the teacher, doesn’t want to subdue to the infl-
uence, which is incommensurable with his/her interests. Many things are depended on edu-
catee, pedagogue. The teacher from the beginning must take care of subdual of child’s te-
aching to his/her direct interests and aspirations – need for obtaining success, curiosity, de-
mand for functionality [Melikishvili, 2013: p. 23] 

Pedagogy is the core mastery, many humans have pedagogic talent, but it is not 
enough, since psychological talent is necessary, too, and only very few people have it. Just 
at that moment for the first time was clearly pronounced the pivotal thought of D. Uznadze 
- `Pedagogy must study not only the pedagogue’s mastery, or else the skill needed for 
influence on the teenager, but also the object, on which this influence is applied, - i.e. the 
nature of pupil, his/her inner constitution, spiritual world, his/her genetic code [Uznadze, 
1912: p. 48]. 

As soon as we understand the inner world of the educatee, we will be no more surp-
rised by the fact that the pupil is so refractory sometimes, and doesn’t “fit” the `frames” 
prepared by pedagogue.This happens because the educator frequently forgets: `He/she 
deals with living being endued with the will and that’s why the educator will not treat pupil 
like the subject of dead nature”.Methods should be brought into compliance with the de-
velopmental laws of living beings (theories of development), and then the result will be 
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good”, - said D. Uznadze one century ago.    
How can we break and get rid of the vicious circle, how can we overcome “the tragedy 

of education”? Half a century after publication of Dimitri Uznadze’s work this question is 
raised now by the famous Georgian innovator, academician Shalva Amonashvili, who finds 
a way out of mentioned reality in humanist attitude and humanistic pedagogy, and rests on 
wise classic formula: `The child not only prepares for life, but he/she already lives in the 
present, in present day, which gives joy and pleasure to him/her[Amonashvili,1987: p. 11]. 

Almost one century has gone since creation of the work `The basic tragedy of educa-
tion” by Dimitri Uznadze, but the problem of mentioned tragedy is still topical. Modern 
educator can found an answer to many problematic questions in this original pedagogical-
psychological concept. 
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istoria, kultura, politikuri mecnierebani 
Jurnali `ganaTleba~ # 5, 2013 

 
 

rozeta gujejiani 
iv. javaxiSvilis saxelobis Tbilisis  

saxelmwifo universiteti  
 

aRzrdis sistema da mentalobis formireba  
tradiciul qarTul yofaSi (svaneTi) 

 
cnobilia, tradiciuli qarTuli kultura gansakuTrebuli sim-

kveTriT eTnografiul masalaSia warmoCenili. bunebrivia, tradiciuli 
yofa ganapirobebda tradiciuli mentalobis Camoyalibebas.eTnikuri me-
ntalobis elementebi yvelaze xangrZlivad tradiciul sazogadoebaSi 
funqcionirebs da am mxriv, metad sayuradRebo masala qarTvel mTielTa 
yofaSi dasturdeba. tradiciul sociumSi Semonaxulia eTnosis umni-
Svnelovanesi mentaluri Rirebulebebi, rac Taobidan Taobas aRzr-
dis gziT gadaecemoda. 

eTnologiis (kulturuli da socialuri anTropologiis) kvlevis 
sfero moicavs kulturis im elementebis Seswavlas, romlebic umniSvne-
lovanes rols asruleben tradiciuli sazogadoebisa da koleqtiuri 
mentalobis Camoyalibebis saqmeSi. am mxriv religias didi adgili uka-
via. religia gvevlineba erovnuli identobis, kulturis, msoflmxedve-
lobrivi faseuloebebis Semqmnel da ganmaviTarebel mZlavr segmentad, 
romelic  did gavlenas axdens aRzrdis sistemis formirebis saqmezec. 

svaneTSi Cveni droisTvisac Semonaxulia is mentaluri modeli, 
rac zogadqarTul kulturul-istoriul garemoSi iyo gamomuSavebuli 
da romlis mTavar niSnad religiuroba iTvleboda.  

naSromis mizania, gamokveTos qarTvelTa eTnikuri mentalobis, aR-
mzrdelobiTi sistemis is sicoclisunariani elementebi, romlebic uaR-
resad humanuri xasiaTiT gamoirCeva da dRevandeli globalizaciis fo-
nze mniSvnelovan datvirTvas iZens qarTuli erovnuli Rirebulebebis 
realizebisa da TanamedroveobasTan adaptirebis kuTxiT.  

tradiciuli qarTuli msoflmxedvelobrivi Rirebulebebi Tval-
saCinod ikveTeba svaneTis eTnografiul sinamdvileSi.  

qarTvel mTielTa tradiciuli rwmena-warmodgenebisa da socialu-
ri yofis Seswavlas xangrZlivi istoria aqvs. svaneTis sulieri da socia-
luri yofis kvleva aucieleblia istoriul konteqstSi, istoriuli di-
namikis CvenebiT da ara misgan mowyvetiT da statikuri saxiT warmoCeniT. 
istoriul-SedarebiTi, evolucionisturi da marqsistul-leninuri ide-
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ologiuri dogmebiT Catarebuli kvlevis Sedegad  dagrovili zogierTi 
samecniero naSromi obieqturad  ar asaxavs svaneTis realobas. 

svaneTis kulturis istoriis WrilSi gaanalizeba avlens gvian Sua-
saukuneebSi svaneTis kulturis daqveiTebis obieqtur mizezebsa da ga-
remoebebs - svaneTi cxovrobda ise, rogorc danarCeni saqarTvelo – qve-
ynis aRorZinebisa da Zlierebis xanaSi svaneTic maRalganviTarebuli 
iyo, qveynis erTianobis daSlis Sedegad ki es mxarec daqveiTda. am droi-
dan iwyeba procesi, romelic avlens adgilobrivi sazogadoebis araerTi 
Taobis erTgulebas tradiculi saero da kanonikuri samarTlis mimarT, 
rac normaluri yofis ganmapirobebel berketadaa moazrebuli. tradi-
ciuli aRzrdis sistema tradiciuli cxovrebis wesis umTavresi burji 
iyo da amitomac sazogadoebaSi mas mniSvnelovani adgili ekava [kapanaZe 
2001; kapanaZe 1986].  

tradiciul sazogadoebaSi dabadebuli adamiani adreuli socia-
lizaciis periodSive bunebrivad Seimecnebda mSobliuri sociumis msof-
lxedvas, Rirebulebebs da Tanaziari xdeboda adgilobrvi kulturul-
sameurneo   codna-gamocdilebisa. anu, mozardi, bunebrivad, yovelgvri 
xelovnuri Carevis an iZulebiTi meTodebis zegavlenis gareSe, iwyebda 
fexis adgmas da garSemo arsebuli kulturul-sameurneo garemos gaa-
zrebas, gamomuSavebas tradiciuli unar-Cvevebisa, eTikuri normebisa, 

etiketisa. bavSvi Tanamonawilე xdeboda cxovrebis mdinarebisa, xedavda 
ra saojaxo cxovrebas, ecnoboda jer axlo mezoblebsa da naTesavebs, Se-
mdeg sofels, Tems, igi TamaSobda an Tavis saxlSi an mezoblis bavSvebTan 
erTad maT saxlebSi, an sasoflo moednebze (suif), sadac sruliad  msgav-
si garemo sufevda. bavSvi,  trialebda ra Tavis sofelSi, xedavda Wirsac 
da lxinsac, akvirdeboda adamianTa qcevas – yofiTs Tu saritualos, us-
menda TanasoflelTa metyvelebas da arCevda sociumisaTvis misabaZ, Ri-
rseul qcevas uRirsi da dasagmobi qcevisagan.  

qarTul sazogadoebaSi arsebobda bavSvisadmi faqizi damokidebu-
lebis mdidari tradiciebi. bavSvi tradiciul qarTul garemoSi moiaz-
reboda srulfasovan adamianad, romelsac hqonda uflebebic da movale-
obebic.  

tradiciuli qarTuli yofa ganasxvavebda erTmaneTisagan vaJisa 
da qalis aRzrdis wesebs, rac sruliad bunebrivi iyo adgilobrivi yofa-
cxovrebis mTavari maxasiaTeblebis gaTvaliswinebiT.  

qarTveli mTielebi sakaod rTul pirobebSi cxovrobdnen. Ggarda 
problemuri geografiuli landSaftisa da klimatisa (xangrZlivi, 7-8 
Tvis ganmavlobaSi zamTari, ugzooba, zvavsaSiSroeba da sxv.), maT cxov-
rebas arTulebda Crdilokavkasiel tomTa Semosevebi da TareSebi. mTie-
lis cxovreba did gamZleobasa da mravalgvari yofiTi niuansis codnas 
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moiTxovda. qarTvel mTiels mudmivad Tavdacvis reJimSi yofna uwevda 
da yoveli zemoT CamoTvlili faqtori ganapirobebda saqarTvelos mTa-
Si da, kerZod, svaneTSi, barisagan gansxvavebuli aRzrdis sistemis Camo-
yalibebas.  

zrunva bavSvis aRzrdaze iwyeboda misi dabadebisTanave, magram aR-
saniSnavia is garemoebac, rom tradiciuli sociumi did yuradRebas uT-
mobda qorwinebis sakiTxs. svaneTSi, rasakvirvelia arsebobda yvela is 
tradicia, rac qristianuli kanonikiT iyo nasazrdoebi, amas garda, sva-
nebi kidev ufro Sors wasul naTesaur xazebs inarCunebdnen da ar ar-
Rvevdnen tardiciuli qarTuli naTesaobis sistemas, qorwinebis egzoga-
miurobas. aucilebeli faqtori daqorwinebisaTvis iyo fizikuri da 
gonebrivi simrTelec. 

axaldabadebulis saxelze ojaxSi sruldeboda specialuri locve-
bi. mozardTa mSvidobianobas da janmrTelobas eZRvneboda spcialuri 
ritualebi beCos Temis wmida gabriel mTavarangelozis eklesiaSi (gula 
gabrel), ifaris Temis mosaxleoba ki amJamadac asrulebs `liCaniSobis~ 
dReobas, rac gulisxmobs Canis wmida giorgis eklesiasTan dReobis gama-
rTvas, romlis monawilea yvela adgilobrivi da CanelTa gaTxovili asu-
li, visac ki vaJiSvili SeeZineba. mSoblebi sami wlis ganmavlobaSi modian 
Canis wmida giorgis eklesiaSi da madlobas uZRvnian mas. miaqvT Sesa-
wiravic, maRal Wokze Sebmuli mandilebi. 

yrmis kvebis racioni svaneTSi gansxvavebuli iyo. specifikurad ik-
vebeboda dedac, loginobis periodSi, mas im dros mxolod msubuqi saq-
miT tvirTavdven, arsebobda meZuZuri dedis kvebis racionic. tradici-
uli sociumi zrunavda mozardis fizikur da gonebriv simrTeleze.  

Zalian mniSvnelovani iyo ojaxis wevrebis damokidebuleba mcire-
wlovanTa mimarT. maT epyrobodnen rogorc Tanasworebs. 10-12 wlmade 
bavSvebi, ZiriTadad, TamaSiT erTobodnen, xolo Semdeg maT ukve rTavd-
nen saojaxo saqmeebSi da aCvevdnen meurneobis marTvas.  

gogonebs da biWunebs gansxvavebuli saTamaSoebi hqondaT. biWunebis-
aTvis mamebi Tlidnen saTamaSo  mSvild-isrebs, Tofebs, xmlebs, aswavlid-
nen Widaobas, cxenze jdomas, kldeebze siaruls. gogonebisTvis ki Ziri-
Tad gasarTobad Tojinebs - `dedoflebs~ keravdnen. svaneTSi naWrebisa-
gan amzadebdnen `dedoflebs~, romelTac svanurad `dalild~ hqvia. To-
jinas saxesac lamazad mouxatavdnen, TviTon mozardebi swavlobdnen de-
debisagan Wra-kervas da Semdeg Tavadac ukeravdnen TavianT Tojinebs ka-
bebs. gogonebs 10 wlidan dedebi aswavlidnen Wra-kervas, saxlis dagva-da-
sufTavebas, sarecxis recxvas da sxva saqalebo saqmes.  

marTalia, mozardebi asrulebden sxvadasxva saojaxo saqmes: dadi-
odnen samwyemsurSi, mihqondaT yanebSi da saTibebSi sagzali da a. S. magram 
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mainc bevri dro rCebodaT garTobisa da dasvenebisTvisac. svaneTis tra-
diciul yofaSi arsebuli xalxuri TamaSobebi metad gonivruli da aRmz-
rdelobiTi saxisa iyo. zogierTi TamaSi mozardSi sxvadasxva samxedro sa-
qmisadmi midrekilebas zrdida, zogierTic gonebas avarjiSebda. TamaSo-
baTa erT nawils rTuli siuJeti ar hqonda, isini SejibrebiTobis princi-
pze iyo agebuli da mozardSi aviTarebda xtomis, sirbilis, niSanSi sro-
lis, qvistyorcnis, Widaobis unar-Cvevebs; zogic, magaliTad, `girgiTe-
la~, gansakuTrebulad zrdida gamZleobis unars. bavSvebs sCveodaT xis 
wknelebze gadajdoma da `doRis~ gamarTva, xeebze cocva, oCofexebiT sia-
ruli, 14 wlidan vaJebs aCvevdnen sajildao qvis awevas, TamaSobebi - 
`liyansgunal~-i da `lipeJunal~-i aviTarebda aramxolod fizikur mona-
cemebs, aramed Wkua-gonebasac da a. S. [RoRoberiZe, 1970]. 

zogierTi TamaSoba arqauli xanidan momdinare iyo da maTSi miTo-
logiuri pasaJebic ikveTeba, magaliTad, `niSxa-niSxabarbaluka~ mozards 
sruliad bunebrivad akavSirebda winaparTa msoflxedvis arqaul pasaJeb-
Tan, xolo TamaSoba `lidbaS~ mozardSi aRvivebda religiur xedvas. `li-
dbaS~ imarTeboda xangrZlivi gvalvis an wvimianobis dros da TavisTavSi 
Seicavda xalxuri locvis rituals. Tuki sofels gvalva an wvimianoba 
Seawuxebda, bavSvebi  ikribebodnen, mTel sofels kargad Camouvlidnen da 
Sesawiravs agrovebdnen (yveli, fqvili, tkbileuli). Semdeg gadiodnen so-
flis ganapiras, Sekrebdnen fiCxs, daanTebdnen kocons, Segrovili fqvi-
lisa da yvelisagan acxobdnen xaWapurebs da RmerTs gamodarebas an gawvi-
mebas SesTxovdnen. Aarsebobda iseTi `dedofalac~, romelsac `qorwils” 
uxdidnen an `dakrZalavdnen”, am dros orive rituals bavSvebi gaiTamaSeb-
dnen im saxiT da formiT, rasac yofaSi xedavdnen. xSirad TojinisaTvis 
saxls akeTebdnen, saxli, bunebrivia, tradiciuli svanuri sacxovreblis 
(qor) formisa mzaddeboda. Sesabamisad, isini ukve bavSvobidan xdebodnen 
tradiciis matarebelni. 

zamTrobiT biWebi adgilobriv damzadebuli TxilamurebiTa da 
cigebiT srials swavlobdnen, eCvodnen Rrma Tovlsa da sip yinulze sia-
ruls. dDidebis kvaldakval, TviTonac agebdnen `Tovlis koSkebs~ da gai-
TamaSebdnen, magaliTad, `limuryvamalis~ rituals.  

Aadreuli socializaciis periodSive xdeboda mozardis Cabma re-
ligiur ritualebSi. Mmozardi yofiT yoveldRiurobaSi adevnebda Tvals 
saojaxo Tu sasoflo locvebs, samzadiss religiuri dReobisaTvis, icav-
da im aRkveTebsa da wesebs, rac win uZRoda ama Tu im rituals. 10-12 wli-
dan bavSvebic marxulobdnen da saguldagulod icavdnen religiur weseb-
sa da normebs. 

Mmozardis sulieri formirebis mxriv ojaxTan erTad, didi adgili 
eWira sasoflo Sekrebis mTavar adgils - sasoflo moedans. sasoflo moe-
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danze (suif) Tavs iyrida mTeli sofeli saRamoobiT da uqme dReebSi.  
svaneTis sasoflo moednebi sakraluri adgilebia, radgan yovel ma-

Tgans amSvenebs eklesia (an Semonaxulia naeklesiari). Mmoedani xSirad wri-
uli formisaa da mas galavanic aqvs Semortymuli. Mmoednebze dgas ifnis, 
muxis an cacxvis xeebi, romlebic eklesiis siaxlovidan gamomdinare `wmi-
dad~ iTvleba da sakraluria. 

sasoflo moedani, garda imisa, rom igi soflis sakraluri da kom-
poziciuri centria, amave dros mniSvnelovani aRmzrdelobiTi kerac iyo. 
sasoflo moednebze ikribeboda mTeli sofleli, rodesac iq wydeboda sa-
marTlebrivi an sasoflo mniSvnelobis sakiTxebi. zogierT sasoflo moe-
dans qvis skamebic amkobda, sadac soflis sagvareuloebis mamakacebi Ca-
mosxdebodnen bWobis dros. Aaq wydeboda yoveli saWirboroto sakiTxi. sa-
soflo moedani sazogado adgili iyo da iq misvla yvelas SeeZlo, maT 
Soris, ucxo stumars an devnilsac. igi aq misvliT, ukve erTgvarad dacu-
lad grZnobda Tavs, radgan amieridan masze mTeli sofeli izrunebda. 
sasoflo Sekrebebze dgeboda saeklesio dReobaTa momzadebis gegmebi, sa-
soflo daniSnulebis gzebis gayvanis, xidebis gadebis da sxva sameurneo 
saqmeebi, aqve ganixileboda zogierTi samarTlebrivi saxis problemac 
CveulebiTi samarTalwarmoebis farglebSi. 

mniSvnelovan Sekrebebs mamakacebi (srulwlovanebi) eswrebodnen, 
magram ojaxis ufrosis Sin aryofnis an gardacvalebis SemTxvevaSi Tavy-
rilobaSi ojaxis ufrosi qalic monawileobda, igi Suaxnis asakisa mainc 
unda yofiliyo. xandazmuli adamianebis, maT Soris, qalebis CarTuloba 
sasoflo mniSvnelobis saqmeebis gadawyvetaSi  Zlieri faqtori iyo Suax-
nis asakis krizisis daZlevisaTvis da igi garkveul komforts uqmnida 
asakovan adamianebs. cnobilia, rom am mxriv, tradiciuli qarTuli cxov-
rebis wesi bevr iseT probelmasac ki SesaSuri warmatebiT awesrigdebda, 
rac Tanamedrove sazogadoebisTvisas gadauWrel problemad gvevlineba. 
n. mindaZis dakvirvebiT, `Suaxnis asakis krizisis daZlevis erT-erTi 
mizezi qarTvelTa cxovrebis wesSic unda veZioT. Suaxnis asakidan Tanda-
Tan mcirdeboda qalis fizikuri datvirTva da misi funqcia ZiriTadad 
ojaxis saSinao saqmianobiTa da bavSvebis aRzrdiT Semoifargleboda... 
Suaxnis asaakidan iwyebda qali ojaxis meurneobis gaZRolasac, rac ume-
teswilad Rrma moxucebulobamde grZeldeboda. svaneTSi ojaxis ufros 
qals ebara mTeli wlis mosavali... da uimisod veravin verafers gascemda 
ojaxidan...igi anawilebda ojaxSi myof danarCen qalebs Soris samu-
Saos...Suaxnis qalebi garkveul privilegiebs iRebdnen religiuri kult-
msaxurebis TvalsazrisiTac~ [mindaZe, 2003: gv. 26-27]. anu, Suaxnis qalebi 
svanebis tradiciul sazogadoebaSi mniSvnelovan adgils ikavebdnen, di-
di iyo maTi socialuri statusi da prestiJi, rac genderuli balansis 
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ganmapirobebeli faqtori iyo da amgvari socialuri prestiJiT garkveu-
li motivacia uCndebodaT mozard da axalgazrda gogonebsac.  

aRsaniSnavia is garemoebac, rom svaneTis tradiciul yofaSi, TviT 
samarTlebrivi xasiaTis problemis gadawyevtis drosac ki hqonda mandi-
losans xmis ufleba da mas azrsac ekiTxebodnen. cnobilia araerTi qali, 
vinc mediatoris funqciasac asrulebda [gujejiani, 2008].  

suifebSi gansaxilveli sakiTxebi Tematurad ase jgufdeba: Cveule-
biTi samarTali, sasoflo-sameurneo xasiaTis problema, saeklesio dRe-
obis menejmenti...  

bunebrivia, rom mozardebi, Sekrebilni, moSorebiT, Tvalyurs adev-
nebdnen  srulasakovan TanasoflelTa Sekrebebs, maT msjelobas, qcevis 
wesebs, ufros-umcrosobis etikets, zrdilobian sityva-pasuxs, yoveli-
ve es bunebrivad uyalibebda mozardebs qcevis wesebsa da eTikur nor-
mebs. mozardi Tanamonawile iyo yoveldRiuri yofisa da soflis cxovre-
baSi CarTuloba mas Tanagancdis fsiqologiur ganwyobas uqmnida, anu  
uyalibebda pasuxismgeblobis grZnobas.  

mozards esmoda ra ama Tu im samarTlebrivi davis Sinaarsi, modave-
Ta argumentebi Tu Zveli msgavsi ambebis Sedarebebi (arak) mimdinare amba-
vTan,  TavisTavad  Seimecnebda CveulebiTi samarTlis normebs. Zvelqar-
Tuli saxelmwifo da saeklesio samarTlis normebiT nasazrdoebi svanu-
ri CveulebiTi samarTali, misTvis cxovrebis wesis warmmarTveli meqani-
zmi xdeboda.  

sasoflo moednebSi aRmarTul eklesiebTan sruldeboda religi-
uri dReobebi. mozardi eswreboda yvela dReobas, am mxriv, akrZalvebi ar 
arsebobda. smeniT da xedviT igi swavlobda religiuri ritulebis arss, 
locvis teqstebs, eklesiasTan qcevis wesebs, locvis wesebs. 

sasoflo moednebi warmoadgenda xalxuri musikaluri SesaZlebl-
obebis gamovlenis arenasac. aq imarTeboda ferxulebi, aq sruldeboda 
religuri sagaloblebi Tu sxva saxis simRerebi. mTxrobelTa gadmoce-
miT, maT swored bavSvobaSi iswavles simRera da cekva, rodesac mozrdi-
lebi gverdiT iyenebdnen da aCvevednen  ferxulis ileTebsa da simReris 
xmebs.  

 svani biWebi adreuli asakidanve ebmebodnen sadReobo samzadissa 
da religiur ritualebSi. isini mamebis, biZebisa da babuebis gverdiT es-
wrebodnen sadReobo samzadiss. gogonebic dahyvebodnen dedebs da be-
biebs salocavSi (RvTismSoblisa da wmida barbares eklesiebSi) da mona-
wileobdnen e.w saqalebo locvebSi. anu, bavSvebi, adridanve ebmebodnen 
cxovrebis ferxulSi  da TavisTavd xdebodnen tradiciuli cxovrebis 
wesisa da normebis mimdevrebi. aRsaniSnavia lamprobis xalxuri dReoba 
(balsqvemoT misi saxelia `liCedural~), rodesac mozrdilebTan erTad, 
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yovel biWunas, moaqvs Tavisi lampari sasoflo moednisaken, radgan igi 
momavali mxedaria wmida giorgisa, visac eZRvneba es trnsformirebuli 
rituali. 

sasoflo moednebs kidev erTi funqcia hqonda, iq mosaxleoba Sro-
miT saqmianobasac eweoda. moedanze amuSavebdnen saWapane tyavs, rac did 
fizikur datvirTvas iTxovda da Tanasoflelebi erTmaneTs enacvl-
ebodnen; zog moedanze idga tyavis mosaqneli xelsawyo, romliTac tyavi 
muSavdeboda da amaSic sofeli erTmaneTs exmareboda.bevr sasoflo moe-
danze idga Tofiswamlis sanayi qvebi. mozardi bavSvobidan akvirdeboda 
mozrdilTa SromiT saqmianobas da Tanaziari xdeboda am codnisa. 

  ojaxTan erTad, swored sasoflo moedani iyo is adgili, sadac 
sxvadasxva asakisa da sqesis adamianebi erTad iyridnen Tavs, sadac buneb-
rivad xdeboda winaparTa mier dakanonebuli qcevis normebis, wesebisa da 
adaTis mozardTaTvis gadacema. da radganac, `yoveli calkeuli pirov-
nebis cxovreba gaxsnilia TanasoflelTTaTvis, misi yoveli araordina-
luri qmedeba sajaro ganxilvis sagania~ [kandelaki, 1995: gv. 265], amitom, 
suifebSive miiReboda ama Tu im tradiciuli normis darRvevis aRmkveTi 
RonisZieba, iqve aRiniSneboda sazogadoebis roemlime wevris siqvele, 
vaJkacoba, zneobrioba, kdemamosileba. wminda fizikur wvrTnasTan (biWe-
bisaTvis) da xelsaqmeSi gawaffvasTan (gogonebisaTvis) erTad, sasoflo 
moednebze mozardi pirovnuladac yalibdeboda. bavSvis aRzrda jansaRi 
xalxuri gamocdilebis safuZvelze ganapirobebda iseTi pirovnebis 
Camoyaliebebas, romelsac naklebi konfliqti eqneboda garesamyaros-
Tan, iqneboda ra ukve saukuneobiT gamocdili da aprobirebuli faseu-
lobebis matarebeli da tradiciuli qcevis wesebiT mcxovrebi adamiani, 
riTac daculi iqneboda memkvidreobiTobis principic.  

vaJa-fSavela erT eTnografiul CanaxatSi SeniSnvs, `diaR, uyvars 
sofels Tavi da ufrTxildeba kidec Tavs bevriT metad, vidre calke wev-
rni soflisani erTmaneTs~ [vaJa-fSavela, 1986: gv. 374]. ese igi, yoveli kon-
kretuli tradiciuli sociumi iRvwis Tavis kulturul-istoriul gare-
moSi GgamomuSavebuli Rirebulebebis SenarCunebisaTvis da sicocxlis ga-
nmgrZobi momavali Taobebia. aAmgvari `kulturuli reproduqciis~  mrava-
lgzisoba svaneTis magaliTze ojaxebsa da sasoflo moednebze xorciel-
deboda ZiriTadad.  

ojaxebsa da sasoflo moednebze euflebodnen mozardebi ufros-
umcrosobis etikets. cnobilia, tradiciul qarTul yofaSi zogadad da 
maT Soris, svaneTSi, gansakuTrebiT sapatio adgilas moxucebi isxdnen, 
maT eZleodaT pirveli sityvis Tqmis ufleba. isini warmarTavden saubars. 
Aamgvar Sexvedrebs ar hqonda mentoruli da moamabezrebeli xasiaTi, cod-
nis da eTikuri normebis gadacema sruliad bunebrivad xdeboda: sasoflo 
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moednis galavnis gayolebiT Camwkrivebul lodebze Camomsxdari moxuce-
bi yvebodnen TavianTN Tavgadasavals, warmoTqvamdnen cnobil gmirTa sa-
dideblebs, ixsenebdnen Zvel ambebs, adaTebs, rac msmenelze da gansakuT-
rebiT, mozardze, waruSlel STabeWdilebas axdenda. saqalebo mxares mo-
xuci qalebi gogonebs xelsaqmes (rTva, qsova, qargva), aswavlidnen. Mmoed-
nis sxva nawilSi Wabukebi biWebs wvrTnidnen WidaobaSi, qvebis awevaSi, xee-
bze cocvaSi avarjiSebdnen. sasoflo moednebze xSirad gaismoda xalxuri 
simRerebi, mwuxris Jams Wuniris (Wianuri) sevdian hangebs akvnesebdnen. Er-
Ti aseTi sasiamovno Tavyrilobis  Sesaxeb Zvel svanur simReraSicaa moTx-
robili: 

`Semiyvanes suifSi, 
suifi mwkrivad simReras adga. 
yvelgan vyofilvar, yvelaferi minaxavs, 
amisTana Sekrebiloba, ar minaxavs~ [svanuri poezia, 1939: 158-159]. 

sasoflo moednebze Sekrebili sazogadoeba tradiciuli qcevis 
normebs emorCileobda, iq myofs ekrZalebda Cxubi, xmauri, ayal-mayali. 
rom arafero vTqvaT, bilwsityvaobaze, rac saerTod, ucnobia svaneTis 
tradiciuli sazogadoebisa da svnuri metyvelebisaTvis. 

svaneTis tradiciuli ojaxebi da sasoflo moedani is garemo iyo, 
sadac tradiculi codna da qcevis normebi gadaecemoda Taobidan Tao-
bas. winaparTaTvis faseuli tradiciebi, religiuri da socialuri nor-
mebi aq xdeboda bunebrivi mozardisaTvis. 
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It is known that traditional Georgian culture is especially clearly manifested in ethno-
graphic materials. It is natural that traditional everyday life caused formation of traditional 
mentality. Elements of ethnic mentality have the longest functioning in the traditional 
society and in this regard, the noteworthy material is confirmed in everyday life of Ge-
orgian hillmen. In the traditional socium are kept the most important mental values that 
were passed on from generation to generation by means of education.  

The research area of ethnology (cultural and social anthropology) covers the study of 
those elements of culture, which play essential role in formation of traditional society and 
collective mentality. In this regard religion has a special place. Religion appears as po-
werful segment creating and developing the national identity, culture, worldview values, 
which has a great impact on formation of education system.     

In Svaneti nowadays is still kept the mental model, which was elaborated in all-Geo-
rgian cultural and historical environment and in which the religiosity was considered as 
main feature.  

The goal of the work is to disclose the viable (healthy) elements of ethnic mentality 
and education system of Georgians, which are characterized by extremely human chara-
cter and against the background of today’s globalization acquire significant meaning from 
the viewpoint of implementation and adaptation of Georgian national values to modern 
realities.  

Traditional Georgian worldview values are clearly manifested in ethnographic reality 
of Svaneti.  

Study of beliefs and conventional wisdoms, and social life of Georgian hillmen has 
a long history. Research of spiritual and social life of Svaneti is necessary in historical 
context, with displaying the historic dynamics and not in isolation from it, as well as with 
its manifestation in static form. Some scientific works collected as a result of research car-
ried out with the use of historical-comparative, evolutional and Marxist-Leninist ideolo-
gical dogmas don’t reflect the objective reality of Svaneti.  

Analysis of culture of Svaneti in the historical viewpoint reveals objective reasons 
and circumstances of regress of culture of Svaneti in the late Middle ages, since Svaneti 
lived in such a way like the rest of Georgia, i.e. Svaneti was highly developed, when the 
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country experienced renaissance and might, while as a result of decay of unity of the cou-
ntry this region was also fell to decay. From this time begins the process, which displays 
adherence of many generations of local society to traditional secular and canon laws that 
is considered as determining leverage of traditional life. Traditional education system was 
the basic pillar of the traditional way of life and that’s why it had special place in the 
society [Kapanadze, 2001; Kapanadze, 1986].    

Human who was born in traditional society, from the very early period of socializa-
tion naturally perceived the world view, values of native socium and became involved and 
shared the local cultural and economic knowledge and experience. In other words, the 
teenagers, naturally, without any influence of artificial interference or coercive measures 
began to stand on their own feet and make sense of cultural and economic environment 
surrounding them, to elaborate traditional skill and abilities, ethic norms and etiquette. The 
child became the participator of life’s river, seeing family life, he/she first got familiar 
with neighbors and relatives, and then with the village, the community. He/she played 
either in own house or with neighbor children in their houses, or at village fields where ab-
solutely similar atmosphere dominated. The child, being mingled in own village, saw both 
woes and joys, kept his/her eyes on humans’ everyday or ritual behavior, listened to the 
speech of fellow villagers and differed exemplary behavior, worthy of emulation from dis-
graceful, contemptible conduct.  

There were rich traditions of sensitive attitude to the child in Georgian society. In tra-
ditional Georgian environment child was considered as full valued person, who had both 
rights and obligations.  

Traditional Georgian everyday life differed from each other the principles of boy’s 
and girl’s education that was absolutely natural taking into account basic characteristics of 
local life.  

Georgian hillmen lived in rather complicated conditions. Besides problematical geo-
graphical landscape and climate (long-lasting (during 7-8 month) winter, lack of good 
roads, avalanche hazard etc.) their life was complicated by invasions and pillages of north-
Caucasian tribes. Hillman’s life required high endurance and knowledge of many domestic 
niceties. Georgian hillman was always in wait for invasion and was ready for self-
protection, and all abovementioned factors conditioned formation of different education 
system in Georgian mountains, and particularly in Svaneti. 

Care for children’s education had started right from their birth. But it should be noted 
the circumstance that traditional socium paid great attention to marriage issues. Of course, 
there were all the traditions in Svaneti that were arisen from Georgian canons, but besides, 
Svans preserved even more far-reaching kindred ties and didn’t destroy the system of 
traditional Georgian kinship, marriage exogamy. Physical and mental health was also the 
necessary preconditions of marriage.  

Special prayers were offered in families in behalf of newborns. Special rituals were 
devoted to teenagers’ composure and health in the St. Archangel Gabriel church of Becho 

141 
 



community (Gula Gabrel), while the population of Ifari community even at present celebra-
tes so-called “Lichanishoba” that means celebration of name-day of the Saint George 
church in Chani, participator of which were all married local Chan women, who gave birth 
to boy. During three years parents visit the Saint George church in Chani and give thanks to 
it. Also they offer sacrifice in the kerchiefs tied to high poles.  

Food ration of child was different in Svaneti, as well of mothers, who took special 
meals in the period of bed regime and were engaged only in easy works, there was also the 
food ration of nursing mother. Traditional socium took care of physical and mental health 
of teenager.  

Very important was the attitude of family members to infants. They were perceived 
as equal right persons. Children under 10-12 years were basically involved in games, while 
afterwards they were already engaged in family affairs and adults recommended them to 
keep house.  

Boys and girls had different toys. Fathers grinded out slings and arrows, guns, swords 
for children, taught them to wrestle, ride, and climb the rocks. The basic entertaining dolls, 
so called “queens” were sewed for girls. In Svaneti “queens” for girls were usually prepa-
red from cloths (fabric) and were named “Dalild”. Doll’s face was beautifully painted up, 
and teenagers studied cutting and sewing and afterwards sewed the dresses for dolls the-
mselves. From 10 years girls were taught by mothers how to cut and sew, to sweep and 
clean the house, to launder and to do other distaff.  

While teenagers did other household chores: went to pastures, took victuals to the 
fields and meadows but they still had enough time for entertainment and rest. Folk games 
available in traditional everyday life of Svans were very intellectual and had educational 
character. Some games develop in teenagers definite inclination to various military profe-
ssions, while others trained intellectual abilities. One part of games had no complicated sce-
nario, they were built on the competitive principles and developed the skills and abilities of 
jumping, running, target shooting, stone throwing, wrestling; some of them, e.g. “Girgite-
la”, developed especial skills of endurance. Children happened to sit down at tree stumps 
and take part in “races”, to climb the trees, walk on stills, from 14 years boys were habitua-
ted to lift the stones, and games named “Likansgunal” and “Lipuzhunal” developed in them 
not only physical abilities but also intellect and memory etc. [Gogoberidze, 1970].  

Some games had arisen from archaic times and mythological passages were revealed 
in them. For instance, the game “nishkha-nishkha barbaluka” naturally connected the tee-
nager with archaic passage of ancestors’ worldview, while the game “Lidbash” woke reli-
gious outlook. “Lidbash” was played during long-lasting drought and heavy rains and con-
tained in itself the ritual of folk prayer. When the village was disturbed by drought or heavy 
rains, children came together, went round the whole village and collected some donation 
(cheese, flour, sweets). After that they went to the outskirts of the village, picked up 
brushwood, made a fire, cooked khachapuries from collected flour and cheese and prayed 
God for clearing or rain. There was such a “queen”, for whom marriage or funeral were pe-
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rformed. At this time children played both rituals in the manner and the way that they saw 
in everyday life. Frequently they built a house for dolls. Of course, the house was made in 
the form of traditional Svan dwelling (Kor). In such a way they from the early childhood 
became the bearers of traditions.  

In the winter the boys were trained to skate on domestically made skis and sledges, 
accustomed the walking on snow and ice. Taking example by grown-ups they built “snow 
towers” and played, for instance, the ritual of “Limurkvamali”.  

In the earlier period of socialization teenagers were getting involved in religious 
rituals. In everyday life youngsters kept an eye on family or rural prayers, on preparations 
for religious holidays, observed the restrictions and rules that preceded one or another 
ritual. From 10-12 years children kept a fast and thoroughly observed religious rules and 
norms.  

From the viewpoint of spiritual formation of teenagers, the village squares, the main 
place of villagers’ gathering held a prominent place along with the family. The whole villa-
ge came together in the evenings and at the weekend at village square, so-called Suif.  

Village squares of Svaneti are sacral places, since all of them are garnished by the 
church (or church ruins are remained). This square is often like a full-circle and is surroun-
ded by the fence. There are ash-trees, oaks or lime-trees on the squares, which are conside-
red as “holy” and sacral places due to vicinity of church.  

Village square besides its importance as sacral centre and focal point of the village, at 
the same time is the significant centre of education. All villagers came together at village 
squares, when issues of legal matters or rural problems were solved there. Some village 
squares were garnished by stone seats, where men from village families sat down during 
discussions. Every pressing question was solved here. Village square was a public place 
and everyone was able to come there, including nonresident guest or refugee. The persons 
who came here felt themselves protected to some extent since from this time forward the 
whole village took care of them. Plans of preparation for religious holidays, as well as for 
construction of roads of rural purpose, erection of bridges and other domesticities were 
built during village meetings, and some issues of legal nature were considered at the same 
place within the frameworks of customary law.  

Men (full-aged persons) attended important meetings, but in case of absence or death 
of housefather, the eldest woman of the family took part in the meeting, while she must to 
be at least middle-aged. Involvement of older persons, including women in solution of 
cases of rural importance was an important factor for overcoming the middle-age crisis and 
it generated comfortable situation for senior citizens. It is known that in this regard a 
traditional Georgian way of life with enviable success settled such problems, which seem to 
be unsolvable issues even for modern society. According to N. Mindadze’s observations, 
one of the reasons of overcoming the middle-age crisis we have to search in life style of 
Georgians. Starting with middle ages, the physical load on woman gradually came down 
and her function was basically limited by domesticities and child-rearing. From the middle 
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ages a woman started to keep the house and this process was lasted up to extreme old age. 
The harvest gathered throughout a year was entrusted to the eldest woman of the Svan 
family and nothing was issued to anyone without her permission... She distributed the work 
and obligations between other women residing in the family... Middle-aged women had 
some privileges from the viewpoint of religious service of God [Mindadze, 2003: p. 26-
27]. Thus, the middle-aged women had a prominent place in traditional Svan society, their 
social status and prestige was a significant one that was a precondition factor of gender 
balance and this social prestige created some motivation among immature young girls.  

It should be noted the circumstance that in traditional life of Svans, even in case of 
solution of problems of legal nature, the woman had a right of vote and its opinion was as-
ked and taken into account. There are known many women who played a role of mediators 
[Gujejuani, 2008].   

Problems to be examined at the Suifs, were grouped according to subjects as follows: 
customary law, problems of agricultural nature, management of religious holidays.   

It is natural that teenagers gathered a short distance away, kept a wary eye on mee-
tings of fellow villagers, their discussion, code of conduct, etiquette of order of precedence, 
polite speech and responses, and all this, naturally, promoted formation of norms of beha-
vior and ethic norms in youngsters. Teenager was a indirect participant of everyday life and 
involvement in rural life created the psychological attitude of immersiveness in the 
youngster, i.e. formed the sense of responsibility.     

When listening the content of one or another legal dispute, arguments of contestant 
parties or comparison (Arak) of old similar stories with current issue, teenagers obviously 
perceived the norms of customary law. Svan customary law arisen from norms of ancient 
Georgian state and ecclesiastic law became the drive mechanism of their life style.  

Religious holidays were held in churches erected at village squares. Youngsters took 
part in every fest and there were no restriction in this regard. Using the senses of hearing 
and vision they studied the essence of religious rituals, prayers texts, norms of behaviors in 
and near the church, and canons of praying.  

Village squares was used also as the arena of manifestation of folk musical possibil-
ities. Circle dances (so-called Perkhuli), religious gospels or other songs were performed 
there. According to narrators, they studied songs and dances exactly in childhood, while 
adults standing along with them, and habituated them to Perkhuli dancing modes and song 
voices.  

Svan boys from the very childhood were involved in holiday preparations and religi-
ous rituals. They took part in holiday preparations alongside of their fathers, uncles and 
grandfathers. In their turn, girls went along with their mothers and grandmothers to prayer 
halls (churches of God’s mother or Saint Barbara) and took part in so-called female pray-
ers. So, youngsters very early were involved in the whirl of activity and obviously became 
the followers of traditional life norms and rules. It should be noted the folk holiday named 
Lamproni (below the Bali its name is Licherdural), when every boy, along with adults 
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brought his lampion to village square, since he was a future horseman of Saint George, to 
whom this transformed ritual was devoted.  

Village squares had one more function, since population was engaged in labor activi-
ty there. Leather for ropes was prepared at the squares that required heavy physical work-
load, so fellow villagers replaced each other; skin-curing devices were placed at some squ-
ares, by means of which took place processing of leather and the whole village was invo-
lved in this process and helped each other. Stones for gun-powder grinding were installed at 
many village squares. Teenagers from the very childhood kept an eye on labor activity of 
adults and acquired this knowledge.   

Along with the family, exactly the village square was the place where people of di-
fferent age and gender came together, and where took place a natural transfer from old peo-
ple to teenagers of codes, rules and customs of conduct legitimated by ancestors. “Since the 
life of every separate person is wide open for villagers, every extraordinary action and 
unusual behavior became the subject of public discussion” (Kandelaki 1995: 265). That’s 
why measures for restraint of violation of one or another norm were taken at Suifs, and the 
kindness, courage, morality, and modesty of some member of society were particularly no-
ted at the same place. Along with physical training (for boys) and mastering in handwork 
(for girls) at the village squares took place personality becoming of youngsters. Child-rea-
ring on the basis of healthy folk experience conditioned formation of such personality, who 
would had less conflicts with surrounding, because he/she became the carrier of experie-
nced and time-tested values and was the human living according to traditional norms of be-
havior that guaranteed the principle of heredity.  

Vazha Pshavela mentioned in one ethnographic sketch: “Yes, the village loves itself 
and cares for itself much more than separate villagers took care of each other” [Vazha 
Pshavela, 1986: p.374]. So, every specific traditional socium fights for preservation of va-
lues elaborated in its own cultural-and historical environment and for future generations – 
life successors. By the example of Svaneti such a diversity of “cultural reproduction” was 
turned into reality (realized) in families and village squares.  

Teenagers mastered the etiquette of order of precedence in families and village squ-
ares. It is well known that in traditional Georgian life, in general and in Svaneti, particu-
larly, old people took especially places of honor, and they had a right of making a first 
speech. Namely they carried on a conversation. Such meetings had no sententious or enfor-
cing character, and transfer of knowledge and ethic norms was conducted in absolutely na-
tural manner: old people sitting at cobblestones placed in one row along the fence of village 
square narrated their adventures, extolled famous heroes, recalled the old stories, customs 
that had indelible impression of listeners, especially on teenagers. On female part old wo-
men taught girls handwork (spinning, knitting, needlework), while at other part of the squ-
are young people trained boys in wrestling, stone lifting, tree climbing. Folk songs were 
frequently heard at village squares, while in the moments of sorrow one could make the 
chuniri (chianuri) sound groaningly.  
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One of the old Svan songs narrates us namely about this pleasant public gathering:  
“I was admitted into the Suif,  
Whole Suif stood as one in tune with song.  
I had been everywhere, I had seen everything,  
But I had never seen such a meeting” [Svan poetry, 1939: pp. 158-159]. 
Society who came together at village squares always complied with traditional code 

of conduct, and fighting, noise and turmoil was prohibited for people collected there, say 
nothing of cursing that is commonly unknown for traditional Svan society and Svan 
speech.  

Traditional Svan families and village squares were the environment, where traditional 
knowledge and code of conduct were transferred from generation to generation. Tradi-
tions, religious and social norms valuable for ancestors has been becoming natural for tee-
nagers here.   
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istoria, kultura, politikuri mecnierebani 
Jurnali `ganaTleba~ # 5, 2013   

 
 

giorgi anTelava 
soxumis saxelmwifo universiteti  

 
ramdenime sityva aleqsandre SaTiriSvilze 

 
1990-1991 wlebSi sazogadoeba  MARS Incorporeted-is TanadgomiT da 

xelSewyobiT pativi mergo memuSava strasburgis humanitarul mecniere-
baTa universitetSi (Université des Sciences Humaines de Strasbourg, USHS, da-
arsebulia 1621 wels). swored am universitetSi muSaobda 1968-1971 wleb-
Si SesaniSnavi moqalaqe da mecnieri, Tbilisis saxelmwifo universitetis 
profesori aleqsandre aleqsiZe. TiTqmis oci wlis Semdeg, CemTan sau-
barSi misi ucxoeli kolegebi da megobrebi mas gansakuTrebuli siTboTi 
ixsenebdnen. friad STambeWdavi iyo yofili studentebis mogonebebic, 
romelTagan ori, deda-Svili, Cemi leqciebis msmenelebi aRmoCndnen... 

universitetis Turqul institutSi vaswavlidi Turqul enas (Tu-
rquli ena, rogorc meore ucxo ena), xolo slavistikisa da sovetolo-
giis institutSi vkiTxulobdi qarTuli kulturisa da civilizaciis le-
qciebis cikls. leqciebma institutis profesorebis, TanamSromlebis da 
studentebis cxoveli interesi gamoiwvia (leqciebi uxvad iyo ilustri-
rebuli video da audio masaliT). maT mTxoves es cikli warmomedgina 
ufro farTo auditoriis winaSe. qalaqSi gaCnda lamazi afiSebi (teqsti 
daibeWda samTavisis taZris fonze), romelTa mimarT strasburgelebma 
Taviseburi interesi gamoiCines: sul male afiSebi gaqra. Turme koleq-
cionerebis xelSi aRmoCndnen. 

leqciebi (sul oTxi leqcia) tardeboda kaTolikuri universite-
tis studentTa sacxovreblis saaqto darbazSi. pirveli leqciis dros 
Cemi yuradReba erTgvarad gaifanta.amis mizezi gaxldaT auditoriis pi-
rvel rigSi msxdomi ori qalbatoni: erTi moxuci, meore - masze umcrosi, 
Tumca  isic xanSiSesuli. isini cremlebs ver ikavebdnen.piupitrebze 
orives TiTo rveuli edo, romelsac xan furclavdnen, TiTqos raRacas 
eZebdnen, xan ki raRacas iniSnavdnen. leqcia didxans gagrZelda (bevri Se-
kiTxva iyo) da rogorc ki damTavrda, am qalbatonebTan mivedi. Cven SaTi-
riSvilebi varTo: aleqsndre SaTiriSvilis qvrivi violet da misi qaliS-
vili nino. 

im dRes strasburgSi SaTiriSvilebis gvari meored momesma. dDiliT 
qalaqSi seirnobisas Sevedi ucxoelebisaTvis franguli enis Seswavlis 
kursebis ofisSi: mainteresebda, ramdeni Turqi swavlobda franguls. 
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Ddireqtorma, metad sasiamovno kacma, wvrilad gamomkiTxa Tu vin viyavi, 
ras vakeTebi strasburgSi. vuTxari, rom var im qveynidan, romelsac aq, an 
cudad, an saerTod ar icnoben, saqarTvelodan. piriqiTo, miTxra, Zalian 
axlo megobari myavs arno SaTiriSvili, romelic axla tuluzaSi cxov-
robs, xolo misi deda da da aq, strasburgSi arian. saRamos es kaci  deda-
Svili SaTiriSvilebis TanxlebiT Cems leqciaze movida.  

leqciis Semdeg SaTiriSvilebTan saubari didxans gagrelda. maT 
maCvenes rveulebi, sadac Cawerili hqondaT qarTuli enis gakveTilebi 
iakob gogebaSvilis `deda enis~ mixedviT (maSin es ubadlo margaliti jer 
kidev waruyvneli iyo), romelsac prof. aleqsandre aleqsiZe utarebdaT. 
im saRamosve Sevityve Tu vin iyo b-ni aleqsandre SaTiriSvili. 

meore dRes deda-Svili Sin mestumrnen da momitanes b-ni aleqsand-
res biografiis Semcveli Zalze mwiri cnobebi, dabeWdili Txeli, gayviT-
lebuli qaRaldis or gvrdze. mogvyavs teqstis Targmani: 

`rkinigzis mosamsaxures Svili al.SaTiriSvili daibada 1900 w. Gu-
riaSi, sofel famfaleTSi. Tbilisis erT-erTi liceumis mowafe, 14 wlis 
asakSi miemxro federalistebis moZraobas. imdroindeli qarTvelebisa-
Tvis primati erovnuli sakiTxi iyo. politikurad igi Camoyalibda iatak-
qveSeTSi prudonis da Joresis skolaSi filosofiis profesoris xel-
mZRvanelobiT. igi interesdeba ganaTlebis sakiTxebiT da Znelad egueba 
xelisuflebis rusifikatorul politikas.pirvelma msoflio omma masSi, 
rogorc bevr inteleqtualSi, momavali Tavisuflebis imedi gaaRviZa. 17 
wlis asakSi man gamoaqveyna Tavisi pirveli werili enis mniSvneloba-
ze.liceumis damTavrebis Semdeg al. SaTiriSvili iwyebs filosofiis da 
fsiqologiis safuZvlianad Seswavlas, gansakuTrebiT germanuli filo-
sofiisa, rasac xels uwyobda germanuli enis Cinebuli codna. MmenSevike-
bis revoluciis Semdeg igi agrZelebs swavlas qarTulad da aqveynebs we-
rilebs damoukidebeli saqarTvelos gazeTebSi. 

sabWoebis winaaRmdeg brZolebSi al. SaTiriSvili tyved Cavarda. 
tyveobaSi mas Seeyara saxadi. am periodSi gancdilma Zaladobam da tanj-
vam Zlieri daRi daasva mTel mis cxovrebas.universitetis damTavrebis 
Semdeg, mas SesTavazes momzadebuliyo profesor dimitri uznaZis asis-
tentad samuSaod. 

1924 wels igi monawileobda komunistebis winaaRmdeg erovnul aja-
nyebaSi, romlis damarcxebis Semdeg iZulebuli gaxda erTi wlis manZil-
ze aralegalurad ecxovra, vidre moaxerxebda konstantinopolis gziT 
safrangeTSi  emigraciaSi wasvlas. 

peJos qarxanasTan dadebuli erTwliani samuSao kontraqtis das-
rulebis Semdeg, igi ubrundeba filososofiis Seswavlas da Rebulobs 
literaturis licensiantis (maswavleblis) samecniero wodebas. am dros 
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misi interesebi iyofa sociologiisa da Tavisufal saqarTveloSi pi-
rovnebis aRzrdis sakiTxebs Soris~. 

Aaleqsandre SaTiriSvili  daqorwinda alzasel qalze28, romlisgan 
eqvsi Svili eyola. sxvadasxva dros muSaobda teqnikis specialistebis 
momzadebis sistemaSi,peJos velosipedebis qarxanaSi.pensiaze gasvlis Se-
mdeg igi mTlianad ubrundeba Tavis sayvarel saqmianobas, romelic iZu-
lebuli iyo Seewyvita, raTa ojaxi erCina. al.SaTiriSvili sistematurad 
TanamSromlobda parizis sxvadasxva qarTul Jurnal-gazeTebTan. Ppara-
lelurad moamzada da 1962 wels gamosca wigni `eris raoba da mSobliuri 
grZnoba~, romlis epigrafSi mimarTa Svilebs Semdegi sityvebiT:  
`Cemo Zvirfaso eqvseulo,  nino, breno, gilen, kato, naTela da arno!  
giZRvniT am mcire Sromas niSnad Cemi Rrma survilisa marad gaxsovdeT 
Tqveni mamis samSoblo - saqarTvelo, rogorc Tqveni dedis qveyana – saf-
rangeTi, sadac Tqven daibadeT da izrdebodiT; erTic da meorc Rirsi 
arian Tqveni siyvarulis da Tqveni aRtacebis”. 

Tavs uflebas vaZlevT, aq  SevwyvitoT Targmani da gTavazobT q-n 
ninos cremlian mogonebas: `Zilis win mama yovelTvis raRacas gviyvebo-
da. es ar iyo zRapari. es iyo misi mogonebebi saqarTveloze. mamas monaTx-
robiT Cvens warmodgenaSi isaxeboda idiliuri qveyana: saocrad lamazi 
bunebiT, romelSic cxovrobdnen keTilSobili da amaRlebuli adamia-
nebi, raindebi. bavSvobaSi mosmenili es moTxrobebi dResac iwvevs eqvsi-
veSi saocar nostalgias im zRapruli qveynis mimarT, romelic Cven aras-
dros gvinaxavs~. amis moyolisas ninos Rapa-RupiT sdioda cremlebi. 
magram davubrundeT Targmans: mogvianebiT,aleqsandre SaTiriSvi-
lmaviqtor nozaZis`kavkasiaSi~ daiwyo statiebis ciklis publikacia, ro-
melic eZRvneboda `vefxistyaosnis~ personaJebis fsiqologiur kvlevas. 
samwuxarod, es Sroma dausrulebeli darCa misi avtoris mZime avadmyo-
fobis da gardacvalebis gamo. 

aleqsndre SaTiriSvili iyo friad mgrZnobiare, Tavmdabali adamia-
ni da rogorc umetesoba amayi adamianebisa advilad feTqebadi da daun-
dobeli mowinaaRmdegeebis mimarT.aRSfoTebuli, sakuTari azris gamoxa-
tvisas,igi yvelafers Tavis saxels arqmevda. misi msjeloba yovelTvis 
obieqturi da miukerZoebuli iyo.dasaxul mizans igi bolomde mihyve-
boda.didi xnis manZilze man warmatebulad amsaxura Tavisi pedagogiuri 
talanti jer saSualo,Semdeg ki teqnikur ganaTlebas da Rirseulad moi-

28 b-ni aleqsandres meuRle q-ni violet SaTiriSvili, klasikuri filologiis spe-
cialisti, friad dainteresebuli iyo qarTuli kulturiT. swavlobda qarTul enas jer 
kidev prof. al. aleqsiZesTan, xolo Semdeg SvilTan erTad eswreboda Cems gakveTilebs - 
g.a.  
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pova kolegebis,mowafeebis, TayvanismcemelTa aRiareba da pativiscema.  
 oTxi Tvis ganmavlobaSi medgrad ebrZoda mZime avadmyofobas da 

1972 wlis 16 aprils  am qveynidan wavida~. 
1991 wlis noemberSi, saqarTveloSi dabrunebis Semdeg, b-ni aleq-

sandres wigni `eris raoba da mSobliuri grZnoba~ (wigni da Jurnal  `kav-
kasiis~ ramdenime nomeri, sadac  misi werilebi daibeWda, misma meuRlem 
da Svilma gadmomces, mivutane saqarTvelos mecnierebaTa akademiis di-
mitri uznaZis saxelobis fsiqologiis institutis direqtors akad. S. 
nadiraSvils. aRelvebulma batonma SoTam  miTxra: qarTveli fsiqologe-
bi  did valSi arian aleqsandre SaTiriSvlis xsovnis winaSe. igi iyo dimi-
tri uznaZis mowafe, didi mecnieri. Samwuxarod, saqarTveloSi praqtiku-
lad ucnobi. mas mxolod misi studentobis periodis amxanagebi icnoben”. 
da, albaT am xarvezis gamosworebis mcdelobad unda CavTvaloT b-ni So-
Tas vrceli werili aleqsandre SaTiriSvilis Sesaxeb, romelic daibeWda 
gazeT `komunistis~  (imdroindeli oficiozi), Tu ar vcdebi, imave wlis 
18 noembris nomerSi. rac Seexeba Jurnal `kavkasionis~ nomrebs, sadac da-
beWdili iyo b-ni aleqsandres daumTavrebeli naSromi `emociuri ganc-
debi rusTavelis vefxistyaosanSi~, akad. Aaleqsand-re gvaxarias rCeviT, 
isini mivawode SoTa rusTavelis saxelobis qarTuli literaturis is-
toriis institutis axalgazrda mecnier TanamSromels a-ias, romelsac 
TiTqos undoda emuSava am sakiTxebze. Tumca eqvsi Tvis Semdeg Jurnale-
bi davibrune, radgan igi ar garjila maTi wakiTxviT. amis Semdeg CemTan 
movida axalgazrda kaci, vinme g-ia, miTxra, rom igi prof. i. lolaSvilis 
aspirantia, surs JurnalebSi gamoqveynebuli werilebis gacnoba da Semd-
gom maTi gamoyeneba sadisertacio SromaSi. Jurnalebi gavatane im piro-
biT, rom daabrunebda, Tumca Jurnalebi da g-iac dRemde ar Canan. Zalian 
vnanob, rom ar gavufrTxildi am wignebs da ar gadaveci qarTuli 
emigraciis muzeums, romlis meurve im dros iyo cnobili mecnieri, aw 
gardacvlili prof. vaxtang parkaZe. 

dasasruls unda iTqvas, rom 1996 wels TbilisSi Camovida b-n aleq-
sandres qaliSvili, nino, profesiiT pedagogi, romlsac hyavs meuRle 
fsiqolog-narkologi da erTi vaJi. q-nma ninom imogzaura saqarTveloSi, 
estumra guriaSi mamis mSobliur famfaleTs, moinaxula naTesavebi. Zli-
er aRelvebuli, acremlebuli igi tovebda saqarTvelos im imediT, rom 
mis debsa da Zmebs aRuZravda mamis samSoblos naxvis survils.     
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A Few Words About Alexandre Shatirishvili 

 
In this paper, the author presents a few fragments of life and work abroad of the 

Georgian scientist Alexandre Shatirishvili (1900-1972),  who was forced exiled in France 
from Georgia in the the Soviet occupation period. Alexandre Shatirishvili is a worthy 
follower and continuer of activities of  Dimitri Uznadze. Working in Strasbourg, the 
author personally acquainted with the family of Aleksandre Shatirishvili, his biography 
and scientific heritage, including: "The Nation's Identity and Native Sense", "Emotional 
Feelings in  Rustavelis’s the Knight in the Panther’s Skin" and etc. 

In 1996 one of the members of Shatirishvili family came to  Georgia and  returned 
to France from  his father's homeland full with emotions. The author hopes that people 
will be interested  in Alexandre Shatirishvili's scientific activities in Georgia. 
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Nnino vaSaymaZe    
 A akaki wereTlis saxelobis  

 quTaisis  saxelmwifo universiteti 
 

saerobo reforma da administraciuli gadamijvnis  
sakiTxi samxreT  kavkasiaSi  XX saukunis dasawyisSi 

 
XIX saukuneSi ganxorcielebili koloniuri eqspansiis Sedegad ru-

seTma samxreT kavkasia imperiis SemadgenlobaSi moaqcia. saimperatoro 
karis politikam regionSi saxelwifoebrivi sazRvrebi waSala. koloniu-
ri administraciis xelSewyobiT saqarTvelos samxreT raionebSi ganxor-
cielda somexTa demografiuli eqspansia, ramac mogvianebiT ganapiroba 
maTi teritoriuli pretenziebi qvemo qarTlisa da samcxe-javaxeTis mi-
marT. 

saqarTvelos regionebSi yvelaze masStaburi somxuri imigracia XIX 
saukuneSi aRiniSneba, rasac xeli Seuwyo ruseTis urbanulma da komerci-
ulma eqspansiam da osmaleTis imperiidan ltolvilTa nakadma. 1897 
wlisTvis `axalma somxebma~ somxuri mosaxleobis 10,3 procentis udide-
si wili Seadgines saqarTvelos guberniebsa da mazrebSi [jonsi. 2007: gv. 
3]. imavdroulad Rvivdeba somxuri nacionalizmi. britaneTis imperia da 
ruseTi realur pretenzias acxadebdnen osmaleTis imperiis memkvidreo-
baze da gegmazomierad miiwevdnen bosforisa da dardanelis sruteebis-
ken. osmaleTis saSinao saqmeebSi Carevisa da TavianTi miznebis ukeT gan-
saxorcieleblad isini moxerxebulad manipulirebdnen `somxuri sakiT-
xiT~. `dasavleT evropis dainteresebuli wreebis zegavleniTa da aqtiu-
ri mxardaWeriT intensiurad daiwyo somexTa Soris revoluciur-separa-
tistuli ganwyobis Casaxva-ganviTareba, rac sawyis etapze somxuri naci-
onalisturi politikuri jgufebis Camoyalibeba-xelSewyobaSi gamoixa-
teboda~  [CaCxiani, 2007: gv. 70]. 

britanuli diplomatia varaudobda, rom somxuri saxelmwifos Se-
qmniT xels SeuSlida ruseTis Semdgom winsvlas aziur TurqeTSi. mMagram 
germaniis faqtoris arsebobis pirobebSi didi britaneTi daukavSirda 
ruseTs da `aRmosavleTis sakiTxSi~ aqtiuri politikis gatarebaze uari 
ganacxada. `somxuri sakiTxi~ ruseTis mzrunvelobis sagani gaxda da so-
mexTa revoluciuri moZraobis centrma samxreT kavkasiaSi gadmoinacvla 
[vaSaymaZe, 2002:  gv. 51]. somxeTis ganTavisuflebisTvis brZolis medro-
Sed gamodioda `daSnakcuTiunis partia~.male kavkasiis mefisnacvlis po-
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stze dainiSna voroncov-daSkovi, romelic  Sexvda kavkasiis 24 raionis 
somxuri mosaxleobis deputacias, Sehpirda daxmarebas da iTxova maTi 
revoluciuri organizaciebis teroristuli saqmianobis Sewyveta.im 
dRidan SeimCneva Semobruneba somxuri partiis `daSnakcuTiunis~ moqme-
debaSi. `maTi daJinebuli mcdeloba kvlav daeinteresebina `somxuri sa-
kiTxiT~, dasavleT evropuli saxelmwifoebi icvleba azriT imis Sesaxeb, 
rom mxolod ruseTs SeuZlia daxmarebis gaweva maTi politikuri ideale-
bis miRwevasa da TurqeTSi mcxovreb somexi xalxis bedis gaumjobesebaSi~ 
[Кариби, 1920:  gv. 52]. 

voroncov-daSkovis keTilganwyoba somxebma moxerxebulad gamoi-
yenes kavkasiaSi sakuTari nacionaluri keris Sesaqmnlad. mefisnacvlis 
kancelariam  SeimuSava samxreT kavkasiaSi administraciuli erTeulebis 
gadamijvnis proeqti,romlis Tanaxmad yarsis olqs unda SeerTeboda axa-
lcixis mazris samxreT nawili.elizavetpolis guberniis farglebSi 
unda Sesuliyo borCalos mazris CrdiloeT nawili, sarTiWalis raionisa 
da siRnaRis mazris samxreT nawili. 

voroncov-daSkovis cirkularis Tanaxmad, Seiqmna Tbilisis gube-
rniis axalqalaqisa da borCalos samazro komisiebi, romelTac saqmis de-
taluri Seswavla daevalaT. 

axalqalaqis samazro komisiaSi sul 14 kaci iyo: 8 -rusi, 4 -qarTve-
li, 2 -somexi. bWobis Semdeg samazro komisiam, ekonomiur mosazrebebsa da 
geografiul pirobebze dayrdnobiT gaumarTleblad miiCnia Tbilisis 
guberniidan axalqalaqis mazris Camocileba:`mTeli vaWroba da yvela sa-
Wirboroto interesi mcxovreblebs gansakuTrebiT tfilisTan aerTebs, 
sadac isini Tavis saqonels, sanovagesa da adgilobriv nawarms asaReben 
da saidanac moaqvT saqoneli da yvelaferi saxmari mTeli mazrisTvis 
[scssa,  f. 1863,  saqme 329: 10] - aRniSnulia komisiis daskvnaSi. 

komisiis wevrebs miaCndaT, rom erevnis guberniasTan SeerTeba, 
mxolod somexi mosaxleobisTvis iyo misaRebi. mazris qarTveli da mus-
limani mosaxleoba amasTan dakavSirebiT kategoriul protests gamoT-
qvamda. 

msgavsi gadawyvetileba miiRo borCalos samazro komisiam, romlis 
SemadgenlobaSi iyo 1 rusi, 6 -somexi, 4 -TaTari, 1 - germaneli da 2 - qarT-
veli. komisiam daadgina, rom borCalos mazris gamoyofa Tbilisis guber-
niidan sasurveli ar iyo, radgan: `radgan es mazra aRmosavleTiT da sam-
xreTiT mTebiT aris garSemortymuli da gumbrisken mimarTuli ori sau-
rme gzatkecili zamTris namqeris gamo gauvali xdeba, danarCeni gadasas-
vlelebi ki mTebze zamTarSi srulebiT Sekrulia, ris gamoc ekonomiku-
rad mTeli es mxare tfilisTan aris dakavSirebuli... eTnografiuli mo-
nacemebi ar warmoadgenen sakmaris safuZvels guberniis sazRvrebis Sesa-
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cvlelad da sakiTxis gadasawyvetad aucilebelia, visargebloT geogra-
fiuli pirobebiT da mosaxleobis sasicocxlo interesebiT~  [scssa,  f. 
1863,  saqme 329:  14]. 

1914 wlis 24 ianvars Tbilisis guberniis gansakuTrebulma sabWom 
ganixila samazro komisiaTa daskvnebi. sxdomis monawileni miiCnevdnen, 
rom sazRvrebis gavlebisas angariSi unda gaewios, pirvel yovlisa, geog-
rafiul monacemebs, Semdeg ekonomikur, istoriul, religiur da bolos 
eTnografiul principebs. yovelive amis gaTvaliswinebiT, Tbilisis sa-
gubernio komisiam dadgena: `mefisnacvlis kancelariis proeqtis mixed-
viT, zaqaTalis olqis didi nawilis SeerTeba tfilisis guberniisTvis 
CaiTvalos misaRebad. danarCen sazRvrebSi tfilisis gubernia, misgan 
eldaris stepebis gamoklebiT, darCes ucvlelad~ [scssa,  f. 1863,  saqme 
329: 15]. 

Tbilisis guberniis gansakuTrebuli sabWos gadawyvetileba gana-
piroba iman, rom arsebul administraciul dayofasTan Sexamebuli iyo 
mosaxleobis sameurneo, savaWro-samrewvelo da kulturuli cxovreba. 
amis Sesatyvisad igegmebeboda da xorcieldeboda imperiis mTavari arte-
riebis, sasicocxlo mniSvnelobis mTavari komunikaciebis mSenebloba. am 
TvalsazrisiT, imperiis samxreT sazRvris gadamijvna seriozul Sefer-
xebas gamoiwvevda.amave dros, qarTuli teritoriebis xarjze somxuri 
guberniis Seqmna ar Sedioda ruseTis imperiis interesebSi. Kkavkasiis ko-
loniuri administracia somxebs imdenad uWerda mxars, ramdenadac amas 
saqarTveloSi ruseTis poziciebis ganmtkiceba moiTxovda. am garemoeba-
mac Seuwyo xeli somxuri guberniis gegmis CaSlas [javaxiSvili, 1998: gv. 
29]. 

amgvarad, amierkavkasiis gadamijvnis Sesaxeb voroncov-daSkovis 
mxardaWeriT somexTa mier SemuSavebulma proeqtma marcxi ganicada. Mmag-
ram somexTa erTi nawili, saerobo mmarTvelobis reformasTan dakavSi-
rebiT, 1915–1917 wlebSi mefis mTavrobis mier mowveul TaTbirebze daJi-
nebiT moiTxovda Tbilisis guberniidan mTeli axalqalaqis mazrisa da 
borCalos mazris nawilis (lore) gamoyofas erevnis guberniis gumbris 
mazrasTan SeerTebis mizniT.1916 wlis maisSi kavkasiis umaRlesi mTa-
vrobis mier Catarebul saerobo TaTbirebze somxebi (v. varandaniani, g. 
Tumanovi, m. berberovi, v. varTaniani da sxv.) samxreT kavkasiis adminis-
traciul dayofas arabunebrivad miiCnevdnen. maTi azriT, saerobo 
erTeuli ekonomikurad, geografiul-klimaturad erTgvarovani unda 
yofiliyo da erovnul, saagronomo raionebis mixedviT Camoyalibebuli-
yo. somxebis am erovnul-agronomiuli gegmiT, Tbilisis guberniidan 
gamoyofili axalqalaqis mazrisa da borCalos mazris nawiliT iqmneboda 
gansakuTrebuli statusis mqone agraruli raioni, romelic gumbris ma-
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zras SeuerTdeboda [Шахатунян, 1918: gv. 58–59].  
samxreT kavkasiis teritoriuli gamijvnis sakiTxi idga `ozakomis~ 

winaSec da kvlav ukavSirdeboda saerobo mmarTvelobis SemoRebas. dro-
ebiTi mTavrobis Sinagan saqmeTa saministros gankargulebiT, adgilob-
rivi mmarTvelobisa da TviTmmarTvelobis reformis proeqtis SesamuSa-
veblad Seiqmna sagangebo komisia, romelic Seivso sxvadasxva politiku-
ri organizaciebisa da partiebis warmomadgenlebiT. 

22 ivniss komisiis mier warmodgenili reformis proeqti iTvalis-
winebda erobis SemoRebas Semdegi gegmiT:`1.saerobo dawesebulebebi un-
da Seiqmnas sam safexurad - sagubernio, samazro da saTemo. 2. saguber-
nio da samazro erobebi unda Camoyalibdes axal administraciul sazR-
vrebSi. 3.mcire saerobo erTeulis safuZvlad miiReba upiratesad erT-
gvarovani erovnuli Semadgenlobis da sameurneo yofis mqone olqi, ro-
melic gaaerTianebs uwyvetad dasaxlebul 10-dan 15 aTasamde adamians~ 
[scssa,  f. 1863,  saqme 329: 32]. 

guberniebisa da mazrebis sazRvrebis Secvlis sakiTxis droulad 
gadawyvetisTvis Sinagan saqmeTa saministrom moiwvia damfuZnebeli kre-
bis arCevnebis SesamuSaveblad petrogradSi myofi deputatebi samxreT 
kavkasiiidan. Seiqmna komisia z. avaliSvilis TavjdomareobiT, romlis Se-
madgenlobaSi Sevida 2-2 warmomadgeneli  TiToeuli eridan. komisiam Ca-
Tvala, rom adre arsebuli administraciuli danawileba ar Seesatyvise-
boda mosaxleobis interesebs da dasva eTnografiuli, ekonomiuri, kul-
turuli da sasoflo–sameurneo pirobebiT SekavSirebuli administra-
ciuli erTeulebis Seqmnis sakiTxi, rac uzrunvelyofda mxaris marTvis 
gaumjobesebas. aqve miiRes somexTa mier warmodgenili proeqti, romel-
Sic aRniSnuli iyo: `1. daiyos elizavetpolis gubernia or nawilad, Sei-
qmnas calke guberniebi elizavetpolis da ganZakis.  2. Seiqmnas gansakuT-
rebuli aleqsandropolis gubernia, romlis SemadgenlobaSi Seva yarsis 
olqis ori okrugi, tfilisis guberniiis ori mazra,aleqsandropolis 
guberniiis maxlobeli erevnis guberniiis nawili, amave guberniis eCmia-
Zinis mazra. 3.aleqsandropolis guberniis SemadgenlobaSi ar Sesuli ya-
rsis iolqis ori okrugi SeuerTdes baTumis olqs, amis gaZnelebis SemT-
xvevaSi miekuTvnos aleqsandropolis gubernias~[scssa,f.1863,  saqme 329:  6]. 

proeqtirebul aleqsandropolis guberniaSi unda Sesuliyo axal-
qalaqisa da borCalos mazrebi. somxebi Tavdapirvelad pretenzias acxa-
debdnen teritoriaze beli-kliuCis, kojorisa da soRanluRis sazRvre-
bamde, imis gaTvaliswinebiT, rom iq mosaxleobis umravlesobas somxebi 
Seadgemdnen. magram Sinagan saqmeTa saministrom somexTa moTxovnebi mi-
zanSewonilad miiCnia md. xramamde. proeqti sazRvrebis ufro detalur 
gasworebasac isaxavda miznad. iqmneboda gansakuTrebuli lores mazra, 
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romelSic Sevidoda bambaki, lore da borCalos mazrebis nawili: Co-
Ckakis, sadaxlos, Sulaveris, ekaterininis da ofreTis Temebi. aseve nava-
raudevi iyo axalqalaqis mazris administraciul sazRvrebSi Sesuliyo 
goris mazridan CamoWrili soflebi: moliti, kizil-kilisi, walkis pla-
toze ganlagebuli nardivanis, aSkalinskis da davramlinskis Temebi. 

droebiTi mTavrobis Sinagan saqmeTa saministros mier warmodgeni-
li proeqtis gansaxilvelad, Tbilisis guberniiis komisarma popovma 10 
noembers moiwvia sagangebo sxdoma, romelSic monawileobas Rebulobd-
nen saglexo komitetis, sagubernio aRmasrulebeli komitetis wevrebi, 
aseve daSnakcuTiunis partiiis warmomadgeneli g. xatisovi. 

somxebi moiTxovdnen Sinagan saqmeTa saministros proeqtis miRe-
bas da TavianTi pretenziebis samarTlianobas asabuTebdnen somxuri mo-
saxleobis siWarbiT am regionSi. g.xatisovi miiCnevda sadavo teritori-
ebs somxeTis mTianeTis bunebriv gagrZelebad da aqcents akeTebda mxa-
ris eTnikur Semadgenlobaze. sakuTari poziciiis gasamyareblad man moi-
yvana 1885, 1889 w.w. samazro administraciiis statistikuri monacemebi da 
1917 wlis sasoflo-sameurneo aRweris masalebi. g. xatisovis azriT, lo-
reSi qarTuli mosaxleoba ar cxovrobda, axalqalaqis mazraSi ki qarTve-
lebad iwodebodnen muslimani da qarTveli kaTolikeni. am ukanasknelis 
arsebobas is saeWvod Tvlida [scssa,  f. 1863,  saqme 329: 43]. 

komisiis qarTveli wevrebi s. maCabeli da k. afxazi argumentirebu-
li gamosvlebiT daupispirdnen somexTa pretenziebs. isini gaumarTleb-
lad miiCnevdnen axal administraciul-teritoriul gadamijvnas. `mosax-
leobas, umetesad somxebiT warmodgenils, ar aqvs araviTari miziduloba 
aleqsandropolisken, romelTanac, marTalia akavSirebs gzatkecili, 
magram igi zamTarsa da Semodgomaze ifareba Rrma TovliTa da Tovlis 
namqeriT~ [scssa, f. 1863,  saqme 329: 42] -SeniSnavda axalqalaqis mazrasTan 
dakavSirebiT k. afxazi. aseve arasworad miaCnda mas lores mazris gamo-
yofa da mikuTvneba bezobdalis mTebiT gamijnul aleqsandropolis gu-
berniisTvis. 

Tbilisis guberniiidan axalqalaqisa da borCalos mazrebis gamo-
yofis Sesaxeb komisiis wevrebma erTgvarovani gadawyvetileba ver mii-
Res. komisiam `ozakoms~ warudgina sxdomis monawileTa werilobiTi moxs-
eneba aRniSnul sakiTxze. amave dros, mizanSewonilad cnes adgilobrivi 
aRmasrulebeli komitetebis mier mosaxleobis gamokiTxva. 

samxreT kavkasiaSi erobis  SemoRebasa da administraciuli sazRv-
rebis SecvlasTan dakavSirebiT specialuri komisia a.Cxenkelis Tavmj-
domareobiT Seqna`amierkavkasiiis gansakuTrebulma komitetma~.14-15 oq-
tombers mimdinareobda am komitetis sxdomebi. teritoriuli gadanawi-
lebis irgvliv mwvave debatebis Semdeg mxareebi ver SeTanxmdnen da sabo-

156 
 



lood miiiRes a. Cxenkelis mier SemoTavazebuli winadadeba: `dekretiT 
`amierkavkasiis gansakuTrebul komitets~ daevala sazRvrebTan dakav-
Sirebuli dava gadaeWra mosaxleobis interesebis gaTvaliswinebiT da 
Semdeg SemoeRo erobebi.am sxdomaze ki somxebi moiTxoven Sinagan saqmeTa 
saministros proeqtis yvelgan miRebas, qarTvelTa da muslimTa winaaR-
mdegobis miuxedavad, romlebis proeqts mxolod somexTa interesebis 
gamomxatvelad miiCneven da moiTxoven erobis SemoRebas amierkavkasiis 
udavo nawilSi, sadavoSi ki - am davis gadaWris Semdeg. ramdenad ignori-
rebulia sxva xalxTa interesebi somxebTan SedarebiT kargad moCans ale-
qsandropolis guberniis sazRvris gavlebisas Sulaveris sazogadoebis 
sanadelo miwebze. yarsis rkinigzis xazze xramis xididan sadgur sada-
xlomde, romel xazzec rva muslimuri sofelia Tavis saxl-kariT, saxnav-
saTesiTa da saZovrebiT, romlebic rkinigzis xazis mixedviT xvdebian na-
wilobriv tfilisis, nawilobriv aleqsandropolis guberniaSi [scssa,  f. 
1863,  saqme 329: 55]. 

droebiTi mTavrobis Sinagan saqmeTa saministros proeqtis Cavard-
nasTan dakavSirebiT, g.iSxaniani sinanuliT SeniSnavda: `somxebis mier wa-
rmodgenili sazRvrebis winaaRmdeg gamovidnen mxolod qarTveli erov-
nul-demokratebi da gadanawileba ar moxda somex–TaTarTa Seurigebeli 

winaaRmdegobis gamo~ [Ишханян, 1919:  gv. 1].     
oqtomberSi gamarTul sxdomebze Seiqmna 17 kaciani specialuri ko-

misia ter-gazariancis TavjdomareobiT. 24 noembers komisiam miiRo re-
zolucia amierkavkasiis komisariatis mimarT arasadao olqebSi saerobo 
reformis dauyonebliv gatarebis Sesaxeb [scssa,  f. 1863,  saqme 5: 63]. 

teritoriuli gadanawilebis Sesaxeb somexTa mier warmodgenilma 
proeqtma qarTuli sazogadoebaSi guliswyroma gamoiwvia. gazeTi `saqar-
Tvelo~ am faqtTan dakavSirebiT werda: `exla vnaxoT, raRas Cadis partia 
daSnakcuTiuni, imas moumzadebia raRac proeqti amierkavkasiis gadamij-
vnis, gautarebia igi petrogradis saministroSi da es kanon-proeqti mi-
Rebulia TbilisSi gansaxilvelad da Sesasworeblad. am kanon-proeqtiT 
daSnakcuTiuni ebRauWeba borCalos erT nawils da axalqalaqis mazras, 
es kidev cotaa.igi iWreba goris mazraSi da aqedan hlamobs gamoglijos 
erTi-ori sofeli. aSkaraa am partiisTvis ar arsebobs araviTari ufleb-
rivi principi da moraluri misi saxe TiTqos hotentoturia: `rac Cemia 

Cemia da rac Senia, isic Cemiao...~  [gaz. `saqarTvelo~:  1917, №193]. 
warmodgenili proeqtis samarTlebriv dasabuTebas cdilobs so-

mexi avtori a.Sahatuniani 1918 w.TbilisSi gamocemul wignSi:Администра-
тивный передел Закавказского края.a.Sahatunianis kategoriulad amtkicebs, 
rom momavalSi xalxTa kulturuli ganviTarebis perspeqtivebi da maT 
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Soris urTierTobis mogvareba aucileblad moiTxovs samxreT kavkasiis 
axal administraciul dayofas. `Cven mzad varT SevurigdeT umciresobis 
mdgomareobas iq, sadac namdvilad SevadgenT umciresobas da Sereulad 
vcxovrobT qarTvelebTan da TaTrebTan, magram Cven ara gziT ar Sevuri-
gdebiT imas, rom xelisuflebas surs SeinarCunos arsebuli administra-
ciuli dayofa da somxebs ar gveZleva SesaZlebloba davamtkicoT, rom 
gvaqvs ricxobrivi umravlesobis didi somxuri raionebi,sadac SeiZleba 

Seiqmnas mazrebi somxuri mosaxleobis umravlesobiT[Шахатунян 1918:174 ]. 
administraciul sazRvrebTan dakavSirebiT msjeloba gagrZelda 

`amierkavkasiis seimis~ mier Seqmnil specialur komisiaSi, romelsac xel-
mZRvanelobda noe ramiSvili. qarTvelTagan komisiis muSaobaSi monawi-
leobda pavle ingoroyva, aleqsandre mdivani da daviT oniaSvili [scssa,  
f. 1863,  saqme 329: 118]. `pirvel sxdomaze komisiam erTxmad sasurvelad 
miiCnia, rom TiToeul ers hqonoda Tavisi mWidrod Semofargluli teri-
toriuli erTeuli, xolo rogorc moxerxdeboda es  - amis dasamuSaveb-
lad airCia komisia sami kacisgan. komisiis saxeliT erovnul sabWoSi mox-
seneba gaakeTa n. ramiSvilma, romelmac ganacxada, rom komisiam erTxmad 
cno baqos gubernia azerbaijanis udavo kuTvnilebad, danarCeni ki zogi 
mTlianad, zogi nawili gamoacxada sadavod [urataZe 1956:  gv. 78].  

somexi avtoris g. iSxanianis cnobis Tanaxmad, `amiarkavkasiis seim-
Si gamarTul TaTbirebze qarTveli social-demokratebi Tanaxmani iyv-
nen, rom teritoriuli gadanawileba momxdariyo realuri mosaxleobis 
principis mixedviT da am TvalsazrisiT somex-qarTvelTa Soris winaaR-

mdegobis ar arsebobas usvamdnen xazs[Ишханян 1919: gv. 10]. gamoTqmuli 
Tvalsazrisi ar aris safuZvels moklebuli, radgan rsdmp kavkasiis kav-
Sirs erovnuli sakiTxis gadaWris gzad kulturul–erovnuli avtonomia 
miaCnda. isini Tvlidnen, rom saqarTvelos unda hqonoda adgilobrivi 
erovnuli TviTmmarTveloba ruseTis SemadgenlobaSi moqceul samxreT 
kavkasiis teritoriul erTeulSi. `teritoriuli TviTmmarTvelobis sa-
zRvrebi myardeba ama Tu im erovnebis realuri mosaxleobis principiT, 
amave dros mxedvelobaSi miiReba sameurneo yofiTi pirobebi, sazRv-
rebis gadatanisas unda iqnas Catarebuli referendumi, im adgilebSi, 

romelic iTvleba sadavod~ [Газ. ~Борьба”, 1917, №39]. 
samxreT kavkasiaSi sami damoukidebeli saxelmwifos aRmocenebis 

Semdeg somexTa braldebebis sapasuxod, qarTuli mxare amtkicebda, rom 
miTiTebuli molaparakebebi iyo konstruqciuli iniciativis gamovlena, 
romelic exeboda erTian federalur saxelmwifos farglebSi (reformi-
rebul ruseTis imperiaSi) gamijvnas mxolod da mxolod sameurneo-eko-
nomikuri saqmianobisa da administrirebis moxerxebulobisaTvis. msgavsi 
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gancxadebebi – amtkicebdnen saqarTvelos mTavrobis warmomadgenlebi – 
gakeTebuli iyo saqarTvelosa da somxeTis mier damoukideblobis gamoc-
xadebamde da ar SeiZleba iyos miRebuli saxelmwifo sazRvrebis gansazR-
vrisas [http://iberiana.wordpress.com/armenia-georgia/somxet-saqartvelos-omi-4/#1 ].   
           amgvarad, XIX saukunis miwuruls da XX saukunis dasawyisSi, samcxe-

javaxeTsa da qvemo qarTlSi ruseTis mxardaWeriT ganxorcielebulma 
somexTa demografiulma eqspansiam eTnikuri suraTis mkveTri Secvla 
ganapiroba. somxuri mosaxleobis siWarbe am regionSi, somex politikos-
Ta mxridan teritoriuli pretenziebis wamoyenebis sababi gaxda. es pre-
tenziebi saerobo reformis gziT iyo SeniRbuli, magram miznad isaxavda 
ruseTis imperiis SemadgenlobaSi somxuri umravlesobiT dasaxlebuli 
administraciuli erTeulis Seqmnas saerobo reformis egidiT proeqti 
ver ganxorcielda, radgan eTnikuri dapirispireba gamwvavda da burJua-
ziuli partiebi win aRudgnen saerobo dawesebulebaTa SemoRebas samx-
reT kavkasiaSi.ruseTis saimperatoro administraciasac somxebisadmi 
mxardaWeras mxolod regionSi mxolod sakuTari interesebis ganxorcie-
lebis farglebSi  axdenda.      
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Having implemented the colonial expansion by Russia Southern Caucasus was in-

tegrated with the Russian Empire. The policy of imperial court annulled the state borders in 
the region. By the help of Russian colonial administration in the south part of Georgia de-
mographic expansion of Armenians was implemented which later caused their claim on the 
territory of  Samtskhe-Javakheti and Kvemo Kartli. 

The most multiple Armenian immigration which was sustained by Russian urban 
and commercial expansions  and by the flow of refugees from Ottoman was indicated in 
19th century.  By 1897 New Armenians had occupied the greatest part of 10,3 per cent of 
Armenian population in Georgian Governorate and in uyezds [Jhonse, 2007: p.31]. Simul-
taneously Armenian nationalism was being roused.The British Empire and Russia put their 
claims on the inheritance of Ottoman.They were efficiently moving towards the Straits of 
Bosporus and Dardanelles. For interferring in the home affairs of Ottoman in order to 
implement their objectives  more efficiently they skillfully manipulated with Armenian 
Issues.”By the influence and active contribution of concerned coteries of Western Europe  
the revolutionary- separative atmosphere among Armenians intensively began arising and 
developing that was initially indicated with the creation of Armenian national political 
groups”[Chachkhiani, 2007: p.51].  

British diplomacy considered that by the formation of Armanian state  they would 
be able to prevent Russia from advanced movement to Asian part of Ottoman.But under the 
existence of Germany Factor Britain got in touch with Russia and rejected to pass his asse-
rtive  politics  in the eastern issues. The Armenian issue  became the subject of Russian 
concern and the center of Armenian revolutionary movement was transferred to Southern 
Caucasus [Vashakmadze, 2002: p.51]. Dashnaktsutiun party appeared as a standard-bearer 
in the fight for the independence of Armenia. 

In 1905 Vorontsov-Dashckov was appointed in the position of governor in Cauca-
sus who arranged a meeting with the deputation of Armenian inhabitants from 24 regions 
promising them assistance and required from revolutionary organisationsto cease terrorist 
activities.   
      It was a turning point in the activities of Armenian Dashnaktsutiun party. `Their insi-
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stence on making Western Europe be concerned with Armenian issue turns into  an idea 
that only Russia is able to  provide assistance  for achieving  Armenians their political ide-
als and for improving the destiny of Armenian people living in Turkey.~[Karibi, 1920: 52]. 

Armenians made a good use of Vorontsov-Dashckov`s favourable attitude for esta-
blishing their national home. The Office of the Governor elaborated the project of admini-
strative unit division in Southern Caucasus  according which the southern part of Akalt-
sikhe Uyesd had to be integrated with Kars district.The northen part of Borchali Uyesd, Sa-
rtichala region and southern part of Sighnaghi Uyesd had to be remained within the bounds 
of Elisabethpol.  

According the circular of Vorontsov-Dashckov commissions of Akhalkalaki and 
Borchali Uyesds were formed which were enquired to study the issue in details.  
           Akhalkalaki  commission was consisted of 14 members among which there were 8 
Russians, 4 Georgians, 2 Armenians. After the debates  uyesd commission  based on the 
economic assessment and geographical positions found the separation of Akhalkalaki 
Uyesd from Tbilisi Governorate unjustified. `The entire trade  and all crucial interests make 
local inhabitants be related  to Tiflisi where they sell their victuals, goods and local pro-
ducts and from where they take stuff for use” [GCSHA f.1863,case 329:10] - is mentioned 
in the conclusion of  the commission. 

The  members of the commission considered that integration with Yerevan Gover-
norate was acceptable only for Armenians. Georgian and Moslem inhabitants of the uyesd 
protested it. 
             Analogous decision was taken  by the commission of  Borchali Uyesd which was 
consisted of 1 Russian, 6 Armenians, 4  Tatars, 2 Georgians and 1 German. The commis-
sion came to the following solution: ”As the  uyesd  is surrounded by the mountains to the 
east and to the west two araba roadways become impassable because of snow drift. Other 
passes to the mountain appear completely blocked in winter either because of which this re-
gion is thoroughly linked to Tiflisi. Ethnographic data are not enough reason for changing 
the borders and for solving the problem.We must necessarily take into account geographic 
positions and the vital interests of the inhabitants for solving the problem.” [GCSHA, 
f.1863. case 329:14]. 

On 24 January 1914 the special council of Tbilisi  Governorate discussed the reso-
lutions of the uyesd commissions.The participants of the session considered that while bor-
dering they had to take into consideration several crucial points: firstly geographic posi-
tions, secondly economic, historical, religious and lastly ethnographic principles. Regarding 
abovementioned the commission came to the following solution: ”According the project of 
the Governor Office the integration of the great part of Zakatali region with Tiflisi Go-
vernorate is approved as acceptable.The other borders of Tiflisi Governorate remains un-
changing” [GCSHA, f.1863, case 329:15]. 

The resolution of the special council of Tbilisi Governorate was stipulated by the 
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fact that existing administrative division was referred to economic, commercial, industrial 
and cultural life of the inhabitants.The main arteries and the construction of the main com-
munication ways of the Empire was planned and implemented by these criteria.From this 
point of view the division the separation of the southern borderscaused serious obstacles. 
At the same time the establishment of Armenian was not in the interests of the Russian Em-
pire.Colonial administration of Caucasus supported Armenians as much as it was required 
for strengthening of Russian positions in Georgia.This factor accompliced  the failure of 
Armenian Governorate formation [Javakhishvili, 1998: p. 29]. 

Thus the project about the division of Transcaucasus developed by the support of 
Vorontsov-Dashckov collapsed. But in the consulting meetings held by the imperial  gover-
nment in 1915-1917s a group of Armenians in relation to district councils  insisted on sepa-
ration of Akhalkalaki Uyesd and a part of  Borchali Uyesd (Lorre) from Tbilisi Governo-
rate in order to join them to Gumbri Uyesd in Yerevan Governorate. In May 1916 in the di-
strict council meeting held by Supreme Officials Armenians (V.Vardanyan, G.Tumaniv, M. 
Berberov, V. Vartanyan and others) regarded the division of Southern Caucasus unnatural. 
In their opinion district unit should have been economically, geographically and clima-
tologically homogeneous and should have been developed according national agricultural 
regions. According the Armenian national-agricultural plan it was reasonable to form an 
agricultural region with special status in the territory of Akhalkalaki and in a part of Bo-
rchali Uyesd separated from Tbilisi Governorate which would be joined to Gumbri Uyesd 
[Shakhatunyan, 1918: p. 58-59]. 

The question of the territorial division of Southern Caucasus was put to Ozacom as 
well and was related to the establishment  of district  administrations. According the com-
mand of Ministry of Internal Affairs of provisional government special commission was fo-
rmed for developing the project of  local administrations and self-government which was 
consisted of the representatives from different organizations and parties. 

The reform project of the commission introduced on July 22 supposed the establi-
shment of district councils with the following plan: ”1. Creates three level district council 
institutions- governorate district council, uyesd district council   and community district co-
uncil. 2. Develops governorate and uyesd district councils in the new administrative bou-
ndaries.3. Accepts as a basis for a  smaller district unit mainly   the region with  identical 
national composition and economic status which unites  about 10-15 thous and inhabitants 
settled uninterruptedly” [GCSHA, f.1863, case 329:32]. 

For solving  the boundary changing problem in proper time the Ministry of Internal 
Affairs convened southern Caucasian deputies  who were  in Petrograd for elaboration of 
Constituent Assembly election. The commission  chairmanned  by Z. Avalishvili was fou-
nded which was consisted of 2 representatives from each district. The commission regarded 
that formerly existed administrative division did not coincide with the interests of the 
inhabitants and raised the question to form administrative units related to ethnographic, 
economic, cultural and agricultural circumstances that would maintain the improvement of 
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government. The project introduced by  the Armenians was approved by the commission in 
which the following was mentioned:1.Devides Elisabethpol Governorate into two parts. 
Creates separate governorates of Elisabethpol and Gandzaki. 2.Creates special Alexandro-
pol Governorate that contains two districts of  Kars region, two uyesds of Tbilisi Gove-
rnorate and a part of Yerevan Governorate closed to Alexandropol and Echmiadzin Uyesd 
from the same governorate.3. Integrates two districts of  Kars region, which are not   joined 
to Alexandropol Governorate, with Batumi region. In the case of its impossibility it  inte-
grates with Alexandropol Governerate” [GCSHA, f.1863, case 329:6]. 
           Akhalkalaki and Borchali Uyesds must have been integrated with projected Alexan-
dropol Governorate. Initially Armenians had a claim on the territory to the boundaries of  
Belli- kiuchki, Kojiri and Soghanlughi regarding that the majority of the inhabitants were 
Armenians. But Ministry of  Internal Affairs  admitted expedient Armenians` demand only  
to the river Khrami. The purpose of the project was  to  adjust boundary in details. Accor-
ding the proposal it  was possible to create special uyesd of Lorre which would consist of 
Bambaki, Lorre and the part of Borchali Uyesd namely Chochaki, Sadakhlo, Shulavery, 
Ekaterinini, and Opreti communities. It was also supposed that villages Moliti, Kizil-kilisi 
and  Nardivani, Ashkalinsky and Davramlinsky situated on Tsalki Plateau having been se-
parated from Gori Uyesd to be integrated with the administrative borders of Akhalkalaki 
Uyesd. 

For discussing the project introducing by the Ministry of Internal Affairs  Popov  
the Commissar of  Tbilisi Governorate convened the special meeting in work of which  the 
participants of peasant committee, the executive committee of the governorate and the re-
presentatives of Dashnaktsutiuni party  participated. 

Armenians claimed  on the adoption of the project of the Ministry of Internal Af-
fairs and was confirming  their  pretensions by the surplus of Armenians in this region. G. 
Kharistov believed that the disputable territories were the natural continuation of  Arme-
nian highlands and emphasized the ethnic composition of this region.For strengthening his 
positions he applied  the statistics of uyesd administration of 1885, 1889s and the materials 
of agricultural – economic accounts of 1917.In G.Kharistov`s opinion there were not Geo-
rgian inhabitants in Lorre but in Akhalkalaki Uyesd Moslems and Georgian Catholics were  
mentioned as Georgians. He regarded the latter uncertain  [GCSHA, f.1863, case 329:43]. 

Georgian members of the commission S. Machabeli and K. Abkhazi opposed Ar-
menians  with thearguments. They considered  new administrative-territorial division 
unfair. ”Inhabitants   mostly dominated by Armenians  do not express any  gravitation to-
wards Alexandrepol to which they are linked by roadway  but it is covered with snow and 
snow drift in autumn and winter” [GCSHA, f.1863,case 329:42]- mentioned K. Abkhazi in 
relation to Akhalkalaki Uyesd. He also regarded wrongful the separation of Lorre Uyesd 
and its allotment to Alexandrepol Governorate isolated by Bezobdali mountains. 
 About the division of Akhalkalaki and Borchali Uyesds from Tiflisi Governorate 
the members of the commission could not come to the identical solution.  The commission 
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presented to Ozacom  a paper of the meeting participants on the mentioned issue.At the 
same time they regarded expedient and claimed to the local executive committee to make 
inquiries of the population about the problem. Transcaucasus Special Committee formed 
special commission chairmanned by A. Chkhenkeli related to the creation of district cou-
ncils and to the change of borders in the Southern Caucasus. The sessions of the committee 
were held on 14-15 October. After the severe debates on territorial division the parties  
could not compromise  and eventually adopted the proposal of A. Chkhenkeli “By the de-
cree Transcaucasus Special Committee was charged  to solve initially  the issue related to 
boundaries  by considering the interests of the inhabitants  and after that establish the di-
strict counsils.In the session Armenians insisted on adoption of  the project of the Ministry 
of Internal Affairs everywhere neglecting the resistance of Georgians and Moslims who re-
garded the project  reflecting the interests of only of Armenians and demanded on esta-
blishment of district councils only in the indisputable parts, but in the disputable parts after 
settling the arguments.How much the interests of other peoples are ignored comparing to 
Armenians are clearly seen on drawing borders of Shulaveri  agricultural lands in Alexa-
ndropol Governorate. On Kars railway line from Khrami bridge to Sadaxlo station where 8 
Moslim villages  are situated  one part appears in Tbilisi Governorate with their farms, co-
ttages, agricultural lands and pastures and another part in Alexandrepol Governorate 
[GCSHA,f.1863,case 329:55]. 

G. Ishkhanyani the Armenian author regretfully mentioned in relation to the failure 
of the project of the Ministry of Internal affairs of the provisional government:” Only Ge-
orgian National-democrats  opposed the borders suggested by Armenians and division did 
not take place because of implacable resistance between Armenians and Moslims” [Ishkha-
nian, 1919: p.1]. 
             Special commission with 17 representatives chairmanned  by Tergazaryants was  
formed  in the sessions held in October. On November the commission adopted the resolu-
tion to the Transcaucasus  commissariat about the immediate implementation of district co-
uncil reform in undisputable regions [GCSHA, f.1863 case 5:63]. 

The project on territorial allotment presented by Armenians caused indignation in 
the Georgian society. ”Let us see what else Dashnaktsutiuni party is doing. They have pre-
pared a project on division of Transcaucasus, have registered it in the Office of Ministry in 
Petrograd and now the bill  has been delivered in  Tbilisi for further discussion and emen-
dation.With the help of the project Dasnaktsutiuni  grab a part of  Borchali and the entire 
Akhalkalaki Uyesd.What`s  more  they invade Gori Uyesd and attempt to snatch a village 
or two from it.The party obviously has no legal principles  and ethic criteria. Its image 
seems to be like of Hottentot:  ”Whatever  belongs me is mine and whatever you own is 
mine either…” [Sakartvelo,1917: №193] _wrote the Sakartvelo in relation to the fact. A. 
Shahatunyan the Armenian author  attempts to confirm the legality of the present project in 
his book Administrative Administrative  Division of  Transcaucasus. He flatly affirms that 
the perspectives of further development of peoples` culture and the arrangement of  their re-
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lationships necessarily inquire new administrative division of  Southern Transcauca-
sus.”We are ready to  reconcile the status of minority where we are really in minority and 
live together with Georgians and Tatars, but we cannot compromise the idea by no means 
that the government attempts to maintain existed administrative  division and does not give 
us chance to confirm that we have large Armenian regions with quantitative  majority, whe-
re creation of Armenian uyesds with the majority of Armenian inhabitants is possible” 
[Shakhatunyan, 1918: p. 174]. 

Discussion related to the administrative boundaries was  continued in the commi-
ssion formed by Transcaucasus Seim chairmanned by Noe Ramishvili. Georgian represen-
tatives Pavle Ingorokva, Alexandre Mdivani and David Oniashvili  took part in the work of 
the commission [GCSHA, f.1863, case 329:118]. In the first session  the commission una-
nimously regarded  advantageous for every nation to have densly circumscribed territorial 
unit.  For developing this idea  the commission with three members was chosen. On the 
behalf of the commission N. Ramishvili made a speech in the National Council who stated 
that the commission unanimously acknowledged  Baku Governorate as the indisputable 
belonging of Azerbaijan.But the rest of the territory  completely or partially were declared 
disputable [Uratadze, 1956: p.78]. 

According G. Ishkhanyan the Armenian author `In the meeting held in Transcau-
casus Seim   Georgian social - democrats conformed territorial division to be implemented 
according the real inhabitant principles and from this point of view it highlighted  non- exi-
stence of resistance between Armenians and Georgians [Ishkhanyan, 1919:10]. 

Stated  conception does not seem groundless  as Caucasus union of RSDP regarded 
cultural-national autonomy  as the way of solving the issue. They believed that Georgia 
should have local national self – government in the territorial unit of  Southern Caucasus 
which was then a part of  Russian Empire. ”The boundaries of territorial self – government 
get steady by the real inhabitant  principle of this or that nations. At the same time co-
nditions of economic life must be taken into account, the referendum on the boundary shi-
fting must be held in the disputable territory” [newspaper `Borba” 1917, №39]. 

After appearing three independent states in South Caucasus Georgian party in res-
ponse of Armenian accusation confirmed that  the abovementioned  negotiations were de-
monstration of constructive initiative related to the division only for the proficiencies of ac-
tivities and better administration in the range of united federal state (in the reformed Russ-
ian Empire). Similar statements, as confirming  the representatives of Georgian government   
were made before the declaration of independence of Georgia and Armenian and could not 
be adopted  while determining the state borders [http://iberiana.wordpress.com/armenia-
georgia/somxet-saqartvelos-omi-4/№1]. 

Thus demographic expansion of Armenians implemented in Samtskhe-Javakheti and 
Kvemo Kartli  by the support of  Russia in XIX and at the beginning of  XX century caused  
distinct change of the Ethnic picture. Surplus of Armenians in this region raised the  te-
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rritorial pretensions in Armenian politicians. This claims were  disguised as district council 
reforms but set objectives to create administrative unit in Russian Empire  dominated  by 
Armenian inhabitants. The project was not able to be realized as the  district  council  re-
form because ethnic confrontation escalated and bourgeois parties opposed the introduction 
of district council institutions in Southern Caucasus. Russian imperial administration 
supported Armenians only within  the implementation of his interests in the region. 
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merab  naWyebia,  
soxumis saxelmwifo universiteti 

 
manana  tabiZe 

wm. Aandria pirvelwodebulis saxelobis  
qarTuli universiteti   

 
ena  fsiqologiisa da enaTmecnierebis gadakveTaze 

(dimitri uznaZis naSromi  - `enis  Sinaforma~  da Tanamedrove 
saenaTmecniero problematika) 

 
Tanamedrove enaTmecnierebaSi mkafiod gamoikveTa  tendencia – 

nebismieri  samecniero codna uciloblad miesadagos pragmatikas, moiZe-
bnos am codnis gamoyenebiTi mxareebi da  kvlevis safuZvlad daidos 
swored praqtikaSi dasanergi da gamosayenebeli problemebis gadaWris 
miswrafeba. swored am tendenciam daakavSira lingvistika sxvadasxva hu-
manitarul dargTan, da gamorCeulad, fsiqologiasTan. 

fsiqologia xSirad ganisazRvreba, rogorc konkretuli mecnie-
reba garemomcveli realobis fsiqikuri asaxvis warmoqmnis, funqcioni-
rebisa da agebulebis Sesaxeb, maSin ena am `asaxvis amsaxvel~ saSualebad 
warmoCndeba; Sesabamisad, am ori dargis gansakuTrebuli siaxlove saxe-
zea. Tanamedrove samecniero skolebi fsiqolingvistikas ufro xSirad 
fsiqologiis nawilad ganixilaven, zogi skolisTvis igi lingvistikis 
sferod moiazreba; TandaTan ki mkvidrdeba azri, rom fsiqolingvistika 
sruliad axali, ganyenebuli dargia da calke disciplinad unda iyos Ca-
moyalibebuli. msjeloba am ori samecniero-praqtikuli dargis urTier-
TmimarTebaze didi xnis dawyebulia da dResac, rogorc ukve aRvniSneT, 
grZeldeba.am sakiTxs gansakuTrebuli siRrme misca dimitri uznaZis gan-
wyobis Teoriam, kerZod ki am Teoriis enasTan dakavSirebulma aspeqte-
bma. dRes gansakuTrebiT naTlad gamoCnda am Teoriis sicocxlisunaria-
noba da mniSvneloba pirovnebisa da sazogadoebis ganviTarebis, am urTi-
erTobaTa kognitiuri29 bunebis, adamianis/adamianTa socialuri aqtivo-
bis,  enobrivi koleqtivebis eTnikur-kulturuli stabilurobisa da ama-
vdroulad, mudmivcvalebadobis axsnisa da regulirebisaTvis. Aamitoma-
caa, rom uznaZis Teorias  yovelwamier iyenebs fsiqologia;  kargi iqne-

29 rogorc cnobilia, kognitiuri lingvistikisaTvis ena adamianis gonebaSi Sena-
xuli rTuli sistemaa, romelic organizebulia metyvelebis, aRqmisa da  gagebis 
procesis saxiT. am SemTxvevaSi,CvenTvis swored es aspeqtia saintereso. 
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boda aseve iqceodes lingvistikac, romelsac gacilebiT gauadvildebo-
da Teoriuli da pragmatuli enaTmecnierebis mravali  problematuri 
sakiTxis amocnoba. 

Ddimitri uznaZis naSromi`enis Sinaforma~enasTan dakavSirebuli fsi-
qologiuri amocanebis gadasaWrelad Seiqmna, magram mis yovel striqon-
Si daCndeba avtoris saukeTeso momzadeba filologiasa da filosofiaSi 
(da es savsebiT bunebrivia, radgan d. uznaZem 1909 wels  laifcigis unive-
rsitetis filosofiis fakulteti daamTavra, xolo 1913 wels  - xarkovis 
universitetis istoriul-filologiuri fakulteti) mas mravali mniSv-
nelovani mosazreba aqvs gamoTqmuli ara mxolod enis, rogorc fsiqo-
logiisaTvis Seswavlis obieqtis,aramed enis filosofiisa da enis prag-
matikul SeswavlasTan dakavSirebuli problemebis Taobaze. 

Ddimitri uznaZe gvaZlevs ara marto enobrivi movlenis axsnas, aramed 
SegvaiaraRebs im codniT, romelic  adamianis ganwyobis Seqmnis gziT sa-
zogadoebrivi azris  formirebisa da marTvis meqanizmebTanaa dakavSi-
rebuli. es problema ki marad Tanamedrove da aqtualuria. amdenad, uz-
naZis samecniero naRvawi unda Sefasdes ara mxolod konkretuli isto-
riuli momentisaTvis mniSvnelovan movlenad (rac, TavisTavad cxadia, 
Zalze sapatioa), aramed momavlis mecnierebadac, romelic mudmiv moq-
medebaSia samecniero sivrceSi gamoCenidan TiTqmis aswleulis Se-
mdegac. 

Ddimitri uznaZe gansakuTrebul yuradRebas uTmobda sakuTriv enis, 
misi warmoSobis, filosofiuri arsis, logikasTan enis kavSiris kvlevas, 
akvirdeboda cnebebis warmoSobas, saxeldebas, mniSvnelobas; mis yurad-
Rebas ipyrobda iseTi sakiTxebi, rogoricaa: ena, cnobiereba da pirovne-
ba; enis warmoSoba da misi kavSiri garesamyarosTan, sityvis Sinagani for-
ma da misi mniSvneloba Semecnebisa da TviTSemecnebisaTvis, `enis grZno-
badi~ mxare, Sinagani metyvelebis koduri gadasvlebi; enobrivi Semecneba 
da ucxo enebis Seswavla, orenovneba, metyvelebis meqanizmebi da sxv.; am 
mxriv saetapod miiCneva misi naSromi `enis Sinaforma~, romelic miuxe-
davad imisa, rom 40-ian wlebSi gamoqveynda (da, cxadia, gacilebiT adre 
momzadda)  aramcTu ar kargavs mniSvnelobas, aramed gacilebiT ufro 
aqtualurad da Tanamedroved JRers dRes, vidre, SesaZloa, TviT avto-
ris sicocxleSi.  

d. uznaZem yuradReba miapyro enis unars,asaxos konkretuli eris, xa-
lxis, koleqtivis sayofacxovrebo kulturuli istoria da Seinaxos igi 
sityvaSi. am TvalsazrisiT, aucileblad unda vaxsenoT, d.uznaZis naSro-
mi `saxeldebis fsiqologiuri safuZvlebi~[uznaZe, 1923], romelic qar-
Tulad gamocemidan erT weliwadSi germanul JurnalSi (`Psychologische 
Forschung”) daibeWda da specialistTa sayovelTo dainteresebis sagani 
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gaxda. swored aq dasva d. uznaZem sakiTxebi, romelTa gaxseneba sul uf-
ro da ufro xSirad esaWiroeba Tanamedrove lingvistikas, romelic enas 
konteqstSi Seiswavlis, da romelsac anTropolingvisturi mimarTuleba 
kvlavac prioritetulad miaCnia. d.uznaZem am statiaSi fsiqologiis po-
ziciidan gaamagra  lingvistikis varaudi, rom sagnebisa da movlenebisa-
Tvis saxelis darqmeva sruliad SemTxveviT, raime motivaciis gareSe ar 
xdeba. am aqtivobas gansakuTrebuli fsiqologiuri safuZveli aqvs. kKe-
rZod, cdispirebi maTTvis miwodebul uazro naxazebsa da `bgeraTa komp-
leqsebs~ Soris erTgvar msgavsebas xedavdnen, garkveul bgeraTkompleq-
sebs garkveuli naxazebisTvis ufro Sesaferis saxelwodebad miiCnevd-
nen. amieridan saxeldebis procesi fsiqologiaSi intensiuri kvlevis sa-
gnad iqca. mogvianebiT, d. uznaZeze dayrdnobiT, C. Ffoqsis, f. irvinis, e. 
niulendis, r.devisis mier kvleva Sors gascda saxeldebis eqsperimen-
tul sferos da kulturaTaSoris urTierTobis Seswavlis problemebs 
daukavSirda [uznaZe,1984: gv. 15]. 

aucileblad unda iTqvas, rom Tanamedrove semantikuri kvlevebis 
meti wili, gansakuTrebiT leqsikis semantikuri velebis  dadgenisaken 
mimarTuli samuSaoebi damokidebulia ganwyobis Teoriaze, rasac zog-
jer arc aRiareben mkvlevrebi - uznaZis am Teoriis uSualo momxmareb-
lebi, romlebic uznaZis Teoriis safuZvelze agebul yalibebs30 ukve me-
oreuli produqciis saxiT iyeneben sakuTari samecniero amocanis gada-
saWrelad.   rodesac Cven semantikur velebze vmuSaobT, leqsikur-seman-
tikur asociaciebs or jgufad vyofT: a) msgavsebis da b) kontrastis; es 
midgomac uznaZisganaa davalebuli. uznaZis lingvisturad Rirebuli 
mravali dakvirvebidan  bevria Tanamedrove saenaTmecniero mimoqcevaSi 
gamoyenebuli; Cven ramdenime maTgans davasaxelebT: 

1. dimitri uznaZe xedavs paradigmatul kavSirs enis SigniT: es kavSi-
ri adamianis gonebaSi  e.w. obieqturi realobis proeqciis Sedegis 
enobriv asaxvaSi gaCndeba; d. uznaZe aRniSnavs, rom enobrivad sina-
mdvilis is areali, romelsac enaTmecniereba swavlobs, sruliad 
ar warmoadgens `mTlian obieqturs, adamianisagan damoukidebel 
ares sinamdvilisas, magaliTad iseTs, rogorsac fizikis kvlevis 
sagani. piriqiT, is, rasac enaTmecniereba ikvlevs -  ena  mxolod 
adamianTa kuTvnilebas, mxolod maTi Semoqmedebis produqts war-
moadgens~ [uznaZe, 2004: gv. 166]. 

2. d. uznaZe iziarebs humboldtis azrs, rom enas Tavisi Sinaforma 
aqvs; igi aRniSnavs, rom `ena araa mowyvetili metyvelebas, miuxeda-

30 pirvelad Jan piaJem (1896-1980) gamoiyena termini `uznaZis efeqti~ (ganwyobis 
Teoriis mimarT);  
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vad imisa, rom pirveli obieqturia da zogadi, xolo meore – subi-
eqturi da individualuri. ena mTlianad metyvelebaSi ibadeba, da 
yvela niSani, romliTac is xasiaTdeba, metyvelebidan aqvs mas mi-
Rebuli. aqedan TavisTavad naTeli xdeba, rom ganwyoba, romelic 
egoden did rols asrulebs metyvelebaSi, enobriv masalaSic unda 
iyos mkveTrad aRbeWdili.~ am da msgavsi sxva msjelobebiTac Cans, 
rom d.uznaZe humboldtis filosofiur-kulturologiur ideas 
fsiqologiuri da lingvisturi argumentebiT aZlierebs [ramiSvi-
li, 1978: gv. 87-93]; 

3. enis Sinaforma humboldTan sityvis `inteleqtualur nawils~ war-
moadgens, magram amis amosakiTxad, `enaTmecnierebis am kanonzomi-
erebaTa (igulisxmeba bgeriTi formebi, an  morfologiuri Tavise-
burebebi konkretul enaSi) asaxsnelad mas dasWirdeba enaTmecnie-
rebis sazRvrebis gadalaxva da inteleqtualuri Sinaarsebis Ses-
wavla (aq uznaZes logika - huserlis konteqstSi aqvs ganxiluli, 
fsiqologia - vundtisa. aqve miuTiTebs, rom maTi mTavar naklTa-
gani isaa, rom isini enaTmecnierebis damoukideblobis uaryofam-
dec ki mividnen (gansakuTrebiT, vundti). vundtis kritikisas Ta-
vad d.uznaZis mxridan Teologiuri WeSmariteba gvesmis: `ar arse-
bobs da arc odesme SeiZleboda arsebuliyo metyveli subieqti 
ise, rom igi ukve arsebuli enis gavlenis qveS ar yofiliyo moqceu-
li~ [uznaZe,1947: gv. 173]; 

4. ganwyoba, uznaZis koncefciiT, enobriv masalaSic unda iyos mkveT-
rad aRbeWdili. sityvas, ganwyobis TeoriiT, obieqturTan erTad 
subieturi faqtoric asazrdoebs, amitomacaa, rom mas ormagi bu-
neba aqvs: subieqturi faqtori, romlis impulsiTac myardeba kav-
Siri sinamdvilesTan, da TviTon sinamdvile, misi aRmniSvneli ade-
kvaturi da naklebad adekvaturi sityvebiT, romlebic Tumca in-
dividis mieraa danaxuli, magram uecrad mTeli sazogadoebis mier 
sayovelTaod gamosayenebeli xdeba [uznaZe, 2004];    ]]]]]]] 

5. d. uznaZe miuTiTebs:`enaSi araferia iseTi, rac arasodes ar Tqmu-
la da ar gagonila, magram Secdoma iqneboda gvefiqra, rom enaSi 
yvelaferi Sedis, rac odesme Tqmula da gagonila [uznaZe, 1947: gv. 
18]; es debuleba dRes saxelmZRvanelo principad aqvT momarjve-
buli semasiologiasa da semiotikaSi momuSave specialistebs; 

6. Tanamedrove lingvistikas (da ara mxolod mas), teqsturi da dis-
kursuli analizis dros mudmivad axsovs formula, romelic swo-
red d. uznaZis mier Camoyalibda: ,,unda gvaxsovdes oRond, rom ga-
nwyoba araviTar SemTxvevaSi wminda subieqtur mdgomareobas ar 
warmoadgens, rom piriqiT, igi specifikuri mTlianobis asaxvaa, si-
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tuaciis swored obieqturi viTarebis erTgvari, ase vTqvaT holo-
taqsuri procesia, romelSic subieqti, SeiZleba pirvelad exeba 
obieqts da aRiqvams mas Tavis arsSi~ [uznaZe,1947: gv. 190].                 
 d. uznaZis Teoriisagan didadaa davalebuli Tanamedrove enaTme-

cnierebis iseTi uaxlesi mimarTulebebi, rogorebicaa: sociolingvis-
tika, diskursis lingvisturi Teoria, lingvokulturologia, fsiqoli-

ngvistika da sxv.[Белянин, 2009: gv. 135]. `adamiani zrdisa da ganviTarebis 
grZel gzas gaivlis da TavisTavad cxadia, am drois manZilze mas gamou-
muSavdeba mTeli rigi sruliad sxvadasxvagvari ganwyobebisa, romlebic 
metad an naklebad fiqsirdeba kidec masTan. am ganwyobebs sxvadasxva 
wyaro aqvT, magram maT Soris gansakuTrebiT arsebiTia garemos zemoqme-
deba, upirveles yovlisa, im klasobrivi garemosi, romelSic cxovrobs 
da izrdeba adamiani... Cveulebriv, es ganwyobebi adamians ara aqvs  gacno-
bierebuli, magram es maT ar uSlis xels darCnen aqtiur Zalad, romelic 
warmarTavs moqmedebas ama Tu im mimarTulebiT [uznaZe, 2004: gv. 300]. 

rogorc aRvniSneT, dRes saenaTmecniero dargebi d.uznaZis Sexe-
dulebebsa da mis `ganwyobis Teorias~  Zalian aqtiurad iyeneben, Tumca 
zogjer aRarc ki `axsovT~, rom swored d.uznaZis damsaxurebaa is funda-
menti, romelzec Semdeg esa Tu is kvleva aigeba. Cveni dakvirvebiT, am 
mxriv ucxoelebze metad qarTveli specialistebi (igulisxmeba saenaTme-
cniero kvlevebi) iCenen umadurobas. Cveni mizani iyo Segvexsenebina  sa-
zogadoebisaTvis im sabados adgilmdebareoba, romelic aramc Tu amou-
wuravia, mudmivad ganaxlebis unaris mqonecaa. 

da bolos, d. uznaZis mier TanamedroveTaTvis mocemuli mravali 
gakveTilidan erTi, qarTvelTa mimarT udidesi siyvaruliTa da gulSe-
matkivrobiT mocemuli rekomendacia qarTuli mecnierebis dRevandeli 
modunebulobisa da gulmaviwyobis dasaZlevad unda gamoviyenoT:  `...sa-
kuTar saqmes ki gambedaoba da iniciativa eWirveba da Cvens xalxs es ak-
lia; uamisobaa, rom Cven sxvis sawvel furad gvaqcevs da sakuTar dov-
laTs sxvebis sakeTildReod gvadebinebs. aqtiuri xasiaTi, Zlieri neba – 
ai, ra aklia qarTvelobas da Cveni aRzrdis sistemac marto aqeT unda 
iyos mimarTuli. Cven mudam unda gvaxsovdes, rom glaxebi da monebi imi-
tom ki ara varT, rom Ratakni varT, aramed Ratakni mitom varT, rom gla-
xebi da monebi gaxlavarT, da Tu ram gvWiria, yovlis uwinares, aqtiuri 
xasiaTia CvenTvis saWiro”. 
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Language on the Crossing of Psychology and Linguistics 
(D. Uznadze’s Language Internal Form and Modern Linguistic Problematic) 

 
There is a clearly set tendency in modern linguistics – any type of scientific know-

ledge is inevitably adapted to pragmatics; it is necessary to find applied aspects of this 
knowledge and to base research on the aim at finding practically usable problem solution.  
Right the given tendency has connected linguistics to different humanitarian fields, and 
especially Psychology.   

Psychology is often defined as specific science about the psychological reflection 
creation, functioning and structure of the surrounding reality.  In this case language acts 
as the “reflector of this reflection”; accordingly, the special affiliation of these two fields 
is apparent.  Modern scientific schools more often consider psycholinguistics as part of 
psychology and for some schools it is believed to be from the linguistics sphere; gradua-
lly establishes the idea that psycholinguistics is a completely new, separate field and it 
must be formed as separate discipline. The discussion of the interaction of these two scie-
ntific-practical fields started long time ago and as we have already mentioned, it still co-
ntinues.  The given idea has been deepened by Dimitri Uznadze’s Mood Theory and na-
mely the language-related aspects of the given theory.Today we can clearly see the vita-
lity of the given theory and its importance for the development of an individual and so-
ciety, and for the clarification and regulation of cognitive nature of these relations, hu-
man/humans social activity, ethnic-cultural stability and at the same time permanent cha-
nging of language societies.  Due to this Uznadze’s theory is permanently used by psy-
chology; it would be good for linguistics to do the same, as it would be much easier to it 
to solve many problematic issues of theoretic and pragmatic linguistics.   

It must be said that most part of modern semantic researches, especially the works 
directed at identifying semantic fields of the vocabulary depend on the Mood Theory, 
while it is not always recognized by researchers, the direct users of the given theory by 
Uznadze, who use the “casts” built on the basis of Uznadze’s theory as secondary pro-
duct, for solving their own scientific tasks.  When working on semantic fields we divide 
vocabulary-semantic associations into two groups: a) of similarity and b) of contrast; the 
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given approach has also been defined by Uznadze.  From many observations by Uznadze, 
that are valuable linguistically, quite many are used in modern linguistics; we will de-
scribe several of them:  

1. D. Uznadze sees the paradigm connection inside a language: the given connection 
will stay in human mind as language reflection of the result of the so called objecti-
ve reality projection; D. Uznadze stresses that linguistically, the area of reality stu-
died by linguistics is not at all the “fully objective, reality area independent from 
man, for example the kind that is studied by physics. To the contrary, what is 
studied by linguistics, the language is the sole property of humans and the product 
of solely their creativity.”;  

2. D. Uznadze shares Humboldt’s idea that language has its inner form; he stresses 
that “language is not separate from speech despite the fact that the first is objective 
and general and the second is subjective and individual.  Language is fully born in 
speech and all the features characterizing it come from speech.  This makes it clear 
that the mood/attitude which is so important in speech must be clearly reflected in 
linguistic material.” This and other similar discussions show that D. Uznadze 
empowers Humboldt’s philosophical-culturological idea with psychological and 
linguistic arguments;  

3. For Humboldt language inner form is the “intellectual part” of speech, but for un-
derstanding this, “for clarifying the given regularities of linguistics (meaning the 
sound forms or morphological peculiarities in a specific language) he will need to 
exceed the linguistic frames and to study intellectual contents (here Uznadze analy-
sis logic in Husserl context and psychology in Wundt context.  He also indicates 
that their main minus is that they have come to denying independence of linguistics 
(especially Wundt).  When criticizing Wundt D. Uznadze speaks theological truth: 
“There is no and has never existed a speaking individual, who has not been under 
influence of already existing language.”   

4. According to Uzdnadze’s concept, mood must be clearly reflected in linguistic ma-
terial.  Speech, according to the Mood Theory, is nourished by both objective and 
subjective factors; this is why it has double nature: subjective factor, from the im-
pulse of which the connection with the reality is formed and the reality itself, with 
adequate and less adequate words defining it, which are although seen by an in-
dividual, but all of the sudden become usable by the whole society; modern lingu-
istics (and not only it), during the text and discourse analysis, always remembers 
the formula which has been defined by D. Uznadze: “We must always remember 
that mood is never just a subjective conditions; that to the contrary it is the 
reflection of specific unity; it is so to say holotaxic process of objective situation, in 
which a subject may be contacting with an object for the first time and percepts it 
in its essence.”   
D. Uznadze’s theory has contributed greatly to such newest directions in modern li-
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nguistics as: sociolinguistics, linguistic theory of discourse, linguistic-culturology, psycho-
linguistics and others.   
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        literaturul-esTetikuri ganviTarebis kanonzomierebebze msje-
lobisas gasaTvaliswinebelia literaturaTmcodneobis kavSiri iseT mo-
mijnave mecnierebebTan, rogorebic arian: filosofia, lingvistika da 
fsiqologia.am ukanasknelTan literaturaTmcodneobis kavSiri vli-
ndeba imdenad, ramdenadac mwerali Rrmad swvdeba da mxatvrul nawarmo-
ebSi warmoaCens adamianis bunebas, mis Sinagan samyaros. sayovelTaod 
aRiarebulia, rom adamianis fsiqikas ganapirobebs sazogadoebriv urTi-
erTobaTa sistema; rom adamiani memkvidreobiT iZens wina Taobebis sazo-
gadoebriv gamocdilebas. ukanasknel xans gansakuTrebiT gamoikveTa in-
teresi SemoqmedebiTi procesis fsiqologiis mimarTac. es ukanaskneli 
swavlobs avtoris, rogorc Semoqmedis, fsiqologias, mxatvruli 
nawarmoebis Seqmnis dinamikur process (Canafiqridan saboloo saxed Ca-
moyalibebamde). yoveli literaturuli gvari gansxvavebul xerxebsa da 
saSualebebs mimarTavs adamianis Sinagani cxovrebis, misi `sulis dialeq-
tikis~, xasiaTis warmosaCenad; maT Soris: Sinagan monologs, fsiqologi-
ur analizs, TviTanalizs da sxva. cxadia, mwerlis mier mxatvruli per-
sonaJebis fsiqologiurad motivirebuli, gaazrebuli qmedebebis warmo-
Cena ufro sainteresos xdis literaturul nawarmoebs da ufro met es-
Tetikur siamovnebas aniWebs mkiTxvels.A aseve aRsaniSnavia, rom fsiqo-
logizmis gadmocemis Taviseburebani garkveulwilad gansazRvraven 
imas, rasac  SemoqmedebiT maneras, mwerlis SemoqmedebiT individualo-
bas uwodeben. gasul saukuneSi daiwyo literaturuli personaJebis, xa-
siaTebis qaraqterologia somatikur, sxeulis agebulebaTa monacemebze 
dayrdnobiT; fsiqoanalitikuri qaraqterologiis fuZemdeblebad iT-
vlebian ernst kreCmeri, karl abrahami da vilhelm raixi. 
       tiubingenis universitetis profesori ernst kreCmeri (1888-1964) mi-
iCnevda, rom arsebobs garkveuli  urTierTmimarTeba adamianis sxeulis 
agebulebasa da mis xasiaTs Soris. swored adamianis sxeulis agebule-
bidan gamomdinare, kreCmerma gamoyo  xasiaTis sami tipi: piknikuri – xa-
siaTiT cikloidi an sangviniki; asTenikuri - xasiaTiT Sizotimi an Sizo-
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idi; da aTleturi; am ukanasknelis xasiaTs kreCmeri Sereulad, polifo-
niurad miiCnevda. Tavis naSromSi kreCmeri gamoTqvamda mosazrebas, rom 
lirikosi poetebi metwilad leptosomaturebi (susti, fermkrTali, 
gamxdari agebulebis mqoneni) da Sizofreniisadmi midrekilni arian 
gansxvavebiT romanistebisgan - dabali tanis, Cafskvnili aRnagobis, mani-
akalur-depresiuli temperamentis anu cvalebadi guneba-ganwyobilebis 
mqone cikloidebisgan [kreCmeri, 1994]. 
         dimitri uznaZem naSromSi`pirovnebis biologiuri safuZvlebi~ daa-
dastura, rom yvelaze gavrcelebulad fsiqologTa Soris kreCmeris ko-
nstitucionaluri tipebi iTvleba da mogvca maTi portretuli aRweri-
lobas: 

• piknikuri konstituciis habitusi - dabali, win wamoweuli muc-
liT,  simsuqnisken midrekili; mokle, sqeli kisriT; farTo, rbili, 
mrgvali saxiT;  

• asTenikuri konstituciis habitusi  -gamxdari, fermkrTali, mkve-
Trad moxazuli mogrZo da viwro saxiT (e.w.kvercxis forma); wvri-
li, gamxdari sxeuli sustad ganviTarebuli kunTebiT; viwro mxar-
beWiT, Cavardnili mkerdiTa da mucliT;  

•  aTleturi konstituciis habitusi  - maRal da magar kiserze Semd-
gari mZlavri Tavi, saxe mkveTri Zvlovani reliefiT, farTo mxar-
beWi da gulmkerdi, mkveTrad gamokveTili kunTebi [uznaZe 2010]. 

       mogvianebiT sxva mecnierebma [mag. ganuSkini, 1965; burno, 1994; rudne-
vi, 2002] Seavses da garkveuli koreqtirebac Cautares kreCmeris ZiriTa-
di xasiaTebis tipologias, romelic dResdReobiT Semdegnairad gamo-
iyureba: 

1. cikloidi-sangviniki - realisturi eqstraverti, sintonuri tipi, 
romelic srul harmoniaSia mis garemomcvel realobasTan. Sinto-
nikebi, rogorc wesi, kmayofilebi arian cxovrebiT; mxiaruloben, 
roca amis saSualeba eZlevaT; drodadro dasevdiandebian xolme. 
aRniSnulma tipma literaturis istoriis ganviTarebis sxvadasxva 
etapze, dawyebuli aRorZinebis periodidan,  mniSvnelovani roli 
iTamaSa. mxatvrul literaturaSi cnobili sangvinikebi arian gar-
gantua (fransua rables `gargantua da pantagrueli~), lame gud-
zaki (Sarl de kosteris `legenda ulenSpigelze~), sanCo pansa (ser-
vantesis `don kixoti~), falstafi (Seqspiris `falstafi~), mister 
pikviki (Carlz dikensis `pikvikis klubis Canawerebi~). me-20 sauku-
neSi am literaturul galereas SeuerTdnen  romen rolanis kola 
brunioni da iaroslav gaSekis yoCaRi jariskaci Sveiki. me-20 sau-
kunis qarTul literaturaSi sangvinikis gamoxatuli tipia daviT 
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kldiaSvilis kirile miminoSvili. Tumca, SevniSnavT, rom gasuli 
saukunis literaturisTvis, mTlianobaSi, aRniSnuli tipi (sicoc-
xliT aRsavse, mxiaruli, msuqana...) ar aris damaxasiaTebeli. 

2.  fsiqosteniki - nevrozuli realisti, eWviani introverti. aRniS-
nuli tipi miemarTeba me-19 saukunis literaturas da Semdgomi ga-
nviTareba pova me-20  saukunis literaturaSi, romlisTvisac da-
Zabuli, fsiqostenikuri refleqsia niSandoblivi gaxda. Fsiqoste-
niki aRmoCnda rogorc realisturi, aseve modernistuli (gansaku-
TrebiT postimpresionistuli) literaturis yuradRebis centrSi 
da damkvidrda e. w.~patara adamianis~ literaturuli tipis saxiT. 
Eevropul literaturaSi fsiqostenikis qaraqterologiur tips 
vxvdebiT balzakTan, mopasanTan, dikensTan da sxv.; rusul lite-
raturaSi igi aisaxa gogolis, Cexovis, dostoevskis da sxv. Nnawar-
moebebSi; qarTul literaturaSi - Sio aragvispirelis, Wola lom-
TaTiZis, konstantine gamsaxurdias, niko lorTqifaniZis, mixeil 
javaxiSvilis da sxv. SemoqmedebaSi. rac Seexeba arqetips, evropul 
literaturaSi yvelaze cnobil fsiqostenikur  gmirad  litera-
turaTmcodneni erTxmad miiCneven Seqspiris hamlets.   

3. epileptoiduri tipi, romelic xasiaTdeba aTleturi aRnagobiTa 
da  avtoritarul-nevrozuli xasiaTiT; igi gamoirCeva pragmatu-
lobiTa da realisturobiT; xSirad morgebuli aqvs e.w. `iudas ni-
Rabi~ - pirmoTneoba, romlis miRma imaleba Suri da Zalauflebis-
ken swrafva. epileptoidebi arian kargi organizatorebi da lite-
raturaSi xSirad warmoCenilni arian meomrebis, mxedarTmTavre-
bis, politikosebis saxiT. aseve, kritikuli realizmis literatu-
ram epileptoiduri tipis saxiT warmogviCina axalgazrda adamia-
nebi, romlebic maRali sazogadoebisken  ikafaven gzas. 

4. Sizoidi/Sizotimi. sakuTar TavSi Caketili autisti, romlisTvi-
sac, sangvinikisa da fsiqostenikisgan gansxvavebiT, ar arsebobs 
gare samyaro. mas ar ainteresebs misi garemomcveli realoba, iqm-
nis sakuTar samyaros da mTeli yuradReba gadatanili aqvs saku-
Tar `me~-ze. klasikuri autisturi midgomis magaliTad xSirad mo-
hyavT hegeli; rodesac mas uTxres, rom misi  Teoriuli postula-
tebi xSirad ar Seesabameba realobas, man upasuxa: `miT uaresi rea-
lobisTvis~. me-20 saukunes xSirad Sizotimiur epoqad moixseni-
eben, radgan miiCneven, rom gasuli saukunis TiTqmis yvela funda-
mentaluri aRmoCena mecnierebasa da filosofiaSi (analitikuri 
filosofia, kvanturi meqanika, fardobiTobis Teoria, fsiqoana-
lizi, struqturuli lingvistika....), yvela mniSvnelovani mxatv-
ruli mimdinareoba (eqspresionizmi, simbolizmi, axali romani, 
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poststruqturalizmi, postmodernizmi...) SizotimiurobiT xasia-
Tdeba. me-20 saukunis udidesi romanebi  (Tomas manis `doqtori fa-
ustusi~, jeimz joisis `ulise~, marsel prustis `dakarguli 
drois ZiebaSi~, uiliam folkneris `xmauri da mrisxaneba~, herman 
heses `TamaSi biseriT~...) autistizmiT xasiaTdeba, radgan maTSi wa-
rmoCenili realoba autisturi azrovnebis marwuxebSi eqceva, 
realoba simbolizirebulia, konceptualizirebulia. aRniSnuli 
tipis romanebSi mniSvnelovania logikuri wyoba, mowesrigebuli 
struqtura; rac Seexeba romanSi aRwerili movlenebis mimarTebas 
realobasTan (romelic, rogorc aseTi romanSi arc aris asaxuli), 
mas meorexarisxovani mniSvneloba eniWeba. swored aseTia klasiku-
ri autisturi mocemuloba.  

5. polifoniuri, mozaikuri xasiaTi. isic damaxasiaTebelia me-19-me-
20 saukunis literaturisTvis. mozaikuri xasiaTis Camoyalibebas 
xSirad win uswrebs adamianis mier gadatanili mZime fsiqikuri 
aSliloba an epilefsia, rasac mohyveba xasiTis danawevreba sxva-
dasxva, erTmaneTTan SeuTavsebel mravalradikalur natexebad. 
mozaikurobiT xasiaTdeba lev tolstois, fiodor dostoevskis, 
franc kafkas polifoniuri romanistika. araerTi mecnieri [bur-
no, 2005; rudnevi, 2002] miiCnevs, rom mTlianad mozaikuria siurea-
listuri xelovneba, romlis definiciaSivea Cadebulia SeuTavse-
blebis SeTavseba. sagnebis realistur proporciebis darRveva, 
literaturul nawarmoebSi SeuzRudavi adgilis daTmoba sizmre-
bisTvis, xilvebisTvis, halucinaciebisa da fantaziisTvis, rac 
stilisturad mJRavndeba Tavisufali asociaciebis, azrTa Ta-
maSis, sizmris logikis saxiT - es yvelaferi Seadgens siurealist 
SemoqmedTa (giiom apolineri, ivan goli, rene magriti, salvador 
dali, luis buniueli...) SemoqmedebiT mozaikas. 

       cxadia, zemoT ganxiluli konstitucionaluri tipebi mxatvrul li-
teraturaSi garkveuli variaciulobiT aisaxeba, Tumca gamoxatuli mima-
rTeba maT Soris, ra Tqma unda, arsebobs. kerZod, ganvixiloT Cven mier 
zemoT aRniSnuli fsiqostenikis  konstitucionaluri tipi, romelic, 
rogorc aRvniSneT, `patara adamianis~ literaturuli tipis saxiT damk-
vidrda mwerlobaSi. klasikuri sqema, romelic warmoaCenda ~patara ada-
mianis~ xasiaTs nawarmoebSi, xSirad meordeboda: arafriT gamorCeuli 
garegnoba (dabali an saSualo simaRle, susti, avadmyofuri iersaxis..), 
asaki - 30-dan 50 wlamde, SezRuduli materialuri SesaZleblobebi, 
ubadruki yofa, gmiris konfliqti Tanamdebobis pirTan (an ubralod, vi-
RacasTan), marcxi, ocnebaTa msxvreva, personaJis stiqiuri amboxi, tra-
gikuli aRsasruli. sailustraciod mogvaqvs ori moTxroba, romlebSic 
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aRniSnuli sqemis calkeuli detalebi meordeba: 
a) vaJa-fSavelas `bagrat zaxariCis sikvdilSi~ moTxrobilia, rom gar-
daicvala statski sovetniki bagrat zaxariC qavTaraSvili. mwerali aR-
wers, Tu rogor eSinoda gansvenebuls mTeli cxovrebis ganmavlobaSi, 
rom samsaxuridan daiTxovdnen. sul mudam imis fiqrSi iyo: uadgilod 
xom ar avdeqi, udrood xom ar davaxvele; sicils saerTod gadaeCvia da 
sizmarSi mxolod Tavis ufross - aleqsandr nikitiCs - xedavda. Tu sizma-

rSi aleqsandr nikitiCi etyoda: `Я Ваши заслуги никогда не забуду~-o, di-
liT netari RimiliT iRviZebda; magram Tu sizmrad ganrisxebuli  aleq-

sandr nikitiCi  etyoda: `Сдать все бумаги, подайте прошение~-o, maSin gul-
gaxeTqili iRviZebda da uzomod bednieri iyo, rodesac aRmoaCenda, rom 
es mxolod sizmrad naxa. axla mainc moisvena sabralom, aRaravisi eSino-
da. statski sovetnikis dasaflavebaze sityviT gamosulebma (maT Soris 
aleqsandr nikitiCma) moigones gansvenebulis Rirsebebi: rom oci wlis 
ganmavlobaSi ufross erTxelac ar Sepasuxebia, rom mSvenieri `poCerki~  
hqonda da sxva.bagrat zaxariCma anderZic dawera, sadac col-Svils 
sTxovda, rom yovel dRe, sami saaTisTvis (e.i. im droisTvis, rodesac gan-
svenebuli samsaxuridan brundeboda), gamoetanaT misi portreti da sa-
varZelSi daesvenebinaT, magidaze ki furclebi SemoewyoT. rac mTavaria, 
TiTis wverebze evloT am dros, viTom  bagrat zaxariCi muSaobda. col-
Svili, marTlac, ori kviris manZilze asrulebda micvalebulis ukanask-
nel Txovnas, bolos ki ifiqres: sisuleles CavdivarTo. oriode TveSi qa-
liSvili gaTxovda, meuRlem ki fer-umarilis wasmas moumata. ase damTav-
rda bagrat zaxariCis cxovreba. mainc sul siCume uyvarda da ausrulda 
kidec guliswadili. 
b) a. p. Cexovis `moxelis sikvdilSi~ moTxrobilia, rom erT saRamos eg-
zekutori ivane  Cerviakovi `arkadiaSi~ `kornevilis zarebs~ eswreboda. 
Uuecrad cxviri daacemina.  SeamCnia, rom mis win mjdomi generali xelTaT-
maniT melot Tavsa da kisers iwmendda. Cerviakovma generali brizJalovi 
icno. marTalia, igi Cerviakovis ufrosi ar iyo, magram  mas mainc euxer-
xula  da moubodiSa. antraqtis dros Cerviakovi kvlav mivida general-
Tan da patieba sTxova, razec  brizJalovma upasuxa, rom mas ukve aRarc 
axsovda es umniSvnelo incidenti. Cerviakovs moeCvena, rom generali Za-
lze ukmayofilo daSorda, amitom gadawyvita meore dRes misaReb oTaxSi 
xleboda da iq ganemarta generlisTvis, rom mas Segnebulad ar SeuSxefe-
bia, es mxolod SemTxveviToba iyo. marTlac, meore dRes axal vicmundi-
rSi gamowyobili Cerviakovi generals misaRebSi daxvda; kvlav moubo-
diSa.  brizJalovi aSkarad gaRizianda da ar isurva am Temaze saubris 
gagrZeleba. meore diliT Cerviakovma gadawyvita, kidev erTxel xleboda 
generals da kargad aexsna, rom mas Segnebulad ar dauceminebia da sulac 

181 
 



ar ufiqria generlisTvis Seuracxyofis miyeneba. rodesac generlis ka-
binetSi Sesulma Cerviakovma kvlav cxviris daceminebaze daiwyo saubari, 
brizJalovi galurjda da fexebis braxuniT iRriala: `gaeTrie~. saxlSi 
dabrunebul Cerviakovs vicmundiric ar gauxdia, ise miwva divanze da 
suli ganuteva.  
        `patara adamianis~ literaturuli tipis Semdgomi evolucia ukavSi-
rdeba aqcentis gadatanas `yofidan adamianze~ (m. m. baxtini). Aadamianisad-
mi, misi perspeqtivisadmi rwmenis dakargva, romelic `epoqis dasasru-
lis~ evropuli da rusuli literaturis erT-erT problemas warmoadge-
nda, qarTul mwerlobaSic gamJRavnda. adamianis, rogorc samyaros umTa-
vresi `saSeni masalis~, gaiafebam, pirovnebis, rogorc sazogadoebrivi 
progresis `pirvelmizezis~, srulma devalvaciam ganapiroba is, rom XIX-
XX saukuneebis mijnaze qarTveli mwerlebis yuradRebis centrSi moeqca 
ubralo, arafriT gamorCeuli, `patara adamiani~, garemomcvel samyaros-
Tan misi tragikuli damokidebulebis problema. es iyo mwerlobis erTg-
vari reaqcia adamianis dakninebis, misi deheroizaciis antihumanuri pro-
cesis damkvidrebis gamo. aRniSnuli literaturuli tipis gansxvavebul 
modifikacias vxvdebiT d. KkldiaSvilis, S. aragvispirelis, W. 
lomTaTiZis, e. ninoSvilis, m. javaxiSvilis, k. gamsaxurdias  da sxvaTa na-
warmoebebSi, romelTa mTavari personaJebi nevrozuli, eWviani in-
trovertebi arian.  
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Literature Characters in the Light of  
Psychoanalytic Characterology 

 
When discussing literature-esthetic development regularity we must consider co-

nnection with such related sciences as Philosophy, Linguistics and Psychology.  Co-
nnection of Literature Science with the latter is reflected in the fact that a writer deeply 
describes and reveals in a work the nature of man, his inner world.  It is globally re-
cognized that human psychic is determined by the system of public relations; the fact 
that an individual inherits the public experience of previous generations.  Interest to the 
psychology of creative process has become especially important lately.  It studies the 
psychology of an author, as of creator, the dynamic process of the creation of a work 
(before the final formation of the idea).  Each literature name uses different techniques 
for reflecting the inner life, “soul dialectic”, character of a human; such techniques are: 
inner monologue, psychological analysis, self-analysis and others.  It is apparent that 
literature work becomes more interesting and readers get more esthetic pleasure when 
an author describes psychologically motivated, meaningful actions of creative 
characters.  It is also noteworthy that the peculiarities of describing phsychologism to 
some extend determine what is called the creative manner, creative individuality of a 
writer.  Last century was started the characterology of literature characters, their chara-
cters based on somatic, body structure features.  Ernst Kretschmer, Carl Abraham and 
Wilhelm Reich are believed to be the founders of psychoanalytic characterology.   
         In the book Biological Basis of an Individual Dimitri Uznadze has confirmed that 

among psychologists the most spread are Kretschmer’s constituational types; Uznadze 
had provided their portrait description:  
• Picnic constitution habitus – short, with big belly, with a tendency to obesity; 

with short, thick neck; with wide, soft, round face;  
• Asthenic constitution habitus – thin, pale, with clearly outlined, elongated and na-

rrow face (the so called egg form); slender build and slight muscular development; 
with narrow shoulders, undeveloped chest and thin belly;  

• Athletic constitution habitus – powerful head on high and strong neck; face with 
sharp bone relief; broad shoulders and chest and well developed muscles.   
Naturally, the aforementioned constitutive types are reflected in literature with 
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certain variations, although for course there is expressed relation between them.  The ar-
ticle analysis the constitution type of a psychostenic, which has found its place in lite-
rature as the literature type of a “little man”. The classic scheme, which showed the “li-
ttle man” character in a literature work was often repeated: a nondescript appearance 
(short or average height, weak, ill appearance), age from 30 to 50, with limited income, 
uninteresting life; in permanent conflict with some authority (or someone), defeat, colla-
pse of dreams, chaotic insurgency of the character, tragic finale.  The cheapening of a 
human as of the main “construction material” of the universe, the complete devaluation 
of an individual, as of the “first cause” of public progress, resulted in the fact that on the 
verge of the 19th-20th centuries Georgian writers directed their attention towards an or-
dinary, “little man” and the problem of his tragic relation towards surrounding world. 
This was the reaction of literature towards the impairing of man, the introduction of the 
antihuman process of his deheroisation.  Different modifications of the aforementioned 
literature type are seen in the works by D. Kldiashvili, Sh. Aragvispireli, Ch. Lomtatid-
ze, E. Ninoshvili, M. Javakhishvili, K. Gamsakhurdia and others; the main characters of 
which are neurotic, jealous introverts.   

 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

184 
 



filologia = literatura, enaTmecniereba 
Jurnali `ganaTleba~ #5, 2013 

 
 

elene javeliZe 
         soxumis saxelmwifo universiteti  

 
divanis literaturis poetika iahia qemalis lirikaSi  

 
  Turqi poetis iahia qemalis (1884 -1958) lirika axali Turquli mwe-

rlobis gansakuTrebul, gamorCeul mxatvrul fenomenad aris miCne-
uli. iahia qemalis Semoqmedeba ramdenime umniSvnelovanesi plastisgan 
Sedgeba. poetis mxatvrul naazrevSi airekla rogorc dasavluri mwer-
lobis, kerZod, simbolizmisa da neoklasicizmis poeturi kulturisa 
da esTetikis elementebi, aseve gamosWvivis klasikuri divanis litera-
turis mxatvruli azrovnebac.  

  iahia qemalma parizSi cxra weli gaatara. igi safuZvlianad gaecno 
frangul poezias, viqtor hiugosa da parnaselebis Semdeg simboliste-
bis SemoqmedebiT iyo gatacebuli. rogorc poetis axlo megobari abdu-
lhaq Sinasi aRniSnavs, iahia qemali cdilobda dakavSireboda Tavis sa-
Tayvanebel poetebs; am mizniT igi londonSi Cavida abdulhaq hamidTan, 
Jan moreasis wreSi Sevida[Kurdakul, 1987:gv.178]. iahia qemali Jan moreass 
Tavis `did maswvlebels~ uwodebda [Ayda, 1979: gv. 35].  

  rogorc cnobilia, malarme acxadebda: leqsi azrebiT ar iwereba, 
is sityvebiT iqmnebao. am Sexedulebas iahia qemalic iziarebda da acxa-
debda: `leqsis namdvili substancia azri ar aris, sityvaa~. iahia qemal-
ma leqsis yovel pwkarSi ganxorcielebul SemoqmedebiT princips `Si-
nagani keTilxmovaneba da harmonia~ uwoda, amgvari formiT Seqmnil le-
qss ki 1913 wels `wminda poeziis~ an `gemovnebiani leqsis~ saxeli daar-
qva [Kemal, 1984:gv. 9-21].misi warmodgeniT, `erT-erTi umniSvnelovanesi 
elementi pwkarSi talRovanebis Seqmnaa.WeSmariti leqsis sxvadasxva na-
wili erTmaneTs avsebs da erTian mTlianobas qmnis~[yguner, 1964:  13-14].  

   poeziisa da musikis daaxloebis koncepcia, leqsis, rogorc speci-
fikuri musikaluri nawarmoebis, principebi jer kidev simbolizmis ava-
ngardulma frTam bodleris, verlenis, malarmes saxiT naTlad gamo-
xata. leqsis Sinagani JReradobis, harmoniis principebi arc Turquli 
simbolizmisTvis aris ucxo[Haşim, 1999:gv.69-77].Tumca, iahia qemali 
`wminda poeziis~koncefciis avtorad[Eralp, 1960:gv. 34], mis gamorCeul 
damcvelad aris miCneuli [Kabaklı, 1994: gv. 441]. iahia qemali aRniSnavda, 
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rom man oqros kveTis principze agebuli leqsis mTlianoba moreasisgan 
SeiTvisa. 

  `simbolizmis manifestis~ gamoqveynebidan (1886) eqvsi wlis Semdeg 
moreasi 1891 wels `figaroSi~ neoklasicizmis programul manifests aq-
veynebs. moreasis ganmartebiT, simbolizmi mokvda, igi mouwodebda poe-
tebs dabrunebodnen klasicizms, franguli literaturis safuZvels, 
romelic parnaselebma,romantikosebma da simbolistebma Seryvnes. Aau-
cilebelad miaCnda xmelTaSua zRvis kulturis aRdgena, mas swamda, 
rom, swored aqedan unda dawyebuliyo namdvili xelovnebis aRor-
Zineba, romelsac igi `romanul skolas~ uwodebda.  

marTlac, neo-klasicizmis umniSvnelovanesi postulati antikur 
kulturasTan kavSiri, miTologiuri xatebis, motivebis, Temebisa da si-
uJetebis gamoyenebaa. neo-klasicizmi antikuri kulturis memkvidreo-
bas aRiqvams ara rogorc esTetikur idealsa da stilis nimuSs, aramed 
rogorc masalas, romelic CarTulia uaxles mxatvrul-esTetikur Zie-
bebSi, romelic yofierebis `maradiuli~ problemebis dasmis saSuale-
bas iZleva.  

  iahia qemalma Jan moreasi 1910 wels kafe `vaSetSi~ gaicno. maTi sa-
ubrebi imdenad mravlismomtani aRmoCnda iahia qemalisTvis, rom ori 
wlis Semdeg stambolSi dabrunebuli qemali warmoCinda, rogorc `Ecole 
Romane~-s wevri da neo-elinisti. mis gonebaSi `berZnuli saswaulis~ xo-
rcSesxmis survili iyo. leqsis versifikaciaSi siaxlis Semotana: aru-
zis sazomis aleqsandiuli leqsis zomiT Secvla an, sul mcire, maTi 
dakavSireba iyo. mas surda homerosis dari pwkarebi enaxa Turqul le-
qsSi, berZnuli xelovnebis Sesatyvisi `TeTri da SiSveli mSveniereba~ 
gadmoetana, neo-grecistuli gemovnebis axali poeturi xelovnebaA See-
qmna. heredias sonetebis safuZvelSi arsebuli berZnul-laTinuri ku-
lturis Semecnebis survili Jan moreasis gacnobis Semdeg cxovel inte-
resSi gadaezarda. iahia qemali aRniSnavda, rom moreasi misi `didi mas-
wavlebeli~ iyo, misgan man simetria, proporcia da zomiereba Seisisxl-
xorca.  

  cnobilia, rom Jan moreasma da Sarl morom Zveli franguli leq-
sis arqiteqtonika aRadgines da amgvarad Seqmnil poezias `neokalasi-
cisturi~ uwodes, magram am tipis mcdeloba ufro adre pol verlens 
hqonda. man `natifi dResaswaulebi~ XVIII saukunis frangul enaze Seqm-
na. iahia qemalma divanis poezia seriozulad Seiswavla, Seqmna divanis 
poeziis Sesatyvisi Razelebi, Sarqi da musamaTebi. poeti aRniSnavda, 
rom mas amaSi verlenis `natifi dResaswaulebi~daexmara[Banarlı, 1960: gv. 
49-50]. 

  iahia qemalis poeziaSi neoklasicizmi vlindeba divanis litera-
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turis poeturi enis gamoyenebaSi, mag., `selimnameSi~ sulTan iavuz se-
limis periodis osmaluria, aSkarad TvalsaCinoa `titebis epoqis~ ne-
dimis poeturi enis zogierTi niSan-Tviseba [Banarlı, 1974: gv. 12].  

  SeiZleba iTqvas, rom Turqul mwerlobaSi Tavisi rolis Tvalsaz-
risiT iahia qemalis Semoqmedeba klasikuria. `sazomis, ritmisa da for-
misadmis, leqsSi bgeris warmarTveli roliT pwkaris agebulebisa da 
leqsis mTlianobasTan dakavSirebul uamrav siaxlesTan erTad tradi-
ciasTan kavSiriT unikaluri universaluri manera gverdze rom gadav-
doT, mis leqsebSi arsebuli individualuri miTiTac Cvens klasikaSia, - 
Tvlis ahmed hamdi Tanfinari [Tanpinar, 2005:gv. 120]. es miTi `rindis~ 
cnebaSia Segrovili. divanis literaturaSi rindis Tematur rkals cen-
traluri adgili ukavia. aRmosavleli poetebis umetesoba Tavs rindad 
warmoaCens.   

  rindebi ganekuTvnebodnen sufizmis wiaRSi aRmocnebuli melame-
Turi ordenis ganStoebas. islamSi ori gzaa gamokveTili: zahiri (egzo-
Teruli), romelic orTodoqsuli wesebis zedmiwevniT Sesrulebas moi-
Txovs da baTini (ezoTeruli mimarTuleba), romelic adamianis srul-
yofisa da RmerTis Semecnebis erTaderT saSualebad miiCnevs siyva-
ruls, Sinagan srulyofas, eqstazur xilvas. amdenad, zahiri warmoad-
gens SariaTis kanonebze damyarebul orTodoqsul islams, xolo baTini 
ki aRmosavlur mistikur doqtrinaze aRmocenebul sufizms [javeliZe, 
2010: gv. 112].  

  sufiur-melemeTuri msoflmxedvelobis matarebeli rindebi am-
qveyniur Rirebulebebs mniSvnelobas ar aniWeben, sayovelTao wesebs ar 
icaven. piriqiT, maTi rwmeniT, SariaTis mimdevrebi mxolod garegnu-
lad eTayvanebian alahs, maT gulebSi ki RmerTis siyvaruli ar aris. Mma-
Ti asketizmi mxolod moCvenebiTi TvalTmaqcobaa, romelic mimarTu-
lia marto imisaken, rom xalxis TvalSi gandidnen. rindebisTvis ki yve-
laferi sxvagvarad aris. is, rac SariaTiT miRebulia: salocavad me-
CeTSi siaruli, alahis saxelebis gauTavebeli warmoTqma (ziqri), meqasa 
da medinas molocva (xaji) da sxv. maTTvis mxolod garegnul efeqtze 
gaTvlili  ritualia.  

  rindebi ebrZvian pirovnul egos (nefss), amitom loculoben malu-
lad, ganmartoebiT, aravis aCveneben, Tu raoden morwmuneni arian. cdi-
loben Caklan TavianT TavebSi gandidebis survili; amitom, zebuneb-
rivs, saswaulebrivs emijnebian. piriqiT, maT surT sazogadoebis Tval-
Si damdabldnen, xalxis zizRi gamoiwvion. am mizniT, arc epataJs gaur-
bian: bazrebSi saxalxod svamen, gamomwvevad iqcevian, iqve wvebian mtve-
rsa da WuWySi da sZinavT, Segnebulad aRviveben xalxSi ukmayofilebas, 
arRveven muslimur normebs.  
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  sparsuli poeziis gavleniT, Turqul literaturaSi Semodis rin-
dis xati, romelic samikitnos (ngreuleTis) mudmivi stumaria. Mmweral-
Ta xedviT, samikitno - zoroastrul taZars, mikitani - Seixs, Rvino - 
cecxls aris Sedarebuli. divanis mistikur-simbolur saxismetyvele-
baSi Rvino RvTaebrivi siyvaruli, samikitno siyvarulis gasaRvivebeli 
savane, mikitani ki srulyofili, unaklo moZRvaria. RvTiur savaneSi si-
yvarulisa da simSvidis fialebs mikitnis samsaxurSi myofi meriqifeebi 
daatareben. iahia qemalisTvis bolo amgvari nadimi `titis epoqaSi~ 
(XVIII saukunis dasawyisi) Sedga: `is meriqife gavicani `titis epoqis~ da-
cemamde rom iyo - bolo fialis epoqis~. marTalia, RvTiuri sxiviT isev 
ivseba xeldasxmulTa taZari, misi Seixi (mikitani) kvlav iZleva sicoc-
xlis momniWebeli siTxes, magram macocxlebeli wyali aRaravis surs: 
`mikitnis sadgomidan momdinare macocxlebeli wyali qveyanaSi aw ukve 
amaod iRvreba~. 

  aRmosavleTis ngrevaze, mTeli Teologiuri wyaroebis daSretaze, 
adamianis zneobriv gapartaxebaze metyvelebs leqsi `miZRvna~.poeti sa-
nukvar aRmosavleTs eZebs, ver poulobs, Semdeg aRmosavleTis ide-
alur xats - rindis miTologizirebuli portretiT warmoaCens. Sewu-
xebuli, gaognebuli mimarTavs rinds: sada xar? sadaa is, aTasobiT adg-
ilas rom iyo melameTis savane? da askvnis: `melameTi Caqra aRmosav-
leTis yovel adgilze~!naTelia, rom poeti eZebs im Rirsebas, sulier 
siwmindes rinds rom hqonda,adamianebSi zneobrivi amaRlebis suliskve-
Tebas rom aRZravda.leqsis kvintesencia swored aq aris gamovlenili. 

  frangi poetis, eredias, gavleniT iahia qemalma Zveli berZnuli 
miTologia da mwerloba Seiswavla. eredias istoriul-miTologiur ba-
ladebsa da iahia qemalis amave xasiaTis leqsebs Soris erTi mniSvnelo-
vani gansxvavebaa TvalSi sacemi: erediasTan leqsis mxatvruli gamosa-
xuleba, SeiZleba iTqvas, gverdidan aris warmodgenili, naTlad Cans, 
rom poeti Segnebulad aris distancirebuli, iahia qemalTan ki yve-
laferi sxvagvarad aris, leqsi isea agebuli, rom yvelgan misi poeturi 
`me~ aris gamovlenili.`abdulhaq hamidis Razelis~ ena Segnebulad aris 
daSorebul Tanamedrove Turquls da masSi divanis poetikisTvis niSan-
doblivi sityvaTSeTanxmebebi, Sedarebebi gvxvdeba. poeti ambobs:            

  dedamiwis nangrevebSi arc mefeebi varT da arc monebi, 
  mxrebze abiT rindi, moxetiale Ratakebi varT. 
  moxuci da axalgazrda gazafxul gazafxul mivemgzavrebiT, 

 yovel wams jemis karaviT mdelos samflobeloSi varT. 
  davweqiT maRali kviparosebis qveS bednierni, 
  dedamiwis am Jriamulis bunebriv sufraze varT. 
  erT wamSi iwvis, ferflad ver iqceva gulis Rame mociage lali, 
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  erT wamSi sma-WamiT usxeulo gavxdiT. 
  am samyaroSi mogzaurobiT miznisTvis ar migviRwevia,   
            satrfosTan erTad RviniT bolo dRes, ei, sikvdilo, SenSi varT. 

poeti xuT beiTSi (beiTi orpwkaredia) rindobis institutis Ziri-
Tad maxasiaTeblebs iZleva; ismail habib sevuqis azriT, leqsSi rindis 
Svidi-rva daxasiaTebaa [Sevuk, 1998: 372], ahmed hamdi Tanfinaris mixed-
viT, `iahia qemali ise, rom ar Caeflos TvlaSi, rindebis samyaros ocam-
de erTad Segrovili motiviT ayalibebs [Tanpinar, 2005: 122]. samwuxarod, 
orive mkvlevari Semoifargla mxolod faqtis konstantirebiT. Tanac, 
rindobis institutis maxasiaTeblebi Svididan ocamde meryeobs da is 
met konkretikas saWiroebs.  

  vnaxoT, rogor warmogviCens rindis xats poeti: rinds uxeSi, iaf-
fasiani qsovilisgan Seqmnili Talxi samosi - `aba~- acvia, abas yaribobis 
institutis mimdevari derviSebi icvamdnen, maT qoneba ar gaaCndaT, 
isini gmobdnen vakufebis, anu xelisuflebis mier gamoyofili qonebis 
xarjze cxovrebas. aRsaniSnavia, rom sityva `fakir~-s Tanamedrove Tu-
rqul enaSi Raribis mniSvneloba aqvs, xolo osmalurSi mas moxetiale 
derviSis gagebac gaaCnia. swored amas usvams xazs poeti. rindebi gmob-
dnen `gansxvavebuli~ samosis tarebas, romelsac sxvadasxva ordenis wa-
rmomadgenlebi icvamdnen, raTa amiT TavianTi gamorCeuloba eCvenebi-
naT. moxetiale derviSs - rinds - siRaribis aRTqma aqvs dadebuli, mis-
Tvis arc qonebas da arc Zalauflebas mniSvneloba ara aqvs.  amas garda, 
rindi ar gaxlavT asketi beri, igi ar eweva TviTgvemas, ar gaurbis amqve-
yniur siamovnebebs. miirTmevs ERvinos, raTa moswy-des realobas da 
RvTaebriv eqstazs mieces, RmerTis siyvaruliT datkbes, eziaros amas. 
am daqceul da gaveranebul samyaroSi mas arc mefoba surs da arc - 
monoba. rindebi mxolod Sinagani siwmindiT da rwmeniT RmerTTan er-
Tobas, masTan gaerTianebas cdiloben. maT arc sikvdili aSinebT, rad-
gan yoveli Sinagani TviTCaRrmavebis procesSi maTi individualoba 
kvdeba da maradiuli `me~-s  - RmerTis - erTarsebobaSi gadadis.  

  sufizmis, rogorc arsebiTad ezoTeruli doqtrinis, umTavresi 
postulati swored es aris: orobidan erTarsebobaSi gadasvla. RmerTi 
zRvaa, adamiani ki am ukidegano zRvis wveTi, gana SeiZleba wveTs Tavi-
sTavadi arseboba hqondes? - fiqroben sufi mistikosebi, melamiebi, ri-
ndebi. doqtrina: `me var WeSmariteba~, `me var RmerTi~ niSnavda indivi-
dualur meobaze uaris Tqmas da, RmerTis arsebobis garda, sxva yofie-
rebis srul uaryofas. es ki muhamedis dogmatebs ewinaaRmdegeboda da 
gaugonar mkrexelobad aRiqmeboda. `enelhaqis~ (`me var RmerTis~) mTq-
melebs sastikad uswordebodnen: axrCobnen, cocxlad tyavs aZrobdnen 
da wamebiT xocavdnen.  
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  iahia qemalisTvis RmerTis (satrfos) siyvarulSi Tavdakarguli 
yoveli adepti halaji mansuris gzas agrZelebs. cnobilia, rom `fenas~ 
mdgomareobaSi myofma mansurma Tavisi ararseboba Seicno, mis mier wa-
rmoqmuli `me var RmerTi~ ki mxolod RvTis sityva iyo, masSi mansuris 
araferi eria. poeti am urTules mowameobriv gzaze gvesaubreba: `Seer-
Tdes suli satrfosTan (RmerTTan) amaRlebuli enelhaqis xmiT, CaTva-
lon, rom SariaTma kidev erTi mansuri CamoaxrCo~. 

   davubrundeT isev leqss: RmerTTan SeerTebis, masSi ganivTebisTvis 
gazafxulze moxuci da axalgazrda, didi Tu patara qalaqs tovebs da 
bunebaSi gadis. STabeWdilebas amZafrebs mindorSi gaSlili miTiuri 
jemis - jemSidis karavi. cnobilia, rom aRmosavlur miTologiaSi dio-
nises legendaruli oreuli jemSidia, man Seqmna Rvino da sasmeli. Jemis 
kultis mimdevari rindebi maRali kviparosebis qveS wvebian da Ramis 
idumali nadimic iSleba, es ar aris mokvdavTa sufra, am sufraze ri-
ndebis ezoTeruli nadimi iwyeba:RmerTis siyvaruliT iwvis maTi sxe-
uli, `iagundad~ wodebuli guli. aqac xazgasmulia is, rom rindebis-
Tvis RmerTis Semecnebis gza mxolod dauferflavi siyvaruliT aZge-
rebuli guliT aris SesaZlebeli. jemSidis nadimze moxvedrili rinde-
bi sxeulidan gamodian, transcendentur mdgomareobaSi gadadian.  

  rinds sikvdilis ar eSinia da mzad aris nebismier wams Sexvdes mas. 
amitom, Sexvedris adgilsa da pirobebs Tavad iZleva: rindi unda iyos 
bunebaSi Tavis satrfosTan erTad, Tan unda hqondes Rvino, maSin is sik-
vdils pirdapir eubneba: `Cven SenSi varT~. leqsis ezoTerul-mistiku-
ri konteqsti kidev erT Zalze mniSvnelovan ingredients Seicavs, masSi 
bunebis mimarT panTeisturi tkboba, misi maradiuli fenomeni gamo-
sWvivis. `SerefabadSic~ rindis Cumi eqstaziT buneba irindeba, radgan 
rindi meditaciaSia garindebuli: `SeSdeboda rindebis utyvi eqstaziT 
lerwami, roca koromebSi bulbulis tirili Soridan modioda~. 

  `miZRvnaSi~ poeti gamalebuli daeZebs Tavis saTayvanebel rindebs, 
moiara sxvadasxva Teqe da savane, Semzaravi eWvi guls uRrnis, mos-
venebas ukargavs, xvdeba, rom rindobis epoqa dasrulda: `es eWvi Cems 
mkerdSi Cndeba rigiT Tu urigod, vkiTxulob: `gauCinarebulo, sada 
xar~,  moviare mravali savane. aba aris, tyavi aris, moedanze vaJkaci ar 
aris~. aqac rindebis kidev erTi maxasiaTebeli fuTuveTul-rinduli 
Zmobis ucilobeli Rirseba - vaJkacobaa - xazgasmuli [javeliZe, 2010: 
gv. 163-180]. 

     rindis xelSi mudam RviniT savse Wiqaa, magram sasmeli banaluri 
Rvino ar aris, masSi RvTaebrivi sinaTlea CaRvrili: `yoveli marTali 
rindi daclili fialis avsebisas casa da dedamiwaze Semoxveul sinaT-
les svams~. yovel sirCaSi mistikuri dabadebis eleqsiria, igi `bolo~ 
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RvTaebriv nadimzea:`yoveli mosuli rindi am samyaros siamovnebas sje-
rdeba, srulyofilebas aRwevs, naboZeb sasufevels bolo daleuli 
sirCiT ubrundeba~. rindi bolo sasmelis dalevisas RmerTTan brunde-
ba. RmerTisgan is `dabadebam~ gamoyo, masTan dabruneba `sikvdiliT~ sa-
kuTari ararsebobis gaazrebiT xorcieldeba.  

  poeti rindis uSiSar bunebas etalonad iRebs da ambobs: bediswera 
qariSxaliviT daundobelia, mxolod udreki sulis adamians - rinds – 
SeuZlia cxovrebiseul dartymebs gauZlos. `rindebis cxovrebaSi~ ri-
ndis stoicizmi da Seupovroba mTasTan aris Sedarebuli: `zogjer be-
diswera movardnili qaraSotiviT Semtevia, mTebis darad Sexede Sav 
cas~. rindis xvedri mZimea, `sisastikis Camdeni ramdeni adamis Zea~, - am-
bobs poeti, magram namdvili rindi ar epueba beds, borotebas borote-
biT ar pasuxobs. mas istoriuli prototipi hyavs - es ieso qristea: `mo-
rwmune adamiani morCilia, TanaugrZnobs yvelas, is Soridan mogvago-
nebs jvarcmul iesos~.         

  iahia qemalisTvis warsuli drois Tematika ZiriTadad or sabaziso   
moments eyrdnoba:1.Zveli kulturuli memkvidreobis mimarT   aRfrTo-
vaneba;2.Zveli ezoTeruli institutebis mimarT mowiweba. gGaidealebu-
li warsuli sruliad individualistur niSan-Tvisebebs  atarebs. 

  cxrameti wlis rembo Tavis bolo nawarmoebSi `erTi zafxuli   
  jojoxeTSi~  werda: samyaros asaki ara aqvs. ubralod, adamianebi erTi   
 adgilidan meoreSi gadadian. Tqven dasavleTSi xarT, magram Tavisuf-
lad SegiZliaT icxovroT Tqvens aRmosavleTSi, imdenad ZvelSi, ramde-
nadac gWirdebaT da amave dros SegiZliaT icxovroT iq sakmaod kargad~ 

[Рембо, 1980: gv. 177]. SeiZleba iTqvas, rom iahia qemalic komfortulad 
grZnobs Tavs warsulSi, igi erTgvarad dezorientirebulia, misi pira-
di interesebi, miznebi, ocnebebi da miswrafebebi ordinalur mimarTu-
lebas icvlis, drois veqtori eqstrapolirebulia warsulSi: `me Cveni 
gadmosaxlebis droidan vicxovre, rodesac stambols vipyrobdiT im 
droidan~. am pwkarebidanac Cans, rom iahia qemali azrovnebiT da idea-
lebiT Sua saukuneebis adamianad rCeba. leqsSi `rindebis sikvdili~ po-
eti hafezis saflavze mogviTxrobs: 

     sikvdili uSfoTveli gazafxulis qveyanaa rindisTvis, 
     misi guli yvelgan sacecxluriviT wlobiT bolavs 
     da grili kviparosebis qveS darCenil saflavze 
     yovel ganTiads vardi iSleba, yovel saRamos bulbuli galobs. 
      rindisa da hafezis personaJebis gamoyenebas ramdenime funqcia 

aqvs: warmavali da maradiuli Rirebulebebisa da kategoriebis warmo-
Cena;mistikuri garemos Seqmna; semantikuri Sreebis gazrda; personaJe-
bsa da poets Soris kavSiris miniSnebisa da konkretuli dRevandeli 
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droidan xelovanis izolaciis  Cveneba; poetisa da misi mxatvruli naa-
zrevis ukvdavobis Cveneba.         

hafezis poeziis Zala  materialur garemozec axdens gavlenas: mi-
si saflavis baRSi yovel dilas vardi iSleba, yovel Rame mas bulbuli 
ugalobs. iahia qemalis xedviT, hafezi rindia, xolo rindi poeti. ase 
ikvreba wre hafezs, rindsa da Tavad poets Soris. erTi vlindeba meo-
ris saSualebiT, imiT, rom igiveobrivi safuZveli aqvT, magram erTis 
meoresTan aramsgavsebis doneze xati metyvelebs ukve mesamezec, leq-
sis konkretul ideaze - xeldasxmulT sikvdilis ar eSiniaT (sikvdili 
xom uSfoTveli gazafxulis mxarea rindisTvis). D  

        iahia qemalis poeziaSi warmodgenilia faqtis simarTle, romelic 
SezRudulia drosa da sivrceSi - es aris istoriuli simarTle, am sit-
yvis viwro gagebiT. aris kidev filosofiuri simarTle - konceptua-
luri, Teoriuli simarTle. istoriuli distanciis moSliT, esTetiku-
ri siaxlovis SeqmniT, saWiro gamoxatvis xerxebis moZiebiT qemalis 
mier Seqmnili poeturi samyaro mkiTxvels zneobrivad amaRlebs, osta-
turad Seqmnili mxatvruli suraTi WvretiTi siamovnebis momtani 
xdeba.        

     iahia qemali Tvlis, rom `poetis mizani Zveli poeziis formis sru-
lyofili SeTvisebaa, xolo Tanamedrove dasavluri azrisgan filoso-
fiuri azris aRebaa~ [Алькаева, 1957: gv. 3]. rindis miTologizirebuli 
portretis warmodgenisas poeti xSirad divanis literaturis CarCoeb-
Si rCeba, klasikuri poeziis esTetikur da stilur Taviseburebebs war-
moaCens. unda iTqvas, rom am mravalSrian poetur organizmSi arc erTi 
plasti gancalkevebuli da izolirebuli ar aris.   
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Poetics of Divan Literature in Yahya Kemal’s Poetry 

Abstract 
 

  Yahya Kemal (1884-1958) is one of the prominant representatives of new Turkish 
literature. The poetry of Western literature, namely elements of poetic culture and aesthe-
tics of symbolism, as wel as creative thinking of Divan  literature affected the poet’s 
work.Yahya kemal spent nine years in Paris. He studied French Romantism, Parnas litera-
ture and had close relationship with symbolists. It was well known, that simbolists created 
the architectonics of new French verse and thus created poetry was named as Symbolism. 
They applied the historical and mithological motives in his poetic collection 
 It was well known, that Jan Moreas and Charl Moraut revived the architectonics of 
old French verse and named the poetry, thus created, Neoclassism. Paul Verlaine applied 
the XVIII century French in his poetic collection - Fetes Galantes. Yahya Kemal seriosly 
studied Divan literature based on the neoklassistical work, created hundreds of gazels, 
sharkis and musamats similar to Divan Poetry. The poet noted, that Verlaine’s Fetes Ga-
lantes inspired him to create his own poetry. The poet creates a mithological image of the 
Ottoman Empire. 
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 evrokavSiris sagranto proeqtis DOIT-is konsorciumis 

morigi konferencia germaniaSi (landau, germania) 
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germaniis, inglisis universitetebi da kolejebi, romlebic CarTulni 
arian DO DOIT -is proeqtis ganxorcielebaSi. saqarTvelodan garda saxelm-
wifo umaRlesi saswavleblebisa [iv. javaxiSvilis Tbilisis saxelmwifo 
universiteti, ilias saxelmwifo universiteti, soxumis saxelmwifo uni-
versiteti, Telavis iakob gogebaSvilis saxelmwifo universiteti, samc-
xe-javaxeTis saxelmwifo universiteti] DO DOIT DO -is proeqtis ganxorcie-
lebaze muSaobs ori arasamTavrobo organizacia - samoqalaqo ganviTare-
bis instituti da samoqalaqo integraciisa da erovnebaTaSorisi urTie-
rTobebis centri. 

proeqtis ganxorcielebis pirvel etapze, jer kidev 2012 wlis 24-30 
oqtombris Tbilisis konferenciaze Camoyalibda rva samuSao jgufi: 1. 
Aadamianis da bavSvTa uflebebis ganaTleba; 2. pedagogiuri midgomebi in-
terkulturul - eTnikuri gagebis xelSewyobisaTvis; 3.kurikulumis gan-
viTareba da kurikulumis Sefaseba multikulturul ganaTlebaSi; 4. Ppe-
dagogiuri midgomebi „identoba da kulturis" xelSewyobisaTvis; 5.stu-
denturi saqmianoba israelSi; 6.studenturi saqmianoba saqarTveloSi; 
7.kulturulad specifikuri masalebi saqarTvelosTvis; 8. kKulturulad 
specifikuri masalebi israelisTvis; yvela jgufi Tavisi saqmianobis Se-
degs uziarebs sxva jgufebs, romlebic erToblivad SeimuSaveben kuri-
kulumis saerTaSoriso models multikulturuli ganaTlebisa da kul-
turuli mravalferovnebis swavlebisaTvis, romlis safuZvelze 2013 
wlis Semodgomidan, proeqtis meore etapze ganxorcieldeba Seqmnili si-
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labusebis pilotireba. 
soxumis saxelmwifo universitetis CarTulia ori samuSao jgufis sa-

qmianobaSi: `pedagogiuri midgomebi interkulturul - eTnikuri gagebis 
xelSewyobisaTvis~ da `kulturulad specifikuri masalebi saqarTvelo-
sTvis~; DOIT -is proeqtis ganxorcielebis gzaze, samuSao konferencia 
landaus universitetSi metad nayofieri aRmoCnda: SemuSavebuli iqna 
multikulturuli ganaTlebisaTvis xelSemwyobi silabusisa da kuriku-
lumis Sefasebis meTodebi da xerxebi, adamianisa da bavSvTa uflebebis-
Tvis aucilebeli kompetenciebi, ganisazRvra saqarTvelosa da israeli-
sTvis specifikuri masalebis Seqmnisa da ganxorcielebis gzebi; SemuSav-
da pedagogiuri midgomebi interkulturul - eTnikuri gagebis xelSe-
wyobisaTvis da am mimarTulebiT jgufma SeimuSava kompetenciebis speci-
aluri nusxa, romelic daido DO DOIT -is saitze, aseve SemuSavebuli iqna pe-
dagogiuri midgomebi „kulturisa da identobis" gagebis xelSewyobisaT-
vis. sayuradReboa, rom proeqtis farglebSi SemuSavebuli yvela masala 
atvirTulia DOIT D -is saitze da jgufis nebismier wevrs SeuZlia gamoi-
yenos. 

soxumis saxelmwifo universitetidan konferenciis muSaobaSi mona-
wileobdnen DO DOIT -is proeqtis wevrebi: ganaTlebis fakultetis dekani, 
humanitarul mecnierebaTa fakultetis asocirebuli profesori lia 
axalaZe da ganaTlebis fakultetis asocirebuli profesori Tamar Sin-
jiaSvili [landau, 2013].  
 

 Tempus -is saerTaSoriso sagranto proeqtis DOIT DO-is 
monawileTa morigi Sexvedra lincSi  (linci, avstria) 

2013 wlis 23 - 27 ivniss avstriis qalaq lincSi Catarda Tempus -is sa-
erTaSoriso sagranto proeqtis „kurikulumis reformis saerTaSoriso 
modelis SemuSaveba multi-kulturuli ganaTlebisa da kulturuli 
mravalferovnebis swavlebisTvis" monawileTa morigi Sexvedra, romel-
sac maspinZlobda avstriis umaRlesi pedagogiuri universiteti. Sexved-
raSi monawileobdnen avstriis, israelis, germaniis, niderlandebis, es-
toneTisa da saqarTvelos umaRlesi saswavleblebi. Sexvedris mizani iyo 
monawileTa mier ukve SemuSavebuli kurikulumisa da silabusebis moni-
torngi,saboloo Sefaseba da momzadeba pilotirebisaTvis. saqarT-
velodan lincis konferenciaze monawileobdnen proeqtSi CarTuli uma-
Rlesi saswavleblebi: iv. javaxiSvilis saxelobis Tbilisis saxelmwifo 
universiteti, ilias saxelmwifo universiteti, soxumis saxelmwifo uni-
versiteti, Telavis i. gogebaSvilis saxelobis saxelmwifo universiteti 
da axalcixis saswavlo universiteti. soxumis saxelmsifo universite-
tidan konsorciumis muSaobaSi monawileobdnen proeqtis koordinatori 
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ssu-Si, ganaTlebis fakultetis dekani, asocirebuli profesori lia 
axalaZe da ssu humanitarul mecnierebaTa fakultetis asocirebuli 
profesori Tamar jojua. 

soxumis saxelmwifo universitetis gundi muSaobs or samuSao 
jgufSi: 1.kulturulad specifikuri masalebi saqarTvelosaTvis da 2. 
Ppedagogiuri midgomebi interkulturul-eTnikuri gagebisaTvis sakla-
so oTaxSi. qarTulma jgufma - kulturulad specifikuri masalebi saqa-
rTvelosaTvis - Seqmna ramdenime silabusi qarTul enaze, romlis integ-
rirebis safuZvelze Camoyalibda erTiani silabusi qarTul da inglisur 
enebze „multieTnikuri da multikulturuli saqarTvelo". soxumis 
gundma aRniSnuli silabusisTvis moamzada Semdegi Temebi da qveTemebi: 
1. afxazeTi - saqarTvelos mravaleTnikuri/mravalkulturuli regioni: 
a) afxazeTis a/r eTnikuri ruka: regionis eTnikuri situacia da mosaxle-
obis eTnikuri Semadgenloba winaT da axla. b) eTnikuri da kulturuli 
identobis problemebi afxazeTSi: Sua saukuneebi, axali da uaxlesi dro. 
g) afxazeTis regionis enobrivi situacia:afxazeTSi gavrcelebuli enebi. 
afxazuri enis kvlevisa da swavlebis sakiTxi, d) afxazeTis materialuri 
kulturis Zeglebis roli da mniSvneloba afxazeTis mosaxleobis kul-
turuli identobis procesSi;  

meore samuSao jgufSi - pedagogiuri midgomebi interkulturul-
eTnikuri gagebisaTvis saklaso oTaxSi soxumis gundma SeimuSava ori si-
labusi pedagogiuri midgomebi kulturisa da identobis, aseve aqtiuri 
moqalaqeobis swavlebis procesSi.  

qarTuli jgufis - kulturulad specifikuri masalebi saqarTve-
losaTvis - mier SemuSavebul silabuss (jgufis xelmZRvaneli: Tsu pro-
fesori nino Ciqovani) umaRlesi Sefaseba mieca evrokomisiis mier da 
mzad aris pilotirebisaTvis, xolo meore jgufis mier momzadebuli yve-
la silabusis monitoringis, ganxilvisa da Sefasebis safuZvelze, gad-
awyda mcire SesworebebiT gaerTianebuli silabusis Seqmna, romelic on-
lain reJimSi Sejerdeba da gamzaddeba pilotirebisaTvis. amrigad, moma-
vali 2013-2014 saswavlo wlidan DOIT D- is silabusebi Cvens universite-
tSi pilotirebas gaivlian [linci, 2013]. 
  
 

 evropuli forumi ganaTlebis Sesaxeb 
(braitoni, inglisi) 

inglisis q. braitonSi 2013 wlis 11-14 ivliss mimdinareobda interdi-
sciplinaruli saerTaSoriso konferencia „ganaTlebis evropuli foru-
mi", romlis organizatori iyo londonis birkbekis universitetis pro-
fesori, ganaTlebis saerTaSoriso eqsperti siuzan jeqsoni. 
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ganaTlebis sistema aris socialurad, eTnikurad da kulturulad 
mravalferovani sfero, romelic mudmivad cvalebad samyaroSi mniSvne-
lovani gamowvevebis winaSe ayenebs ganaTlebis sistemis warmomadgen-
lebs. swored aman ganapiroba forumis ZiriTadi Tema: „swavla da swavle-
ba mudmivad transformirebad samyaroSi". forumze miwveuli iyvnen ro-
gorc evropis, aseve amerikis, aziisa da afrikis qveynebis wamyvani univer-
sitetebis mecnierebi da mkvlevrebi. forumis Tematikis aqtualobam ga-
napiroba msoflios wamyvani mecnierebis kordinireba braitonis evro-
pul forumze.samecniero forumis interesebidan gamomdinare, muSaobda 
mravali seqcia: sauniversiteto kvleva da ganviTareba, teqnologiebi 
swavlaSi, kultura, globalizacia da internacionalizacia, kurikulu-
mi da pedagogika, zogadi ganaTleba, dawyebiTi ganaTleba, momavali sak-
laso oTaxi, bilingvuri, bikulturuli da binacionaluri ganaTleba da 
a. S. romelTa umravlesobaze warmodgenili Tematika swavla, swavlebis 
problemebs mieZRvna. 

saqarTvelodan aRniSnul konferenciaze miwveuli iyo iv. javaxiS-
vilis saxelobis Tbilisis saxelmwifo universitetis, ilias saxelmwifo 
universitetis, soxumis saxelmwifo universitetisa da Telavis i. go-
gebaSvilis saxelobis saxelmwifo universitetis profesura.  

soxumis saxelmwifo universitetidan konferenciaze miwveuli 
iyo Tempus - V - is sagranto proeqtis DOIT D-is jgufi (asocirebuli pro-
fesorebi Tamar jojua,  lia axalaZe, Tamar SinjiaSvili, rusudan fifia), 
romelmac israelis partniori umaRlesi saswavleblis profesorTan 
doqtor ronda soferTan erTad moamzada erToblivi Tema „tempusis 
proeqtis DODOIT-is gavlena sauniversiteto kvlevasa da ganviTarebaze". 
aRniSnuli Tema braitonSi waradgina ssu DODOIT-is jgufis wevrma humani-
tarul mecnierebaTa fakultetis asocirebulma profesorma Tamar jo-
juam, romelic aseve monawileobda ebrael da qarTvel partniorebTan 
erTad momzadebuli sadiskusio mrgvali magidis „erToba, kultura, 
globalizacia da internacionalizacia" muSaobaSi, sadac warmoadgines 
Tema „tempusis proeqtis – DODOIT -is gamowvevebi multikulturuli gana-
Tlebis swavlebisaTvis".panelis momzadebaSi monawileobdnen: ronda so-
feri, nino WiabriSvili, lia axalaZe,Tamar jojua, hanan maozi, izabela 
petriaSvili, rusudan fifia,  roqsana reiCmani, Tamar SinjiaSvili, lau-
ra sigadi, nino sozaSvili, manal iazbaq abu-ahmadi. 

saqarTvelos da israelis jgufebis mier momzadebulma prezenta-
ciebma da sadiskusio Temis irgvliv Catarebulma samuSaoebma maRali Se-
faseba daimsaxures. aRniSnuli kvlevebi gamoqveyndeba konferenciis ma-
salebSi da daibeWda inglisSi  ganaTlebis saerTaSoriso JurnalSi [brai-
toni, 2013].  
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 evrokavSiris sagranto (Tempus) proeqtis xelmZRvaneli 

soxumis saxelmwifo universitetSi 
(Tbilisi, saqarTvelo) 

2013 wlis 24 oqtombers soxumis saxelmwifo universitets evrokavSi-
ris saerTaSoriso sagranto proeqtis „kurikulumis reformis saerTa-
Soriso modelis ganviTareba multikulturuli ganaTlebis da kultu-
ruli mravalferovnebis swavlebisaTvis" – DOIT DO-is xelmZRvaneli doq-
tori ronda soferi ewvia. soxumis saxelmwifo universiteti aRniSnuli 
grantis erT-erTi mflobeli da beneficiaria. 

stumars soxumis saxelmwifo universitetis mxridan Sexvdnen reqto-
ri, profesori joni afaqiZe, adminitraciis xelmZRvaneli profesori 
SoTa axalaia, sagareo urTierTobaTa da kulturaTaSoriso kavSirebis 
samsaxuris ufrosi profesori indira Zagania, xarisxis uzrunvelyofis 
samsaxuris ufrosi profesori marina xubua da amave samsaxuris ufrosis 
moadgile profesori romeo galdava. Sexvedras eswrebodnen DDOIT DO-is 
proeqtis koordinatori saqarTveloSi iv. javaxiSvilis saxelobis Tbi-
lisis saxelmwifo universitetis profesori bela petriaSvili da proe-
qtis wevrebi soxumis saxelmwifo universitetidan profesorebi lia axa-
laZe (koordinatori ssu-dan), Tamar jojua da rusudan fifia. Sexvedra-
ze isaubres mimdinare proeqtis samuSao procesze, miRweul warmatebe-
bsa da dasaxuli amocanebis gadaWris gzebze. gamoikveTa momavali Tanam-
Sromlobis SesaZleblobebi. doqtorma ronda soferma maRali Sefaseba 
misca proeqtSi CarTuli soxumis saxelmwifo universitetis gundis saq-
mianobas da madloba gadauxada universitets TanamSromlobisaTvis. 
stumarma vizitis farglebSi daaTvaliera DODOIT-is proeqtis samuSao 
oTaxi, SeZenili teqnika da moismina ssu-Si proeqtis koordinatoris mo-
kle angariSi DODOIT-is farglebSi Seqmnili silabusebis pilotirebis Sesa-
xeb [ronda soferi  ssu-Si, 2013].  

 
 dimitri uznaZis dabadebidan 125-e wlisTavisadmi miZRvnili 

interdisciplinaruli regionaluri samecniero konferen-
cia soxumis ssu-Si (Tbilisi, saqarTvelo) 

2013 wlis 14 ivniss soxumis saxelmwifo universitetis ganaTlebis 
fakultetis iniciativiT Catarda gamoCenili qarTveli fsiqologisa da 
sazogado moRvawis, fsiqologiis qarTuli skolis fuZemdeblis, Tbili-
sis saxelmwifo universitetis erT-erTi damfuZneblis, saqarTveloSi 
msoflio istoriis pirveli qarTuli saxelmZRvanelos avtoris dimitri 
uznaZis dabadebidan 125 wlisTavisadmi miZRvnili interdisciplinaru-
li regionaluri samecniero konferencia.  
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konferencia gaxsna da monawileebs miesalma soxumis saxelmwifo 
universitetis reqtori profesori joni afaqiZe. dimitri uznaZis, ro-
gorc qarTuli fsiqologiuri skolisa da kavkasiaSi pirveli universi-
tetis erT-erTi damaarseblis moRvaweobis mniSvnelobaze isaubra ssu 
samecniro muSaobis koordinaciis samsaxuris ufrosma profesorma zu-
rab papasqirma. amaRelvebeli iyo ganaTlebis mecnierebaTa akademiis 
prezidentis akademikos naTela vasaZis misalmeba konferenciis monawi-
leebisadmi, romelmac gaixsena is Tbili urTierTobebi, romelic mas Ta-
visi xangrZlivi moRvaweobis manZilze Camouyalibda afxazeTis maswav-
leblebTan da ganaTlebis dargis sxva warmomadgenlebTan. 

konferenciis monawileebs miesalmnen da dimitri uznaZis samecni-
ero memkvidreobis mniSvnelobasa da sazogadoebriv saqmianobaze isau-
bres ilias saxelmwifo universitetis profesorma naTela maRlakeli-
Zem, ivane javaxiSvilis saxelobis Tbilisis saxelmwifo universitetis 
profesorebma rozeta gujejianma da nestan sulavam, akaki wereTlis sa-
xelobis quTaisis saxelmwifo universitetis profesorma eka dadianma, 
afxazeTis axalgazrda fsiqologTa asociaciis Tamjdomarem Sermadin 
Sariam, soxumis saxelmwifo universitetis ganaTlebis Rvawlmosilma me-
cnierebma profesorebma jemal jinjixaZem da oTar vaxaniam. Kkonferen-
cias miesalma cnobili qarTveli biznesmeni da mecenati TurqeTidan gi-
orgi (SemseTin) iremaZe.  

dimitri uznaZe mrvalmxrivi moRvawe iyo da misi samecniero inte-
resebis sfero moicavda fsiqologias, filosifias, istoriasa da peda-
gogikas. swored aman ganapiroba am didi moRvawisadmi miZRvnili samecni-
ero konferenciis interdisciplinaruli xasiaTi da aqedan gamomdinare, 
konferenciaze muSaobda Semdegi seqciebi: ganaTlebisa da fsiqologiis 
seqcia (xelmZRvanelebi: daviT zurabaSvili, maia firCxaZe, daviT 
malazonia), ucxo enebis swavlebis meTodikis seqcia (xelmZRvanelebi: 
Tamar jojua, Teimuraz gvancelaZe, inga RutiZe), filologiis seqcia 
(xelmZRvanelebi: nestan sulava, eka dadiani, merab naWyebia), swavlebis 
meTodikis seqcia (xelmZRvanelebi: jemal jinjixaZe, rusudan fifia, Te-
imuraz ormocaZe) da istoriisa da eTnologiis seqcia (xelmZRvanelebi: 
zurab papasqiri, rozeta gujejiani, giorgi anTelava).  

konferenciis muSaobaSi monawileobdnen mecnierebi saqarTvelos 
sxvadasxva umaRlesi saswavleblebidan, kerZod iv. javaxiSvilis saxelo-
bis Tbilisis saxelmwifo universiteti, ilias saxelmwifo universiteti, 
quTaisis akaki wereTlis saxelobis saxelmwifo universiteti, saqarTve-
los sapatriarqos wm. andria pirvelwodebulis qarTuli universiteti, 
Savi zRvis saerTaSoriso universiteti, saqarTvelos erovnuli muzeumi, 
baTumis SoTa rusTavelis saxelmwifo universiteti, soxumis sa-
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xelmwifo universiteti da a. S. konferenciis muSaobaSi aqtiurad mona-
wileobda afxazeTis axalagazrda fsiqologTa asociacia. Mmisasalmebe-
lia, rom universitetis samecniero konferenciis muSaobaSi monawileob-
dnen qarTul-italiuri skolis maswavleblebi, romelTa aqtiuri samec-
niero diskusiis WrilSi warimarTa seqciuri muSaoba: moismines sainte-
reso moxsenebebi, yvela seqciis muSaoba warmodgenili iyo prezenta-
ciebiT, rogorc fsiqologiis, aseve pedagogikis, filologiis, enis swav-
lebis meTodikisa da istoria-eTnologiis sakiTxebze. gaicvala samecni-
ero informacia da rac mTavaria, TiTqmis yvela seqciis muSaobaSi mona-
wileobdenen studentebi.  

konferenciaze DODOIT -is saerTaSoriso proeqtis wevrebis mier wa-
rdgenili iqna  Temebi: 1.evrokavSiris sagranto proeqti  DODODOIT-is  -  ga-
mowvevebi da perspeqtivebi - lia axalaZe, Tamar SinjiaSvili, marine xu-
bua;  2. holistikuri midgoma multikulturuli ganaTlebisadmi – ni-
no WiabriSvili, daviTmalazonia, izabelapetriaSvili;  3.kulturis in-
tegrireba ucxouri enis swavlebis procesSi-Tamar jojua; 4. Mmos-
wavleTa aqtiuri moqalqeoba  dimitri uznaZis pedagogiur  naazrevSi 
- rusudan fifia;  

konferenciaze aprobirebuli moxsenebebi gamoqveyndeba Jurnal „ga-
naTlebis"  2013 wlis nomerSi [dimitri uznaZe, 2013]. 
 

 ssu-s  DODDOIT-is  gundi saerTaSriso samecniero konferenciaze  
quTaisSi (quTaisi, saqarTvelo) 

2013 wlis 16-17 noembers quTaisSi ilia WavWavaZis saxelobis samecni-
ero biblioTekis daarsebis 140 wlisTavisadmi miZRvnili V saerTaSori-
so samecniero konferencia gaimarTa. konferencia gaixsna quTaisis same-
cniero biblioTekis anton lorTqifaniZis saxelobis darbazSi. Konfere-
nciis monawileebs miesalmnen q. quTaisi sakrebulos Tavmjdomare Tamaz 
margvelaSvili, akaki wereTlis saxelobis saxelmwifo universitetis 
reqtori, profesori giorgi RavTaZe, saqarTvelos parlamentis bib-
lioTekis direqtori giorgi kekeliZe, saqarTvelos sabiblioTeko aso-
ciaciis prezidenti rusudan asaTiani, saqarTvelos sabiblioTeko 
asociaciis aRmasrulebeli direqtori, saqarTvelos erovnuli samecni-
ero biblioTekis direqtori irakli RaribaSvili, germaniis akademiuri 
gacvlis samsaxuris dasavleT saqarTvelos biuros xelmZRvaneli rolf 
caileri.  

saerTaSoriso konferenciaze aRmosavleTmcodneobis, saqarTve-
los istoriis, literaturaTmcodneobis, enaTmecnierebis, biblioTeka-
Tmcodneobisa da kulturologiis seqciebSi 6 qveynis 22 universitetisa 
da samecniero-kvleviTi centris 75-ma warmomadgenelma waradgina mo-
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xseneba.konferenciis muSaobaSi soxumis saxelmwifo universitetidan 
monawileobdnen saerTaSoriso sagranto programis Tempus-is proeqtis 
„kurikulumis reformis saerTaSoriso modelis ganviTareba multikul-
turuli ganaTlebis da kulturuli mravalferovnebis swavlebisaTvis"- 
DODOIT -is jgufis wevrebi, romlebmac proeqtis farglebSi damuSavebuli 
ramdenime Tema waradgines: 1. kultura da identoba afxazeTSi - lia axa-
laZe, Tamar SinjiaSvili; 2. multikulturuli ganaTleba da swavlebis 
axali meTodebi dawyebiTi safexuris maswavleblebisaTvis – rusudan fi-
fia, brolisa wulaia; 3. adamianis uflebebi da saxelmwifos aRiarebis sa-
erTaSoriso samarTlebrivi aspeqtebi - omar ardaSelia, Tamar jojua; 
konferenciis masalebi gamoqveyndeba samecniero biblioTekis weliwde-
ulis gamocemaSi [quTaisi, 2013].  
 

Ggamoyenebuli eleqtronuli resursebi ssu veb gverdidan:  
 

• dimitri uznaZe, 2013:  http://sou.edu.ge/index.php?lang_id=GEO&sec_id=169&-
info_id=1085 

• ronda soferi  ssu-Si, 2013: http://sou.edu.ge/index.php?lang_id=GEO&sec_id-
=110&info_id=1240 

• braitoni,2013:http://sou.edu.ge/index.php?lang_id=GEO&sec_id=110&info_id=-
111  

• linci, 2013: http://sou.edu.ge/index.php?lang_id=GEO&sec_id=110&info_id=1101  
• landau, 2013: http://sou.edu.ge/index.php?lang_id=GEO&sec_id=110&info_id=1020  
• quTaisi, 2013: http://sou.edu.ge/index.php?lang_id=GEO&sec_id=110&info_id=-
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 by Lia Akhaladze and Tamar Jojua 

 
 The Next Conference  of  DOIT Consortium of  EU Grant Project in 

Germany (Landau, Germany) 
        In March 15-16, 2013,  the next conference of EU grant project “Development of an 
International Model for Curricular Reform in Multicultural Education and Cultural Diver-
sity Training -DOIT” was held  at Landau University, Germany.The  universities and colle-
ges from Georgia, Israel, Austria, Germany, England, which are actively involved in the   
implementation of DOIT project, participated at the conference. From Georgia, besides sta-
te higher education institutions (Ivane Javakhishvili Tbilisi State University, Ilia State  
University,Telavi Jacob Gogebashvili State University, Samtskhe-Javakheti State Unive-
rsity) two NGO organizations - Civic Development Institute and Center for Civic Integ-
ration and Inter-Ethnic Development are working on  the  implementation of DOIT project.  
        Even on the initial stage of  the project,  on the 24th -30th  of October, 2012, 8 working 
teams were formed at Tbilisi conference: 1.Human and Children’s Rights Education; 
2.Pedagogical  Approaches that Promote Inter-Cultural-Ethnic Understanding; 3.Curricu-
lum Development and Assessment in a Multicultural Environment; 4. Pedagogical Approa-
ches for Promoting  Identity and Culture; 5.Students’ Activities in Israel; 6. Students’ Acti-
vities in Georgia; 7.Culturally Specific Materials for Georgia;  8.Culturally Specific Mate-
rials for Israel. Each team was sharing the results of its own work with others, that  would 
design together the international model of  curriculum in  multicultural education and cultu-
ral diversity training. On its basis, during the second stage of the project from the Fall of 
2013 the piloting of designed syllabi will start. 
        Sokhumi State University is in two working groups of  DOIT: “Pedagogical Appro-
aches that Promote Inter-Cultural-Ethnic Understanding in the Classroom” and “Culturally 
Specific Materials for Georgia”.In the process of  successful implementation of DOIT proj-
ect, conference meetings at Landau University were very productive: methods and means 
for designing the syllabus and curriculum in promoting multicultural education, all necessa-
ry competencies for human and children’s rights were developed, ways of preparing and 
using culturally specific materials for Georgia and Israel were defined; Pedagogical appro-
aches for promoting inter-cultural-ethnic understanding  were worked out and the team that 
worked in this direction made up a special list of competencies that was uploaded on DOIT 
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portal, pedagogical approaches for promoting understanding of culture and identity were 
developed as well. It is noteworthy  to mention, that all materials designed within this pro-
ject are available on DOIT portal and any member of the team can use them. 
        The following members of DOIT project participated at this conference from Sokhumi 
State University: Lia  Akhaladze, Dean of  the Faculty of Education, Associate Professor at 
the Faculty of Humanities and Tamar  Shinjiashvili, Associate Professor at the Faculty of 
Education [Landau, 2013]. 
 

 The Next Meeting of the Members  of  TEMPUS  International Grant Project 
DOIT in Linz (Linz, Austria) 

         In 2013, June 23-27 the next meeting of the members of TEMPUS International grant 
project “Development of an International Model for Curricular Reform in Multicultural 
Education and Cultural Diversity Training  - DOIT” was hosted by the higher education 
school in Austria. Higher education institutions from Austria, Israel, Germany, the Nether-
lands, Estonia and Georgia took part at this meeting. The goal of this meeting was to moni-
tor and to give final assessment to the already designed curriculum, syllabi and to prepare 
them for piloting. From Georgia the following higher institutions-members of the project 
participated at Linz conference: Ivane Javakhishvili Tbilisi State University, Ilia State  Uni-
versity, Telavi Jacob Gogebashvili State University and  Akhaltsikhe   Teaching  Universi-
ty. From Sokhumi State University  Lia  Akhaladze, Coordinator of DOIT  at SSU, Dean of  
the Faculty of Education, Associate Professor at the Faculty of Humanities and Tamar Jo-
jua, Associate Professor at the Faculty of Humanities took part in the Consortium working. 
         Sokhumi State University is in two working groups: “Culturally Specific Materials 
for Georgia” and “Pedagogical Approaches that Promote Inter-Cultural-Ethnic Understan-
ding in the Classroom”. Georgian group - “Culturally Specific Materials for Georgia”- de-
veloped several syllabi in Georgian and on the basis of their integration one common sy-
llabus –“Multiethnic and multicultural Georgia” was designed in Georgian and English. 
          Sokhumi  team prepared the following topics and subtopics for the above mentioned 
syllabus: 1.Abkhazia -Multiethnic/multicultural region of Georgia: a) Ethnic map of  Auto-
nomous Republic of Abkhazia: Ethnic situation of  the region and ethnic composition of the  
population in the past and present. b) Problems of ethnic and cultural identity in Abkhazia: 
Middle Ages,  modern and contemporary periods. c) Language situation of Abkhazia: Lan-
guages spread in Abkhazia. Issues of studying and teaching the Abkhazian language. d) 
The role and importance of monuments of  material culture of Abkhazia in the process of  
cultural identity of the population of Abkhazia;  In the second working team  - Pedagogical 
Approaches that Promote Inter-Cultural-Ethnic Understanding in the Classroom - Sokhumi 
team designed two syllabi:  Pedagogical approaches in the process of  teaching  Culture and 
Identity, as well as  Active citizenship. 
          The syllabus designed by the Georgian group - Culturally Specific Materials for Geo-
rgia (group leader: TSU Professor Nino Chikovani) - got the best assessment and is ready to 
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be piloted.  After the monitoring, discussion  and  assessment of all syllabi, prepared by the 
second team, it was decided, that, with little alteration, to develop a joint syllabus, which 
will be agreed upon in on-line and prepared for piloting. Thus, from the next academic year 
of 2013-2014 DOIT syllabi will be piloted at our university [Linz,2013]  

 
 

 European Forum on Education 
(Brighton, England) 

        In Brighton, England, on the 11th-14th of July, 2013, interdisciplinary international 
conference “European Forum on Education” was held. The organizer and chair of the con-
ference was Professor of London   Birkbeck  University, international expert on education 
Sue Jackson.  
        The system of education is socially, ethnically and culturally varied sphere, which, in 
the constantly changeable world causes the serious challenges that the representatives of 
the system of education have to face. All this provided the theme of the forum “Learning 
and Teaching   Through Transformative Spaces.”   
         Scientists and researchers from the leading universities of European countries  as well 
as America, Asia and Africa were invited to the forum. The topicality of the themes provi-
ded the coordination of the leading scientists of the world in Brighton Forum. Regarding 
the interests of the scientific forum many sections worked: University research and develo-
pment, technologies in teaching, culture, globalization and internationalization, curriculum 
and pedagogy, general education, primary education, future classroom, bilingual, bicultural 
and  binational education, etc., where the majority of presented themes referred to the prob-
lems of learning, teaching. 
        From Georgia Professors of  Iv. Javakhishvili Tbilisi State University, Ilia State  Uni-
versity, Sokhumi State University (Associate professors Tamar Jojua, Tamar Shinjiashvili, 
Lia  Akhaladze, Rusudan Pipia), Telavi J. Gogebashvili State University were invited to the 
conference.  TEMPUS-V grant project DOIT  SSU team with the collaboration of professor 
Rhonda Sofer from Israeli partner higher education institution prepared a joint theme: 
Influence of a Tempus Project DOIT on University Research and Development. It was pre-
sented by the member of DOIT team, Associate Professor Tamar Jojua, who also took part 
in round table discussion:”Unity, Culture, Globalization and Internationalization”, prepared 
together with Israeli and Georgian partners, where the theme” DOIT, a TEMPUS Project 
Aiming to Meet Challenges and Implement Transformations in Teacher Training for Multi-
cultural Education” was presented. In the process of the panel preparation the following 
members of DOIT participated: Rhonda Sofer,  Lia Akhaladze,  Nino Chiabrishvili,  Tamar 
Jojua,  Hanan Maoz,  Izabella Petriashvili,  Rusudan Pipia, Roxana G. Reichman, Tamar 
Shinjiashvili, Laura Sigad, Nino Sozashvili, Manal Yazbak Abu-Ahmad.  The presentations 
and conducted work over  the discussion theme were highly approved. The above mentio-
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ned researches will be published in the conference proceedings and international journals of 
education [Brighton,2013].  
 

 Head of EU Grant (TEMPUS)  Project at Sokhumi State University 
(Tbilisi, Georgia) 

         In 2013, October 24, the head  of  EU grant project “Development of an International 
Model for Curricular Reform in Multicultural Education and Cultural Diversity Training --
-DOIT” Rhonda Sofer visited  Sokhumi State University. SSU is one of the holders and be-
neficiaries of  the already mentioned grant. On the part of Sokhumi State University the 
guest was received by the Rector of SSU, Professor Joni Apakidze, the head of the Admi-
nistration of SSU, Professor Shota Akhalaia, the head of International and Intercultural Re-
lations Service,  Professor Indira Dzagania, the head  of Quality Assurance Service Pro-
fessor Marine Khubua and the deputy head of this service, Professor Romeo Galdava. The 
meeting was attended by DOIT coordinator in Georgia, Iv. JavakhiSvili  Tbilisi State Uni-
versity Professor Bella Petriashvili and by the members of the project from Sokhumi State 
University, Professors Lia Akhaladze (coordinator of DOIT at SSU), Rusudan Pipia, Tamar 
Jojua. The ongoing working process, achieved success and the   ways  of attaining set 
objectives were discussed  at this meeting. The prospects of the future cooperation were 
shaped. Doctor Ronda Sofer gave a high appraisal to the work of Sokhumi DOIT team and 
expressed her thanks to the University for collaboration. During the visit the guest was 
shown the room allocated for  DOIT  project at SSU, the purchased technique. Dr. Sofer 
was given a brief account of piloting the designed syllabi within DOIT by the SSU DOIT 
coordinator [Rhonda Sofer at SSU, 2013]. 
 

 Interdisciplinary Regional Scientific Conference Dedicated to Dimitri 
Uznadze’s 125 Birth Anniversary at SSU (Tbilisi, Georgia) 

       On the 14th of June, 2013,  on  the initiative of the Faculty of Education of  Sokhumi 
State University the interdisciplinary regional conference dedicated to the famous Georgian 
psychologist and public figure, founder of Georgian school of psychology, one of the fo-
unders of  Tbilisi State University, author of the first Georgian course-book in  world histo-
ry in Georgia, Dimitri Uznadze. The conference was opened by the Rector of  SSU, Profe-
ssor Joni Apakidze. The Head of SSU Scientific Work Coordination  Service, Professor Zu-
rab Papaskiri spoke about the importance of Dimitri Uznadze’s  work for public good, as 
one of the founders of Georgian school of psychology and  the first university in Caucasus. 
The speech of welcome addressed to the participants of the conference made by President 
of the Academy of Education Science, Academician Natela Vasadze  was very moving. She 
remembered that warm relations which were established during her long-term social  
activity  with the teachers from Abkhazia and with other representatives of the education 
field. The participants of the conference were greeted and the importance of Dimitri 
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Uznadze’s scientific heritage and his public work were spoken  by Ilia Chavchavadze State 
University Professor Natela Maglakelidze, Ivane Javakhishvili Tbilisi State University 
Professors Rozeta Gujejiani and  Nestan Sulava, Akaki Tsereteli Kutaisi State University 
Professor Eka Dadiani, Head of the Association of Psychologists of Abkhazia Shermadin 
Sharia, respected scientists, Professors Jemal Jinjikhadze and Otar Vakhania. The co-
nference was greeted by famous Georgian businessman and Maecenas from Turkey Giorgi 
(Shemsetin) Iremadze. Dimitri Uznadze was a notable public figure in many ways  and his 
research interests included Psychology, Philosophy, History and Pedagogy. All above-
mentioned reasons decided  the interdisciplinary character of the conference dedicated to 
this famous person; And accordingly the sections of Education and Psychology (Chairs: 
Davit Zurabashvili, Maya Pirchkhadze, Davit Malazonia), Methods of Foreign Languages 
Teaching (Chairs:Tamar Jojua, Teimuraz Gvantseladze, Inga Ghutidze),Philology (Chairs: 
Nestan Sulava, Eka Dadiani, Merab Nachkebia), Methods of Teaching (Chairs: Jemal Jin-
jikhadze, Rusudan Pipia, Teimuraz Ormotsadze), History and Ethnology (Chairs: Zurab 
Papaskiri, Rozeta Gujejiani, Giorgi Antelava)  worked at the conference. Scientists from 
different Georgian Higher Institutions, in particular, from Ivane Javakhisvili State Unive-
rsity, Ilia State University, Kutaisi  kaki Tsereteli State University, Saint Andrew the First-
Called Georgian University of  Patriarchate of Georgia, International Black Sea Universi-
ty, National Museum of Georgia, Batumi Shota Rustaveli, Sokhumi State University and 
others took part at the conference. The Association of Young Psychologists of Abkhazia 
was actively involved in the working process of the conference. It is worth of mentioning, 
that with the active participation of the teachers of Georgian-Italian School, who also were 
the members of the conference,  the section working was conducted in the light of lively 
discussion: Interesting reports were presented, working of all sections was delivered in the 
form of  presentations that covered the issues of Psychology, Pedagogy, Philology, Me-
thods of Language Teaching and History-Ethnology as well. The Scientific information 
was exchanged and what is more important, students took part in the work of almost  every 
conference section. At the conference  the following themes were presented by the mem-
bers of  SSU DOIT team:  

1. EU Grant Project DOIT-Challenges and Perspectives- Lia Akhaladze, Tamar 
Shinjiashvili, Marine Khubua;  

2. Holistic Approach to Multicultural Education-Nino Chiabrishvili, Davit Ma-
lazonia, Izabella Petriashvili;  

3. Integration of Culture in the process of Teaching Foreign Language-Tamar 
Jojua;    

4. Pupils’ Active Citizenship in Dimitri Usnadze’s Pedagogical Ideas-Rusudan 
Pipia;  

       The delivered reports at the conference will be published in the next issue of  journal             
`Ganatleba~ (Education) [Dimitri Uznadze, 2013]. 
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 SSU DOIT Team at the International Conference in Kutaisi 
(Kutaisi, Georgia) 

        In 2013, November 16-17, the fifth international scientific  conference dedicated to 
140th anniversary of  Ilia Chavchavadze  Scientific  Conference. The participants of the co-
nference were welcomed by Tamaz Margvelashvili, Head of Kutaisi City Assembly, Rector 
of Akaki Tsereteli State University, Professor Giorgi Ghavtadze, Director of Natio-
nal Parliamentary Library of Georgia Giorgi  Kekelidze, President of the Association of Ge-
orgian libraries Rusudan Asatiani, Executive Director of National  Scientific library of Ge-
orgia Irakli Gharibashvili, Head of West Georgia Bureau of Academic Exchange Service 
of Germany Rolph Tsailer. At the International Conference in the of Oriental Studies, Hi-
story of Georgia, Literary Studies, Linguistics, Library Studies  and  Culturology 75 repre-
sentatives and scientific-research centers of 6 countries  presented their reports. At the co-
nference  international grant project  TEMPUS `Development of an International Model for 
Curricular Reform in Multicultural Education and Cultural Diversity Training - DOIT” 
Sokhumi State University team   participated The members of SSU DOIT prepared several 
themes within the project for  the conference:1.Culture and Identity in Abkhazia- Lia Ak-
haladze, Tamar Shinjiashvili,  2. Multicultural Education and New Teaching Methods 
for the Primary Education Teachers- Rusudan Pipia, Brolisa Tsulaia, 3. Human Rights 
and International Law Aspects of the State Recognition-Omar Ardashelia, Tamar 
Jojua. Conference materials will be published in  the annual  edition of the Scientific 
library[Kutaisi, 2013]. 
 

Used Electronic Resources From SSU Web Page: 
 

Dimitri Uznadze, 2013: http://sou.edu.ge/index.php?lang_id=GEO&sec_id=169&info_id-
=1085   
Rhonda Sofer at SSU, 2013: http://sou.edu.ge/index.php?lang_id=GEO&sec_id=110&in-
fo_id=1240 
Brighton, 2013: http://sou.edu.ge/index.php?lang_id=GEO&sec_id=110&info_id=1111  
Linz, 2013: http://sou.edu.ge/index.php?lang_id=GEO&sec_id=110&info_id=1101  
Landau, 2013: http://sou.edu.ge/index.php?lang_id=GEO&sec_id=110&info_id=1020 
Kutaisi, 2013: http://sou.edu.ge/index.php?lang_id=GEO&sec_id=110&info_id=1239#-
prettyPhoto 
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 Zvirfaso avtorebo,   
Jurnali „ganaTleba“ aris recenzirebadi da referirebadi samecniero perio-
duli gamocema, romelic warmoadgens samecniero azrovnebis forums 
mecnierebis sxvadasxva dargSi: ganaTlebis reformis, pedagogikis, meToduri 
kvlevebisa da fsiqologiis, samarTlis, ekonomikisa da sociologiis, isto-
riis, politikuri mecnierebebisa da saerTaSoriso urTierTobebis, aseve fi-
lologiur disciplinebSi. gansakuTrebuli adgili daeTmoba saganmanaTleb-
lo reformebs, rogorc Cvens qveyanaSi, aseve qveynis farglebs gareT, mniSvne-
lovania evropisa da boloniis procesSi CarTuli qveynebis gamocdileba ze-
moTaRniSnuli dargebis swavlebisa da mecnieruli kvlevebis ganviTarebis 
procesSi. 

 
recenzireba  
yvela statia ganixileba recenzentis mier, romelic warmoadgens eqsperts aR-
niSnul dargSi. sarecenzio sabWoSi Sedis, rogorc qarTveli, aseve ucxoeli 
eqspertebi. recenzireba anonimuria, magram recenzentis survilis SemTxv-
evaSi SeuZlia gamoamJRavnos vinaoba. redaqtorebs ufleba aqvT uari Tqvan 
statiis dabeWdvaze Tu meore recenzirebac aradamakmayofilebelad Sefasda. 
statiebis SerCeva Jurnal  „ganaTlebaSi“  mxolod recenzirebas efuZneba. 

 
teqnikuri mxare statiis avtorebisTvis  
stili  
statia (naSromi) dawerili unda iyos saerTaSoriso mkiTxvelisaTvis gasagebi, 
mokle stiliT. nacnobi teqnikuri terminologiis gamoyeneba SesaZlebelia 
axsna-ganmartebis gareSe. akronimebisa da abreviaturebis ganmarteba auci-
lebelia. 
 
Sinaarsi 
miiReba samecniero kvleva an proeqtis Sedegebi, angariSi, Tematuri kvleva an 
kvleviTi saqmianobis Sesaxeb moxsenebebi Semdeg mimarTulebebSi: saganmanaT- 
leblo reformebi: mimdinareoba, perspeqtivebi, gamowvevebi; ganaTlebis fi- 
losofia, pedagogika, kerZo meTodikebi da fsiqologia; kvlevebi samarTlis, 
ekonomikisa da sociologiis, istoriis, politologiisa da saerTaSoriso ur-
TierTobebis, aseve filologiuri disciplinebis mimarTulebebiT. yvela 
masalas Tan unda axldes wyaro. 
 
naSromis specifika 
statia Jurnal „ganaTlebisTvis“ warmodgenili unda iyos qarTul da ingli- 
sur enebze. avtorebma unda daicvan naSromis momzadebis eTika (Tavidan aici- 
lon publikaciis dublireba, citatebSi uzustoba, plagiatizmi da TviTpla- 
giatizmi). avtorebi pasuxismgeblebi arian TavianTi statiis faqtiur sizus- 
teze. saTauri zustad, magram mokled unda asaxavdes statiis Sinaarss. sta-
tiis sigrZe ar unda aRematebodes 1500 sityvas. cxrilebi, naxazebi, diag-
ramebi da grafikebi gasagebi saTauriT unda iyos warmodgenili A4 formatis 
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calke furcelze da danomrili iyos arabuli cifrebiT. sqolio (footnote) mi-
TiTebuli unda iyos teqstSi kvadratul frCxilebSi, romelic sruli saxiT 
warmodgenili iqneba naSromis teqstis bolos. gamoyenebuli literatura 
anbanuri TanmimdevrobiT unda dalagdes statiis bolos. 

 
statiis (naSromis) warmodgena 
avtorebs SeuZliaT statiebi (naSromebi) warmoadginon eleqtronuli saxiT 
Word-is tipis standartuli dokumentis saxiT: qarTuli versia Acadnusx Srif-
tis, xolo inglisur enaze Times New Roman SriftiT. Sriftis zoma 12, 
intervali  _ 1. naSroms calke furcelze unda daerTos avtoris sakontaqto 
rekvizitebi: misamarTi, saxlis an samsaxuris, samecniero xarisxi, wodeba, te-
lefonis nomeri, faqsi, el-fosta; eleqtronuli werili unda moicavdes srul 
sakontaqto informacias (el. fostis CaTvliT), Jurnalis saxels, visac ug-
zavniT statias da statiis saTaurs. TiToeul naSroms Tan unda axldes 
gancxadeba, rom es naSromi arsad ar gamoqveynebula da amave dros ar aris 
wardgenili sxva JurnalSi dasabeWdad. avtorebi miiReben gamocemuli Jurna-
lis im egzemplars, romelSic maTi statia (naSromi) aris dabeWdili. yvela sta-
tia da korespon- dencia Semdeg misamarTze unda gaigzavnos: 
 
mTavari redaqtori  
lia axalaZe 
 
redaqtorebi:  
Tamar zarandia, Tamar SinjiaSvili, rusudan fifia, kaxa kvaSilava 
soxumis saxelmwifo universiteti, 
Tbilisi, 0186, a. politkovskaias q., 61 
telefoni: 2 54 14 23; 577-17- 07-23 
593-36-11-86; 
el. fosta:  
liaahaladze@yahoo.com  
tamuna205@gmail.com; liaahaladze@sou.edu.ge  
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  DEAR AUTHORS, 

Journal “Education” is a peer-reviewed and referred scientic periodical edition, which represents a 
scientic thinking forum in different branches of science: in education reform, pedagogics, me-
thodical researches and psychology, law, economics and sociology, history, political sciences and 
international relations, philological disciplines. Special attention will be paid to the education re-
forms both in Georgia and abroad. In the process of teaching of the above-mentioned branches and 
the development of scientic researches, the experience of the European countries and the countries 
participating in Bologna process, is quite important. 

 
Refereeig 
All articles are reviewed by the referee who is an expert in the indicated field. The referee board 
consists of Georgian and foreign experts. Refereeing is anonymous unless a referee chooses othe-
rwise. The editors have the right to reject the manuscript if after the first review it is submitted 
repeatedly with unsatisfactory corrections. The selection of the articles for inclusion in the 
journal `Education” is based only on these reviews. 

 
 

SPECIFICATIONS FOR AUTHORS 
Style 
Papers should be written in a clear, concise style appropriate to an international readership. Fami-
liar technical terms may be used without explanation. Acronyms and abbreviations are likely to 
need full presentation. 
Content 
Research or project results, reports, case studies or action research reports will be accepted. Scie-
ntic research works should include a description of theoretical and practical applications of ideas 
tested in the following directions: educational reforms: tendency, perspectives, challenges; peda- 
gogics, private methodologies and psychology; researches in law, economics and sociology, his- 
tory, political sciences and international relations, philological disciplines. All material should be 
clearly referenced to its sources. 
Manuscript specication  Articles for the journal “Education” must be submitted in Georgian and 
English languages. Authors should observe the ethics of manuscript preparation (avoiding duplica-
te publication, inaccuracy of citations, plagiarism and self-plagiarism). Authors are responsible for 
the factual accuracy of their papers. The title should indicate exactly but briey the subject of 
the article. Manuscript may be up to 3500 words in length. An abstract is to be provided on a 
separate sheet, no longer than 150 words. At the end of the abstract a minimum of five key 
words for referencing of papers should be supplied. Tables, drawings, diagrams and charts with a 
clear title should be presented on separate sheets of A4 paper and numbered by Arabic numerals. 
Scholium (footnote) should be in- dicated in the text in squares, which will be presented in 
complete version at the end of the text.The references in alphabetical order should be listed at the 
end of the paper. 
Submission of manuscripts 
The authors are encouraged to submit papers electronically in a standard document format type 
Word: Georgian version in the Acadnusx font, and in English in the font of the Times New Roman. 
Font size – 12, interval – 1 (single). On a separate sheet, the paper should include the aut- hor’s 
contact details: home or work address, scientic degree, position, telephone, fax, e-mail; the e- mail 
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letter must include full contact details (including e-mail), the title of the journal to which you are 
submitting, and the title of the article. Each manuscript must be accompanied by a statement that it 
has not been published elsewhere and is not submitted simultaneously for publication in another 
journal. Authors will receive a copy of the journal issue in which their paper is published. All 
papers and correspondence should be addressed to: 
 
Editor-in-chief of the journal “Education”: 

  Lia Akhaladze 
Editors:  
Tamar Zarandia, Tamar Shinjiashvili, Rusudan Pipia, Kakha Kvashilava 
Sokhumi State University, 61, A. Politkovskaya Str., 0186, Tbilisi, 
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